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Thursday, July 27, 2006

Flip Flippen has been leading teachers, principals, school executives and board
members to help them accelerate personal growth, performance, and productivity for
twenty years. School teachers, administrators and students from across the nation say
his processes increase productivity and improve culture. Students say his curricula
teach them critical leadership and life skills. Teachers say his processes promote
student-teacher trust, which, in turn, creates self-managing classrooms and greatly

improves student performance.

Flip Flippen, a man with an uncompromising mission “to build relationships and
processes that bring out the best in people.” The success of his efforts has been
documented on The Today Show, The Super Bowl Pre-Game Show, Speed Channel's
NBS 24/7, and in countless publications across the country for more than twenty years.

Flip is an internationally renowned speaker and psychotherapist, holding a Masters
degree from Texas A & M University. He is a member of the Texas Counseling
Association and the American Counseling Association and was the founder of Stilt
Creek Ranch, a residential treatment center for young people that flourishes today. Flip
is a speaker for the Center for Executive Development at Texas A & M University; an
Adjunct Member of the University of Kazan, Tatarstan, Russia; a recipient of the George
Soros Lectureship in Russia; and has lectured in Canada, France, Ireland, and Japan.

An energetic and successful leader, Flip founded numerous businesses and counseling
services and serves on the boards of Centera Financial and Knowledge 2 Share, a web-
based learning company in partnership with Trinity Industries (NYSE-TRN).

He founded The Flippen Group in 1988, and today, it is the largest educator training
company and one of the fastest-growing leadership development organizations in North
America. Flip's accomplishments in education include such highly acclaimed courses as
Teen Leadership, Capturing Kids’ Hearts, and Building Champions, which are now
taught nationwide. In addition, he created the Flippen Leadership Series, a dynamic
training that helps leaders establish goals, uncover constraints, and develop action
plans that improve performance and productivity.

Flip developed The Flippen Profile, an unparalleled psychometric assessment tool that
accurately identifies individual strengths and weaknesses. Using this amazing tool, Flip
conceived the theory of “Overcoming Personal Constraints (OPC)”, which teaches
people how to break the constraints that limit their performance and hinder their growth.
His book on OPC is scheduled for release in early 2006.

Today, Flip’s innovative processes are at work in the nation’s top classrooms, board
rooms and locker rooms. His company has grown to include nationally renowned
trainers and coaches. On a personal note, Flip and his talented wife Susan, who reside
in College Station, Texas, have a passion for kids and have helped raise more than
twenty children.
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Cear Friends,

| hawve heen asked many limes o condansa my thoughls Into 8 concise fonmal thal con-
viays what | belisve with regard to my work with young people and educatars, as well as

with the corporate world. This is my affernpt to do so.

| bagan my career by starting a non-profit out-patient free mental health clinic that
workad with kids on the streets, The clinic was bagun in 1972, and | quickly added staff
lo serve thaso with drog and othoer mental healin-relatod issuas. Most of the pationts
were young pecple, and as with most pacple, they had parents and went to publlc
schools. This afforded us the opportunity o waork with the parents and the schoaols, and
that was the baginning of our invelvemant in public education. Our clinical staft grew to
over 3% senving around 500 patients a month. We sarved as the model for many othar

zlinica that arcse around the country during that tima.

We were glso Invited on seversl occasions to speak to select cormmitiees in the Taxas
Housa of Representatives and served on differant boards and committees in education.
In 1974 we saw the growing need to provids a home for many of the young people we
were working with during that tima.  That was the baginning of Still Creek Boys Hanch,
Today the ranch has several homes and serves g wide range of youngsters, having
added a girls’ ranch and a school to the setling.

In 1878 we began to worls extansively with school staft and administrators to halp tham
[2arn haw to be more allective with young people who were [rom diverse backgrounds
with a wida ranga of learning-relatad issues. Wea wera also invited to join the adjunct
staff of lecturers at Texas A&M Linivarsity Contar for Executive Developmant. My work
with the Cenler was directed at teaching execulives from many of the world's most sue-
cessiul companies how to grow thelr companies, while building powerful leams that
wara focusad on productivity and their employvess, We labeled this approach “servant
leadarship” of which much has been wiitten by saveral very good authors since fhat
time. Throughout all of this time, | continued to sorva as the Executive Director of the
clinic where | spent mast of my time.

| resigned from the clinic in 1888 and began my own company so that | could teach oth-
ars more of what we were learning and developing. Today, we are the largest leacher
aducator comparny in Merth America, and wa are honored 1o have the opportunity 1o
worlo with the people we serve, especially the frontline teachers who are building our
future on a daily basis,
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I'would like to share with you some of the things I have learned during this journey. -

Practitioners and Academicians/Researchers

In science, there are two classes of people, and they both have distinct approaches to
what they do. Although most people don't like being categorized as easily, | feel that
the differentiation is a good one as it allows us to see where we are, in context, and
what we need to consider outside of what we do on a day-to-day basis. Simply stated,
there are practitioners and there are academicians/researchers.

I am a practitioner. | practice . . . which is to say that | work in the field with those who
work in the field. | have daily contact with those we serve, and my goal is to see that
they are successful. | am most interested in what works and what helps others be more
effective in their work with others.

I have found it interesting that most discoveries occur in the field, while very few occur
in the lab. The discoveries are usually in the form of observations rather than research.
For example, AIDS was first observed in the field and then better understood in the lab.
The same was true for most of the major diseases of the world. As different practitio-
ners had similar observations, those observations were reported through discussions
with other practitioners. At some point a researcher became interested in what was be-
ing reported and began to probe the situation for answers as to what was being ob-

served.

I a doctor sees several young children developing certain symptoms and then learns
that other doctors are seeing the same thing, they begin to question whether itis, in
fact, the same thing. At some point, a researcher gets involved and begins to offer ex-
planations as to what is causing the symptoms, as they try to ferret out the answers to
the causality. This is how it has been for centuries and will continue, | suspect, for

years to come.

I have great respect for researchers/academicians — those that try to discover what is
going on in the field. These are the ones who take the observations and data from the
field and attempt to make sense of it. “Why do those who have moss placed on their
wounds get well, while those that don’t, develop infections?” “Why does washing your
hands keep people alive after surgery?” These are the qguestions that come from the
observations, and these are the answers that researchers seek so painfully to uncover.

Of course, in “real life” the distinction between researchers and practitioners is not as
clear as | am suggesting, but the distinction is certainly there and has been recognized
in scientific processes for a long time. The distinction lies as much in emphasis, as time
dedicated to specific endeavors.

My focus has always been on what is going on in the field —~ “What is the experience of
the people we serve?” My goal has always been “their success.” With that in mind, |
am always trying to find what will work to help them overcome whatever is not working
for them. This could be in the school system or in the personal life of one child or adult.
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The goal is always the same: their success. In my world of work, this has always been
my first love and passion — helping others become all they can be.

As a practitioner, | have to be a learner, even when what I am learning does not agree
with what | have already “learned.” That is why | loved my practice as a psychothera-
pist. | was taught by my patients and students. | have learned several things over the
years that | would like to relate to you.

1 have learned that children want more than anything to be successful. All children
want this. This deep desire to be good at something, to be successful, is not reserved
for those who come from privileged or favored backgrounds. This is a universal de-
sire. Furthermore, this desire to be successful, to discover your talents and fulfill your
life’s dreams, is at the core of who we are as a nation. It is this longing that brought

us to this country in the first place, and it is this same desire that must be fed and nour-
ished in the hearts of our young people. Therefore, | would say without reservation as
an absolute: all children have a deep desire {o be successful, and they are motivated to

that end.

Second, | have learned that this desire is easily crushed, and with it goes their
motivation. When children face the awful pain of failure and public humiliation, they
find ways to run from those experiences and anything that would bring those experi-
ences about for them, | would do no less myself. Whao wants to be seen as unable to
read or unable to add or subtract or spell? No one wants others to see them as inade-
quate. Yet, as learners, we know that iearning is a process that involves failing, strug-
gling, and trying. But learning can and must take place without humiliation and ridi-
cule.

! have learned that when this desire to succeed is crushed in a child, something
within the child begins to break. It is not long until they give way to this brokenness.
Some children are more resilient to the "breaking” than others, and | suspect that the
resiliency comes from an inner strength placed there by someone who loves and be-
lieves in them. If we take that relationship away from a child, that child will most proba-
bly be lost. That is the beauty and joy of education. We have the opportunity to be that
person in a child’s life. We have so many children today that come to school who are at
risk of losing “that person” in their life. In many cases it is the loss of a parent and the
incredible pain that comes with divorce or death or long separation from someone who
loves and believes in them. We know that the more unstable a home is, the more likely
the child is to struggle. it is not a matter of color or background, but rather a matter of
stability in the relationships around that child that determine how the child responds.

I have learned that the deepest cry of a child’s heart is, “Please give me stability
in my relationships. Let me have people who care about me and don’t let

them leave me . .. ever.” But in many homes that plea is not heard. There are too
many conflicting and confusing voices that drown out that quiet cry, and it goes un-
heard.
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As educators we have a unique opportunity to be “believers” with children. We can be-
lieve in them and challenge them in relation to the commitment we have to them. We
have no right to chalilenge them beyond our commitment {o them. Please hear the
power of that statement. We cannot challenge a child beyond our commitment to
the child. Those educators/adults who believe that they can teach and challenge a
child to perform without being committed to the child are arrogant in their convictions.
Why should a child, or anyone for that matter, perform for someone who does not care
about him or her? Hence, our great belief: “If you have a child’s heart, you have his
head.” Who are we to demand or even expect performance from those to whom we are

not committed?

On the one hand we have many who want learning to take place but do not have a pet-
sonal commitment to the success of the child they are teaching. This only continues to
further the belief of the child who struggles: "They don’t care about me. They care only
about results, performance, and their own agenda.”

At the other exireme we have those adults who excuse and accept underperformance
as though it is the inevitable result of some inadequacy in the child. Although neither
group would ever agree, they have something in common: they don’t expect the best
from the child nor do they give the child their personal best.

As many of you know, we have raised and helped raise many children. We have said to
all of our chiidren, “l love you where you are and as you are, but | fove you too much to
leave you as you are.” | expect their best in each and every circumstance because we
give them our very best. That is the equation and it is a simple one — “My best for your
best.” That is the joy and great sacrifice of parenting and teaching. 1f | may, let me re-
late a short story about one of our sons, Roger. One night at the dinner table we were
discussing curfews for the weekend. During the discussion, Roger boldly stated, “We're
beiter than the average kid. We don’t get in trouble and we don’t do drugs or smoke or
cuss, etc.” After he was through with his reasons for an extended cutfew, | replied, “I'm
sorry. | didn’t realize | was raising you to be beiter than average. | thought | was raising
you to be a champion. If you don’t have the ability to be a champion, let me know so |
can lower my expectations. | just thought you were champion material.” That put it alf
in focus for him. | believed he was a champion, and he wanted to be one because |
thought he had it in him. His biological mother was a crack addict and prostitute, and
his father was an alcoholic who gave him up when he was 6 years old. In high school,
he was in the National Honor Society and is now attending college. What made that
possible? The simple thought that, “I will give you my best and | expect your best, be-
cause you have it in you to give.”

There are a few other things that i have learmned over the years. | can summarize them
in a few short thoughts. | like to refer to them as RIT. This stands for Relational, Inten-
tional, Transformational, and it is a process that | think about all the time. Let me ex-

plain.
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Relational
| choose to be a relational person. | want to live in relationships with others. | want
those relationships to be healthy, and | want to enjoy them fully. Being RELATIONAL is

life to me.

Intentional

Second, those relationships have purpose. | do not simply want to be in relationships
so that | can “hang out” with someone. | want the relationship to have purpose, and part
of that purpose comes from my INTENT for the relationship. Again, my goal is their
success. Let me clarify. That doesn’t mean that | serve their goals, which I may or may
not agree with. It means that | have a goal for the relationship, and that goal is based
on the other person’s needs as | see them. Therefore, | am INTENTIONAL in my inter-
actions with the other person. My ultimate intent is that they have every opportunity to
become their very best — the most successful that they can become. This is not simply
limited to their career, but rather extends to every arena of their life: family, marriage,
friendships, colleagues, efc.

Transformational

It is the first two aspects of this process that bring us to the third part—transformational.
| contend that if we are relational — that is, if we care for and are committed to relation-
ships with others, then we have the freedom to be intentional if our intent is the other
person’s success. It is that commitment to the success of others that ultimately makes
our relationships TRANSFORMATIONAL. 1 believe that our commitment {o others
should have a transforming impact on the other person, as much as their relationship
with us should have a transforming impact on us as well. Powerful relationships are
transformational.

Again, this is why we teach - to transform our students. | want to help them go “where”
they couldn’t go without me. | want to see my students achieve things they couldn’t
achieve without my believing in them. [ want to have relationships that are transform-
ing, and [ suspect that all great teachers feel the same way.

My philosophy of education is quiet simple — put caring, high-performing adults in front
of children with one commitment: “1 will give you my best and | expect you to give me
your best.” It's simple, but powerful.

That is also how | have tried to live my life. “My best, for your best.” 1 like that.

That is also my commitment to my wife, our children, our friends and staff, and our cli-
ents. |f I am able to fulfill that, | will have fully lived my life.

Finishing strong,
Flip“Flippen
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Bringing ouf the best in people |
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M. B. “FLIP"FLIFPEN
President

EQUCATION
LB, Btephen F. Austin State Linivoreity, 1904,

ML AL, Texns AdM University, 1973,

POSITIONS AND MEMBERZHIPS

Lecturer for Center for Execotive Developmeit, Texes A&M Lnivorsity.

Hoard Member of Mational Crime Prevention Council, Washingion, LhC,

Adjunct Momber of Kazan State University, Kazun, Kosaia,

Rocipiant of George Soros Lectureship in Rossia.

Member of Texas Asseciation of Connseling und Developmant, and Member of American

Association of Counseling ol Development.

Licensed Professional Counselor: i private proclive, specializing in family, macital, and
adolescent (hermpyy.

Appotnbed by the Governoe®s Commission on Children, ¥outh | and Family Services’
Stearing Comieoilles fur Project Child Save,

Appointed to the Texas Edueation Ageney Task Force: Comneil for Pecsomne] Preparation for the
Handicapped (megarding menial health services and counselor needs),

Listed in Who's Whe of the South and Southwest.

FROGRAMS DEVELOPED

TEEN LEADERSHIP: A character cducation and lendership development course that teachos
professional and leadorship skills t leens. Approved for hiph schnol credit in 1994 by
the Texas Cducation Ageney, Teen Leadership has reached milliony of young peaple and
educators thronghont the world, 1980 — proseat,

KEYSTONE: A character education and social skills elementary curriculum based on nigs
prinviples for living and teaching principle-centered decision making abilities. 1994 —
proscit,

CAMTURING K13S HEARTS: Training for educalurs that teaches shills for sifective class
malagement, with fechniques for dealing with bebavioral and disrespect issuss and for
Luilding productive relativnships with all sudents. Followed by Leading the Way and
Pressing O trainings. 1994 - present

THETLIFPEN PROFILE: Statistical evaluations which halp people snd svstems achisve
uptimum etfectiveness. The Flippen Frofile is wsed with corporstions, education, i
imdividuals. 1994 — present,

FLIFFEN | EATIERSHIF SERIHES: Sequence of trainings tor educators and corparations that
acldresz porsonal and svstem consiraints aad develnp action plans Tor elfective personal
and organizational growtll, 1991 — prescnt,

BUILDING CHAMPIONS: Inservice for schuols in help build trust and rospeer with students and
maximizg the envirmment for learning, Followed by Behuve Tn'Behave Ot ajd
Growing ECs inservices. 1998 — proscnr,

Ihe Flippan Group ¢ 1198 Hayweood . ¢ Collage Statice, TX 77845
Faw (979} 623-4737 + Phone! (979) GD2-TSE0 ¢ Emeil amyiflippengroup.com
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Fige B

M. B. *Flip® Flippan
Fage 2

[MWARD BOTUND - TTCA GREENLEAT: An vutdoor ehellenge course vsed in develnping self-
cotlidenee, crealive peoblem solving, and team building. 990 — [094,

IMNWARIL BOUNLY — Brvan'Collocge Station: An emploves/smdent assistance proeram [or
husincszes, schools, and churches, Koy compononts of this program included prevention,
earky trilerveniion, quelity mental kealth cere, and cost comtainment. 1991 — 1994,

FAMILY LIFE COUNSELING SERVICES: Clinical servives spency with o stuff of
pryeholngists, eocial workers, licensed profossional connselors, and intems, Founder and
CEQ, 1972 [98T,

STILL CREEK BAMUH: 550-acre residential freatment [acilily [or eimolionally disturbed
adolescent boys. Founder snd CLEO), TORZ - 1987,

CENTHRR, FUE COUMSELCR TRAINING: Training program for pare-professionals in clinical
skills, Founder and K00, 1982-1987,

alIMMER CITALLENGE PFROGRAM: Summer workstherapy program for teen-age boys,
cmploying 50 adolescents per sumuner, Founder and C.HAR, 1975-1 457

: The: Flippen Group ¢ 1199 Hayweod Or, ¢ Cellege Station, TX /845
Fax {878 693-4737 ¢ Phone; (979} 6837560 » Email amyElippengrosp com
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AAA pioviding.. Leadership Solutions
for Schools

Walurmee X, Mumber 2
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The Flip Side

Real Learning Begins with Relationship =
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AASA 2002

Tre SA58 Halicnal Conifereniza on Edunallan
Smanlay, Fobruarg 16 2601
Sai Disga, Cileera

Filppen: No school bullies if there are no victims
Ly Beolf Lafes

Askmnat Aimericins chout vialenos inpobiic schools
wnel they will say it's getting worse, said M. T “Tlip”
Flippen, a yourh covnselor and president of Flippen
amil Sssociates, a’T'was company that crestes cihuca-
Lo federship programs.

“Anl it fookes 1l this school year, The total will e Jesy,

“lhingaare getting beller, Lids are sufer” Fippen psserted
turimyr a Featired Presestation, but that docan®t mean school
admmistrtors can reduce Lher vigilance, Whils assaelis wnd
They wonld he wiong, ascording Lo Flippen. g ust on cammues are mdecling, he said, olber firms of
vioknoe—or behuvior that can lead ro violence  are TIRIE

Specitically, Fippencibed slubistics sugyesting an increnss in
bullvings, wrhich he said olien leads to o fugic end, He 1alked
aboul w young girl who came to school with o mun and shot @
bullying clessmate in the shonler, Later, the piel said she had
really intended Lo kill herselfin frone ofthe chssmate Lo show
L bully howr she had desivoyed Lhat gals life,” Fippen said.

Tel Flippen docan’t noccsaarily Bnlt the bully, whom b says
may simply be seeking usticefor porecived wrongs. The way
tarednee byllymg, he said, 5n't to crack down oo indiaduals,
bt to 2picver evervome sl

He enconraged administratoes to he ) stodents Dree their
own kind ofsociil conteust.

Filp Fllppen giving Kepnate at

ALEA 2002 Mutional Conferonce *When u o makes (e culss aboul whatis socially accepl-
wble behavior, bad bebivior stops becanse no ane will pecrodl
Fithe 1992-823 schwel year, hetold a conference . o
; ; 3 ; : i Everybody fools cropowseresd, s ihers ace o victims,
audienve on Fridey, 56 children wers killed on Ameoeri- Ry P
clr eanrnpuses, In 20002001, the number was 26, [ Faxan from the dally conference paper published for the

Amearnican Assesiation of Schoo! Administiators)
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tleal Learning Bepins with Relationshilp - by Flip Flippen

Continued from Page 1
fr relaticnships ul matter. 1 am masi aware of tat this wear. Suzan and Thayve lwe new sons we am wery proad of,
Thacy have both been in vur livas slea Doy were young clildren, and we are Tappy Lo now have them withus fill- Ui,
Atter the fivst day ol sehoc!, what de o ok we felked about? - their teaches and bow thesy falt ahont froany Coe of the
heys is starting college and the othe i o the nioth prade. Gur youngess said, *This is goinge o hea good
wear for e T ke mytenchers™ There i is in cus simple sentenes. And he will pecfonm for tham
becamse they dren't telling him whal {o do, buirather culling aue his bost, TTe 35 already doing his wark fis .
thing whan bz coimes home, becuuse be has learied io do what be needs to do without being (ol to da it. %ﬁ

Dhopes pou bnve preat kids (1ds year. Great teachers doserve to bo with exciting kids.
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Editor's Note

Journal of the Effective Schools Project

Motivating Student Learning

1 am very proud of the new look for the Josrnal's cover, I think the cover exemplifies out theme for this year
of motivating student learning,

I appreciate the willingness of each person on editorial boatd to give of his/her time voluntarily to edit and
give support to this yeat's anthors, Your dedication to this project helps to make the Jowrnal a success.

"This edition features, for the second consecutive yeat, a cover story from Cleburne High School describing
a program that begaw with a handshake and became a highly effictive strategy for motivating student achieve-
ment. [ appreciate the efforts of all the teachers who participate in this program and especially, the dedication
of Roxy Shetwood who took the time to share the stoty with the readetship of the Josrnal

Teachers and principals who are part of the Effective Schools Project submitted the majotity of this yeat’s
Journal atticles. I am very proud of their dedication and willingness to share programs they have instituted
that motivate and inspire their students to achieve great success. I know that you will find each stoty
interesting and exciting as well as demonstrative of all the great things you do for kids each year.

I wish all of you continued success in your endeavors to make school a place that motivates all students to
achieve excellence.

Pam Lindsey, Ph.D.

Editor
Tarleton State University
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It All Began With a Handshake

Roxy Sherwood

Because Cleburne High School (CHS) was enteting over 500
freshmen each year and graduating half that number, adminis-
trators formulated a plan to reverse that trend. A teacher was
trained to offer a Teen Leadership class based on Flippen's Teen
Leadership workshops. CHS soon found positive changes occur-
ting in their students’ lives. Therefore, Judy Senter, campus
principal, made a decision to implement Flippen's Teen Leader-
ship curriculum in an experimental program for a tatgeted "at
risk" incoming group of freshmen. As a result of the PASS pro-
gram (Project for Affecting Student Success), absenteeism is
down, grades are up, and some solid peer and teachet relation-
ships have formed. Because of the positive atmosphete, teachers
and students alike look forward to coming to school. This change
began with a simple handshake.

"You can’t teach a kid to leatn un-
less they know you care (Flip
Hlippen). Based on my conversa-
tions with fellow teachers, we are
in the profession because we sin-
cerely cate about students, but the
pressure of meeting TAKS, com-
pleting modifications, prepating
for TAKS, managing classroom
discipline, and the day to day
workload has worn us down.
Even though we cate for the stu-
dents, often the energy drain has
reduced our focus to merely
imparting the knowledge, devel-
oping the skill, evaluating the
learning, and attempting to re-
charge for the next day. However,
Cleburne High School (CHS) stu-
dents and staff alike are rekindling
a love for learning with a mutual
srespect for each other, This is do
to F. B. (Flip) Flippen’s Teen
Leadership (2002-03) cutriculum
that CHS developed into the
Project for Affecting Student Suc-
cess (PASS) program designed for
incoming freshmen.

Teen Leadership and PASS
evolved from an in-service pro-
gram presented in January, 2001
‘The putpose of the program was

to prevent Cleburne from becom-
ing another Columbine. While
many schools were trying to pre-
vent students from cartying
weapons on school grounds by
installing metal detectors,
Cleburne was looking for a more
positive approach to controlling
violent outburst. Carolyn Cody,
assistant supesintendent, had in-
vited Flip Flippen of College
Station as presenter. Flip Flippen
is a rancher and psychologist who
developed a theory for reaching
troubled adolescents, especially
males, through observing and
training horses. In a video segment
about his work with Monty Rob-
erts, "The Horse Whisperer,"
Flippen showed a parallel be-
tween horses, teens, and
anti-social behavior resulting from
emotional and physical abuse. His
premise was that through build-
ing a relationship of trust, horses
and students alike can be trained
ot taught to overcome theit emo-
tional scars, problems and
difficulties. This in-setvice presen-
tation gave Cleburne Independent
School District (CISD)) profes-
sional educators food for thought
and many in the audience believed

In a video segment
about his work with
Monty Roberts, “The
Horse Whisperer,”
Flippen showed a
parallel between
horses, teens, and
anti-social behavior
resulting from
emotional and
physical abuse.




that improving the quality relation-
ship between teachers and
students should be a high priority
of the district. Because of the
brevity of the presentation, we
were left without the "how" or the
tools to build and implement this
type of relationship with our stu-
dents. Fortunately, Mr. Flippen
mentioned additional curricula
and in-service presentations that
he was developing.

After the meeting, CHS’s soccer
coach and social studies teacher,
Coby Bird, expressed to Mrs. Cody
and Mrs, Senter an interest in at-
tending a workshop offered by
Flippen. Judy Senter was princi-
pal at CHS and is now curticulum
specialist at CISD. Mr. Bird at-
tended "Capturing Kids’ Hearts,"
a three-day workshop in a retreat
format in which Flippen’s Teen
Leadership curticalum was pre-
sented. This coutse presented the
skills involved in creating trusting
relationships between teachers
and students while fostering a stu-
dent monitored classroom
management system to develop a
quality classroom learning envi-
ronment, An additional day of
training was requited in otder to
be a2 Teen Leadership teacher.
After attending, Mr, Bird returned
to CHS ready to teach a Teen
Leadership class and soon began
to witness life-changing results in
the students.

Mr, Bird’s first classes of Teen
Leadership wetre in November,
2001, He had two classes of
twenty students each, CHS is on
the trimester systemn and the course
was offered to any student as a Y2
credit elective. Some students
were targeted by administration
and counselors because of teach-
ers' and administrators’ perceived
need for positive academic and
personal lifestyle changes.

The Teen Leadership model de-
scribed specific steps that help
teachers to develop a positive re-
lationship with their students, The
first step in the cutriculum is meet-
ing students at the door with a
handshake, eye contact, and ver-
bal greeting everyday with every
student. This process is called en-
gaging. After the teacher has
learned all his/her student’s
names, a class social contract is
created by the students to give
them a part in their own classroom
management. The contract ad-
dressed four questions:

1. How do you want to be treated
by me, your teacher?

2. How do you want to be treated
by others?

3. How should you treat me, your
teacher?

4. How will we deal with conflict?

The student’s responses to the four
questions always included the
word respect and often included the
word trust and The Golden Rule.
Discussions included defining the
terms on the contract and giving
possible scenarios to insure under-
standing of expectations.

At the beginning of class each day,
students were given a personal,
reflective journal prompt and then
a few minutes to share "good
news." The teacher reminded stu-
dents to actively listen and ask
questions and encouraged feed-
back among students. Within a
couple of wecks, Mr. Bird was re-
porting to administrators and
co-teachers some dramatic tutns
in his students’ attitudes and lives.
From the numerous required
speeches given in class, students
began to admit previous poor
choices, including skipping
classes, fighting, creating contlicts
within their families, and abus-
ing drugs and alcohol. Through
peet and teacher suppott, these

Within a couple of
weeks, Mr. Bird was
reporting to
administrators and
co~teachers some
dramatic turns in his
students’ attitudes
and lives,
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destructive patterns and behaviors
were beginning to change. Patents
of the students were heating about
their child’s Teen T.cadesship class
and noticing positive changes.
One mother called the school to
see what was going on with her
child. He had admitted his drug
use and had made a public com-
mitment at his chutch to lead a
Christian life.

On the second day of the Captur-
ing Kids’ Hearts workshop, about
a half-dozen students from other
schools were invited to share with
the trainees what Teen Leadetship
has meant to them. Coach Bitd
prepared his students to present
to a workshop, and soon after that,
they were speaking at CISD board
meetings and to CHS faculty and
staff about their ability to make
good choices for their academic
and personal lives. Needless to
say, grade averages, attendance,
self concept, maturation, and de-
sires for successful futures
appeared to be on the rise.

About halfway through the trimes-
ter, with a targeted focus from
central administration on the
dropout problem and contrast be-
tween the ninth and twelfth grade
class numbers, Mrs, Senter formu-
lated a plan to experiment with
implementing the Teen Leadet-
ship philosophy in a program for
targeted "at tisk" incoming fresh-
men. In 1999, an existing upstaits
library was converted to class-
rooms and a faculty workroom
while a new library media center
was built at the front of the high
school. Four of the classrooms
were clustered in a hallway and
provided a perfect physical hous-
ing for the plan. Because of the
arrangement, the program was
beginning to be referred to as "the
pod." The idea was that there
would be eighty students, twenty
per class, who rotated through

their core academic subjects: En-
glish, math, social studies, and
Teen Leadetship. The teachers
had a shared conference petiod
while the students were in physi-
cal education.

To hire the appropriate teachers
for the program, Mrs. Sentet con-
sidered suggestions, especially
from site-based committee mem-
bets and department chairpersons,
along with some teachers who
volunteered for the opportunity.
Besides being good teachers, other
qualities Mrs. Senter looked for
were a nurturing personality, en-
thusiasm, and a positive outlook,
She then chose an assistant prin-
cipal, Jim Phillips, and a
counselor, Janet Mauldin, to be
contact persons so that commu-
nication between "the pod” and
administration would be optimal,

Inorder to create stronger telation-
ships between teachers and
students, CHS staff decided that
the pupils would be in the program
for an entire year while the other
CHS students changed classes
each trimester. Because several of
the PASS students had failed pos-
tions of the TAAS and classes in
middle school, a reading class and
a math skills for pre-algebra class
earning local credit were past of
the curriculum. Also for local
credit, a problem solving class,
which is considered social studies
credit, was added to the "pod”
cutriculum, The Teen Leadership
class included the TAIKS require-
ments for the students® speech
credit. The teachers targeted to
man the program were Roxy
Sherwood for Reading and En-
glish; Diane Crosby for math; and
Karen Owens for social studies.
All the teachers participated in the
Capturing Kids’ Hearts workshop
in late April, 2001, Because of Mr.
Bird’s coaching responsibilitics, he
was not able to teach all four

Besides being good
teachers, other
qualities Mrs. Senter
looked for were a
nurturing personality,
enthusiasm, and a
positive outlook.




classes of Teen Leadership the
entire year; therefore, veteran
teachers Lorna Smith, Lyle
Lackey, and Ron Garcia were also
selected and trained to teach the
Teen Leadership course. Coach
Lackey attended the workshop
during the summer and was sched-
uled to teach with the PASS
program beginning second ttimes-
ter along with Teen Leadership as
an elective to the general student
bedy.

The criteria for selection of PASS
students included those with fail-
ing or bordetline TAAS scores and
middle school grades along with
students that had failed a grade or
two but had not previously been
in the ninth grade. Social imma-
turity, which manifested in
shyness, fighting and aggression,
and disciplinary action by the
middle school, was the other fac-
tor considered. Some of the
students had been sent to an Al-
ternative Educational Program
(AEP) for drug use at school and
some were chosen from the Bright
‘Tomorrows program, a school ser-
vice for unwed mothers. These
stadents often ask why they were
chosen and we explained their
middle school counselors had cho-
sen them due to of their leadership
capabilities. Most of the students
realized their low grades wete a
factor, and possibly also the fact
that they spent a lot of time in the
principal’s office; howevet, their
self esteem and self confidence
seemed to be stronger. When
asked why they are in PASS, they
beamed and replied that they were
chosen,

It was necessaty to do some creative
scheduling for students involved in
choir, band, and athledcs; however,
school involvement, leadership, and
developing special skills and talents
were goals of the program so we
managed to hurdle the scheduling

challenges. Some of the students
were mainstreamed into regular
social studies classes to meet their
scheduling needs. In addition,
some student combinations in
classes needed to be adjusted;
however, it was a simple process
to make the changes,

As stated eatlier, the program’s pti-
mary focus is building a trusting
relationship, teacher-to-student and
student-to-student. After the con-
sistent engaging process and
social contract was in place, pro-
moting empathy is the next step
in the process, specifically,
breaking down social barriers,
Students began to appreciate
each other’s uniqueness and
positive qualities. Because we
had the students for a full yeat,
we came to understand their pet-
sonal and academic backgrounds.
On a day-by-day or period-by-
period basis, the PASS teachers
were able to assess if a student
seems troubled, determine the
source and communicate with
the student to help him/her find
solutions to deal with his/her
concerns. At times, students ex-
perienced health and family
problems and all teachers be-
came aware of the problems. If
there were conflicts between stu-
dents and their peers, teachers
wete able to de-escalate the situ-
atton. Having the students for an
entire yeat, as opposed to twelve
weeks, seemed to promote a
more nurturing atmosphere than
is possible on the traditional
schedule,

One of the major relationship
builders in the program was tak-
ing the students to the Tatleton’s
Ropes Course. This was a sugges-
tion from other schools that were
offering Teen Leadership. Stu-
dents and teacher were guided
through team building and prob-
lem solving activities in the

Students began to
appreciate each
other’s uniqueness
and positive
qualities.
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motning and the afternoon was for
individual challenge and success.
Evetyone, including the teachers,
was congratulated on attempts at
climbing and crossing the cables.
We witnessed that each person
gave his best effort even though
not each one was able to complete
the task, They were praised for
what was accomplished. The stu-
dents and teachers experienced in
a physical, "hands on" way that
because they attempted a chal-
lenge, they wete able to overcome
their fears and low expectations
of themselves. They experienced
success. Two days after we fre-
turned from the Ropes Course, 1
gave a test. It was not the usual
format. Several students began to
panic, turn their papers over, slam
down their pencils, and make com-
ments to the effect that they
would fail or make a zero and
couldn’t do the work, T quickly
reminded them of the Ropes
Course experience and that there
could be no success without an
attempt. They were able to
reframe, another skill presented in
their Teen Leadership class, and
began to focus on working through
their test,

'The relationship-building philoso-
phy definitely spilled over into the
academic area, creating high mo-
tivation in the students. At the
time of this writing, we have com-

Table 1 Freshman Passing Rates

pleted our first six weeks report-
ing period, Table 1 illustrates the
freshman passing rates from the
previous yeat’s first six weeks and
the total freshman class’s current
passing percentage compared to
the PASS rate in English, Math,
and Social Studies.

Another way of looking at aca-
demic saccess is that for the first
six weeks of 2001, 59% of the
freshmen failed at least one class.
For the same reporting period in
2002, 24% of the freshmen failed
at least one class while only 13%
of the PASS students experienced
a failing grade.

When I was passing out report
cards during second period, I no-
ticed many high grades, unlike my
experience with my previous
freshman classes, The next day, I
asked the students to share their
reactions, their parents’ reactions,
and to set goals for the next re-
porting period. Many said they
hadn’t had all A’s since elemen-
tary school; others commented
that this was the first time they
had straight A’s, Some repotted
that their parents were very
pleased since they had had so
many failing grades during middle
school, The teachers are beginning
to see morale and self-confidence
soar supporting the adage that
"success breeds success."

English Math Social
Studies
9th grade passing % 64.7 71.4 81.1
1st 6 weeks 2001
Total 9th grade passing %]  76.2 80.7 91.0
Tst 6 weeks 2002
PASS passing % 95,5 92.6 98.5
1st 6 weeks 2002

The teachers are
beginning to see
morale and self-
confidence soar
supporting the adage
that “success breeds
success.”




Attendance percentages are also
on the rise. This yeat, total fresh-
man attendance the first six weeks
was 95.6%, compared to 2001’s
94.23%. PASS attendance was
98%. An example of students’ re-
kindled enthusiasm about coming
to school occurred last week.
During fall break the previous
week, one young lady was hit by a
car and had some facial contu-
sions, including jaw injuries and
tooth loss. Her stepmothet came
to the school to pick up her as-
signments for the coming weck
since the student would be out
because of her soreness and em-
barrassment over her appeatance.
She was back on the third day in-
stead of being out the entire week
because she didn’t want to miss
school. The teachers and students,
aware of her discomfort, ap-
proached her with encouragement
and appreciation for het "105 pet-
cent effort," another skill tanght
in the Flippen curriculum.

An additional factor conttibuting
to the above statistics is that
PASS classes have fewer than
twenty students, Bighty-six stu-
dents were scheduled into the
program; however, after registra-
tion the total in PASS is sixty-six
which is divided into the four-class
rotation. The lower class size al-
lows for the key relationship factor
to be created, and academically,
teachers are able to do a better job
at assessing learning styles and
deficiencies while monitoting stu-

dent progress.

The only concern expressed by
parents of the students was that
they would be isolated and nega-
tively labeled; however, over one
third of the students are involved in
extra-curricular activites including
men and women’s soccer, band,
choir, football, cheerleading, debate,
and a newly-formed poetry club.
Because of the skills learned in

PASS, the students are taking
leadership roles in these organiza-
tions, Also, two students have
been named freshman "Student of
the Week," another positive rec-
ognition program started by Mrs.
Senter,

Fven with all of the successes ex-
perienced in PASS, realistically
speaking there have been some
challenges. Two students have
been suspended for fighting and
some for dress code violations,
There have been a few personal-
ity clashes among students and
some classroom behavior prob-
lems, but because of the solid
relationship foundation and teach-
ing/mentoring skills learned in the
Teen Leadership/Capturing Kids’
Hearts curticolum, those normal
setbacks have been minimal and
turned into learning experiences.
Justin Marchel, the current
Cleburne High School principal,
is amazed with the success that
he is seeing in the PASS program,
not only academically, but in the
maturity and cooperative attitudes
of the students. After a discussion
of how the class’s social contract
was violated after the aforemen-
tioned fight, the class decided that
the young men should apologize
to Mr. Matchel for infringing upon
his time as a result of theit poot
choice. The young men looked
Mr, Marchel in the eye, shook his
hand, and in clear voices admit-
ted that they had learned a
valuable lesson from the incident
and were sorty for the inconve-
nience. Mt. Marchel plans to
expand the program yearly, work-
ing towatd a freshman campus
based on this philosophy.

Although it will take over three
years to evaluate whether or not
PASS will meet the goal of bring-
ing the number of graduating
seniors closer in line with the
class size of incoming freshmen,

many life-changing successes of
sixty-six freshmen are occurring,
These academic and social accom-
plishments have increased
motvation, sclf esteetn, and self
confidence. Secing these positive
results spill over into encourage-
ment for the teachers and
administration make Cleburne
High School an enjoyable learn-
ing and wortking environment.
These changes all began with a
handshake.

Roxy Shenwood is in her eleventh year at
Clorne High School. She is curvently teach-
ing ninth grade reading and Fuglish, She
is also UIL, Academitc co-coordinator and
a Certified UIL One At Play Critic fudge.
She holds a BEA degree in Theatre from
Sonthwestern University in Georgelonn,
Texas,
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Effective Schools Project

Tarleton State University's Effective Schools Project (ESP) has evolved into one of the nation's
latgest and longest tunning school improvement ventures. With the Effective Schools research
as its foundation, ESP is a school improvement network linking the Tatleton faculty and cam-
pus leadership teams from over fifty Texas schools in an ongoing study and dialogue designed
to enhance school effectiveness.

Effective Schools Conferences Effective Schools Conferences are at the heart of ESP, This
annual series of two-day conferences and one-day seminars provides members with carrent
research and theoties as well as practical methods and strategies from the nation's most promi-
nent educators and reformists. The conference seties is organized around a school improvement
theme broadly associated with one or more of the cotrelates of Effective Schools.

Campus Planning Retreat  In carly March, ESP leadership teams are invited to attend a
two-day planning retreat. During the retreat, school leadetship teams are able to evaluate their
school year to date, to reflect on the research and other information received at ESP confer-
ences, to refine their campus improvement plan, and to exchange ideas, goals, and triumphs
with other campus teams,

The ESP Journal The Journal of the Effective Schools Project is the official publication
of ESP. The journal is dedicated to the dissemination of information, ideas and research among
the patticipants in EESP, as well as other interested educators. Published annually, each issue of
the journal focuses on a particular theme, but consideration is given to non-thematic articles.

For more information abont the Effective Schools Project please contact:

Dr. Jill Burk, ESP Director
Tarleton State University
254-968-9089
Fax 254-968-9525
burk@tatleton.edu
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Flippen uses sporis images for lessons on
leadership

by Aririe L8 Lowds

It was sorimmaga dme for a standing-raom ardy croved hugdled on
Saturday to haar playa called by MR, 'Flip* Flippen shaut buikling
charepianship oams.

I"ogikall weas mone than a mataphor, however, 1Twas the st of
rexell slorias bld by Mabonal Fooiball Leagae Hall of Famer Anthcey
bunoz, former offensive inemar for the Sinsinnati Bengals, o
illastreds Hippon's crilerda for tigh-padunmancs eams.

Teasing foctballs despite recent surgery
art his shauldar, Munog daseribad e
Gengals' lagendary coach Maul Brown
as e apiloma of Flippen's sl basic
clement of /8 good tearm--sirong
faadership "Inat i akle 1o conngcl o
peapia an the human side quickhy,”
Brown's greatest glft, pMunoz said, was
hiz ability "o convinee wus o Doy inta his
sirabagics.”

He relaed low guariorback Boorear

Lalazan often waould =lip bt the biadng
roewr o wialchs [hims wilk: tha lingmeng e get invebead fqm the
Lack of the ream by zalling the plays they woeuld nesd n cetaln
situztions. Esfazon "was making eenneciions gvan thongh ne micght
riaf zay much, Just being thara as cne of tha group was anogh,”
Fllppan said,

GLIT, T e
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On the other hand, Flippen, a consultant based in College Station,
Texas, described a superintendent who entered a room with staff
members and others and never acknowiedged anyone "or even
shook a hand.” This was a cold school because of his behavior,
“and kids die if they come from a cold home to a cold schoot," said
Flippen, who has developed his background in counseling children
into a training enterprise that works with educatoers, businesses and
pro sports organizations,

L.eaders not only win over people and affirm them, they also hold
them accountable, he said. For Munoz, this was the role of Jim
McNally, offensive iine coach for the Bengals.

"He had our respect because we believed his game plan would
work," Munoz said, "and he was constantly changing it, as needed."
At Monday morming debriefings, the linemen would see posted on
the wall a grade for each of them on every play. "Sometimes we
might be winning games, but that doesn't mean everyone is doing
their part,” he said, "but McNally let us know through those wall
charts.”

The team accepted the criticism because they had bought into the
leadership of McNally. Superintendents, Flippen said, need to get
that buy-in. Leadership, good planning and motivated players are
the right stuff for high-performing teams, whether in sports or in
school districts, he added.

As an added touch, a few baseballs sailed over the audience,
thrown by Pat Combs, a former starting pitcher for the Philadelphia
Phiflies. Flippen showed a film clip of Combs embroiled in one of
the worst on-field fights between major league teams, then noted
his calmness now, quipping, "He's a good learner.”

E-mail this article

Return to The Conference Daily Sunday, February 18, 2001
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Kids That Succeed

By Wi B. Flippen
Consultant

"W really com prodieee the produee if we hawe the
rghl resoerczs, Just give vs des fighe B ol kid, aead
Wi cn eneke 0 wark” DoubemDy figoencd as g el
varled hor frostrions ahou the Kids with whom she
veats seorking,

1% ot wissual B leor these commicnls in oy
preatios orin the bafls olaey sehool wduy, Iremninged
ez al s ather who snig, “ %o ko, 100 weren's Jor
these Kids, Dl b n grest mom,™

Rluny kit today s A Mieult v wark with, Thanejs
nmajor differeiee between the chilérea we lravs nu
efassroams loday and those we bl 23 even 14 yeors
ago. | betieve thers are specific ronmons o ibis.

Thini back 1o the wmae of the Koresn waor, What
hapgened when oll of our G.L 5 o hone? Thay
wett b work having kids ond building u family they
caubdenjoy. Thet s what they aent i forin e
place— 1o pradoct the Americsn frenmand 1o celeboane
the fremdoms that we have in ties county, Bo, Ty
enme bome, gol peeannme, end staced families. Six
s Eer_hundreds of thousaneds of &igds Dil the halls
of publie schecds, U oo think cduention wos roady
Jorr this onslanght? Mo, we wenan't, Sohools wers nol
veady with e Gacilities or dee sl o adiiiess these
nverwhelming runibers,

The s Kind of thing is happening taday, b the
issna is mol he munbers oF kids 1hnt come 4o vs, The
s ivnfay i Che Sl ol klds that are conting. They are
different from gy we have seen in chis conlury. |
bl thers nee definibe vaasais fer 1hes changes, nuf )
ik belivvn there are some apeeific tings weo ean dos
uhin it

SOCIALTLATION OF CHILDREN

Theoughout a1l of history we cai seg Las @slite
tices that have been respongible foo the sociglization of
childven, [Bysocializntion, Dnean i prmgess whereby
semeang fokes oo infaet and e S0 e Ruoction-
ing, Inw-aliding, congbuting member of sociecy.)
T bwear instituions ave g Ganily aed e chucch, or
religiois bady.

Ewotr when thtre have decr attempts o rid society
af religiows nfluences and, in some instancos, even the
braditional family i, thess bwor institugions have
eortinngl i eert the mest illesiee on o cbi e,

TEFPSA Journal Wintor 1905/4 995

Bue b the 19505 this process sturted o Iweak dawr,
Al il bas contirued, with desastding resulis, 001l
elay,

Tuonfay oy, 5F not most, of aur young pegple ase
uei bzing socinbized by teir fmilies, snd tey are o
heing woched by the chusel, Tha i why the
rateral we see eoming theough tha daors of oy
sehools is radically dafferen from any we have seen
besfire,

Think ek vy Beiend™s commenc abowt thee kids
oy, She wae lameneng Be ealives of ynsecialized
yoing peopl, The =nd fnetis that cor scleals ans Geoed
with e nwesinn: b ol soaializing o whols genec-
L,

CHILDREN NEED RELATIONSIIES

THuowe gy we approach such an everwlielming ne-
aponslbilivy? Lbelieve the key is1he right resources, bat
Al resoaerees oo nob juwst dhe kids threselves, bt the
eeachersand what they lenzh. And the toachers wha ure
going o he able woreach elildien wiw nesd o be
pacialized sire those leochers who can caplion: eir
lenols, Dl said For year, wond witlcontivue o gew, "IE
o have o child's heart, vou have his bead”

W all ks thiat chialchren Bsten fo people whe cane
fae e, Bk, w0 mseh of owr training 15 foowsed on
howr 10 regeo and ool on bow o refure Theoe is
considerible rescarch coming oul wxlay thal clency
inclicates that young people today are longing Toc
mearingful velationskips with sdieles, We will Tave o
coitliiize o find ways ta pive thens the bepaons (hey
nezd winile tending b heis oeesd Tor relationships,

OMten the systam iself prokibits waclkers fram redar
izg 10 thewr stuclens, Childeen e shuffled from one
clnssroom to asthes. They ane gassed braoph o segies
of conmselons and ndvisars without the appea ey
bees conmdamcily, Aokt row we bave entered witme when
wer une tald mot ke soueh a clild, Many of ws e averly
cautiais wbour the repocussions. And we all have
heard stociea @bt people whe bave Been uigustly
charged with weaag helavio:

Yty the need 15 eriticol For young people o be n
wagin, zaring sl lovirg relutionships thut call farch the
bizst froar dhean §s a2 comssidecce thae childsen da
better in elomentary schaol when 1hey e more -
recliy cioed for and encovsaged to establish welion
ships it arhslis?
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but it is zlso being fought in the public eye over which
values to teach and whe is to say what is right and what
is wrong. We can no longer afford either battle. We
must put aside our squabbling over values, and focus
o1 the basics of socialization.

PRINCIPLES FOR LIVING

Surely we can agree that principles are the founda-
tion of seciety, and we will cease to function as a
civilized society without thern. We can also agree that
if we continue to put off this challenge and continue to
argue over content, we will have many more dysfunc-
tional kids as the result.

We have the chance to greatly influence the kids we
are seeing today. Caring and committed educators will
continue to find the tools that are effective to this end.
The young people are hungry for the relationships, and
we are more than able to connect with them. Let us not
grow weary in our well-deing.

The 'people' magazine of Texas education,

TSB has reported the good news about Texas
education for over 41 years. 78B reports

on districts, associations, TEA, TRS, the
State Board and innovative programs.

TSB crosses all the title lines...
superintendents, board members, principals,
central office personnel, teachers, secretaries,
vendors and association executives.

Principles are the
foundation of society, and
we will cease to function
as a civilized society
without them.

M.B Flippen is a licensed professional coun-
selor who works with M.B. Flippen & Asso-
ciates and Keystone Curriculum, In private
practice, he has spectalized in family, marital
and adolescent therapy. He hasserved onthe
Governor's Commission on Children, Youth
and Farily Services' Steeting Committee for
Project Child Save und the Texas Education
Agency's Council for Personnel Preparation for the Handicapped,
Keystone Curiculum's program, TEEN LEADERSHIP ©, teaches
principle-centered decision-making and is approved by the Texas
Education Agency for course credit in high schools. Presently,
Keystone Curviculum®, a simitar curriculum for gendes K-35, is being
piloted in several Texas elementary schools,
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Super Bow| Stars!

Lan Jarmawy 26, 2003, Super Bowl Suoday, duving the pre girms brovacest, ABC teamred Flip Flipoon znd bis wock with
schools Blanley Leane (se2 phota on page 5), a product of Teen Lendership and of a cariag teachar, told his story of
coming ont of degzadationwsd going onlo gradust g Mg Com Limde fiom Saint Xavier Universiy in Chicapa.

Also Tealured wes Coach Dave Raffield's foothall feam at Cypress Falls High Schond, Houston, Tesas, {uarter-
tack Cole Kristynik (88 in photograph} was highlighted far the diamslie inpro vements he made on and oMb Geld oo
v ul ofthe hppen Prodile and his personal groowis plan.

Allthe yousg meninthe photogmph participared v the Flippen I'rofle and personal growth process, and wers inferviewsd
Ty AT Speinrls,

i ’

i e [ i o
Ly Swann, commantatoe for ABC Sporks anc fanner MFL slar, bask o, far lefi;
Gt Deve Raffald, fronl row esnlsr; Flipzen Grongs Loee Bason, frond row, far
lafly Fal Caombe, Dack row, Tarcght Flo Flippen, nexl Lo Fal

Check Out Our New Web Site|

You ean still view the Super Bowl featurs on our rew weh site at
v flippengroup. carm,

Mso, check out the Interview of Fllp en The Today Show at
winw flippengroup. com.

The Flippen Group
Spring 2003 Sringiirg Out e Basi in Peopie
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North Central Association of
Colleges and Schools

The North Central Assoclation is one of six repionsl aoediting
aszucitions in U Usnited States, NCA waz esiablished In 1593
a5 4 scholarly debate sovi rey whos purpise was e sosalve avsss
aof dissgreennent aneag educators. BducatersTovked 1o NCA &
A nonpantisan thivd party shat helpeit standardize high schos 2nd
unirversity wducation. ln 1905, NCA bopan 1o accredit sshoods,
The Conamission on Acoreditatio and Schos! haprovemnent ac
credite Kinelesgarten theough 1200 grade snd postavoomdyry
nanedigree granting insitutions. The Higher Learning Coin
misglan aecnedits selleges, wiversities, and degene-ganting
pestserondary insticuticns.

Mission

ROA ik a dynamie schoul acereditation mst evaluation argatira:
Uy that proteess the puble tuss and is prosctive se promoting 2
system of education tit:
* Enlunces student bearing anld G fave of lesening.
® Faosters healthy, ereative, and innovative buman
buirigs,
® Prepares students 1o live and ke in an over-changing
ared diverss wirld,
* Pravides dandards and evaleation services for schuols
thiat eowure sucoessful schmoling transitons fov i
learners,

Yision
the North Contral Assndation Commission w2 Avereditation

and Sehool Jmprovement challenges sehants to b ready For all
learners andd press thers o excellence,

CASI Standard

Each member subeol shall mainize the proportion of i pro-
mogest ar grahtaredd stuelenss whe are selidirected Jearners and
are prepared L make snvesslod vumitions frow sehool Lo
sehionl aF schessd o work,

Narth Cyntral Axgaciaiion Camnission on
Accreditatien and School Improvement
Arivonn Stade University
PP €3 Bax 87301
Tempe, AZ 83287- 3011
VHIOEE) S35UETT or dAU0) RE5-H7X)

TAX (480) 3658658

Page 31




Page 32

FEATURES

RESPECT AND
RESPONSIBILITY

4 impacting Student
Respectfulness and
Responsible Behavior
Woodward explains why affective goals
mugt be evamingd carefisily and clari-
fied in & dizcussion about the nuances of
vaspect and respactial hehavior and
respnsibility versus eumpliance,

6 want Respect—Win Thelr Hearls

Flippen makes a strong case for balancing
rules gl cedntionshins aod the impartanue
of asult role models, He writea that the
Fulssre we long for will come Yoty from
ereating schools that are peseionats
ahaut children anid that create eavivon-
ments that make s children aoniely
aware of their peraonal value and worth”

11 Liteworid and System: Promoting
Respect and Responsibility in the
High Scheal
Stadeor pragents severst interventions
that conld develop strvnger relation-
shipe within a achool. He points aut that
respecl has bo beome ek of the ngem
for hoth studends and adults in order for
the intarvantions to have maxiam alfset.

16 Kids, Cops, Counselors and
Character: Teaching Respect and
Responsibility at the Middle Level
Richards relates how aanove Lo middle
suhool concepts enabled a Nebrasha scheol
to {mplerment 2 ngmber of interventions
nimed a% croating a more nurturing scheol,

DEPARTMENTS

1 Editor
Goae deacribes the proliferation of varied
sehsooling oppurtunibios, knowledge man-
spement in the infermation age, and the
synoryy of DHslriet Accreditation.

3 Chair Chat
Oundrum challenges aduits to model and
pramote secially seceptable bebaviors and
to kesp their sxpestations high,

23

Students Active in Leadership

Bruteher degeribes a local youth leader-
ship project that has resulted in colla-
boration batween students and the
chagmber of commgeee, the Seoaid
Jadicial Clreuit, and the Hlinois Rural
Health Aszociation,

SCHOOL IMPROVEMENT

26

33

38

The Holgarth School Improverent
Experience Part [t

Develaping the School
Improvement Plan and Preparing
for the Peer Review Visit

Bitter, Heath, Boris, and Baren desaribe
haw a fickitivns schael develeped ity
schea] improvement plan and prepared
Fior Lag a3l roviow.

The Substitule Teachar: An lrony
in the School Imprevement
Process

Griswold sddresses the tmportance of
staff devetopment in implementing school
improvemant and givas suggestions for
dealing with substitute tzacher shortages,

We Thought We Did Everything
Right: What Went Wrong?
Aostrong wnd Dusseau suggest what
1o do when mmltiple assessments reveal
differing reaults and what ta cougider if
performance resuits appear to be declin-
ing. Assesament design is the ey

42 Review of the Literatura

Armstrong reviews current research and
literarusa relatad to zehod] hnprovemant
aref other eurrent issues.

43 Reviewer's Corher

51

The 7 Habita of Highly Effactive Teens

Reviewer's Corper
Taaching Virfues: Building Churacter
Aerosa the Cavrlenlum




Want Respect--Win Their Heatts

M. B. Flippen

About the Author: M.B. “Tlip” Flippen, president of M.B. Flippen and Associates, is a psychotherapist by
profession but now leads bis staff in one of the laigest feacher edneator companies in America. Their leadership
curricnlum and teaching processes are used in 32 states and abroad. Divisions of the company work in corporate
excecutive leadership, professional sports, and education. He is an internationally known and sought-after speaker and
edncator. Flip and his wife Susan live in College Station, Texas, where they continne to love and raise kids. He can

be reached ar amv(@) leadershipsolutions.com,

Editor’s Note: Balfout, a recognized school service corporation, provides scholarships to educators to atfend M.B.
Filippen and Associates training. Information about the Balfonr National Leadership Awards (scholarships) is
available through the Balfour representative in your area or by calling 1-800-Balfour. The Balfour National
Leadership award was established to acconiplish Balfonr’s desire to give valne back to the schools they serve.

Several of our kids were getting ready for dinner when our three-year-old grandson, Christopher,
grabbed a cookie, climbed up on the kitchen stool, and began to munch away. A visiting friend
picked up a cookie and walked into the den and sat down. Christopher quickly went to the dootrway
and said, “You can’t eat that in there. No food allowed in the den,” Qur friend got up and came
back into the kitchen. As he was finishing his cookie, he commented, “How do you guys do it?”
The kids laughed and tried to explain how it works. You see I believe I'm responsible for how
people act in my house—pretty revolutionary by today’s standards.

My wife Susan and I have helped raise 22 kids, and we feel we know how to make it work. In
addition, I built Still Creck Ranch, a 500-acre boys’ ranch that now includes a girls’ ranch and private
school. I have spent the last several years wotking with schools across the United States and in
several foreign countries. All of that to say this: I still think T am responsible for how people act in

my house.

How do we define “my house?” If I ran a school, the school would be “my house.” If I ran a
company, which I do, my company would be “my house.” What I am saying is that T am
responsible for the culture and the conduct that I allow in “my house.” If I am in charge, then I
need to accept all that goes with that.

Recently, we were working with a company that has approximately 1,100 employees. I made the
comment that the culture of the company seemed opptessive and perhaps not very productive, even
though they talked about performance all the time. The owner commeited that it was difficult to
get the people to treat each other right and that there was always a sense of irritation or frustration
among them. “Well,” I asked, “who is responsible for that?” The owner looked surprised and said,
“Surely you don’t mean to say that I am responsible for the climate of my company?” In a word,

yes.

If we ate in chatge of our home or our company or our school, then we are responsible for what
goes on there. Thete is a process that works, but it takes time and the right people. More than
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anything, it takes the right people at the top, And chances ate good, that would be you. Let me
show you how we have made this process work in over a thousand schools here and abroad.

Rules ot Relationships?

David Olson introduced a great model called the Citcumplex Model. It has two axes: the vertical
represents “rules” and the horizontal represents “relationships.”

Circumplex Model

Chaotic

R

U

L

E

S | Flexible

RELATIONSHIPS
Disengaged Separated Connected Enmeshed

Structured
Rigid
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On the rules axis you will note that thete is a continuum range from tigid to chaotic. IfT ask
16 year-olds how many rules they need, they usually say that they don’t need vety many. IfI
ask theit parents ot school administrators, they say that those same 16 year-olds need more
structute than they think, The result is tension between the two. One wants fewer rules,
while the other sees the need for more rules. We can use this model to determine where we
are with our teachers, other administrators, the boatd, the students, etc. The key points of
concetn ate: Whete does the person think the rules need to be fot him, and where does the
leadership think the rules need to be for that petson? The greater the distance apart, the

greater the tension.

The hotizontal line on the graph represents relationships. As a psychotherapist, I have asked
many families to plot where they are on the relationship line. Usually the kids will make a
matrk near “separated.” The parents make a mark that indicates they feel they are connected
with their kids. Again, the distance between the points tells the tale. The greater the

distance, the greater the problem.

The next thing I look fot is this: Which line do they tend to focus on? For example, do you
see the need for rules as being more important than the need for relationships? Where do
you focus most of your activity? Is it on enforcing the rules or working to build the
relationships? Where do most of your problems occur? On the rules side it’s eas’y to
identify a problem. You broke the tules . . . so thete’s a problem. Would it surprise you to
heat that most people don’t even know what P'm talking about when I ask them if the
problems are on the relationship side of the equation?

In my house, I’m more concerned about the relationships than I am the rules. And just so
we get the whole pictute, we have helped raise incredibly successful kids and are still tarning
them out as fast as we can. I do not believe in being their buddy or knowing everything
about their lives down to the most intimate details. I do, however, believe that we can love
each other and be committed to working through issues that come up. It’s not okay to act
any way you want and think that it will be ovetlooked because of a “love” ot commitment
that would excuse inexcusable behavior. Wrong behavior is wrong behavior. And thete are
always consequences aimed at learning how to do it better next time.

Many years ago 2 friend of mine made a profound comment: “Rules without relationships
breed rebellion.” This is cuirently the case in many schools and homes.

We write the rules. We work on the rules. We tty to enfotce the rules. And we never stop
to think that even in the best possible scenario, we can achieve only compliance.
Compliance is not what I'm after. Lots of people settle for compliance because they don’t
know how to get respect. Compliance is what you get with rule-following. Respect comes
from the telational side of the equation, from how the petson feels toward you.

Appropriate Relationships with Appropriate Adults

In September of 1997, the Journal of the American Medical Association published the results of 2
significant study. The authors found that the one factor that lowered adolescent tisks in the
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key ateas of tisk, such as dropping out of school, drugs, sexual activity, etc., was connectednsss
fo an adult. We have said that this connectedness needs to be to an “appropriate” adult, and
then we have allowed the group to determine what “approptiate” means.

What is the bottom line to this study? Children need relationships, and they do not do well
without them, More than anything, they need appropriate relationships with appropriate
adults. When childten come to school, do they see attention or time or energy being given
to building effective relationships between their teachers and themselves? On the contrary,
they see us, as adults, focusing on the things that can be ditectly measured by others and will
provide quantiftable results. Hence, children do not get theit needs tended to. And as we
have learned from Abraham Maslow, if their needs are not met, they cannot possibly deliver

the performance we need from them

We measure what we treasure. We measure academic performance because we treasure it.
What if we find that thete is a major factor that affects performance, but we don’t have a
good way of measuring it, so it’s hard to find the “secret” to what really gives us
performance? I think there is a secret, and great teachets are doing it without realizing it. 1
believe it’s tied to the idea of winning children to themselves and getting petformance

through the relational side.

Respectful and Responsible Behavior

How do we get respectful and responsible behavior? I submit that we cannot get it the way
we are currently going about it. I don’t want to be responsible to a set of rules. The rule
“do not cheat” has meaning to me only when I realize that when I cheat I let someone down
or hurt a person by my behavior. If I don’t care about the person, then my “breaking the
rule” will have little, if any, internal consequence. It is only in knowing that my behavior has
an effect on someone I care about, that I begin to modify my actions. As I mature, I
internalize these values and then will act in the appropriate way even when no one knows.
This is the foundation of character.

Most of the systems involved with childten today are totally focused on rule-based behavior.
‘This will never bring mote than behavior within the rules, which again, is compliance. We
have found that children behave for people they respect. The question then arises, how do
we get children, or for that matter anyone, to respect us? The simple answer is to be
respectable. But I know many administrators, teachers, patents, etc., who ate vety
respectable, but are not shown respect by certain others. The key hete is that those who do
not show respect to them are those who are not in a good relationship with them.

Visiting a school recently, I was walking down the halls and heard the same kind of language
many of you hear every day. But when I walked into one of our Teen Leadership classes,
being taught by a very effective teacher, the entire atmosphete was different. You could
easily feel the respect and admiration and concern the students and the teacher shared with
each other. The kids knew who I was, and they knew their teacher thought well of me, so
much of that respect easily transferred to me. Contrast this with the feelings so many
administrators have to contend with when they are not in good relationship with a particular




teacher, and the teacher is not in good relationship with her students. Again, “rules without
relationships breed rebellion.”

One of the things we suggest teachers do to build relationships is to greet each child at the
door every day. This allows several things to occur. First, they get to touch each child and
interact with each child on a mote personal basis. Second, they can ask how the students are
doing and get some feedback on how they are for that day. After several days of this the
teacher can involve other students in this greeting process, creating a warm setting in which

to begin class.

Another thing we suggest is that the teacher take three to five minutes to begin each class
with a few comments on “what good things have happened since our last time together.”
This starts each class off with something good and sets the mood fot the day. We hear such
things as who got a date, who passed a test, and who scored at 2 game. Students have a real
need to shate and be connected with other kids in their class, but we usually don’t allow for
this and we certainly don’t structure class so that these needs ate addtessed. We ask the
teachets to share their “good things,” as well, and to rotate this oppottunity to the students
so that several people have the opportunity to lead the class. We have found that this raises
the social skills and speaking skills of each class member. This forms the basis of a secute
setting for petrformance. It is a relationship-based model for leading class. We have many
simple skills and techniques that produce incredible results and all of them ate aimed at

getting connected to kids.

In the past, thete was a place for command-control based leadership, whether it was in the
classroom or the boardroom. It served the military well for hundreds of years. This method
of leadership has been successful with heavy construction industries, such as mining, utilities,
railroads, and numerous other arenas of business. But times have changed. Command-
control works when we are dealing, for the most part, with less-educated people, such as
laborers at the turn of the century. It also works in times of ctisis, such as in wars or tiots.

It does not work with today’s work force or with today’s kids. If you really want high
performance, you have to build relationships.

We know from the work of Goleman (1995) and others that in today’s wotld those people
who are effective in relationships are the ones who are successful in life. Isn’t this even truer
in the classroom? Teachers who are effective in building relationships with kids ate
obviously mote effective in the classtoom.

Who Is Your Customer?

Now let me ask this: If you are an administrator, who is your customer? When I think about
this in the context of my own company, I realize that my first customer is my staff. My first
responsibility is to my team. I want them to give incredible care to our customets, but for
that to happen 1 have to give them my best. When I don’t, they really don’t have it to give

to othets.
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Please think back to what I mentioned earlier: Who is responsible for what goes on in “my
house”? Certainly, I am. We are responsible for the culture we create around us. It’s easy
to dictate effectiveness, but it’s another thing to /ad effectiveness.

I coined 2 phrase in 1977 that has guided me for many yeats: “If you have a child’s heart,
you have his head.” The same would be true for administrators: if you have yout staff’s
heatt, you have their head. But how often do we hear in our graduate training programs that
in otder to be effective with our kids, we must win our teachers’ hearts? And even if we did

hear this, would we know where to start?

Some yeats ago I visited a school to give a keynote address. I arrived early at the school and
happened to be walking through the hall when I noticed the supetintendent coming towatd
me. We were the only two people in the hallway, and it was fairly obvious I was a guest. As
we approached, I assutned that he would speak and introduce himself to me. He didn’t. No
eye contact, no smile, no nod, and no recognition at all. It was as though I wete not even
there. Who is responsible for the culture of his district? How do you think his staff felt?
And then, what do you think was passed on to the students?

How can children survive if they come from a cold home or difficult situation to a cold and
aloof school? How can we expect them to perform under such conditions? If you are
effective in building relationships with your staff, you will more than likely be successful in

building a good school.
Winning the War

At the end of a long series of battles that the Nozth had lost in the Civil Wat, President
Lincoln had a meeting with a general he had never met. That man was Ulysses S. Grant.

Mr, Lincoln said,

Mz. Grant, I have tried sometimes . . , to figute out what the army needs. I have
tried to help where it seemed a great deal of help was needed. I have even made
it official, sent out presidential decrees, written up special orders. Most of them
have come out of frustration. And, likely, most of them have been wrong. But

you cannot imagine what it is like to have all the authority to issue orders and no
power to see them carried out.

We will not achieve the victories we long for if we continue to think they will come from
presidential decrees, special orders, or edicts from on high, from our boatds and
administrations. The victories we long for will come only from creating schools that are
passionate about children and that create environments that make children acutely aware of
their personal value and worth. “School” can be such a cold and distant concept, but the
idea of a teacher or administrator who knows me and values me . . . well, that’s different, T'll
come for that kind of relationship. T'll respect that kind of person, And, by the way, 'l

perform for him, too.

I suspect what Mt. Lincoln said would apply to us today, as well. We've tried to help whete
help is needed. We've made our help official and sent out all manner of decrees and orders.




And I suspect most of them have come out of frustration. But if we are genuinely

concerned about getting different results, what we need is a different way of doing things . . .

and that way is through the hearts of our children and staffs.
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educators exemplified that inspiration in their
daily professional experience; and (3) how the
training has mmpacted classrooms, schools, and the
school system.” Among the findings were:

v “...fewer discipline problems”

v “Strategies leamed in Capturing Kids’
Hearts provide a systematic way of dealing
with students as individuals and set the tone
for schools and classrooms based on mufual
respect.”

v “Students have learned to reach consensus
and interact with peers to correct misbehav-
iors.”

v “The Capturing Kids’ Hearts training has
impacted classrooms, schools, and the school
system,”

v “The county high school received a commen-
dation for its nurturing environment from
High Schools That Work evaluators.”

In a Teen Leadership stady performed by Ph.D.
researchers, the study design was a longitudinal
before/after format, with respondents completing
a likert-type questionnaire at the beginning of the
intervention (January 2002) and at the end of the
intervention (May 2002). Responses came from a
cross-section of over 500 students from 7 different
schools with diverse geographic and economic
environments.

The data was gathered by each school and ana-
lyzed by Ph.D. researchers using a one-tailed
pooled two-sample t-test for independent popula-
tions. Statistically significant results were found
for numerous behavioral and attitudinal factors,
including the factors listed as follows.

All of the following p-values are less than 0,001,
meaning that the probability of finding these posi-
tive resulis by chance is less than 1 in 1,000,
These p-values are substantially less than the
standard p-values accepted in the professional
literatwre of 0.05 or 0.10, which means that the
results meet an even more rigorous threshold of
proof,

v“l am confident in myself” (Increase,
p<0.001)
v “T view myself as a leader.,” (Increase,
p<0.001)

v “l make smart decisions and consider the con-
sequences.” (Increase, p<0.001)

v “I have goals for myself for college and/or a
carcet.” (Increase, p<0.001)

v “I feel like I am comnected to and close to my
parents/guardians.” (Tncrease, p<0.001)

v “I feel like there are other students who care
about me.” (Increase, p<0.001)

v “I feel like no one really knows me.” (De-
crease, p<0.001)

v “] am not afraid to speak in front of people.”
(Inerease, p<0.001)

v “Tlike myself.” (Increase, p<0.001)

v “l get in trouble a lot af school.” (Decrease,
p<0.001)

v “I get in trouble a lot outside of school.” (De-
crease, p<0.001)

vl am comfortable and confident around
adults.” (Increase, p<0.001)

For his dissertation at Texas A&M University,
Dr. Jim Rosebrock used a quantitative and qualita-
tive approach to study how Capturing Kids’
Hearts training and Teen Leadership contribute
to schools and their individual members. The
main research questions in this study were: (1)
How do students and teachers perceive the envi-
ronment of the school during the different stages
of implementation? (2) How do teachers perceive
and respond to the process? (3) How do students
perceive and respond to the process?

This research project was formulated to provide
concrete evidence as to the effectiveness of this
process, The research used the naturalistic inquiry
process described by Erlandson (et al, 1993) in
Doing Naturalistic Inguiry. Purposive sampling
was used to maximize information from students
and faculty members. The research stated, “In
keeping with the naturalistic paradigm, the basic
methods of instrumentation were campus observa-
tion of events, critical incidents, records, docu-
menis, and interviews using purposive over a
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prolonged engagement with persistent observa-
tions and triangulation to promote trustworthi-
ness.”

Rosebrock used a multi-faceted approach to quan-
tify the impact, investigating the direct impact on
students, the direct impact on teachers, along with
the overall impact on the school environment.
Improvements were found in numerous areas, in-
cluding:

v School-wide discipline

v Sense of community

v Democratic student government

v Mutual respect

v Fairness and cooperation

v Student self-esteem

v Relationships between staff and staff/student

Dr. Kathleen Cirillo and Dr. Brian Colwell con-
ducted an impressive longitudinal study on the
impact of Teen Leadership, using a control group
as a comparison. Their study was done through
Texas A&M University and through the Leader-
ship Education Foundation, exploring the effects
of Teen Leadership on self-esteem, loneliness,
parent-adolescent conununication and perception
of leadership development of high school stu-
dents.

Students participating in Teen Leadership served
as the experimental group, while students in a
youth organization from the same city who did not
receive the intervention served as the control
group. The experimental and control groups were
asked to fill out a questionnaire prior to and upon
completion of the intervention. The questionnaire
included demographic information and questions
from The Leadership and Personal Development
Inventory (Carter & Spotanski, 1989), the Revised
UCLA Loneliness Scale (Russell, Peplan & Cu-
trona, 1980), the Parent-Adolescent Communica-
tion Scale (Barnes & Olson, 1982) and the Texas
Social Behavior Inventory (Helmreich, Stapp &
Ervin, 1978).

Separate  two-way analyses of  variance
{(ANOVAS) were used to test for significant dif-
ferences in all dependent variables. Significant
interactions were investigated with simple main-
effects analyses. The alpha level was set at
p<0.05.

Simple main-effects analyses for the control group
(who did not participate in Teen Leadership)
across fime indicated that self-esteem, attitude
toward group work, personal development, loneli-
ness, mother/father-adelescent communication did
not change from pre-testing to post-testing. Con-
versely, simple main-effects analyses for the ex-
perimental (Teen Leadership) group acress time
significantly increased on all variables except
loneliness, which significantly decreased from
pre-testing to post-testing.

Thus for the students participating in Teen Lead-
ership, all measured variables were positively im-
pacted. Specifically, statistically significant
positive effects were found in students for the fol-
lowing variables:

v Personal development/maturity improved

v Attitude toward group work improved

v Mother-adolescent conununication increased
v Father-adolescent communication increased
v Loneliness decreased

v Self-esteem/confidence increased

This data confirms that Teen Leadership holds
promise as an intervention for enhancing self-
esteem, parent-adolescent communication, leader-
ship skill development and for reducing loneliness
iix high school adolescents,

D:. George Willey studied the effect of Teen
Leadership on middle school students for his
Ph.D. in Education from Texas A&M University.
In his longitudinal study, various data-gathering
methodologies were implemented, including stu-
dent data from the Texas Social Behavior Inven-
tory. This assessment was developed by
administering questions related to self-esteem and
social competence to over 7,000 students and us-
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ing factor analysis to determine validity. A read-
ability index of the questionnaire instrument was
determined by the Flesh-Kincaid Grade Level
Score. Results of the study were analyzed using
statistical hypothesis testing procedures, finding
results such as:

v “...the Teen Leadership curriculum increased
the level of self-esteem of females and males
who participated in the study,”

v “Evidence from this study suggests that the
Teen Leadership curiculum increases the
level of social competence of females and
males.”

v Decrease in discipline referrals for a large
number of students

In 2 comprehensive quantitative and qualitative
meta-analysis of over 100 teachers and over 2,600
stndents from 7 different schools, Keystone was
shown to have a large impact. Over 96% of re-
spondents said “Yes” to separate questions asking
teachers if Keystone helped their students:

v Show more respect

v Resolve conflict better

v Show more self-control

v (et along with classmates
v Show more kindness

When asked if Keystone helped decrease disci-
pline problems or helped teachers better connect
with students, the “Yes” percentages were 94%
and 98%, respectively. The student surveys also
resoundingly supported the impact of Keystone.

Cieburne High Schoeol in Texas published re-
search from a comparative longitudinal study on
the effect of Teen Leadership, contrasting stu-
dents who took part in Teen Leadership to the
overall school average. The extensive research
was published in the professional literature.
(Sherwood, R. [2003], “It All Began With a

Handshake,” Jowrnal of the Effective Schools Pro-
Jeet, Vol, IX, 6-11}. Even though they intention-
ally placed students with failing or borderline
standardized test scores and grades in Teen Lead-
ership, those students significantly outperformed
the school average after taking the course.

Quotes from the published article include, “Be-
cause of the positive atmosphere, teachers and
students alike look forward to coming to school,”
“The teachers are beginning to see morale and
self-confidence soar, supporting the adage that
success breeds success,” and “.. . because of the
solid relationship foundation and teach-
ing/mentoring skills leamned in the Teen Leader-
ship/Capturing Kids’ Hearts cwriculum, those
normal setbacks have been minimal and turned
into learning experiences.” A selection of the sta-
tistical findings were;

v Teen. Leadership students had an 11% lower
overall failure rate

v Teen Leadership students had a 19.3% higher
English passing rate

v Teen Leadership studenis had an 11.9%
higher mathematics passing rate

v Teen Leadership students had a 7.5% higher
social studies passing rate

v Teen Leadership students had a 98% atten-
dance rate (2.4% higher)

Wayne Community High School in Iowa per-
formed an in-depth longitudinal study that cap-
tured significant results. They sent all staff to
Capturing Kids® Hearts and saw a dramatic im-
pact after only one year, then saw even more im-
provements afler the second year. Their
superintendent stated that, “Our staff has come
back saying that the training has been life chang-
ing. These statements haven’t come from people
that make these types of comments lightly. They
have come from professional educators that have
spent years in the field and have experienced
something so profound that it has affected every
facet of their lives, both personally and profes-
sionally.” Examples of results found were:
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v Class of 2003 test scores up — increase of 11
percentile points

v Class of 2004 test scores up — increase of 8
percentile points

v Class of 2005 test scores up — increase of 8
percentile points

v Discipline referrals down — 40% decrease

v Fewer students on behavior plans — 40% de-
crease

v Removals from a classroom down — 54% de-
crease

v Total suspensions down — 47% decrease

v Number of students suspended down — 52%
decrease

v In the district all-staff survey of teachers, ad-
ministrators, aides, secretaries, counselors,
and nurses, 97% said “Yes” to: “T can tell a
difference in the atmosphere of my building
since we began using the Capturing Kids’
Hearts elements.”

v 95% said “Yes” to: “l believe the entire
school has benefited from becoming involved
in Capturing Kids’ Hearts.”

v 93% said “Yes” to: “Will Capturing Kids’
Hearts principles be continued in your class-
room even if you are not reminded of them
frequently in staff development?”

Bondy Intermediate School in Texas went from
‘Acceptable’ to ‘Exemplary’ overall, and the stu-
dents enrolled in Teen Leadership saw dramatic
improvements in their Texas Leaming Index
scores. They sent us a summary stating, “We
compared the first six weeks grades of our Teen
Leadership students this year with last year, be-
fore they were in our class, Many were failing
multiple courses, assigned to the detention center,
had police records, etc. Now they are experienc-
ing what it feels like to be successful. They are
achieving academically and staying out of trou-
ble.” Among the results were:

v Overall — Went from Accepfable to Exem-
plary school ranking

v 74% (111 out of 150 students) of the Teen
Leadership students increased their Texas
Learning Index scores

v 24% (27 out of 111 students) of these in-
creased their TLI by 10 or more points

v 14% (15 out of 111 students) of these in-
creased their TLI by 15 or more points

v 87% (27 out of 31 students) of Hispanic
Males increased their TLI's

South Middle School in Kentucky took part in
an extensive longitudinal study to explore the im-
pact of Capturing Kids® Hearts. The research
committee compared the first nine weeks of fall
2002 1o fall 2003, In the memo sent to all em-
ployees, the Vice-Principal stated, “Attached,
please find a copy of the discipline records com-
paring the first 9 weeks of school this year to last
year. We continue to see significant improvement
in student behavior, especially when we consider

-t ¥

this year’s group to last year’s,

v Decrease in total infractions — from 1,719 to
1,110

v Decrease in tofal infractions for males — from
1,178 to 694

v Decrease in total infractions for females —
from 541 to 416

v Decrease in classroom disruptiveness ~ from
702 to 348

v Decrease in tardies — from 526 to 357

v Decrease in dress code violations — from 76 to
12

Pasadena High School in Texas took part in a
detailed longitudinal study to measure the impact
of Capturing Kids’ Hearts and Teen Leader-
ship. Wayne Adams, principal, said that, “Our
school has changed dramatically over the last 6
years of Capturing Kids” Hearts fraining and Teen
Leadership.” The large impact at Pasadena High
School is reflected through the following meas-
ures:

v Increase in Owerall Test Scores — from 45%
passing to 77% passing
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v Increase in Math Scores — from 55% to 88%

v Increase in Reading Scores — from 67% to
85%

v Increase in Writing Scores — from 72% to
88%

v Increase in Attendance Rate — from 91.5% to
94.0%

Lomax Junior High School in Texas initiated a
3-year longitudinal analysis, finding that referrals,
detentions, and suspensions decreased dramati-
cally after sending teachers to Capturing Kids’
Hearts and while using Teen Leadership. In
addition, standardized test scores increased.

Some of the student comments on the question-
naire were powerful, such as “I can now get up in
front of a class without being scared,” “I have
learned a lot about how to be a leader,” “I have
learned it doesn’t matter what you look like; it just
matters how you are inside,” “Now [ have started
to control my ftemper,” and “T am a much better
student.”

In a letter to us, the principal stated, “It is with
gratitude that T send you a copy of our recent
‘State of the Campus’ discipline statistics. As you
can see, the number of office referrals has de-
creased significantly over the last three years, We
began our Teen Leadership program during the
1998-99 school year and have continued fo send
participants to Capturing Kids” Hearts... Without a
doubt, our continued training and involvement in
your program has produced positive results on our
campus... Thank vou for empowering us to do a
better job with our students. We may have to add
a third teacher because the number of students
requesting the cowrse continues to grow. And
given the fact that recruiting teachers has been
harder and harder, offering your trainings has
even been an effective hiring technique.” Among
the findings were:

v Overall test scores increased — from 79.1% to
88.2%

v Math test scores increased — from 85.0% fo
96.1%

v Reading test scores increased — from 87.8% to
93.8%

v Discipline referrals decreased — from 5000 to
1389

v Number of detentions decreased — from 1608
to 720

v Number of suspensions decreased — from 74
fo 48

South Houston High School in Texas sent the
entire staff through Capturing Kids® Hearts, im-
plemented Teen Leadership, and undertook an
extensive S-year longitudinal study. The principal
said, “I’ve been in this business for 45 years and
this fraining and curriculum are the most impor-
tant programs that [ have implemented. I couldn’t
begin to count how many students’ and teachers’
lives have been completely changed. Until I went
to the training I didn’t think you could change the
culture of a school. Capturing Kids® Hearts and
Teen Leadership have made the difference in how
teachers feel about themselves, how they interact
and are unified with each other, and how the kids
feel. Our standardized test scores are up dramati-
cally, our dropout rate is down, and our failure
rate is down, but more than any of that it's the
feeling that we now have in the building.” One
student was quoted making an incredibly pro-
found statement, saying, “It is more than just the
teacher teaching. We have a part in how the class
learns.” Among the longitudinal results found
were:

v Attendance rate increase — 91.3% to 95.3%

v Overall test score increase — 50.5% to 78.5%
v Reading score increase — 74.0% to 87.4%

v Mathematics score increase — 61.0% to 8§6.2%
v Writing score increase — 78.6% to 90.9%

Surprise Lake Middle School in Washington
performed an analysis after one semester of Teen
Leadership. 252 students and 136 parents re-
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sponded to a survey on their perception of the re-
sults of the course. Among the findings:

v 98% of the parents and 96% of the students
would recommend Teen Leadership to others

v 99% of the parents and 95% of the students
considered it a positive experience

v 99% of the parents and 97% of the students
felt the skills learned in Teen Leadership were
valuable

v 99% of the parents and 98% of the students
wanted Teen Leadership offered in the future

N acogdoches ISD in Texas implemented a quan-
titative and qualitative survey methodology, ana-
tyzing over 100 respondents from 3 different
schools to determine the impact of Capturing
Kids’ Hearts. Among the findings were:

v 100% of all respondents from each school re-
sponded aftirmatively to “Were the skills you
learned in Capturing Kids® Hearts valuable?”

v Over 85% responded that “Capturing Kids’
Hearts has provided me with useful, effective
discipline techniques.”

v Over 95% responded that “I highly recom-
mend this to other schools.”

Brenham Junior High School in Texas reported
a significant reduction in discipline problems after
sending I principal, 1 counselor, and 8 teachers to
Capturing Kids® Hearts training, plus initiating
the Teen Leadership process, The dramatic re-
suits they experienced included:

v Standardized test scores increased in all cate-
gories

v Fall referrals dropped from 942 to only 275

v Threats to staff decreased

v Excessive tardies decreased

v Truancies decreased

v Vandalism incidents decreased

FLIPPEN READING CONNECTION STUDY

{modified excerpt from academic research article)

The purpose of this study is to measure the effec-
tiveness of the Flippen Reading Connection as
compared to the usual and customary curriculun
used within self-contained classes for learning
disabilities, The self-contained classes included
children diagnosed by a public school system with
learning disabilities, including attention deficit
and other varying exceptionalities.

The Flippen Reading Connection procedure in-
volves a sensorimotor and psychomotor program,
Unlike earlier procedures in the same categories,
the Flippen Reading Connection procedures inte-
grate all kinesthetic activities with symbolic lan-
guage.  Visual representation of symbols is
simultaneously created and expressed via move-
ment, Mental representations of visual symbols
and clusters of symbols are made, maiched to
anditory symbols (phonemes, morphemes, and
words) and extended to symbolic and schematic
areas. Major emphasis is placed on conceptual
ability (the ability to deal with parts and whole
simultaneously) at auditory, visual, motor, cogni-
tive and semantic levels. Basically, new cognitive
processing is taught by a physical action proce-
dure. Initially, body inclusion is essential to the
intervention but gradually the body is excluded
and cognitive processing is completely interior-
ized.

A double-blind intervention study was conducted
within the Orange County, Florida, public school
system. Eleven self-contained classes for learning
disabilities were selected with school system as-
sistance. Grade levels three to five were chosen
for this study. The self-contained classes were
similar as to types and severity of learning disabil-
ity and attention deficits, level of intelligence, age,
and gender.

Five classes used the Flippen Reading Connection
procedures. The teachers who were to implement
the Flippen Reading Connection procedures with
their classes received sixty hours of training in the
classroom instruction involving these specific pro-
cedures. All of these teachers volunteered. The
Flippen Reading Connection proceduies were
used for forty-five minutes per school day as a
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supplement to the usual and customary school day
cwricuium.

The comparison group classes designated as eur-
riculum based continued to implement the usual
and customary prescribed curricelum for the
school day. Six classes used the curriculum based
procedures,

Students in all research classes were tested before
the Flippen Reading Comnection procedures were
implemented. The assessment used was the Or-
ange County Curriculum Based Assessment used
by Orange County and other counties in Florida,
This assessment was chosen by Orange County as
opposed fo standardized testing because curricu-
lum based assessment relates more directly to ac-
tual classroom instruction and can provide more
usable and realistic results. These results can be
more easily generalized to other self-contained
and resource leaming disability classroom set-
tings, The testers that administered the Curricu-
lum Based Assessment were trained and certified
to do so by the Orange County school system.

The arcas of skill assessed were as follows:
v Sight vocabulary accuracy
v Sight vocabulary fluency
v Familiar passage reading
v Unfamiliar passage reading
v Writing vocabulary

Students were not aware that they were patticipat-
ing in a research project. The Flippen Reading
Connection procedures were implemented with no
special infroduction so that these procedures
would be perceived as a part of the usual and cus-
tomary daily classrcom curriculum. This con-
trolled the factor of student expectation. The
teachers and those administering the Curriculum
Based Assessment were unaware of the design
and purpose of the study. The teachers were made
aware that class performance would not be com-
pared to other classes and that students would be
identified by number and not by name. The data
analysts were unaware of which students were in
the curriculum based classroom or Flippen Read-
ing Connection group until all data had been re-
corded and correlated,

The students were post-tested using the Curricu-
lum Based Assessment by the same testers that
administered the pre-test. The post test occurred
within fifteen days afler the conclusion of the re-
search project. This assessment delay was to en-
sure that any gains demonstrated by the students
had become implicit cognitive processes and a
part of their long-term working memory.

The Kruskal-Wallis H test was the procedure em-
ployed to determine if the Flippen Reading Con-
nection procedures group was significantly
different from the curricnlum based usual and cus-
tomary procedures group.

The results of this double-blind research study
indicate that the Flippen Reading Connection pro-
cedures group scored significantly higher than the
curriculum based group in all five areas assessed.
All of the significance test p-values calculated
were less than 0.001, meaning that the probability
of finding these positive results by chance is less
than 1 in 1,000, These p-values are substantially
less than the standard p-values accepted in the
professional literature of .05 or 0.10, which
means that the resulis meet an even more rigorous
threshold of proof. This study gives credence to
the fact that the Flippen Reading Connection is a
significantly effective intervention when used
with learning disabled students and students with
varying exceptionalities including attention defi-
cits.
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Research: Featured School

South Houston High School

South Houston, Texas
The Impact of Teen Leadership and Capturing Kids' Hearts

*I'vi beenin thee business for 435 years wnd s traming and curriculum are Uie mos important
programe bt §have implemented. [ souldo™ bagin (o covnl bow meay stodents” and leachery'
Lives Lave been compplelely chanped.  TIoll T oot oo the Grapwns T Aide™ il ver could
clopmpe (e culivre of 2 sehesl, Thes wheo T learped fhe processes and saw 1he (eachers who
cims bk from che training, | koew that T ogeded (s nod just in a Pew clagsrooms, bul woevery
classroom. Capturing Kids® Hearfs and Teen Leadership have mads the difference in how
teachers teel about themzelves, how they waceract and ave uafied with ewch other, and how the
leils feal, Oor TAAN® seares are up drnmaticelly, onr drepowt rate is Sewn, wnd our fuil-
wre cwie s dowe, bt moce chan sy of that i (ke Peeling st we now bave ie fhe boild-
ing, ¥ou will nol regrel implementiog Dhese progmms,™ Dagris Barnes, Principal

QUOTES FROM STUDENTS:

1 den’t knew what I would have deae withowi Teen Lesdership und my new riends thar have
becoine s imparianl Lo me,"

“FEyerviling T aceded (0 legrn abent relationsidp buildieg T lzazaed du Teen Leadership.”
1 s deachers difterently than before 1 dook (his <lnss, Moest teachers really cars gbout us ™
"These lessonz are about le. Leonn use ihese soywhere sod all the fme”

i s maire than jost the teacher foacaing, We hawve a part in how the clase learn:.™

TAAS® PERCENT PASSING i
itreforedalter Tesn Leaderehip and Caplusing Kids' Heaarls) ATTENDANCE RATE
440 o T Yk T o o e ] TE'H':?'- \l
o0 Fuwnrnis 95.3%
&0 il , =
0 m it s /| 91.3%
ﬁ,_{ _ : f A AN | '- ;
1906 200 1o06 2004

“I ap @ bedter porsen Tor baving uken Teen Leadership.”
"1 learmed 2ame of mee most mpaciant leasons in Toen Teadership, And Tlearmed 2ont myzeld, ™
¥ I P s

L never reslized hew imgrortant lsteniop sould e or how powecful,”

*TAAS = The Texas Assersmiail of Acrdemic Skills

e, B Fllpene & Assouialos providing.
Leadership Solutions for Echools
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Research: Featured School

Wayne Community High School

Corydon, fowa
The Impact of Capturing Kids' Hearis

“Oor staffhas come back saving that the training has beea Ll changing, Theee siulements haver®t coms [om
people that make these types of comments Helely, Theylave come Tomprofessiond educators that have speal
vears in the field amd bave cxpericnced someihing se profiond that it has affaeted every facel of (heir fives,
buth persenally and professtonally, Az have said before, iUhas changed the cultere of ow: school so that i is a
beteer place for our kids anc onr staff. . I you have amy donbts ahout whart & difference sou ace moking in the ves
ol children and teacharg come bo our schonls and witness fest hand, You are maldog o dilference and iz all ing
positive manncr, Thanks for ell you and your stalmembers do for the kids ofonreonntry,”

A Ve, Superinfendent

*1 fieel thiat the entive stmosphere has changed at the bigh achonl lval, The teaclices have always caced, The
ks cun just see it nowe™ Drave Durghieon, Principal

IMPACT AFTER ONE YEAR:

(Conassdng peloraraller Caplurirg Kids' Hearls)

CISCIFLINE iINCIDENTS DOWM — from BO fo 23

FIGHTING INCIDENTS DOWRN — from & to 0

FEWER STUDEMTS ON BEHAVIOR PLANS - fram 43 (o 493
FEWER SUSPENSIONS - from 31 to 23

CLABS of 2002 TEST SCORES UP - from 36% to 4 7%
CLASS of 2002 TEST S3CORES UP — from 36% Lo 42%
CLASS of 2004 TEST SCORES UP — from 37% to 42%

CLASS of 2005 TEST SCORES UP - from 36% Lo 43%

In Lhe diatrict all-staff aurvey of teachers, administrelors, aides, secratarias,
counsalors, and purses, 87% SAID “YEZ" TO: “l can lell & difference in tha atmao-
sphere of my bullding since we began using the Capturing Kids® Hearts elemonts
B 95% SAID "YES" TO:"| helieve the entire school has banefiled from bacoming
involved in Capturing Kids' Hearts.”

B23% SAID “YES" TG: "“Will Capturing Kids' Mearts principlas be confinued In yvour
olagaroom cven T yol are nel reminded of Lhem fraquently in siaff develepmentl?®

CGUOTES FROM TEACHERS:

"This iz baller than anyihing | exparienced in my 4 % years of collage training
"Thi=s has changao oy whele Hie, ioand oul of school
I love Lhe pusilive glmosphara in the school ®
"o it s fruly & wardarful eryiranment bo work 0
R R —
The Fligpsn Group
aifnging Gut the Bostin Feople Spring 2003
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Research: Featured School

Pasadena High School

Pasadena, Texas
The Impact of Teen Leadership and Capturing Kids' Hearts

"Ohi gchool has changed dramaticslly over fhe [ast gix yeors af Capturlng Kids' Wearts traming and Teen
Lzadcrship. The training bas helped he teachors show reapzcr and compassion ta the sludenis and hes
helped them develop a atrong rapport with the stedenty aod with ench other.  The techniques they leavnel
can be agplicd ia math class; o science: class, or any other clags, T have allowad 221 ol the leashers Lo
attend Capiuring Kids' Hearls hegauss they onjoy it and hecause it has plaved a large role in aui camps
being ‘recopnived” for the Dist dwo years

“Ueen Lendership ha: Becn an ineredibly popular course, a0 cns poind reguiving 15 sections in a gingle
rernoster. T drals traches these siadeats and has been o poaitive oillesiee o se many soays, inclading
nzeoving the schoal climate, desrcasiapg behavior peobloma, makiog stadenl s more espongibde, Bailding,
their sell-esdeem, enhancing their speaking skills, cregting a friendlicr atmosphere, inmproving their aditnds,
Eeloing ther seme themselves os lepders, and belping ther graw doowoys thar atfec) them moschoel wnd
culside of school. T belicwe i this program.”™ Wavne ddarix, Frincipal

IMPAGCT:

TComparing beforedafler Tesn Leadarszhip and Capturing Kids™ Hearls)

IMCREASE in Ovarall Standardized Test Scores - from 48% paszsing to 77% pazsing

INCREASE |n Math Scores — from 56% to 3%
INMCREASE in Reading Scores — fram 4/% lo 55%
INCREASE In Writing Scoras from 75 bo 88 %
INCREASE in Attendance Rate — from B1.5% to 24.0%

QUOTES FROM STUDENTS:

1'% really hard for me to omst somecne espevially becanse of mry pagt. It can be hard o cheer up
alter sour pacents kave pot vou down soomany lmes, Dol one thing 1 lesmmesd aod | know that T ool
alwiwe remember iz that T contrel my wliifpds™ Vuneysa
“Tecn Leadorsiip has oapacied my e momaey differenl ways,  bost of my L 1 kave been quist and
shy, Bl owhen | ook this class i belped me open up and =t out of my zhell. Also, | hove alwaya kad a
bad !'G|E[il.‘r|'|H]Lii‘.'| weilly my ||'|::-1|tr:-|': el this elazg ]Zl’.:||!||'.'-:'] e Lo enimergmicile vl e Biar, Moaw T feel fhat 1
trurt hor and that T oean tall her aoetfog ™ Biliralieth
T b become o person thal weuldn't alk o anvene, When Pd go hoemes | would spend the
real ol e |_|:|__':,' n Y ELipr, Herawse ol Taen |.|::'|:|'|¢|'$i|ij_'| I warned Lo lrosl _ml_l[_llu. el 1 staried
I communizatg with ofhers, Now T see ooy Teen Leadership class as o big farmoily.” Dora

“Prior Lo lhe class 1 bad a thing for stersotyping peopls.. 0 konew who T wasi’t going to gt along with.
Draring he elasys T Gogmd cod Uhiat thars weasn™ wveele Qiffzrence between all af s ool thal (ke wnly
tilferance way in the way we prew upe 1 owos also able o empathize with them whenever they were
going threvph baed Gmes. 1 koosy that withont Tece Teadeship 1 owouil sill have That problem™

Taaa¢

. ]

The Flippen Group
Bofnging Cul the Besi in Poople

Fall 26035
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Research: Featured School

Carroll High School

Southlake, Texas
The Impact of Teen Leadership and Capturing Kids' Hearts

“Toeoen Toadership makes you wunt do e n Belier persoa, 1t helps vou find vouraclf and Toam aboul
athor peaple. 1% wlso a realily closs, leaching you about life, eareers, and relationshipg. 1t is the Ligh-
Euhi of iy diy. having & zafc atmosphere and confidentiality. Te%s a2 class that needs (o be made manda-
tory For afl sludenls becuuse i provides o vanely of lile lessonz.” Ashloy

"This claze brovght o leadership valoes T aever lonew exisled wilhin me,” Teddy

FThis ciase has impacied my e because 11 made me realize what tvpe of porsen [am and bow o change
for the bateer. The clasz has tavght me how to be much moes cesponsihlc and what i takes 1o be g trus
lzadee. I love taking Teen Leadership.” Katic

"Teen Leadership allowsad me o beconte close wilh muny people aad it strengthens vour people skills. Ti
alge allowed me to hove more self-ronfidence and nof to lot peer pressore finm ofher people infip-
coce my decislens dn Wf2."  Jeana

IMPACT:

{ecomparing before'nfter Teen Lendership and Capturing Kide® Hearlsh:
Htandardivad ozt scares have tncreased i ALL CATEGORIES
- CAdendance ratz has incrcased

Propout wale has decreazed

“L came fate Teaw Leacearship with ¢ bhad atthinde bt 1ha hes totally changed now, Teen Loadership
has given me an opportunity to open up and st Sriendshipes with students T wealde’t normally speml my
rime with. " Rrisiine

1 omever expecied (2 have a special relationship with cveryons in an cntive class, Tn Tean Leader-
ship, all the students reach out to one naother, boping to make a difforcnee in cach other's lives,"
Limdsesy

“Teen Lendership hag made me rveallze just how much my frisnds, Dowily, sad elber Sids sand adaolts
mern tor 2o A simple sign of cacring cailk change snyvone’s [ife and atticude.™  Jeff

"lzan Leadership has givew me g lot of feust o the weacher and the studeots.™  Kaey

“Tean Leadarship is a great olage for leaming how o muke the vight chaizes, THhiok tawice sl 1 or aboui le meks o
decigion becava: T howa all avlicas beve cousequences”  Aanunda

R e e e e e e R e T n e T B LS
Tha Flippar Group
Bringing Ouwi the Bast in Paonis Spring 2004
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Research: Featured School

Brenham Junior High School

The Impact of Capturing Kids' Hearts and Teen Leadership

WMore peoplo smils and greel esch other thah ever before. Studsnis sfop and think aboul what they ara
daing. | am &0 mrowd of my stedents and the way they have grown iz semestan” Sheryl Murvah, Teen
Loaderahlp Teachar

I teaches us how fo respect nat only our elders, Ul alfso our peers. We alzo lsam how fo help
athars thaf ane In need of advice. | balfeva many siudents do not ave amvore fo tal things over
wiff, I thay can falk fo sovreone thaey ust, mavhe thare wil he legs e spend in detenifon,” Kaai

‘Laat yaar lots of my classmalas holieding mpsel were ferable, 1 didn’t think thal | cowld change but |
dicd arvil & wihole fof of kids i this cless did foo, fwaont worry anymore abaut going ko detention bacause
frarm now o | will anly worry abowt mysalf and | will sfop tneing fo lmprass my Hands, ¥ they dort e
e For wiho | ame then thaey're nol my fends.” Boderick

U tomches kids o be greal role models for others and also lo respect everyong's apinfons, Taen
Laatarship alpo feaches vg to take rasponsibiiy for our own aclions.” Margarita

"W has halped ma fo hava more self-configenca and laam fo make good Hrst mprassions.” Joahua

*Thit claga has faught me to aocept others for wiho thay are and fo lef my founds acceo! me for wha |
am. i thay don't live me then it's their loss of a good Fusiwarthy fiend. If hee taught ma to i fhe
affier cheel whan somebody says something fo me | donT e Gladys

Standardized test scores went up in ALL CATEGORIES after training.

Graphs representing data before and after trainlng:

REFERRALS THREATS TO STAFF

EXCESSIVE TARDIES

. Beafore Afjer

TRUAMCIES
P
Bavivr: Afler
Bafora After Bafore I e filese
The Flippan Group
Bringing Out the Bastln Paoxle Fail 2034
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Research: Featured School

surprise Lake Middle School

Mitton, Washington
Tean Leadarship Survoy wilth 252 Student and 136 Parent Rosponsas

STUDENT RESPOMSES: (see quotes at bottom of page)

1. Isthe Teen Leadership clags awoerlhwhile course st SLIMST? D8% YES
2. Wara the akilis yvou leamed [n Teen Leadorship valustle? 8% YES
S0 Would vou recommond this class to olhor sludents? BE% YES
4. Did Tean Laadershipinflucnos the way you raalfinlargst with

Trigruds and family? B5% YES
&, WazToon Leadership a poaitive exparienne far you? 855 YES

. ahould SLIMS eller Tean Leaderskip irthe futura? A6% YES

7. Dayou think wou widll vse the skills feom the class in the futyre? g0% YES
FARENT RESPONSES:
10 Izthe Teen Leadership class a worthwhile courss al SLMSY 8% YES
2. Wara the sklils your child leamed in Teen Leadership valuable? 8% YES
G0 Would vou recommend this class Tor alber children? 8% YES
4. Didd Teen Leadarship influsnoe tha way your child treatsdinteracis

wilh Trisnda and familly? 90% YES
8. Was Teen Leodorship e positive axparianze for vour shildy 88% YES
6. Should SLM3S offor Tean Leadership in the fulura? 39% YES
F. Do you think your child will use the: sklis Troin the class inthe futyre?  99% YES

“Slatistically we rdured our forrals bo the offico by neady 503 Students are much mon selFcorteined, aalf-disslpline:
Bnd mome inclined to make elle declsions. my 31 yearsin publiz education, | havo neves conductes a suneey that
yialded such A postive responsa. | would have no hesitation recommena g that this poweciul curriculum be an effasthve
part of every school in Amerisa.” Dannls Belz, Procipal at the time of the sorvey

"Thisclaas has reolly made meaa diffarant parson. I'vemade maore filcads and my mam and dad even said Ehal ey
et see adifforenos inme * Andres

"I rever wanted 1010 Wwschool before, butl fike tanowbecause of Teoh Loadurship.” fshley
“IMeamed ol f should dothe Aght thing wdthant & teacher or poent belling meio” Daniet

Teen Leatkership bs the greatest thing to happen tome bnmy i, 1'm noe beker 8l masing fierds, Wy parorls comment
an how pollie | aim. They alsa comment an b | can e to amone. | think Teen Leadarship has greaty Improved my
lifa.” Dixon
“I'm going to be horest with you. When | first came Lo this sched | wasscared. Bul when | cama to Tesn Leagorship
clazs it mads me feel much belter. | falt lika | waswith fiends, | feel lhal Tesn Leadsrship is the hest class | have
avir haen 1. I Fas leuahl ma o be an &l-around Deter porsan, Bean
I e —— A e B B e e A
T e eSS S
M. B. Flippen & Aszociates providing. .
Fall 2002 Leadership Soluiicns for Scheyls
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atudents of Teen Taadsrship Cowse Leaders

Lynn Bray and Kim Dickerson, ¥idor High

Behool, Yidor, Texas, alorg with Flip Flippen,
weere wiked to gpeak ar Teadership Reganont in Rean-
e, Texas, The gral ofthe presenfalinns was (o showe
By Teen Tasdashy could promiote the prowthol
effuical decisions o oday s vouth (Seophotoz)

Vidor High School students wers aswarded a certificats of
approciation far their tirne and dedication to the project,

Wider High School Teen Leadership
Coursa Leaaders Fim Dlckersomn
sind Lynn Bray weith Flip

e Comgratalabions 1o Teen Lendership Cowrse
Lewder Marette Dierck whin was chason
‘Teucher af the Vaar at Swrpiise Lake 3Middlz

Sehioel, Milion, Washington, and to Ceanie Wood,

selecied 'Vencher of the Year at Callege Station Middle f

Sﬂhﬁﬂ I|. Cﬂ“f’gﬁ S“I.“.ll‘“. Texas, bdnrciic and 'UEL"'I.L'I:IE- = ﬂt:gn‘lﬂ:.l Lavenriae l}t-"!E F|i"|,|-_'|,|}n =Ern up,

we e s prond ol ol Maegan Morgan, Lynn Eray

o Congeatulations to Bob Moervisan, principal of

Edweord Memavial High Schoeol, Edmond, . Vietoria Bede, Principal of Leocar Junicr

CHdnborg, Se being selected Oklshomea Principal High Schoal, Rosenhnrg, Texns, wis selesied
of e Year, Also, by school was ramed a Natinnal Elue Lamar Consalidated Tndependent Sehool Distriet
Fbhan Schosl oo D 2002 sebonl yeur,  He witributes Prineipal ofthe Yewr. Congrraculations, Victorial

i ol The suceess to Teon Loaderehip. Raoh Hunt 18 the
Teeh Leaderskip Course Leader. Well dore, Edimond

PlemoniulLiieh Schonl!
Tha Fllppan Group
Eringing Ouf the Besi fn Peopla Spring 2003
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- The Teen Leadership students of Course Leader Bonnle Hansler, Cheatham RHdde Schoal,
Clarksville, Texas, have spoken betore almost cvery sivic meeting in Cludesvills, One businessman wrore a
letter to the editorand to the dislic school superintendeant saving Thizvwas buopuyers' money Dt was well-spent! Con-
aramlatinnz o all of o
Comgratulationg to Bridget Ofivier, Master Tracher at H. L, Bowrgesls Teh Schoel, Gry, Louisinn,
. ot being selected Az a semifinalist ar the Governor “mAweard o Character Education, Drideel was futrumen-
tal in gertieg Captunng Eids " Tlears and Teen Deadarship io e schoul. Gridsst savs, © Oue succerscs con’ nnr
have been achizved withmt so mangdedicarzd and desermined people working logether and tosl Tnpoctuntly a group of
s, peaplz wh, without 4 doubi, arve our greatest hupe o g betler fidoee! Thank you, Bridget, faryeur leaders]dp,

In the News

& Tha shudents of
Teen Feadership
Clourss Leader Cavnlyn
Jenas; Ridpewaod Jumnior
Eigehy Sebwol, Avaold, Missonri, wene
feaiwel i the Amald-Imperial Leader
wilh adonsa aricle ahowt fhe zetivities and
achievements ofthe clasa (zea phato).
Carolyalso gave o prozcatacinn on Char-
acier Edveslion of the Missouri Middle
seloe! Conferencs and bas been asleed to
pive thesame pressniption at the Kok
Aaizal Chiarster Bduewtion Confercnse in
At Lomizin Foby, Tleaok won, Carelvn, for Ik : A L L
womr gxecllzat laadersip ol vour sehool aml pritinee gl T rord feediteprp vhane a1 Ridgewend Joanes Tal, indeet o 10

throughauepor alass! _l i-:-:.'li -i_::r; " 1:. I.I h_. _r.d. I.:__:. 11,.:.;5“- :I_- ;::I:”H :I;,.r'_'.:: I_I_;"_:I'srlh.u b A )
] The Teen Leadersidp ¢lpszes of
Koathlzen O Connor=Tamfen of Harrds
Flildbe Beheol, Bun Antoulo, Texas, made the nows o The students of Leen Leadership £ nurse
on tekvdsion for special acts nfcaring and conearn, eader Carel Baled, Miller Intermedizie
including creating a memaorial weall. Thank you for Sehool, Pasadena, Tesns, mude the news in the Hops
kg i difference! tan Uhwanizle KosiSautheast when they donated theis

fapr 1o Locles of Love, sn ovgearestion that provides
bampizces o financisily deadvantaged children across the
United States wha suller o loog-ferm medical hair

Ensien Fermd High School, Enfield, Con-
mevticut, mads the news Last Gl incehe Fosraad
ingeriver aftor tha principal and several teachars

attended Capouring Kids' Heacts training, The anicls less, The studonts cngaged the cosmetoingy class al
begring with, " Thirgs arsa little fiend ler this yoar at oAy Dobi High School o do the cuttng and goee chem
Eavieo Fermiz High Saban’, Handshakes ame not wngom e benrabybes. Al togethor they donared sistv hals pleces
mon, and cubarard sxpresgions of gratinade echo throngh o the prganiealion,

the balla. .. Duriag frashoen orienalion the teachers
who part:eipated in the training were oul in oo of 1 he
sehnnl gresting stedent s and pareats with bandsoalees
kaopupthe greal work, Borico Famit
== —————————————————— ==
Tha Fliphen Group
wprlng 2063 Eriagiing Gud e Best fn Peopfs

Cortinued on nexi page with phatcgraphs
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T-‘f’. . 3 Tl Teen Leadership vlusy
j.ir‘h ﬂjf‘__ i H. i F VE md e the news again when

] -_ Curol mrve the assignment ta
aaailes o dilferenee o ihe
cormmety, Do shudonts
raised aver 3150 v fuod wad
ciher pet supplies forihe el
Anigl Rescuesleler,

hﬁ

Fefiller Titenimadial e, arecent
Maiional Blwe Eilbaen
Sehnal, pives most ol e
cradil ol fhein sodeess Lo
Fraving Tees Temlezhip un
thiv canipus,

Lifte Graen with hor beautiful hair, . = . h
compliments of Miller Intemmedlate Wyl E0, Making a Diffarence
DBeiilber Intermediate! fer the anlimal shelier

The Flippen Group
Bringing Out fne Bestin Feopls Spring 2003
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_' Spotlight on Success

\\ o Cungratulations ro Becky Jevwkes, Teen Leadershin Cowrse
N\ g Leader, for being selected as Teacher of the Year for La Porte
SR High School, La Porte, Texas, Becky says, V1% becanss of
the training F've received fom The Flippen Groog fiat ] am the kind of
teacher Tam foday, Bvery aspeotof my teaching style can be lraced
back tn Capmring Kids® Tearls. ™

Alesia Blanchard, First Crade teacher as
Faaut Hewna Elewicatary Seboel, Hmmnz,
Lowisiama, prrs the Capturing: Kids' Hesrts '
prineipics o worl in her classroonm. 1

(Ser photngraphs on this page.)

Flippzn Group Leadershlp Sonsulant Dalbart Galloway
wisfts e class,

femimy
L1 Ii.lll“l | |L ||| 1L ™

Mo piveeg od Mty i

Students greet vach other as they
Llessroom Sacial Soniract entei the alassroom,

Ean o= s e e e ——————
The Fligpen Group
Spring 7004 ciinging Qul fe Besfin Peoplo
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Congratulations to Charles Prge High Sehool,
Sand Springs, Okdahoma, for receiving the
distinetion of tedug toked Muober O o He
statein Conduct, Boberl Frankdin, poincipal, savs,
W Jelly conbroced the Capluring Fids® Teatz mode] a5
arvessenlinl bperedienl oo programming effods, 1
wholelgartedly endorae the povecrfol outcomes Ol sur
districl i experiencing ss aresult of trainmg over 75 ol
ot 450 e kers and adnumiztracmes.”

Desoto Wiph Schaol, Dosein, Texss,

received the ZOO3-Z00 Cliaracies Coali-

ticiAsvard, which recopmizes schoeals and
dnslividuals throaghout the Boron 10 Libcation Service
Aded fhat promoie posilive charcler development
theemzh the e xeroplocs programs and seevices proyicsd
o their stisdencs, Sandy Mozlon, Tasa Lendership
Course Leader at eentn High Schood, omdits Tesn
Lepdersdip urd Capluring Kids® Haara with provicding
iz undation forthen stHumnge this level of achievs-
ek, Their application [or Qs dveacd slaies, o pad,

“DeSoto High School Freshman Campus inle-
prates specilic lrulls necessary o provide o sale
civvironmen! 1o enable studenls (e abalily Lo de-
walop omst ina relationship between tha weachers
and students, By accomplishiog Mis very impor
tant goal, we az educators are able te capture
their hearts, thus eapturing thoir minds. 'This im-
proves e leuming envivonment, which enables
slodents to feel al suse when webing questions,
ppenty axpress themeslves while workiog io
groups, and provide coirect [redbeck when bBeing
evaluatod.

“Ihe Teon Leadership classes integrate
the sin Principles for Livieg inlo their coirio ham,
Among those are inchadas reEspect, Courage, ol f-
eontrol, kindness, frgivencss, crpathy, and
dilipence, which arc tanght dailyr, The majority ot
the teucherz ot DeXotn Freshman Campus have
altended the character training comae, entitled
“Cupluring Kid's Hearts” affered by The Flippen
Ciroup. We have incorporated the nese of & Social
Conlract in our elazsronms ., which bilds
responsibility wnd nocnmntability into onr claza-
roum guidshines, With guided instrpction from the
teacher, the elagzroom rons more smooth v and
reduces the numacr of discipline referrals.”

Thee fodlowing article way swboifted by
D Strelilp, Pripeiped, Cerdodf Elenren-
trry S eload, Cedon, FPiveonsia,
Thee Caprorieyg Bids' Theacls wickshop at I atiended
wind juslihe beginming of s worderlul claoge thal s
vootrring ab ol Tleneniiry School, Cacost, Wiscon-
s, (stuedent popakation 458, slalf57).

A mansformation thar came about rather abniptly fir ne,
started ont alowrky with the stafand smdonts. A ditffienlr
veur of unton activity slowed the process, bt with
peraistonee, the fide started oo chinge inthe direction of
wehitl s right fireicks. The students and seaff roally didn 't
kenomar that th comsmnint that had been koeping v o
becomingra nurbrmg, caring emvrsmment wesc on the
wir g of bewng Jifted,

Trroasgh Flip Flippeas and Stanley | conc’s presentaion
srthe Morthwestemn Wisconsin Fducation Assoc plion s
comvention in COaraher, the staff got as cxcited & [ was
whvenat dhe prsathi lities of makoing thut frmpotant conneesinn
weilh all shudents, 'L hrough the ENGAGING proceas with
Dol stall aod sludeis, elaicos]ips began o buald
Stpdenls and stelCalilee became bappier, and the wim-
aphere in the building beganto relax, Fot disstpiine
retervals and bus referrals decrensac,

Tean'tell voa how just al stople pesture of et aocd
ko (i conmeclica bas chong e (he alosphee a
Cadort Elementary Schond, The social contracts hive
noar been gt i place, Thesmpowarivg of siall aad
students has made the caring anc nuriaring 51m-
Sphers oL o Conpns sear, The Dwo puidance
aoinaplors have povrhean faongh the Capheing Kids?
Hearts process and lave added another dimensicd o ous
schonl. Thay amwsingand demonsteatiog rechniques in
et classes hul the hoasoom feachers are vbesrving:
andlimplemeniong,

The dutais phencmenal. The bus referrals drpped
Froam LB fhe yeer before [ ook dns job to 1249, and then
[ aral ves alter Caplocine Fads " Tleacks to 66 and this
yearto 31, O ce refermals dropped From 111 hefme
Caplurciog Fics Flewds (o 1B so far (his vear, We are
Loy Toortuoate to b Iearmed These very sinmple bt
inrgurkant Lechnigues wnd lesmed whyae imesdioing all
M i the Mestplace. Ty cerbaindy oot abontus,

[lippen Ciroup ., . may ymeontinue your nollc wiork

C o reee— — . . - ]

The Flippen Group
Eringing OGui tha Basifn Pecipie

Spring 7004
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Teen Lenderslap students atdane Lo Biiddle The Lobo Leaders” firsl project was fo provids

Hchud in Bryan, Texas, have taken the loader- students, facnity, and sta s il Fatior Ribbore to

ehip skills they are leurning to the next level and hanor the merory of %1 L They continge to
frrmed a chiboalled Lobo Deadecs (hamed afier the selflesslyrwahmtesr for ongaing school tasks, such
chool mazzoll, az crgaling tempurary LD badges for stpdens,

namz signs for feachers” doors, a sipn for the 1V

Thwe Lubwo Leadders” missinn & 1o Jelp their school anouncements, among others, Studentawho have
thaorgh serving afbers wnd spreading (e word sboot alredy graduated from Toen [ eadorslip ove also
{hae et fits o Teen Leadership and their vizinn fr the members ofUe aroup dog Lo heir sagemess tn
future. *Ifay hape 1o dewwomst e e benells ol being canlinge participation and to modz the skiils they
a Rader on campus e Lo sel positive examples for learned in Teon Leadership,
TR

Thank you, Lobo Laadars, for giving the extra 5%!

Ael o
L -
B ]
T N
o |
T
(A FEiLE =t
e
¥ i}
et AUy
1

Loko Leaders with Taen Leadership Courae Leader and Club Sponsor,
Sher English-Staton [fromt raws, far lef)

The Flippen Group
Beinging Qut the Bestin Poopie Fall 2303
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Tl Corerandy, Texas

n The fellowing wrticle was suloeifted by Jomes R Hewry, Program Coordinator/Teen lLeadeeskip
E..:--{ Conrze Leaader, fusrice Caned dlsernative Fanfencing Progeam, Tean Leadership _.-1:L'.:'.I.:'.",E';J;l._|_.-J At

Teen Leadership Succeeds with Juvenile Offendsrs

In 195% the Fidland County Jwstice Cowrd in
Miland, Texas, took the Teen Lendership
comeept and cwrricplom inke o realo fhat bad
never been tried before, Wilh u nsing number of
Juveniles enlering the jusnce system, Judas David
M. Clohng of Micland, Texss, recomived (e pead
Liow o betler way of dealing with prmonils offenders
anil their familice. Accountability was o priocly, bul
the peed (oedoente at the same e was a key
e a2 woll.

Tudpe Cobos keow Flip and was awarc of
the otk he was doing and Uhe succosss ol
the Teen Lendership concept and curriguhim.
Heo approached Flip with the wles of using
T'con Leadorship és o key component for his
wiston, Al that time, nan-compliance and
recidiviam was comemon, however solulions
Lo Lhe problem were not, The idsa of using
Tzen Leadership in the courls was mel with
some skepticism. Could lhe Tesn Leadership
concepl and Capturing Kids® Hearrs phi-
losophy be an effeclive way of Impriving
aocountabilily amil rednging recidivism ot
Juvenile offenders!

Adler aprpronal fram e Countly Cominissicness
Conrl and acouisition of a grnt fram the
Gioweermiir's Crimmal ostice Divisics, Judpe Dhvid
ML Cobos and 25 volimbecrs afrended Captaring
Kids' Hearts i San Angelo, and the all was
rolling, Prageam Cocndinator Jarmes B, Hanry wis
haredt, sl in Ocreber, 1999, the (sl Teen Leader-
ship class began.

The ontcomes excecded all expectations.
Complianee rates inoreased i 95%, recici-
vism alecreesed, ang overall schiaol arendnace
and performance improved, Parcots invaived in

Spring 2004

— —— cdw

e v S = --I " —:-_ .
B cl ranERSHIFP HOUSE

-

daimus [ Honry, Program Coorginader, and
duglga Bovid M, Gaboa, Joaties of [he Pesce

the parent compenant of the Toan Leadership propram
repocled smprovements morelations st hoane and with echer
by members,

For the lirst few vears, due to lack of funds, Toon
lLoadership classes met in boreowsd Dweilitics, Then
i 2003 Eerry Fandree, Licensed Chemical Depen
dency Counsclor and  program volunteer, alongs with
har husband Matl, acquired & hoeuse and donated
the usuge of the havse with all expenscs paid.
Having a consislenl place Ly hold Tewn Leadsrship
und Parent clazses has troly been a mning poinl in
the propram.

aince the progeam began, 18 Toen Leadaership
classes have graduated, with over 340 familisy
benefiting Crom the Teen Leadership compo-
nent, Mearly 85% of the Tezn Leadesship
graduatey have improved sehoesl attendante and
pericrimapce, have ool re-oifondsd, emd bave
improved their velationships with thelr Tamilios,

Conlinwssed on nssl page - Part 2

The Fligpen Groug
Bringing &hirt tre Baziin Peoole
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Condinued fram Parit 1

The success of the Midland County
Taen Leadership Academy demon-
slrates thar it tha vight people pel
together with 4 pood idea and a good
group of persislen] people around
them, sucoess can be achieved in spite
of tho skeptics.

Thank you, Tudge Colros, for having a
visiom, ‘'hank vou, Flip, Lee, and the
whele Flippen family for canng cnough
to do what vou do. The Midland
Counly Justice Court Teon Leadership
Academy is in the process ol sequiring
funding fur our gixth vear of operation
aml feel confident that funds will be
receivod to continus Lo do % harcver
It Takes™ to break the cyele ol juvenile
crime and create Mture leaders of onr
commmunity and anr conniey.

Taal Leanaiahlj dpata ils 0w house!
Midlan: Mayer Mike Cannen jnanier] cuds Eha rilab<an, vty lelpors
M&all Fawdroe anctho far sigivl ancd Barrg Fancran Ba dva dolid of the porch calumn

& the dadlenban of thalr Lasderzlip House,
ahiclanlz ralassad Dalloen: o repressnt thair unlimilcd fedura.

Tha Flippen Group
Sringlog Oyl e Basi in Poopic
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a Tl Lafipetie Dadly ddveriiver, Lalypetle, Lovisiuna, featwed Judice Middle Schoel, Gusen, Fowlsione, The
erlicle mentoned teachers who bad alleoded Caproving Kids' Hearts nainng: Naney DeBouen, Divie Linlieluis,
Crarmen Buurgue , a8 well as Teen Leadership Conrse Leaders Velanle Zeller nad Steeey Wonack, Siuce

dudlca Midce School taachar Nancy DeRouen
frests each of har studants &s thay come into class.

The national pablication of U Texas Elsmentury

Prnipals and Supordisors Assoctalion, D808 Somr-

wod, [eatured Seatt Hollinger, Tetocipal of
te Al ife Elementary Schoal, MeAilen, Texas, The
aricle velebruted bis Teing nocwed the 2003 'Lexas Nationai
Distinguished Frineipal. Tho article stafes (hat evely
teacher in his school has atlended Copledng Kidse Hearts
taining, and he 15 guoted i the aticle g saying, "Caploziog
Foidls' Ievrts teachas that when vou hawe o caild's henr, you
huve his mind, The sme @ tnee of wachors. Fyorytiing T do
s aized ab capruring, my leackers eod students” hearts in
hegpea that Tean infesnce their jobs and lives For gond, ™

fhie arlicle appearcd, more feachery sl
acdmimistmaiors Tove attended and as
plarmings b adtend

“Capturing Kids” Heals dimniealiy
shifled 1y Foeus to wn edusgtional oie”
st Mency DeBonen, 90 was one of the
first in gal bivinead, 1 went Bom boing a
lezsszuar vl weins firat coneasned aloot
conrct b an edocalor who i Beosed on
thae child, Tiwing aneducator far 19 vears,
ot weay ke bomim, the maitel sune on.
N pel o persenud satisfaction finin
bsildings v latienshipe with dds, T st
ma hooar to corrmmunizte,™

A recent aniclein The Mews Todlow reeog

hizel Adann Coucly, Leon Leadevship

Conrse Teader al Gilde Koy Elementary
sichenl in Aubwen, Washingion, for hiz excellence
in the classrocm. Ak veooived enmimezadilion
from the Aulnrn Schoel Read, aclosowladesing his
frvolvennent in ke school and hiz passion B leaching,
Among other w2sponsibilitics, Adun is chetaren otithe
szhnnl®s Caplucing Bids' Hents and dizeipline somamit-
tex. Prineipa! Rokin Togan pradsed Adum for his
leadersiip aml ks “mmin signitieant depogivs info ihe
Bves of tho shedents and stad”

T ————— T T e e S R T B B ™ e e W e s T ma

Tha Flippen Group
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Spotlight on Success

i iy = icheclout the EdvcationWorld coroe web s
for preal ideas foc teachers. One of thoss
Lred dens camee Qroweh Mary Goasnhiesl,

besczier it Travis Fiddls Sehool ia Amarills,

Covnties 1eadership Touadation, Midianc Toxus, who deseribed coeatiog the Soeial Contract and

Cpumiby wonan Tnnsealion Award Frthe Teen the coreept of givmg 100%., Click on:

Leadorahip Acadomy aliernntive senfeacing pro- werve elucationwiid.comd lesonessond’4 sthiml

pram. Inpast nowslerters we've rocognized Judge and semll dowen 1o Clasaroom Behavior Conlract”

David Cobos and Conrse Leader Jumes Henvey aof EducatimeWorld com also pravides a Lk fo car web

the Blidlond Cowoly Fastice Cowrt for the crealbve wity GHE:

(hey have vged Teen Lesderstup to belp kids stay oul

ol il Move thae 130 juvenalss beoee podisipated in .

the TeenT.eadershp Acaderny, wnd graduale re- il

nffenders pofal leas than 20 This program has the :

lvighvzst snceess rate ofany ihe slale, Congramla-

Liops, Bl land Coenly!

Al the Trord Aomnul Counly Best Practicss
Aveavd presentationof the Texas Association of

Weleomed
6. Bs & "Gapmmeing Mids” Hears" Classiom

Tiey ‘Lealer sy B BA2eery poacess, oreated pe g0

p dadiThoempagiy, Fist Grade Teacher at
Hund Elewseninsy, Pupclup, Waship-

R ekl i
font, vses ths posler (shown el the rightin s i i i, s St SR AR
rechaeed size) to welooine those entering, her Aztmederr - Sl et e gool Drgai 1y von
clhssroom, Joditepons greal successes with hey e S i e R
shucenty inthe arcas ofinterperaonal skills, re- R R R
sprectul commutication, helpfness, selfdiscpling, ik it S T i
. - SR vpoe M Tt e [} N BT a1 LI BN B R 1
and condlict resolulion, K M e i g
. Th s ki wl fir iReatog 4 Aol pak -
Jodizays, * Many parenls live coumented on how e e Fo, G e b
Eevston: has alloctod the i childeen’s beluyvior and erenggeeenr gili g g repern by wds ddoc s
attitnde at home, and To ey Joved that wewers A
using it at school™ Repurdmp discpline, Jedisays, R L R L e
“There heve been sipnifeant changes in hehavior in WA T R i R i
T - Conm e R ) L] e e Al P aing
a few o lmy sludents Gom the previms ver R PR PN | (O Rty PR R
Sludents libsled as “hehavior prohlzms,” “ex-
i Iz y This ear pearmia ol e be e Bona s P mag {3emd ged

Trerne by needy,” and “never hapoy,are oo A W s S T adee e
responthle, happy, and productive members of
ok alass, Their entive repulations have clanaed.™

Poster for first arade class gt Hunt
clamemzmny In Fuyallug, Washingion

i, B. Flippan & Asscciates providing
Fail 2062 Legdership Soluticns for Schocls
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© The Fast Liverpool Cily Scboond Ths-
et b wkad [ Morthegst Ohio and

eslled e Appealuchim nourdam fenehillz along
the Ohio tiver, iz ina tri-slale area bordered b
eeslirn Peomsylvarin anrl Wost Virginia, Oneor the
e foun decades this area b been hacd-hil by
sveral ecunome fuctors, Winging theaverages
fermnlrinenme el the recognized poverly level,
The selool datric! acuderme beakth vanks in che
kotterm 1% ntall the dizlrics i Ohio, suppoo e
brsr @ 2095 dropout cale,

Diespile e vonstrainta ficing tho comnmnity thoe
12 8 vihrant ense ol oty prids and williog-
ness 10 reconsiruct snd rprove fhe qualin ot i,
The Exat Liveman| Uity 3choa] Districl is leading
the renaissance by ve-establishing s acadenic
ilrginy @5 i disteicl dedicated o providing a =afc
and cinogr earmnr crvvironment for all stodents,

The steateg v [or Lhe district's remarrection requirad
i Cullwes clamgrs that conld he ageomplished onky
by setucativg the nyman rescurces in Lhe dislrizl
with the pecessary lools to otfoct that chanpe, With
the puitdance of The Flgpnen Gronp®s D, Large]
Metihee, a wonderfal support leam in Texas, ool
ataknted aining #aff, preat strides waere made in
ashod penod ofume,

Minary peveent of ALL the emiployess have
experienced Capturing Kids® Bears, A distric)
leacderstup Lewrn vas estaldished ro modelaasd
suppovt the sraftas ey bepan bo o their new
tords. The leadeislp wan has continued to add tn
wniel shurpren their toals az they work througliile
Flippen Lendership Sovics. The Keystone
Cluerbeulurn hus been mplemanted in all elgmen-
tary elasses througl S prude. Teen Leadership
clames are heinghold arbath e middie schioo)
aned bigh achoal, The Flippon Reading Ceange-
10w veae estehlished in one clementasyimiiding, to
hedp smdents wlio Bad been idendified ag nomead-
e v (he Lhoed prewde.

Alter only one prading pecicd, mlicatorsin al?
wirens of the disteice gre very promishag, Themw
evicdenice mall ofthe buildings that & nes approach iz
i place, and stodents are responding, Altendance has
unprovestd, discipline refermals are cown, both teachess
and givcdents tlk ahowt & new positoeg stitade i hedr
bnvildings and classrooms, aod @l ol e shodents
identified as lnst vear s droponts have retgmed amd
entered g ailermalive gradualion progmm conpled
with Teen Leadership.

Bout dbee comvst enccaragimg indicaton ofall i the fal

atute reading tear, The rem’ts showa 2090 Duprove-
pend, wstucdezl rewdoe responses. The dsboes noer
talks ghone where thew are going inaread o5 where they
hae: hezn,

Photographs ahow students particlaating in the
Flippan Reading Gonnaction

Conliresd on nest page.

The Flipoer Grougp
Bringing G the Bastin Fasplo

Fall 2003
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Tewcher Elewnmr Humphvey says, * Aftor
partizipating in Captwring Kids! Tlearis
Lraining thiv past smnmear T began vsing my new
foods inenediately. Tt has heen my hogie to create
a kaming ervironment ol sl eal respect and
rnderstanding, Capluing Kids' Tleurts has piven
o L tonds Lo do that, Captoring Kids™ Heares
hias mncks g diftorones i oy owns personal
leadership shalks and hay conpowercd meto
develop meaninpful relolionshi ps with my
slents pemonantly, cmotinnally, and sea-
oz liy™

aherry Palmer, clementary teachon, says,
A new schon | year and & major curicnlum
changzhad me coneemed. T was o ntroduce
iy st argders o heEe vstooe chavacter
educetion curmeulamn The tea-vwock inleod -
tinn atablished a posilive classrooms climate
aud Laind 1he Bouasalion i famaing o zocial
comtract, The monthly social chavacler inis
areage aporomiale, wod we ane beeoming a
beairming Garniilys T umn pleascd to zon o the
entive bmilding has geowin inlo n positive
lenraing communiiy beeaues of the ey
T INLE BTN y AT THI

Vicki Coalmer and Telecea Trovenenns, leachers using the Flippen Read!ing Con-
neztion, swy, T hurd oo Believe thut the firse nine weeks ol school aee over, THs even herdor
Lo belizve cverything, that the shedentz have learnad in el tires! Kaeh fechninque thatis
Peavmed bedps i further habitwate the lettes inthe ehildren®s minds. They are eager tn
practics and are proud ol theis alility 1o wiils kilers “in pattem,’ We ave amazed in the
diffzrence i the children®s haondwriting since lest yean”

Aeficle silnitted Sy Dowg Miveor, Suparvintendany, Boast Liverpoo! City School District

Tae Flippen Group
ganging Out e desfin Pooplc Fall 2303
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;;Fﬂ THE FLIPPEN GROUP

AAA  Bringing out the best in people

N

Tha Flippean Group, lounded by Flip Fliopen, s a dynamic company committed to “bulld-
ing ralatinnships and processes that bring out the best in people.”

Tha! s our mission statemeant that we live out not only with our customers, but also
among oursehes ag a company. Having a Social Contract is one of the vital piecas of
the process that we teach to sl the schools wa work with, and we practice what we

praach.

Below is Tha Fippen Group Social Gontract — that we hold before our eyves and hearts
at all times.

Social Contract

Hlission Staterent: Boiliding relationshipy amd processes that bring ont the best in people,

g We agree (o be honorable and supportive in oo relalionships — throngh;
= Integrily

Trustworthiness

&= 1loenesty

s Confidentiality

o Acceniamcs

&

v |owalty
o Toyfulness
= HService
s We agree o give 1004 to the missien,
W In the event of conlTicl, we agree lo aceept responsibility for our actions, be understand-
ing of the ether person’s concerns, and (o seek veconciliation - by:
@ Having a loving atiimde; don't go in anger,
& G firsl to that porson; one-on-onc.
e Lizstan, non-defenzively.

e Forgive and resolve,
e [ necessacy, seck 2 mumally agreed npon medizlor,

The: Flippen Geoup Staft Tnformarion Paga 68
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1% & 2™ Graders at
While Settlement ISD
author and live by their
Social Contract

This is onc of the social
contracts that was wrillen
by 1* and 2™ grade
students enroiled at
Liberty Elementary
School. These students,
1* and 2™ graders arc
enrolled in an After-
School program called
Curing for Cubs,

The program was created
(o wdentily and serve at-
risk students who live
kelow the poverty level
and who are in danger of
failing, or becoming high
school drop outs.

The students in this
school have been so
successiul that they were
recently recognized with
the highest honor given
by the state of Texas and
rated an xemplary
Campus.




Distriet Leaders in
While Setilement 15D
create and live by their
Social Contract

This 1s the social
coitlract that was written
and signcd by campus
principals, assistant
principals, and central
office staff,

The contract was created
by and for the district
leaders, in hopes of
raising personal and
professional standards
and being posilive role
models Tor all teachers
and stall
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The Capiuring Kids Hearts Fmﬁmh 8 e i'ruu irensure. 1'1' is Full r;f wwr.ium,n&
inspiration, and praciical advice. T7 ig rooted in solid research, The Fligpen g’f‘
&raup hos changed the woy we approach children, parents, and our own

famnilies.








































































