


Nomination Portfolio for the 2018 Brock International Prize in Education

John N. Gardner

Noted as one of the top change agents in higher education and student affairs by the
American Association of Higher Education and other national and international
organizations for champion the first year experience over the last four decades and
creating a movement that change higher education for the better. John is an
educator, university professor and administrator, non-profit organization chief
executive officer, author, editor, public speaker, consultant, change agent, student
retention specialist, first-year, sophomore, transfer, and senior year students’
advocate, and initiator and scholar of the American first-year and senior-year reform
movements. He serves as President of the John N. Gardner Institute for Excellence in
Undergraduate Education (JNGI).
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Nominated and Prepared
by
Lemuel W. Watson
Executive Director and Professor of Leadership, College of Education
The University of South Carolina at Columbia

Lemuel W. Watson is a seasoned executive and his career spans across various industries. His
expertise is in Talent Management, Systems Design, Diversity, Policy Analysis, research design, and
Leadership. Lemuel W. Watson is Executive Director for the Center for Innovation in Higher
Education and the former Dean of the College of the College of Education at the University of South
Carolina and Professor in the Department of Educational Leadership and Policies. Dr. Watson was
also the former Executive Director of the Center for P-20 Engagement and Dean at Northern Illinois
University. He brings more than 25 years’ experience at various public land-grant and research
institutions that prepared him to deal with all areas of operations. Watson completed his
undergraduate degree in business from the University of South Carolina, a master’s degree from Ball
State University, and his doctorate from Indiana University in Bloomington. Dr. Watson was a Senior
Research Fellow at the C. Houston Center at Clemson University and Research Fellow at the Institute
for Southern Studies at University of South Carolina. He is a Fulbright Scholar to Belarus and has
written articles, books, and served as editor for several volumes related to organizational behavior,
educational leadership and administration, human development, public policy, K-12 issues, and
higher education.

Lemuel W. Watson participated in the University 101 course at the University of South Carolina in
the fall of 1982.



Official Nomination
| am humbled and honored to be asked to participate as a juror in this year’s award. | took the responsibility of
selecting a nominee seriously, carefully, and intentionally while adhering to the specific requirements for the
Brock International Prize in Education. The one person that | could think of who fit all of the criteria was John
Gardner. John’s dedication and commitment to continue to be innovative in his unique contributions to the
science and the art of education remains relevant and undiminished after 40 years and is rooted in best
practices that impact the entire higher education enterprise resulting in the enhancement of students’
experiences. What was special about my nomination is that | have experienced as a student the efforts of
John’s investment in enhancing the educational experiences students. As a high achieving young man, from a
small and rural school, coming to an urban institution in a large city, as a first-year college student, | am glad
that my alma mater was the institution where John Gardner did his foundational work. His work is the focus of
this nomination. The program, at the University of South Carolina, that Gardner led provided me the necessary
tools to adjust and adapt to my new environment through the “First-Year Experience” (a concept he
trademarked in 1982) course, University 101.

The design of the curriculum and the attention to pedagogy for those who would teach the course was
transformative. The instructors of record were well trained to transform the student and academic culture of
the institution, which in returned created a sense of belonging and enhanced the students’ problem-solving
skills to find the resources needed throughout their college experiences for success. Considering the context
of higher education over the last 75 years, access to higher education has been enormous, yet challenging for
first generation and minority students. This course certainly added value to all of my college experiences and
academic and professional development. In the gap of knowledge and experiences that first generation and
minority students and their parents experienced, John Gardner witness, assisted, redesigned, and lead an
initiative that would support them in adjusting to organizations, environments, and culture that would
influence retention and matriculation for thousands of students and thereby supporting institutions by
stabilizing enrollments and economies of scale. John has stayed focused for more than 50 years on a belief that
all students can learn and be successful in college if taught the appropriate skills to do so. He remains diligent
and determined to continue making a difference through his never ending love to lead major grants, share his
wisdom around the world, and spend time with professionals who have been inspired to follow his legacy.

Recognizes an Individual — John Gardner the Individual

John is an educator, university professor and administrator, non-profit organization chief executive officer,
author, editor, public speaker, consultant, change agent, student retention specialist, first-year, sophomore,
transfer, and senior year students’ advocate, and initiator and scholar of the American first-year and senior-
year reform movements. He serves as President of the John N. Gardner Institute for Excellence in
Undergraduate Education (JNGI).

The Institute was founded by John and his wife, Dr. Betsy O. Barefoot, in October 1999 as the Policy Center on
the First Year of College. The Policy Center was launched by an initial grant from The Pew Charitable Trusts,
and has been subsequently funded by additional grants from Pew, The Atlantic Philanthropies, Lumina
Foundation for Education, the Winthrop Rockefeller Foundation, and USA Funds. In 2007 the Policy Center
underwent a legal and name change to the John N. Gardner Institute for Excellence in Undergraduate
Education and an expansion of its mission to focus more broadly on excellence in undergraduate education, as
a fully autonomous 501(c)(3) non-profit entity. Since its inception in 1999, the Institute has received
approximately $8,000,000 in support from its philanthropic partners, most recently again from Lumina
Foundation, the Bill and Melinda Gates Foundation and the Kresge Foundation.

JNGI works with colleges and universities to strengthen their resolve and processes to undertake assessment
and other improvement actions to increase student learning and retention. JNGI focuses its work on the use of
a previously non-existent set of aspirational standards for improvement of the first-year, the transfer student
experience, and the gateway course experiences of students at all undergraduate levels. These first-year and
transfer standards are known as JNGI’s “Foundational Dimensions®” in a process called Foundations of



Excellence® in the First College Year or Foundations of Excellence® — Transfer Focus. In addition, JNGI offers
several additional processes for student learning, success, retention and completion including Gateways to
Completion® (G2C®) to improve student performance in high failure rate gateway courses and Retention
Performance Management® (RPM®) to improve retention rates for specific cohorts such as first year,
sophomores, first-generation, low-income, etc.

John is also the Founding Director and Senior Fellow of the National Resource Center for The First-Year
Experience and Students in Transition, and Distinguished Professor Emeritus of Library and Information
Science at the University of South Carolina. The National Resource Center, founded by Gardner in 1986,
organizes the popular and influential conferences on The First-Year Experience, Students in Transition, and also
disseminates information through an extensive series of scholarly publications, videos, national and
international conferences, workshops, seminars, and teleconferences. Gardner “retired” from the University of
South Carolina in 1999 after 32 1/2 years of service to the people of South Carolina, but continues to serve
them in a reduced and more focused way in his role of Senior Fellow (in addition to his full-time appointment
with the Gardner Institute). He served as Executive Director of both the first-year seminar course, University
101, from 1974-1999, and the National Center from 1986-99. From 1983-96, he also served as Vice
Chancellor/Associate Vice Provost for Regional Campuses and Continuing Education.

In his capacity with the National Resource Center, John provides advice, counsel, and intellectual leadership
and vision as called upon by his colleagues in the Center. He is actively involved in hosting and presenting at
Center conferences, seminars, workshops, and teleconferences. He also remains very involved, as always, in
the Center’s scholarship and research activities as in its monograph series and other publishing activities.

Thanks to the US Air Force, Gardner had been involuntarily sent to South Carolina in 1967 where he served his
active duty assignment as a psychiatric social worker in the 363rd Tactical Hospital at Shaw Air Force Base. At
the direct order of his squadron commander he became a part-time adjunct instructor for the University of
South Carolina while he was on active duty. After completing his military service, Gardner held a two-year
temporary appointment as Instructor of History at Winthrop College from 1968-70, and then began his full-
time faculty career at USC Columbia in 1970. He taught courses in American and South Carolina history,
interpersonal communications for librarians, public speaking, higher education administration, and other
special topics. He also regularly taught the first-year seminar, University 101, and a special topics graduate
seminar course he developed for the College of Education on “The First-Year Experience.” From 1994-1998 he
developed and taught University 401, Senior Capstone Experience (as a sequel to University 101, only for
departing students), and this remains one of his legacies to USC about which he is most satisfied in terms of
the help it offers students.

Gardner is the recipient of numerous local and national professional awards including USC’s highest award for
teaching excellence, the AMOCO Award for Outstanding Teaching (1975), and the Division of Student Affairs
Faculty Award “for outstanding contributions...” (1976). The University of South Carolina Alumni Association
conferred upon him its highest award for a non-alum, the Honorary Life Membership “for devoted service in
behalf of the University” in 1997. He was also named the 1998 recipient of the University’s Administrative
Affirmative Action Award “for an outstanding job in promoting equal opportunities at the University.” In 1999,
he was the recipient of a University award created and named in his honor, “The John N. Gardner Inspirational
Faculty Award” to be given henceforth to a member of the University faculty “who has made substantial
contributions to the learning environment in campus residence hall life.”

John has received 12 honorary doctorate degrees from small elite private to large elite research institutions
and has been recognized for his work with the FYE from large national and international organizations. For
example, 1986, the American Association for Higher Education selected John as one of the 20 faculty members
in the U.S. who “...have made outstanding leadership contributions to their institution and /or American higher
education”. Other national groups include the American College Personnel Association, the Council of
Independent Colleges, the Canadian Association of College and University Student Services, the Council of
Learning Assistance and Developmental Education Association, to name a few. Other external affirmation and



recognition of the scope and scale of Dr. Gardner’s work is echoed in national periodicals like Change Magazine
and The Chronicle of Higher Education where he has been listed as a top ten professionals who has influenced
student affairs professional and listed as one of the movers and shakers in higher education (1998). In 2002, he
was also recognized with an award for “Vision and Leadership in the National Movement of Research and
Advocacy on Behalf of First-Year Students”.

He has served on the Board of Directors/Trustees for the American Association for Higher Education, the
International Partnership for Service Learning, Marietta College, and the Brevard Music Center; and on
advisory boards for The American Council on Education, The Association of American Colleges and Universities,
The New York Times, and Lumina Foundation for Education.

Gardner’s work has been favorably reviewed in The Chronicle of Higher Education, The New York Times, The
Times of London, U.S. News and World Report, Money magazine, and numerous other publications. In the
January 1998 issue of Change, Gardner was cited in an article naming approximately 80 people as the “past,
present, and future leaders of higher education.” The authors of this study drew on the results of 11,000
guestionnaires to name the leaders whom The Chronicle of Higher Education dubbed “the movers and
shakers.” Gardner was included in a special category of eleven so called “agenda-setters.” Also in 1998
Gardner was named as one of the “top ten professionals who have most influenced student affairs
practitioners.” This was based on a random sample of practitioners throughout the country as part of a study
entitled “The Professional Influence Project” sponsored by the National Association of Student Personnel
Administrators (NASPA) Foundation and conducted by The University of Georgia.

In 1999 Gardner was awarded by the National Academic Advising Association (NACADA) the Virginia N. Gordon
Award for Excellence in the Field of Advising, to recognize his contributions towards the enhancement of
academic advisement in American higher education. One of the nation’s two major professional organizations
for student affairs officers, The American College Personnel Association, recognized him with its highest honor,
the Lifetime Achievement Award, in 2002.

Gardner is best known as the initiator (in 1982) of an international reform movement in higher education to
call attention to and improve what he originally coined “The Freshman Year Experience” and then renamed by
him as “The First-Year Experience.” Moreover, since 1990 he has developed a special focus on a second critical
transition during the college years to improve and champion: “The Senior Year Experience.” In 1995, he
renamed the Center he directed at USC to The National Center for The First- Year Experience and Students in
Transition, to signify a broader and more generic focus on the need for institutions to focus more intentionally
on “students in transition.” John and his colleagues at USC also initiated a new national discussion about
another critical transition in college and have authored a recent book, published by Jossey-Bass, on the
sophomore year experience in 2010.

Gardner’s special area of expertise in higher education was for almost three decades the creation of programs
to enhance the learning, success, retention, and graduation of students in transition, especially first-year
students, for example through first-year seminar courses. But more recently, since 2003, his efforts have been
directed almost exclusively to working with institutions to look beyond this long standing “programmatic”
approach to improving the first year and instead to focus the entire experience of first-year and/or transfer
students. Gardner has also served as a workshop leader or trainer in hundreds of faculty development events
and has spoken on/consulted with over 500 campuses in the U.S., Puerto Rico, Canada, United Kingdom,
Republic of Ireland, Denmark, Norway, and Qatar, on issues related to first-year and senior students.

John would say in terms of his legacy that one of the most important works of his career is his current career
capstone push to reduce unacceptable rates D, W, F, | grades in gateway courses (through the Institute’s
Gateways to Completion, G2C, process) which have a hugely disproportionate impact on students being able
to fulfill their dreams and aspirations and on high attrition rates. This is the latest manifestation of his career
long focus on improving student success in the critical first year.



John has delivered hundreds of papers, speeches, presentations, workshops, and seminars in the U.S. and
abroad on issues related to the success of first-year students. John has authored or co-edited more than seven
books about student success that are directly related to the impact of the first year experience. In addition, he
continues to have one of the most sought after textbooks related to understanding the college experiences for
undergraduate students in higher education, in fact, Your College Experience is in its 13" edition.

Specific Contribution

Because multiple research studies indicate that there are numerous adjustment issues to the college culture
for many students, especially for first generation, low income, and minority students, the work of John
Gardner is not only important, but essential for the future success of higher education and society. John’s and
others’ research indicates that for these “new” students’ success depends on the way they transition from
secondary school into college or university studies. John calls this the “freshman experience.” The influence
and impact on the field of higher education and student affairs for the programs he has developed are well
documented in the literature and numerous research studies indicating the dramatic achievement in engaging
faculty and administrators in rethinking the students’ experiences. In addition, this initiative has also given the
student insight about him or her abilities, ways to become involved and engaged, and how to navigate the
college campus and community. The work of John has been focused on a singular contribution, University 101
or commonly known now as “the First-Year Experience” (FYE), which is found in 90% of US accredited colleges
and universities. Central to the FYE was a new approach to faculty development that prepared academicians
and staff to engaged with the students in ways that were supportive of personal growth as they taught the
courses. The specific contributions that | will highlight from John’s work is detailed below:
e A national and international conference series known as “the First-Year Experience;”
e An educational philosophy and set of practices known as “the first-year experience”;
e Aregistered trade-marked intellectual property known as “the first-year experience®”;
e Founded two national higher education centers/non-profit entities to promote his ideas for improving
the first year of higher education;
e lLaunched a movement to focus on other student transitions known as “the Senior Year Experience”
and “the Sophomore Year Experience” and “Students in Transition;
e (Created another new course “University 401 Senior Capstone Experience” to illustrate his focus on the
importance of senior students;
e Established a research literature base and a stream of publications for higher educators to disseminate
these concepts in effect creating a whole new field of scholarship in the discipline of higher education;
e Established a whole new college textbook genre for what is known as “college success” texts used now
by hundreds of thousands of college students and emulated by all the major textbook publishers;
e Launched a set of conferences known as “Conferences on Students in Transition”;
e Established a new process for assessing the institutional effectiveness of the first college year using a
hither to before non-existent set of standards of excellence for the first year of college;
e lLaunched a national movement to reduce failure rates in so-called “gateway” courses, to remedy what
he calls “the gateway course experience.

The Science and Art of Education and Significant Impact on Practice

Science is defined as the intellectual and practical activity encompassing the systematic study of the structure and
behavior of the physical and natural world through observation and experiment, and one definition of art is a skill at
doing a specified thing, typically one acquired through practice. Hence, education is an enlightening experience,
which promotes the development through science and art. The FYE experience encompasses both the science and
art of education through best practices and the multitude of research within an institution and across institutional
types. Therefore the FYI experiences have made a “science” out of the art of education through a research based
“art” of increasing first-year student success which is being replicated by others. For example:

(1) A specific course at USC; has enrolled well over a hundred thousand students; found on all campuses

of the University; has powerful research outcomes on increased retention and graduation rates with



especially noteworthy impacts on African American students. John was NOT the founder of this course—
USC President Thomas F. Jones was in 1972. However, John was the first faculty director, serving in this
role from 1974-99, starting after Jones was forced out of his presidency. John also gave focus, vision, and
depth to move the FYE concept to greater impact. He is generally credited for keeping it alive initially and
then for its flourishing and replication world- wide.

(2) Also a course genre replicated at some thousands of institutions worldwide—often using that very
same name. Also called college success, student success, college 101, introduction to higher education,
etc.—many other spin off titles. Multiple studies have found that this course genre now found at 90% of
the regionally accredited colleges and universities in the US. This means that literally, MILLIONS, of
students have had this experience. Universal outcomes are improved retention and student success
metrics that are a benefit to the student and institution.

(3) a philosophical concept for higher education improvement which argues that students can and should
be taught how to be successful in college; that it is our obligation to do so; that faculty and staff should be
trained in how to do so; this also created for the first time specific faculty development initiatives to
understand and address the needs of student population; and that degree applicable credits should be
awarded for such instructional and learning activities.

A national conference series: John Gardner launched the first conference on the topic of serving freshman
students in 1982 at USC. It was a pilot at best, but the 173 who attended encouraged him to continue; hence,
this coming February USC will host its 37" annual Conference on the First-Year Experience. In its multiple
adapted forms, this meeting series has been attended by over 100,000 higher educators. This led to universal
dissemination of the concept, The Freshman Year Experience, trademarked by Gardner for USC’s ownership in
1982. This conference series has had an enormous impact on how the rest of the higher education community
regards USC and, outside of athletics, is one of the most widely known components of the University’s brand.

The International Conferences on The First-Year Experience and the Canadian/American Conferences on the
First-Year Experience were launched by John in 1986 and held every year through his time at USC in locations
in the US and Canada, England, Scotland, Denmark, and the Republic of Ireland. This series encouraged
multiple nations to create their own conference series which is now the case in Australia, Japan, Republic of
South Africa, and what has become known as “the European FYE Conference.” Thus the USC FYE concept has
become truly internationalized.

Understanding and Innovation — “changed the way we think and act”

John’s work has created a new field of scholarship, research, dissemination and practice “to enhance the field
of education” ...specifically, what can be done to improve student success outcomes in the first year of college.
In fact, this movement created an entirely new focus within student affairs and helped bring about the
importance of enrollment management for higher education. John’s hope, dream and goal when he started
the USC National Resource Center for the First Year Experience was to also launch a new field of scholarly
endeavor for research, publication and dissemination about higher education efforts to improve student
learning, retention, and success, especially for first-year undergraduates. The publication series which he
launched in 1988 continues to flourish. The penultimate manifestation of this is the blind-refereed Journal of
the First-Year Experience and Students in Transition. He modeled the practice of this new field of scholarship
through his own publishing, to date, seven different Jossey-Bass volumes. Now many other journals, theses,
and dissertations focus on the concept he created, known as The First-Year Experience.

It is also important to recognize that John’s commitment to social justice and equality is at the heart of his
work by recognizing the responsibility that institutions of higher education have to ensure that all of its
students have the opportunity to success if given the right tools from the start. His singular focus has been all
about “change” - changing the design of the beginning college experience to adapt it more successfully to the
new kinds of students—low income, underrepresented, minority—admitted since 1965 but for whom most of
America’s colleges and universities were not designed.



Therefore, changing the dispositions and beliefs that some faculty have about the world and students have
central to the success of the FYE. While there have been courses to help students adjust to college offered
since 1882, the unique innovation here which was embedded first in the USC model, was that faculty should be
provided faculty training for this instruction—AND that what was learned in the training would be used by
faculty in many other areas of their professional work. Hence the course has a much broader and more
profound spin off effect. The philosophy behind the training is to humanize the student experience of starting
college, a high risk endeavor for so many of them. It is important to reflect on how most faculty in higher
education are prepared. Decades ago and now, the majority of faculty in higher education were (are) prepared
at research universities that do not necessary teach graduate students or future faculty members about
pedagogy or students learning and development. Most are taught by faculty who were prepared to work with
a homogenous student body and culture. This work has improved and enhanced the process of education at
the onset of the college experience thereby affecting “improvement of education at any level” and more
specifically at the levels of first year, sophomore, transfer, and senior year, all being areas of focus for
Gardner’s writing and activism for change to promote social justice. His ideas and practices are uniformly
regarded as “innovations” that have made “meaningful changes” in how higher educators “act and think”
about first-year, sophomore, transfer, and senior students

The FYE—First-Year Experience concept: this has truly been institutionalized in the lexicon and culture of
international higher education. Virtually every U.S. institution of higher education and many other institutions
internationally have so called “FYE” programs, courses, and initiatives underway. It is the norm, not the
exception. John first wrote about this concept in a refereed journal in 1986, and | will put a copy of this article
in the portfolio. Even though many educators interpreted his work to represent a particular type of
programmatic intervention, like University 101, what he was really arguing for was a unique philosophy for
higher education. This would argue that first-year students are important and deserve more attention and
much better treatment than they had historically been accorded. About his work, John’s writes,

“And that is exactly what has happened—and is probably my greatest accomplishment. No longer a kind of
fringe curiosity of a young reformer, this is a mainstream world higher education endeavor. A related but
similar concept | developed and trademarked at USC is: The Senior Year Experience”.

Underlying themes of all the work:
1. Increase social justice outcomes
2. Reduce failure in beginning college experience
3. Promote partnerships between faculty, student affairs and academic administrators
4

Making previously taken for granted sub populations rise to the level of respect, importance and attention
from college leaders at all levels, especially discriminated students such as first-year and transfer students
and all people who don’t look like him: low income, first gen, minority, and non-white.

5. Using assessment processes and tools to undertake self-studies of entire institutions and high failure
rate courses in order to develop action plans for improvement which then must be implemented

Therefore, he keeps on following his passion and commitment to make the world a better place while infusing
innovation, creativity, justice, and access for others.



Nominee’s CV

JOHN N. GARDNER
President, John N. Gardner Institute for Excellence in Undergraduate Education
P. O. Box 72, Brevard, N.C. 28712| Phone 828-885-6014| E-mail: gardner@jngi.org

Education.
Marietta College, Marietta, Ohio.1961-1965, Bachelor of Arts in Social Sciences
Purdue University, West Lafayette, Indiana, 1965-1966, Master of Arts in American Studies

Honorary Doctoral Degrees.

Marietta College, 1985, Doctor of Laws, Honoris Causa

Baldwin-Wallace College, 1990, Doctor of Education, Honoris Causa
Bridgewater State College, 1991, Doctor of Public Education, Honoris Causa
Millikin University, 1999, Doctor of Humane Letters, Honoris Causa

Purdue University, 2000, Doctor of Higher Education, Honoris Causa

Teesside University (United Kingdom), 2000, Doctor of Letters, Honoris Causa
Rowan University of New Jersey, 2001, Doctor of Humanities, Honoris Causa
Thiel College, 2006, Doctor of Humanities, Honoris Causa

Indiana University, 2008, Doctor of Humane Letters, Honoris Causa

Clarion University, 2009, Doctor of Humane Letters, Honoris Causa

Northwest Missouri State University, 2013, Doctor of Pedagogy, Honoris Causa
University of South Carolina at Columbia, 2013, Doctor of Education, Honoris Causa

Employment History.
Present

2007 — present. President, John N. Gardner Institute for Excellence in Undergraduate Education, Brevard, N.C.
October 1999 — 2007. Executive Director, Policy Center on The First Year of College, Brevard, N.C.

1999 — present. Senior Fellow, National Resource Center for The First-Year Experience and Students in Transition
1999 — present. Distinguished Professor Emeritus, Library and Information Science, University of South Carolina

University of South Carolina (1967 — 1999)

1970 — present. Faculty member at ranks from Instructor to Distinguished Professor Emeritus; awarded tenure
as Associate Professor in 1976; promoted to Professor in 1981

1986 — 1999. Executive Director, National Resource Center for The First Year Experience and Students in Transition

1983 — 1996. Vice Chancellor for Academic Affairs, Associate Vice Provost, Regional Campuses and Continuing

Education

1974 —1999. Executive Director, University 101

1967 — 1968. Adjunct Instructor, College of General Studies/Branch Campuses

Winthrop College, Rock Hill, S.C.
1968 — 1970 Instructor in History

United States Air Force

Active Duty. 1966 — 1968; Psychiatric Social Worker, Shaw AFB, S.C. With honorable discharge
Awards and Honors. University of South Carolina

e  Amoco Outstanding Teaching Award, 1975
e Division of Student Affairs Faculty Award “for outstanding contributions,” 1976



e Honorary Life Membership, USC Alumni Association, the highest award to a non-alumnus “for devoted
service in behalf of the University,” 1997

o Administrative Affirmative Action Award, “for an outstanding job in promoting equal opportunities at
the University,” 1998

e Administrative Award for Outstanding and Dedicated Service USC Black Faculty and Staff Association, 1998

e John N. Gardner Inspirational Faculty Award, “to be given henceforth to a member of the University faculty
who has made substantial contributions to the learning environment in campus residential life,” 1999

e Certificate of Service in recognition and appreciation for more than 30 years of loyal and faithful service
to the State of South Carolina, January 1, 1999

e Designation as Distinguished Professor Emeritus of Library and Information Science, June 30, 1999

Recognition from Professional Associations.

Selected by the American Association for Higher Education as one of 20 faculty in the U.S. who “... have made
outstanding leadership contributions to their institutions and/or American higher education,” 1986

Outstanding Contributions Award to the Orientation Profession, National Orientation Directors Association, 1995

Honorary Member, Canadian Association of College and University Student Services, “in recognition of his
outstanding contributions to the Association,” 1995

Academic Leadership Award, Council of Independent Colleges, “for exemplary contributions to American
higher education,” 1996

Virginia N. Gordon Award for Excellence in the Field of Advising, National Academic Advising Association, 1999

Recipient of “Honor for dedicated service and for inspiring the TRIO community to meet challenges of the new
millennium,” Georgia Association of Special Programs Personnel and the South Carolina Council of Educational
Opportunity Programs. April 12, 1999

Recipient of Lifetime Achievement Award, American College Personnel Association, 2002

Recognized as a “Diamond Honoree” for “Outstanding Contributions to the Field of Student Affairs, American
College Personnel Association, March 22, 2010

Inducted as a Fellow of the Council of Learning Assistance and Developmental Education Associations, in
recognition of Lifetime Contributions to Learning Assistance and Developmental Education, March 29, 2011

Distinguished Scholar Award, North Carolina College Personnel Association, February 1, 2013
Other Forms of Professional Recognition

In the January 1998 issue of Change magazine, Gardner was cited in an article naming approximately 80 people
as the “past, present, and future leaders of higher education.” The authors of this study drew on the results of
approximately 11,000 questionnaires to name the leaders whom The Chronicle of Higher Education dubbed
“the movers and shakers.” Gardner was included in a special category of eleven so-called “agenda-setters.”

In 1998 Gardner was named as one of the “top ten professionals who have most influenced student affairs
practitioners.” This was based on a random sample of practitioners throughout the country as part of a study
entitled “The Professional Influencer Project” sponsored by the National Association of Student Personnel
Administrators Foundation and conducted by the University of Georgia.

Recognized by North Carolina State University’s First-Year College with an award for “Vision and Leadership in
the National Movement of Research and Advocacy on Behalf of First-Year Students,” January 28, 2002.

Presentations

Gardner has delivered hundreds of papers, speeches, presentations, workshops, seminars in the US, Puerto
Rico, Canada, the United Kingdom, the Republic of Ireland, Denmark, and Norway, and Qatar on issues related
to the success of first-year, sophomore, transfer, and senior students.



Consultancies.

Gardner has served as a consultant to more than 500 colleges and universities in seven nations.
Board Service.

Chair, Board of Trustees, Brevard Music Center, Brevard, NC, November 2009 — 2011

Member, Board of Trustees, American Association for Higher Education, 1990 — 1994

Member, Board of Trustees, Marietta College; additional service as member of the Board Executive Committee
and Chair, Academic Activities Committee, 1993 — 2005

Member and Treasurer, International Partnership for Service Learning Board of Trustees, 1992 — 2002

Member, National Advisory Board, American Association of Colleges and Universities Health and Higher
Education AIDS and HIV Project, 1996 — 1999

Member, National College Advisory Board, The New York Times, 1997 — 2002

Member, American Council on Education National Advisory Board to the Cooperative Institutional Research
Program, 1996 — 1999

Member, Academic Advisory Council, Lumina Foundation for Education, 2001 — 2003

Publications

Books (For College and University Educators)

Felten, P., Gardner, J.N., Schroder, C.C, Lambert, L.M., & Barefoot, B.0O. (2016). The undergraduate experience:
Focusing institutions on what matters most. San Francisco, CA: Jossey-Bass.

Greenfield, G.M., Keup, J.R. & Gardner, J.N. (2013) Developing and sustaining successful first-year programs.
San Francisco, CA: Jossey-Bass.

Hunter, M. S., Tobolowsky, B. F., & Gardner, J. N. (2009). Helping sophomores succeed: Understanding and
improving the second-year experience. San Francisco, CA: Jossey-Bass.

Barefoot, B. O., Gardner, J. N., Cutright, M., Morris, L. V., Schroeder, C. S., Schwartz, S. W., Siegel, M. J., &
Swing, R. L. (2005). Achieving and sustaining institutional excellence for the first year of college. San Francisco,
CA: Jossey-Bass.

Upcraft, M. L., Gardner, J. N., Barefoot, B. O., and Associates. (2005). Challenging and supporting the first-year
student: A handbook for improving the first college year. San Francisco, CA: Jossey-Bass.

Gardner, J.N., & Van Der Veer, G. (1997). The senior year experience: Facilitating integration, reflection,
closure, and transition. San Francisco, CA: Jossey Bass.

Upcraft, M.L., & Gardner, J.N. (1989). The freshman year experience: Helping students survive and succeed in
college. San Francisco: Jossey-Bass.

Books (Textbooks for Undergraduate Students)

Gardner, J. N., & Barefoot, B. O. (in press). Your college experience. (Thirteenth Edition). New York, NY:
Macmillan.

Gardner, J.N., Barefoot, B.O., & Farakish, N. (2017). Understanding your college experience (Second Edition).
Boston, MA: Bedford/St.Martin’s Press.

Gardner, J.N., & Barefoot, B.O. (2017). Step by step to college and career success (Seventh Edition). Boston,
MA: Bedford/St. Martin’s Press.



Gardner, J.N., & Barefoot, B.O. (2017). Your college experience (Concise Twelfth Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N., & Barefoot, B.O. (2016). Your college experience (Twelfth Edition). Boston, MA: Bedford/St.
Martin’s Press.

Gardner, J.N., Barefoot, B.O., & Farakish, N., (2015). Your college experience (Two-Year College Edition).
Boston, MA: Bedford/St. Martin’s Press.

Gardner, J.N, & Barefoot, B.O. (2015). Step by step to college and career success (Sixth Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N., & Barefoot, B.O. (2015). Your college experience (Concise Eleventh Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N., & Barefoot, B.O. (2014). Your college experience (Eleventh Edition). Boston, MA: Bedford/St.
Martin’s Press.

Gardner, J.N, & Barefoot, B.O. (2013). Step by step to college and career success (Fifth Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N., & Barefoot, B.O. (2013). Your college experience, strategies for success (Study Skills Edition).
Boston, MA: Bedford/St.Martin’s Press.

Gardner, J.N., & Barefoot, B.O. (2012). Your college experience (Tenth edition). Boston, MA: Bedford/St.Martin’s
Press.

Gardner, J.N., Jewler, A.J., & Barefoot, B.O. (2012). Your college experience (Concise Ninth Edition). Boston, MA:
Bedford/St.Martin’s Press.

Gardner, J.N., Jewler, A.J., & Barefoot, B.O. (2011). Your college experience (Ninth Edition). Boston, MA:
Bedford/St.Martin’s Press.

Gardner, J.N, & Barefoot, B.O. (2011). Step by step to college and career success (Fourth Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N., Jewler, A. J., & Barefoot, B. 0. (2010). Your college experience (Concise Eighth Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N, & Barefoot, B.0. (2010). Step by step to college and career success (Third Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N, & Barefoot, B.O. (2008) Step by step to college and career success  (Second Edition). Boston, MA:
Bedford/St. Martin’s Press.

Gardner, J.N., Jewler, A. J. & Barefoot, B. O. (2007). Your college experience (Eighth Edition). Boston, MA: Cengage
Publishers.

Gardner, J.N., Jewler, A.J., & Barefoot, B. O. (2007). Your college experience (Concise Seventh Edition). Belmont,
CA: Wadsworth.

Gardner, J.N., Jewler, A. J., & Barefoot, B. 0. (2006). Your college experience (Seventh Edition). Boston, MA:
Cengage Publishers.

Gardner, J.N., & Jewler, A.J. (2006). Your college experience (Concise Sixth edition). Belmont, CA: Wadsworth.
Gardner, J.N., & Jewler, A.J. (2006). Step by step to college and career success. Belmont, CA: Wadsworth.

Gardner, J.N., & Jewler, A.J. (2006) The Essential College Experience with Readings, Sixth Edition. Belmont, CA:
Wadsworth.



Gardner, J.N., & Jewler, A.J. (2005). Your college experience: Expanded reader (Fifth Edition). Belmont, CA:
Wadsworth.

Gardner, J.N., & Jewler, A. J. (2005). Your college experience (Sixth edition). Belmont, CA: Wadsworth.

Gardner, J.N., & Jewler, A.J. (2004). Your college experience (Concise Fifth edition). Belmont, CA: Wadsworth.
Gardner, J.N., & Jewler, A. J. (2003). Your college experience (Fifth edition). Belmont, CA: Wadsworth.

Gardner, J.N., & Jewler, A.J. (2001). Your college experience (Concise Fourth edition). Belmont, CA: Wadsworth.
Gardner, J.N., & Jewler, A.J. (2000). Your college experience (Fourth edition). Belmont, CA: Wadsworth.
Gardner, J.N., & Jewler, A.J. (1998). Your college experience (Concise Third edition). Belmont, CA: Wadsworth.
Gardner, J.N., & Jewler, A.J. (1997). Your college experience (Third edition), Belmont, CA: Wadsworth.

Gardner, J.N., & Jewler, A. J. (1997). Your college experience (Expanded reader edition). Belmont, CA: Wadsworth.

Gardner, J.N., & Jewler, A.J. (1997). Your college experience (Expanded workbook edition), Belmont, CA:
Wadsworth.

Gardner, J.N., & Jewler, A.J. (1996). Your college experience (Concise Second Edition). Belmont, CA:
Wadsworth.

Gardner, J.N., & Jewler, A.J. (1995). Your college experience (Second Edition.). Belmont, CA: Wadsworth.

Hartel, W., Schwartz, S., Blume, S., & Gardner, J. N. (1994). Ready for the real world: The senior year
experience. Belmont, CA: Wadsworth.

Jewler, A.J. & Gardner, J.N.. (1993). Your college experience (Concise edition). Belmont, CA: Wadsworth.
Gardner, J.N., & Jewler, A.J. (1992). Your college experience. Belmont, CA: Wadsworth.

Gardner, J.N., & Jewler, A.J. (1989). College is only the beginning (Second edition.). Belmont, CA: Wadsworth.
Jewler, A.J.,, & Gardner, J.N. (1987). Step by step to college success. Belmont, CA: Wadsworth.

Gardner, J.N., & Jewler, A.J. (1985). College is only the beginning. Belmont, CA: Wadsworth.

Gardner, J.N. (1983). A guide for orientation course instructors (Second edition). New York, NY: Holt, Rinehart,
& Winston.

Gardner, J.N. (198l). User's guide for orientation course instructors. New York, NY: Holt, Rinehart, & Winston.
(To accompany T. Walter & A. Siebert, Student success. New York, NY: Holt, Rinehart, & Winston)

Articles and Book Chapters.

Barefoot, B.O., & Gardner, J.N. (2017). Foreword. In J.L. Moore & R. Bass, Understanding writing transfer
implications for transformative student learning in higher education. Sterling, VA: Stylus.

Gardner, J.N. (2012). Foreword. In L. Ward, M.J. Siegel, & Z. Davenport, First- generation college students:
Understanding and improving the experience from recruitment to commencement. San Francisco, CA:
Jossey-Bass.

Alexander, J.S., & Gardner, J.N. (2009). Beyond retention: a comprehensive approach to the first college year.
About Campus, 14, 18-26.

Walters, E., Gardner, J., & Swing, R. (2009, Summer). Making student success a priority. Trustee Quarterly, 14-15.

Gardner, J. N. (2009). Keeping the faith in hard times: John Gardner’s twelve steps for New Jersey first-year
advocates. NJANSA News, 1(1).

Gardner, J. N. (2008). Civic engagement: The transforming theme for the first college year. In M. J. LaBare,
First-year civic engagement: Sound foundations for college, citizenship and democracy. New York, NY: The



New York Times; Columbia, SC: University of South Carolina, National Resource Center for The First-Year
Experience and Students in Transition.

Gardner, J. N. (2008). Action steps to move the first-year civic engagement agenda forward. In M. J. LaBare,
First-year civic engagement: Sound foundations for college, citizenship and democracy. New York, NY: The New
York Times; Columbia, SC: University of South Carolina, National Resource Center for The First-Year Experience
and Students in Transition.

Gardner, J. N., & Koch, A. K. (2007). Preface. In L. Hardesty (Ed.), The role of the library in the first college year.
(Monograph No. 45). Columbia, SC: University of South Carolina, National Resource Center for The First-Year
Experience & Students in Transition; Association of College & Research Libraries.

Gardner, J.N. (2006). Foreword. In G. Kramer & Associates, Fostering student success in the campus
community. San Francisco, CA: Jossey-Bass.

Koch, A. K., & Gardner, J. N. (2006). The history of the first-year experience in the United States: Lessons from
the past, practices in the present, and implications for the future. In A. Hamana & T. Kawashima, (Eds.), First-
year education in Japan and abroad: Its history, theory and practice. Tokyo, Japan: Maruzen.

Gardner, J. N. (2004). Foreword: An invitation for reflection. In R. L Mitchell, Flying through clouds: Navigating
uncertainty and change in the student affairs profession. Madison, WI: Atwood Publishing.

Gardner, J. N. (2004). Introduction. In J. R. Keup & E. B. Stolzenberg, The 2003 Your First College Year Survey:
Exploring the academic and personal experiences of first-year students (Monograph No. 40). Columbia, SC:
University of South Carolina, National Resource Center for The First-Year Experience & Students in Transition.

Gardner, J. N., & Hardesty, L., (2004, May). The reform movement for the first-year experience: What is the
role of librarians? Library Issues, Briefings for Faculty and Administrators, 1-4.

Gardner, J. N. (2003, Fall). The first-year experience as the critical, but often neglected, foundation for civic
engagement. Campus Compact Reader, 10-16.

Gardner, J.N., & Hansen, D. A. (2003). Perspectives on the future of orientation. In J. Ward-Roof & C. Hatch
(Eds.), Designing successful transitions: A guide for orienting students to college (Monograph No. 13, 2"
Edition). Columbia, SC: University of South Carolina, National Resource Center for The First-Year Experience &
Students in Transition.

Gardner, J. N. (2002). Foreword. In E. Zlotkowski (Ed.), Service-learning and the first-year experience: Preparing
students for personal success and civic responsibility. Columbia, SC: University of South Carolina, National
Resource Center for The First-Year Experience & Students in Transition.

Gardner, J. N. (2002). What, so what, now what: Reflections, findings, and conclusions on the relationship of
service learning to strengthening the first college year. In E. Zlotkowski (Ed.), Service learning and the first-year
experience: Preparing students for personal success and civic responsibility. Columbia, SC: University of South
Carolina, National Resource Center for The First-Year Experience & Students in Transition.

Gardner, J. N. (2002). Why department chairs are critical to the success of first-year students. The Department
Chair, 12(3), 19-20.
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Leader, 18(4), 4, 8.

Barefoot, B. O., & Gardner, J. N. (2002). The first-year experience. In J.F. Forest & K. Kinser, (Eds.). Higher
education in the United States: An encyclopedia (2 Volumes). Santa Barbara, CA: ABC-CLIO.

Gardner, J. N., Siegel, M. J., & Cutright, M. (2001, Fall). Focusing on the first-year student. Priorities, A
publication of the Association of Governing Boards.



Gardner, J. N. (2001). Foreword. In S. L Hamid (Ed.). Peer leadership: A primer on program essentials
(Monograph No. 32). Columbia, SC: University of South Carolina, National Resource Center for The First-Year
Experience & Students in Transition.

Gardner, J. N. (2001, Spring). Gardner reflects on FYE at 20. FYE: Newsletter of the National Resource Center for
The First-Year Experience & Students in Transition, (pp. 1-2, 4).
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ourcer erder

The dective course. witk more ey o8
cumiars sobwd 6 nd Moy thin yoar, was semad-
bubad m B undsarady by 1972 Tas youn
fotoy, M. Cunduar, & noertarared bluory
profeesar a the axe, s mbod b Gt
1L Shwie e, wod epmiinily e B e fem
years, it has beoa copeed Bs yueadreds of
v beget b Ulniad Stase, Cavads and
Arar.

B M Gandhwd (6 sarbapt beu hrans
B bout o arssa coaferresy 99 e
Posdwnits Yo Iy 1WA 1! edacason
theandup by Cotaxbes bar ma fry Mot
o Conlernwn o 1he Fredkras Dricris
tea Uourse' Presbeme Scxewr Cowex
The porie g pude b dear e s a
oo deal o pverm! i prageen f Gy
Saar 1nadans bepond D Sodvan wxl-
e, o M. Oudoe: brvadoon) bey soope
13 anadgais rach more, reawreeg e
cocrd be Nalwow Corfrenie o Ihe
Fedtron Yeur Sapanence.

A wnds sogs of baped s arw s a canand

Comiamd oe Yohanwyg Foge

John N. Gardnar

D¥reciewr, University 101
Avsogiare VP Jor Unlversity
Campuses and Continung
Edwration

Univessdy of Sanh Carnling
Calumbia. South Carolina

-
— 1
‘J
T he early 19%e—in the aftermurh v crucert dis-
alfeeiion und vinlencs rollowing che United Scotes!

invasion of Canbodis—foend the Lalversiry o Soull
Carolina scruggiing 1o revitalize the freshman year. Stu-
dert relention way ur an ehb, 17 pecsickol #nd faculty
uf the unmversity wanted o desige a course that woeld
maky sudeals “more effeetive wusners of their educa-
tan,"™ premote Jaculiy development, ang husanize tie
urivessity envisanment, Eeler Joho Gardner, profesen
at’ library sl infoemating selenee

Cardner s 8 ejor sole in implemenring a Faid
Foucdation Venrure Fand Grant preposal. Que af this
efor was bocn Universicy 101, now reconizal srousd
the country s &n exengdary reshman program. Unlver-
Uty 101 35 designed ta ger frechuncn off 1o a sirong =nd
successtul star i colloge, ‘“Make stedents wnite, '™ Gal-
ner tells facuity who rgach i Uw course. *Have them
visit the Ebuary. Explore careers 2ne mwjors. Teach goed
stucy hahiss. Give yow sladents some of “vou,”

Carduer espouses traming facully #s mentoes W give
e & o uoderstanding of what freshmen are e and
what the frashman expediciee iv, In 1982, ke argunized
sod Bostal (ke first Navaral Coatersues on 1he Fresli-
man Omentation Course: Treshman Seminar Cancept,
The conferance was oo cocorssful Lhal it has beoome an
Annugl event avw kouwn as the Noranal < omferanats on
the Freshman ¥ear Fuperiono, Gardoer is also currently

‘“Cretrlng frestonen off to a
roent sfore™

Change July/August 1986

a
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THE IDEA CHAMPIONS

b Baer i Sevadas, war ey e Sovier s i Ry

CHAMOGIYIN NGE SORIE s oy o o

Sl

AN ARG R e nta coen ome an Fxsue gt

Jumnd o comdol reos G0 00 2 SESIA T o i e aiieanivv

A e o, oo il Vi ilhedd v akes os apdid sy

Cha

—

vopeior g e 1)

MMt eaars,

Alerwoder Ardin 0 UICEA i wsedt Wi yearty
studers surveys lo rell ool powenial arzoments
T resaznehed sl =Wt o
sruduste edozation. Faher of the vl
e approa s e orckeae gual Ty e ssalsn 6
theorlst dccate peacttionas of nsszssorent.

L3 SRR B8

Alian Rernsteds. reorber pesinan an the Sord
TFouncaboe, hos bamm stoategist praonpha, sl
T ol chiness i 06 g eots thal v e
nave reshaped comous apprecacon o e ben-
ehitg ol hivasin, Site s alsoachecepon e the
Enponance o mircrines s communine college
A innster

Righard Cheit. convenmly g8 the Hanvand Girad-
wae School oe Levenion, as brenan infzen
el wrver A vomenlizng o T e osoess
far years, Now, nel witheul soctrezeny, he
gl Mo e nethi s Cocaliy ssrces sead the
Futare oF 120002

Chnastapher Ldler, Jr., of the Hievaed Law
Sehal, s tuattention s Presiidirnd Tlin-
106078 9078 1IN 0 e JAITTEMSIT2n0n 5 re
thivkizae of sfemtivs o Henow
Loutinees s rtoau s cueh Sus vy,
spraking, and co-kadorship (wilh Grre Oe-
tistctof the Harvant Cive Rights Broject

Peter Ewelf ol NCHEMS el s oun-
sulted e SINerOUaes Ll an e R
puszs tham oy viber tdividud oves the piss,
dazin pears, Fromoar knnwledge tase he has
bzcome the scsdory s cheCanslys: fur ssies
of aceoamahiliny, daecreaitanan, asseaunent,

s o sk calinzal oy

Lvasey

Jaln Gardnerof the Univessay of Souh Care
i ormed smeame s S Ceesluoeninie »
UFsthenan Expenience” sacrewriaz, with can
Tezencws and oo Taneies mlicow kb sl
abcenl, Humbods of canpueaes hiove mpe-
menfed ks Universite 1 sexd et pro-
et phecents

Aveew Mee Greger vl e Faergne v Seac Cul-
lees naat prassonets erganizing skills theo
fonesd (with Barbeew Laigh St teeamch-
aalesied Wiedimeton Cener far improving the
Graalioy of Undergraduuie Eduestoe She now
Pasn s s natsaad Comsartinm e 2dvince the
tza of Loshmas lexming comrorminzs,

Parker Padwer aniodepaadent szachierand
writer biving =0 Maslisun, Wiscansin, b o=
sovired 4 paneanon ol reachzs ran ehoemes
wah evpoative viskns of comunre.y. bt -

wonndsoureae’ whodstess, His ltea tock.
The Comvize s Teack, wes publisaed i Oy
iy

Fupvnr Rive o ASHE was (i coteot
tenugh fus bradacship of & experimental el
oo st e Ulnisazsity e the Fre il i ox g
faundznon exaculive ad eoigimtor of the
fanrepamt wtew ool b Bean 20 e weakey
aneoaien by e lire Emes Baver, 1 pow
hese e safMeentinl Foronosn Favnlry Roldes
aied Rewads,

Perry O Hewsion his viinec the Leagos for e
o from g soabdeluls inde e et -y
g aizaianin the cammunity collegps
rich mow champeoning Baorand Tape's
“harand paradigm’ dezs, whics cullcollege
1o shidt the emphoasis froen teaching to learning

Roborr Zemyhy of (v U=iversity of Poass v
ma s intlosiesd atmieranve rought b

rwvo devades, satindy oo matiens of budpet 2o
shees e e weoely o raseTanag, ach.
nolegy, s the poser of masbos His

Py Kaupht manhiss os poe tusiien o T4
Lampuses.
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THE FIRST YEAR
AND BEYOND

CHARLES SCHROEDER TALKS TO JOHN GARDNER

§ PETAGATET

AEM [3HEN N GARDMNER JOINLEY THE FACLILTY

ol the Universioy of South Caroling in 1970, the collec-

tian of offerings that would become known as the fira-

vear experience did not exist. Ower the next three decades, Garlner

and has colleagues succeeded in shifting higher cducaden’ attendon o
the experience of firse-year seudents and, more recently, to the expers

ence of all studenis in tramsition.

Charles Schroeder spent some time with Gardner recently, asking

hirm to turn bis experiencedl and critical eyve on the educational estah-

Lishimnent he has worked Lo mare than chirey vears to change. Here is

what he had o say.

CHARLES SCHROEDER: Your name is synoniiovs with the tirs-vear sxpersence. Wi
was the cabadysn that prommpeecd g ke deasse nsst of woor life i this aqect ol uedeg-
praduate wducarion?

Jowma Ganower: Irwas a phone cdl, an fovitanon frem 2 wneenacy prezadont whe
rared cuouglh abone vounger develoging facuing members wmr mvate et 1o pacrici-
pate a coptain pypes of inncvata: clfare o rerhink endergraduaie educaton. T'd beer
at thee Ulpiversiny of South Caoling [USC] for ta vears, mandiog s ow: Tosiness,
teackong Risrory to kepnnng college srudsnts, In fudy 1972, 2 st affer Warsrgate,

o]
LR BT | LY R L i |1 o e B S i 1 B
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Has the ﬁr:-tt—ycar experience come of apet

There's no duestion that this way of L‘llinlﬂ'nér has
become institutionalized to varymng CI[_EQPE'{:'H scross the

L]

Thowas E Jones, prasident of U5, jnvited e o g
wrockshios, but e woaldn's el me what it was alwoar, &
lieele over vwo years befors he bad been bacriceded in
his office during « studert not, which lad him to put
together 2 (culiy—tudent affars commirmes (o stady e
canses of the ciots. But he goz mmpatient witl; the
progress of the conumter dehheradans aod cune up
warh the Bed that the key o FrEvenTT FArs 130l wis
torestrncrnne dhe whele socubzation proces of biang-
g seacdenTs ino @ sasjor aeseanch universtne He winoed
v develap 3 process 16 oo the finat vasr and reach spu-
denms o love the unseersity rather than e angry aid
trask at.

SCHROEDER: | knoer oue peadets are iwaze of the ignii-
deance of the frst year and all Qee pusctive changee thar
Jave vecurred aver the pasr twa decades. In your jndg-
sl by the first-year expericice conwe uf ape?

GaRDONER: [ prohably need o detine fmsi-yeer s T
iy order W daewer vrur quesnion, Whes we loe started
vsing the teonon 1982, we didn offer o defiotove
At and use fur ok, s penple started neiig it o
wret they wanted. In ony use, the term meant o potivoad
and inrernadosal Jor t: umproe the frst year, due ot
sxperiance of studestsi—aund e di dhis amtentionally and
by rethinking che way i fire year was nrganized and
executed, Many other people in hegher sgucation
thiught the teem mieant g paticular e of TIEEran of
inteTvention far firs-vear seadesils, most nine bly the
Birst-year serminar concepr wich which 've been assaci-
atd, But che cemespt af the Ms-whu cxpenences, home-
ewer it = defined, has heen in the lexicon oow for rvenrg
s, 2o vur research has found drrnatic mereases in
its s and ol of it porenial pplications. So 1 waald
sy thetes oo yuestion char chis vey of thinkargr zhoar
mndergraduute educason has detimitely imalozzd and
becoumns Wstitunozabmed VATYInE depicss sorom thie
tour thesand or so poskecandary instinizion:

SCHRONDGRE [ s0ocal years wie'oe ceETEAlY Se i
dttention miven to advisung and @ proliferstion of firse-

8]

four thousand or so postsecondary instilutions.

year seonbiags, and we're none sesing o lest Dne-fuurth,
prerhaps ooc-turd. of fivst-year studenns imvolved in
somie kind ol learmng commmanisies, 268 we art seemy s
oo Suppleavnal Insraction. Are theie addition]
chaliEnges fhat you seen terms of heiping o waliee $ie
fall et catiowsal puesntial of the frsryear experienye?

Cramneang: Thewe ase many additinna challenges, How
much you value and are walling o rvesr in education
for first-vear smdeie bus dhways heen an issue rhat cas-
puses harre Froed, Bu it bes become more diffionlr v
the ernrmons sconouis constrains thar may of us
ponw fave. 1 believe thal mstitueons alweavs fHipd the
nzney b oo wrhar ey ancet value, s the quesrian is,
Wi di we miost value? Fen amuny carnpzses, dning e
fousidaron year well miy ot be a high priosiy, [partic-
ulaly wlwen you have deceeasing resounos, So one hasic
challengr 1s sarrphy b mzintadn the iwsunos bise. Baging
thar, xazy of dhe initanives vou just sunumerzed have
been effors Lo change the fivst vear by poie ousice of
ar arcand the taeult. When American highcr eduestion
wanted to inpeove sesdemic advising, what did it dw? i
went ont 20d hind deowands of profssional Bty
advisars, and it founded o professional argaizstion that
repressenis nany fculty but abo a dispropardanately fr
preater numbes of noofuculee professianal s sdnings-
Lrators. Many af the fst-pear seminaes bave beon
Tausiched and soseaised wids dupmpominnarety preare
wses of seaff than Faculiy, This 1 undenea ndahi=; when
AL want w0 change & camps, you ge b those arss char
sespond mose immediarely ¢ Clange, and they may be

Jodn M Gardner is senion Elow and Seinaished s
ermeriine of the Universioy «f Seatk Carlime ard eemcurive
divestor of the Poficy Cenrer oo e Fore Year of Callege, He
sibrevind.cdu.

s

cad be reacled =2 rardries
Charfes Schrueder 15 arodeson oF sdvcanan at the Unnvemary
of Missouri-Colembiz and 3 coneibating odiwor of Aboue
LT TS

W b Bredieck. bemnd lerbers boorn; maging editor Pavdy Sazcuy
[peranepiosscviass.comn), and enpy fie o0 fo0es 10 suthors,

ARZUT CARI LSS 1 T EMBER — 7 TORDS 20es
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Jie omes et also are smaeet to adininistrative fiar and
dictum—aolien admirstratve 2peis, The remainmng chal

lensnes for making the first year bettes Tie shmoss =xclo

sively i wliat facolry o, nol only in advising and
fine-year serinas, bor sspecally o ineoduconey aollegre
coursss in Ui wadinonal thserpling.

BrHmoEDER: Lets pick up un thaar, bocaass Ve reacd the
wsniscripe [or the bork that you and Beey O Harefoe
asd M. Loe Uiporatt are going to publish Iseer this vear,
whete voil Focns a great deal olatenton on the &re-
vear clastoom Whe is this so Importan and what are
the implications for faealsy developmient? What do yuu
vt fzoiilry to knoe arad b able to do wrth fisst-year
studeats?

Gappsei: The Arscopear clasoeom 15 so impario
because the majoricy of frst-year smdents ane now and
will increpsinghy be in nunsesidsnmal insticuticns, The
ypical Aumerican frrst-year stodenn is a pommmuating sl
dear, Such smdsnts aze anuch Tess likely oo gee mvolved
sarith. muany af che areus that Bave been so cncachid
through che fimstyear cxperitnoe movement, Cuoan-
prinriT sneEsnts ane Leas lidely o have contazt vk sl
dent affaars officers and obvinusly dont live in
resicenee halls, w thel teal conzact wih the college of
unirersicy 15 onby in the clasmom.Tu coach them,
wvinu've got o gel gt what nappens in the classesom
This means that the #ifore o tinker and rosteacmrs
and change the fiest year outide the dasseoomn, ahils
necessary, awen't baen enpagds. Eveu at wesidensial
srmtatuznns, the real hear of swodent academic success
sl pesets it ohar pees omoim che clastonoun. 50 espesialy
10 ontuting instimrinne, bt ala i residencial insti

Listias, Uee Jast fronier mowhat goes on in thoss clas

rooms. Thers are all kinds of wxplications ronrerning
lsonw Caculey onderseand students; o they undertarl
studens learning sevles, chazacteristics, and needs; and
Tieear they think about anwee sfecrive v o conne-
nicate therr disciplne o (uose snedens.Thas has ampl-

We miahe the Dlltﬂi(l(:—ij{"—l‘ ass lile look a lot more

cations, & you said, for B e developozent

ScerOEDER: Well, aren't smidenes’ sxpecmazinns anodher
Crizea]l Bonar in fhe fiTsropear exmeTience s, par-
tondarle as they telare tothe clasmooem P38 at Lave vou
anil vour colleages bearned abous the CEPICURILLGTE $0-
durts bring wirh them to colleger Aasd how da thess
capectations, paricilsrly acadernic oo, toech the real-
iy of ficst=yoar experisnoess

Gasimpi First of all, af 5 2 prpeliae isee, relsring to
repching and learning stratcgics 19 stcondary s hools
and hawe comnected they an: o what j& expected 0 col
Lege. T'm permiaded that much of the lasr vear of bugh
srheod it 2 weasce, that wae an: probably kerring many su-
derts sway in hagh schew] too Jong, with oo much fime
cn their hands. The whole notien of whar 1 have o do
i arder to he suceesful acadendically &5 conmnually
debased When vou have ligh school smdents making
A% ard B while pusting in repvikabhy lirtle aome and
effort, it s no wander Uaey T loarer expectabions foc
e academic entecprisg o geaeral. My point here = ned
to Rash she sscondary schosls system, e they ac
part of a larger culuns that cngonrages stadens b work
anrsicle sehool, vars: Togge amonnes of spending mioocy,
spend large amaonns of time warrhingg welevaso, aud
pumchasg cormuw goeds, Siadenes live an a soibery Ut
i i Ty ways anti-isellaconal, that dscourages o=
imar and eriacal dioking Trhink wou have to Ttk all ot
this tis the folwre of many colleges and wniversivies o
really anvest ik the whole proces nf prepartng the nert
genrztion of teachers and smdents, Culleges of eduss-
Ehart Gz 1LOSL CAMIpses aTe wery Juw sis wnies; they
are assigned overwhelving respombilivy for reacher
cducation +ven thogh these of us b [ipeeral arts are
el veryf i inir and don’t sve oot educztion col
eagiss 3 Jor of suppere for this massion.

1 rhink we ke the sutside-of-cliss bte look a lu
mcge arrracee and meulvime aod cagaging ran we do
the in-ciass bife When studerrs join a college, mubadly

allractive and invelving and engaging than we do the

in-class life. We unintentionally socialize students irto

college more in terms ol the social aspects of the

experience than in terms of the academic experience.

AR AP R AF TR AR -4 L LR Ay
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thiey have very attle contact wich fueeiy, ooy le ey
little contare wich wliar the acaderoe cuteprizes s all
sbour. and chey are webcomed it the soadeny by some
very enthusustic, Biendly, srad conmpe et gial admin-
istrarars upd staff, T think we uziatctionally sosizhze
studenes ioto colleps more m iezam of the social aspects
of the expevience S1an o terus of the academir e

TIETiE.

Sopmoebek: %o ic par of e problens that pernaps woe
e gleing sdents msed oiessapes?

Ganpin: | don't think terc is any questinn about at.
e coptainly ate. All you bave o do s lonk at uny
sdiissions promodenal misteiids, sech a5 5 college e
Lol ar Eeh sice, and the way the college experence s
porired visually for sudenrs, 1 pon do 4 content
analvsis of che photogruphs, you are geiny to find an
my0st puidicacons 2 dispropartionite numaer if sbotos
shoranng sradents 1z recpcarional, lsimme, amd sl vas-
siiirs, Ir really st o Lo

S RERER: You've been Lvelved wirh @ vanety of ine-
tiasvee that have been designed o stroslate hegor Jev-
el of student eogagonent, Are there aary bust pructices
rhar o could wesniy?

GianDiER: | Mhnk we have 1 pretty cloar wca of some
hest practices, but it is offen 2 quantu Jeap (o moss
frovrrs chial 90 being willing to mvest s bust practices. Tar
exarnple, Uee Gvidence mpporhng Suppletcaral Tnstroe-
tun 15 very, wery poverfizl srudents who spend a mini-
sonanat oof ffty minuees = weck woetving supplemental
Tosesuction led by another student rypically do much
et than like-quafified studenes w70 don parTimte,
This & a conrept that s vacnly-six years old, that has
becn vsed in a dozen countrics and a0 abnut seven
hundred campuses, and that i smpported by @ bage
antannt of Teszarch. [Lwlls s thas A e anEsL BN
fimie i havingy facully ws well as other types of educa-
rors, hur erpectdly fouley peerie anid supervie and

rewand sl evtluate el very best stadents for teach-
inge wther students, we will have a toc mozz surrcsstil
wredin Learning: & bor of examples drawu (oo peda-
srmgies civalve suess acrve learming group otk cu for-
mabized stady groups, nob only makiog asisrance
available bur seovaliy making stedens usc it 1 think we
arc vory selictane 12 pee the anchorty we ave 1o com-
pol students to do some of the thing we ko ars het-
wer o soudenss if aniby they wall do Qeeni, T chink we've
golten ton fonsed on treanzg tions a iod spendsne
adulrs and lerring rhem sink or swin: on cheirown. 1
was mre inclinsd toodo tha wheo 1w younger, huc
e older 1 g rhe miore | realized that ar least iy s
denrs in Sonth Caraling were moze likely o be sue
cessfiny 391 made them do certain thiogs. Onee the
seudents did frern, they Found Gl that they wers help
figd, armd thiem rhew -_.—.ur:u-_'ﬂ tlaeas volunmaribe One rf the
things we've learned from the Lostranent Your Farse
Collsge Year, which can be used a5 a posetest of the
LCLA Freshman Sureeny i chat stedsnes mecngmire thiy
peed belp arat they report all Jands of seress, buae do taey
2o et the belp? Mo, they dusn't, A beer practice would
he re mandate sudent participation in more of these
interventions,

SCHROEDER: A vou suggesting, similar tu Dick Lighe
2t Harvasd, that we need 10 herome more wlcusive in
studenoy” acadeniic Bie?

GarnsER: Wos, I think we've given theen fis saoss fice-
dure thins thes know whit ro dnowide and 1 don' tink
they we making very consrroctive wie of 10 They are
rakizg Lot of chaices in €he cocurricudum and in che
of=campis smplovimen sector, bt duey avs nac miak-
Liags 3% ANy oF as wise chowes diout whar might keep
them more toosed o the weadeic side of the coliege
CHpETIeTOE,

SeHROFNER: Yoz e mentionsd one of the instruneots
char you un your colleagaes have besn amvalved o,

We are appmmﬂhing r:nﬂegcs and universilies with the

assumplion that thE} alreac ¥ kriow what l.]:ln::; need Lo

know about their fit‘ﬂk—}-’ﬂﬂl* students and about how that

knowled e 18 related to student success— but the:,' just

don't kriow LilE‘}-‘ brnow 1t

BT AP - STRTRRIBFR =0 bk, 200G
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Many colleges and universities are run like the American
corparabon: they want a duick financial return and

arc not thin]eing Lwernly. Lwcnt}f—{iw: yvears oul,

Your First Colicge Year, which 1 a pount preqeet wath
LICLAYS Higher Educarzon Hoesearch dottute, | ki
vou alie lave o coupls of other sssesment inibatives
ki wiy—a rmuonad benchmaskang sarvey anld o first-
vt data gudat tod kie Will yon el as o Bieede fe abowd
these toitiatves and how thes can b wed W bagaove
thic Swst-veal cxpericiee?

Garimer: They grow nut of three grants than wi. the
Policy Ceinter on ths Fams Vear of College, noceived 1o
develop some peae tonls zesd procedures bee wesaing the
first collepe year | owane to skoss i a's the fiest anllepe
peéur becanse ws have heen Loyang Lo ol CITLLsss o
deveiop a herrar vrcderctanding ul i wehole of he fise-
VERD SX[ETiBnCe, tath the cerricclu asd the cocnr-
ricst b, Ws have develoged e narional bencumarking
sirvey Firs Vst Imvnative 2 cullaborarica: seich 71 for-
profit firn Educanond Benckmarking, o, to evaliare
the first-vear semenac. Fust-vgar seminaes have Gren
amund sinee V32 but thess lxas newer Zesn a nacon
ally produced, readily available insrrumens oo evalczte
the efecesies of these covrses, which ane noee found
um B0 pencest of the baccalanresre campuses and A2
petecit of the camapses of tam-year commuety col
I.LE,L:

Wy Gudsloed ooy seeond year of admicstonong
the Firer Yom Dnitiacive, a ool developed by my col-
league Roandy L Swdng, 3t exghey-five sl ad we'ne
vl enceutaged b rhe first year’s resulls oL siste-two
pnsriterions: Fach insnranon picks five pocts against
wrhich e henchmark Yoo dens’t koo e sceecs of the
nrher fare insThetene, el b apprcgie weids and yoor
senres, %o thewe i nedina pompetitise abavr this, which
e eorprect will proedluce mese geading motivation and
hmacier parhiopasion, Soane thinkng sbour whar o call
the pedamny of engapsment has emerged from the Fimse
survey. Sz o bl (e senvinars miasr highly maned
by stizcbents ane those ear ate o kel to s what v
are callinue enaaping pedapagics, This wkes s hack o the
Liekuviv of e dnstpcrar as apposed to the behavsor of
tie student, We e also timding thas the sernmars
thionglt of vaosr Wiphhy are those i which stadent fead-
crs plav a key sole, and wre find For the fing e sonc
prerhy pecsyasive svdange thar stadva ot o Lighly

conrses that have at lesst oo, prefershly three, louts of
cradit 25 apposed o the eneeeredn model. Thas i@ wery
inpartant because che ene-credat mondel 13 dee s
comnmaon, Wy kaps 15 thas the padence we e prodoc-
ang wilf eocouTags: ::I'I:II:"E:IE'- e din a beeser jobs of teaio-
g their nstructors T wse mons of diese ckiging
pedagopies ad to g seneus consderalion K 00—
g the ameunt of creded a2 least Lwo oo prefeably
thares hors per nerm. amd perlaps even over moldpls
TeTms

The wesnnd rserurseot, doe Dase Audic Tool i s
a proqere we waderteok wath the Madooal Center for
IEtgher Bdussbion Meansgenscul Sysicnis, This was imi-
1ally the hranchald of Pever Ewell, theis seiiar schnlar,
aned 1 sont of Leaped on i aod sugpesied thar we coilab
cemates | e ool Jat seaches collopes hows oo exrmact maors:
and betber g Bous thod cadstng sourcss and then svn
hesare the duti W cieate 4 Drose complers picture ot
whats really Lappeaning to their fis—yrar sridens, W
are wpuroaclung cellepes and oniversitiss with the
asseinption that they already knoar whar they need Lo
Sy gbouin their Fisst=vear smidenm ani ahour b ot
Loowlodge is related o sadent saccess—huoe thaey just
don's know they znoer iz In other words, tey have e
snfoemanen kot doa's knowe where 1tk fonend aud ow
e per in Maoss schools are nae goeng b e s0ioUs
changes in what thew o for St pear studeots withont
sy foemn of swdenee and this oo foseer el e oy
mo prodiice more evidence oo bielp brang about changs

SomnrirFn 5o all chree of thede. woek—Yoae T Cal-
lzr Year, the First Yiar Tsabiee, and the FissrYear ara
Andr Thnl Kit—really con blp ustiutions ieprose and
TR Even a00Rg UL ways Lo connest warh fir
year sudonts,

Ganpper: Thats righs They've all designes e mprovs
assusataent o Ui fesr-vers snident expersenee, with i
Lope that you then vie thar tndormanen ta avieatly
sziaks decigicns, This is the heresical nomon chat yon'd
stnually uss zssesemenrs o hring shout edocastional
JELIPECETTLETE

SenRoEDER: Lets sheft ta anocher kind of herecieal
narian wivich |think = hecomung et accepted: the

A L SEFTEPER - STTERRER 20
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One reason that so many of the student allairs units port
clobbered during the last recession and will get clobbered
again this time is that the key decision makers saw them

as being so separate and therefore less important.

smphass not su mach on eeaching but oo siuduin
learmang. Yen've Been & sTIOTE pmpirTt vl e Singles
]'_.-un-r.'_l!g Tmpemine lf_‘.]_.]_l L‘ll_ib"'!l'lﬁl. im LiFiG .L'l'\ i Anice-
ican Colese Persaniel Associarion]. 8hat do you sew o
the enrrece stus of the S1EF Ak, how sould vou clare-
arterize Lo siete of academic—smudent uffai: pastoci-
ships o relation oo smdent tearnige?

Garnuer: i glad you asked mee tus because 70
sometlang Dae beer increasinydy conceraed doowr Lamw
a tremeodous Do of che Sodd Ledening Sipenive |
think it uade a fremendeus amount of sense, T paanted
in coasise, tnderstandahle, and elain aguige & com-
prelcisive aod thonghdful procwe of wheie and hoea
learating rakes plare and hoss leareing can be more
efeetively achised i faculiy and student atfzivs ofticers
weugk topether ro porsue o wue belistie approach o
sudeat leavning. | thieds tae siatepy wos necessary after
the last recession, dozing which maoy stndent affairs
positions weze cut, and Taaw a lor of ameneon o 5L
bersreen 1964 and 1998, Since then, wrdnrmznarely, it bas
it deopned off the scueen B hen v ackest people of
Fasy are mamg SLL T gt these preac by blank louks. |
ering rhae scadent affirs folks have shandooed 4 vala-
ahle imtellectl wel,  nd 1 imnkly haves'l soon aneGoug
alse they huve produced thas could replace i i teris
of imtellectudly vishle substinae. When L aefecs oo this.
| e that eny studens affams colleagues bave beea major
purtness and agents for change widl sespect 1 how we
think gbour undergraduate wilucalion, bor o goiss
winguely, e inrelisromal lesderlip s provided by pen:
ple whi arenT in seatent alfans, That iz, 0 avmber af
serninal thinkars and sclsalass ol higher edieearion R
developed a hiky of theory thad is pur iane prachice by
studenn sHae afficers muhier (han having snedene affars
afficers develop both Uue theary and rhe moaels for
pracrice. Many, if el amcst, of the leazing rthenkers fir
the profesdon are wory near rerement ar bave alneady
retred., and 1'm conesrned aboast whens the next weri-
emarion of inedlectual Lsdership oo smden e s The
faalare o meake thie oeost ot of the Smdend Learning
tmperaiive feether signals zo me that there s 2 funda-

11

peneal probeem. On sone coopuigs see cendens st
inits char are working husd w0 sethink, reorisne, resmrus:
pire chemizelves by be Aoooly focused on che eatmng
irigsion. Bur on ether campuscs it as i this arretrbion
given o shucent bearnmae 2 the Spadons Learning Jigwa
atier mever happened Wy aze sl inme onming howang
for hrnsingh sk, and seLivlics o the sske of actrabes,
1 dem ' koose wdee ey doat go e

BoHRNEDER: In light ol yous conserns, arz rhere sormn
imphcations for the preparaton programs? Fur soun:-
poe, che masters progranss ar are desipred o for
oy student allii educanes® Are there oz AL
rhat reed e b dease st that leel?

GaAnDNER: | yuesdon whether the muoss approgs e
preparatica route for smdent stz profissionals i o
shieuld e the toraiinal degre in educaton NWhen T ses
thic wean s sstei is nonar wrkang, wrnd the ciormons
cubtaidl givides that exist hetwuen thi vy scident
adfirs professionals think and the way Laoulry think, |
Teve L0 gacribe soras of chs b oo uaiolng, Frankhe |
chivk thas many of the srdent slfiin protessionzls Pee
Tovowrn wonld have been st as well served had they
stopped with a master's to callegs studene personnel
admpimiseration and thes varned a doctarare in 2 b

sinnal aradenie duscapboe They sould have been ablc
tes teaich, b Tl soniie wepe of facnlny apponomies,
they would Tave learned 1o rake @ more analyucd
approa ]t ww sssetees, Mo 1 bneas it mn: cormpliced
than diat 2 Jer has o da with persnnalbes and willi
thie pmatiire of thein nnderordoace sxperenees— it £
atiz AL ot peesnaded shar tre advanced dugree o cdo-
cation is serving mairy of these peaple whean ey acm-
ally e inen The pratesion.

SepHoEnRl Civen the nend fir studeon wfiies folks zrd
academic sfairs tolks mowork coupaiocly and fadesd
cellaborarively rocreate aomone seoandes [rse=year evpe-
chenee, whar kind of insttutiooal leadership is needed
re miake rhis a realite?

CARTINFR: O learly s bas 10 staze wic che shied exes

wtive afficer of the insewaticen, For e kind of mivgn-
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Ui e ure Liking about, the prsident of the smiver
ity or (e college has to szt on integeazion and eree
collabesation, This ie a challenge becauss the maorily
of American coblege sumgpuos leaders are prople who
pever peed seadenc serviccs, Tnche 1950 or 1960 i
st Amenican colless, other than the few big mscanch
nniversities, there just woren't studens wffions officens
Thers wers oo finaneial aid offices prios e 1965 and
thers weren't any carect conpers. [Ewill by souse e

hefume we get ot people moving o the rnks of

CEC level jobs who experienced an eovirozunent ghar
v, shaped m e meaningtal wiy by tlae opir of sni-
derit affuirs profissionals, Tor much of de past hall cen-
tury, the argement has been that we ane going oo e
bester off il we have a racalby sepacate studens affajrs
divisien repoclisg to 3 vies president whe repores
dirvety to the president, | zm nes pessuadad any longsr
tlzt this is the auost sftecnwve model.

SeampEpe So wonid pheing sudes affaies nder the
provost be Odlz sIratemy o nerease diregration snd
copcrenos?

Garnser: There is no queston that theee wonld be
wyore inregration if everythiy pased thiough acadermic
channels, Cine reason that s soaey of the shedent affan
nnizE gos clobhered dhormge e List recessinn amid wall et
rlobhered again this fime 2 drar e key decisnn mak-
ers saw tham as being so separase and therefore fess
importane Thae ereated 2 scli-folfilling prophecy arid i
are feeling the comseyguences oday,

SCHIOEDER: Let's shull sears, We've been talking about
thee first- vear expericnoe, but you've been 2 strong advo-
care all vour Lfi for the senior-year expericace. Tell vs
o Licelie bat aboue b currens st Wit s goiop aell,
and wliat needs to be done o terms of addeessing
witfinished busupess®

Garoper: More and mare educatoes are vealizing thar
the two key windowrs for capluring dara on stadents for
asessment porposes ars whe they enrer collegs and
when they leave icYou need 1o know jbonst rhem when
they snter so voa've got o bascling againsr whech b
m=asure whar you've Joaee for and sarich chesn as Loy

leave, And T ehink the assessmant meovement, thanks to
tae accredirors, has sncoursjed more attenton 1o be
paid -t chie seninr-vear transabien. As cducitons became
increasingly intaresced 1o the st yeas. (ey secognized
3 1ot of similareties between e G vear and che lase
year, and that many of the strregiss we have heen
developing for the firs vear sight also heip pave the
way for 2 suceesdul wmasinon cut of the umiwersity or
coliege. I'm ealking about pamerships behaeen faculey
ard sadent affurs oicers, special seminars on ransicon
iszuies, rnoch mmore intcgration of caresr planmng, rivul
znd rersrnomny [or arciving and departing soadenes, 10d
pffrts o busild erstlusiasi for the instimdon as students
srrove and a1 they degact. T sddicdon, calleges need (o
he meone succcssful in cultivarng alwmni hecause of the
declme 1o stute dppropriations and the realization
e are oo to be continalty more dependent an dis-
pretionary wiis fom oar 2lampi, %o more amention 1
heing paid to the senior year ansd there kas been a
renaissaniee of integesr in the medieval pracuce of the
capstense cougse Theee conrses are lahor Lo and
very capegsive, bt colleges are nedliang it vou e
Lo proeide the mest srmpoosvering, imerosprective, Tefec-
tive, izveellectzal experiences for vour depanting studenes
ar they are not going to shimk much of you as they wmlk
vt thee deor. T Eave sosay, howewer, Bl i is o ot hameter
to sell collepe and oniverary admuindsieatars on inveso
Lixg in che ceninr-year nigate iy in the figss—year m
riative Becanss they don®t sue oo wnnesdiate return ol
finamcial Tesnuross from the investrent in the seooor
veat, Many colleges and usiversities are Tar kike tlae
American corporation: they want a quick financial
rerarn and are oot thinking terenty, rwenty fve yeats
ot Hut there are iostivasions saying that i we provide
a certain expericnce foea sindent when he orshe is
twenty-two yoars old, we'te more likeby bo receins niajor
bt whieas toey ase Ofbp-roee,

Scrmoeper: You and Femy Barefost recently founded
fl:e Wagonal Policy Center on the Fine Yoar of Collegs
at Brevard College in Maorth Caroling, Whar is e pir-
pose ansd whar are some of the magor projecrs v an:
SponsETing?

[f we ]:m_‘wicif: a certain experience for students when
t]ﬂli'}f are twenty-two yvears L‘rlc!, we Te more Iil?u]y to

Teceve major Qiﬁis when 1:1113}-' are Fi{:lry—{wcu

Iz
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Press Samples (newspaper articles, television stories, etc.)

Press articles

LA TIMES 2/5/88 http://articles.latimes.com/1988-02-05/news/|i-27542 1 freshman-year-
experience

CHE 3/21/90 http://www.chronicle.com/article/CoursesPrograms-to/70052

CHE 1/30/98 http://www.chronicle.com/article/Journal-Names-More-Than-80/99478

CHE 10/7/87 https://eric.ed.gov/?q=john+AND+gardner&pg=5&id=EJ359594

NYT Education Life 11/6/88 http://www.nytimes.com/1988/11/06/education/survival-
courses-for-freshmen.html?pagewanted=all

Textbooks

Your College Experience
http://www.macmillanlearning.com/Catalog/product/yourcollegeexperience-twelfthedition-
gardner/about/overviewttab

Step by Step to College and Career Success
http://www.macmillanlearning.com/Catalog/product/stepbysteptocollegeandcareersuccess-
seventhedition-gardner/about/overview#tab

Your College Experience

https://books.google.com/books/about/Your College Experience.html?id=zsBzPQAACAAJ

Videos and/or presentations available online

Video presentations
https://www.youtube.com/watch?v=-hI-YgmNulY

https://www.youtube.com/watch?v=AVbYnJoMCGQ

https://www.youtube.com/watch?v=hTKicX7zIAl

https://www.youtube.com/watch?v=-7uAl5II6fE

https://www.youtube.com/watch?v=Rs riEEaPAY

https://www.youtube.com/watch?v=JYKhFc3s GM

https://www.youtube.com/watch?v=R2mDfEGulkk

Link to a Gardner Institute web page that contains additional video
http://www.jngi.org/celebrating-excellence-in-undergrad-education/
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http://articles.latimes.com/1988-02-05/news/li-27542_1_freshman-year-experience
http://articles.latimes.com/1988-02-05/news/li-27542_1_freshman-year-experience
http://www.chronicle.com/article/CoursesPrograms-to/70052
http://www.chronicle.com/article/Journal-Names-More-Than-80/99478
https://eric.ed.gov/?q=john+AND+gardner&pg=5&id=EJ359594
http://www.nytimes.com/1988/11/06/education/survival-courses-for-freshmen.html?pagewanted=all
http://www.nytimes.com/1988/11/06/education/survival-courses-for-freshmen.html?pagewanted=all
http://www.macmillanlearning.com/Catalog/product/yourcollegeexperience-twelfthedition-gardner/about/overview#tab
http://www.macmillanlearning.com/Catalog/product/yourcollegeexperience-twelfthedition-gardner/about/overview#tab
http://www.macmillanlearning.com/Catalog/product/stepbysteptocollegeandcareersuccess-seventhedition-gardner/about/overview#tab
http://www.macmillanlearning.com/Catalog/product/stepbysteptocollegeandcareersuccess-seventhedition-gardner/about/overview#tab
https://books.google.com/books/about/Your_College_Experience.html?id=zsBzPQAACAAJ
https://www.youtube.com/watch?v=-hI-YqmNulY
https://www.youtube.com/watch?v=AVbYnJoMCGQ
https://www.youtube.com/watch?v=hTKicX7zIAI
https://www.youtube.com/watch?v=-7uAI5lI6fE
https://www.youtube.com/watch?v=Rs_riEEaPAY
https://www.youtube.com/watch?v=JYKhFc3s_GM
https://www.youtube.com/watch?v=R2mDfEGuIkk
http://www.jngi.org/celebrating-excellence-in-undergrad-education/

Samples of Gardner Institute Informational Materials

-John N. Gardner Institute
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PUBRLISHING,LLE.

Anpust 25, 2017

Lemuel W Watson,

Excoutive Lirector - Cenler [or Tonovstion in Higher Education
Professor and Fulbright Schalar

Cducational Leadership and Policies

Citlleps of Education

Universityr of South Carolina

R20 South Main Street

Columbin, SC 29208

Dear . Weluom,

Thank you for the invitation to write this letter of support for your neminetion of John k.
Gardner for the Brock Tnternational Prize in Education. | cannsl imagine o more worthy
catrdidate for this hunor. T have had the honor of knowing and working with Juhn Gardrier for
20 years now, since [ 1irsl began working (e the Higher and Adnlt Education hoak serizs [or
Jomsey-Bass (now an imprint of Wiley), As leud editor of that series for more than a decade, 1
came o irusf John as one of the key thinkers (and do-ers) in the ficld of higher education. Mot
only was his own work of unguestionable importance, but his ins ghls on the issucs of the day
and the imporlant work that others were doing were also a greal help ko me, Tohn has continued
te be a great advisor to me since [ moved to Stylus Publishing in 2015, und T Toak forward to
working with bim vn any luture hook projects that he may undenake.

My profeasional internelions with John have included work on several books, ull of them
imperant resources for the Geld, The books we worked on together have the wreal combination
of immediately activnuble adviee lor practitioners in whatever part of the feld he™s addressing
(faculty, stdent affaim stalll administrative leadors), along with a solid kno wiedpe base thut
mikes theny perfieet for course texts in graduste programs that train the nexr peneration of
pruclilioners, thereby speeading best practices through the feld. The impressive numbers of sales
nalionglly (and internationall¥) prove to nie that he knows what sort of resources are needed 1o
ke 40 impact on issues that ceally matter, And they mulier in the sense of making a difference
nol omly 1o those who read the boaks, but the students who benefit from improved programs,
Beller leuching, and =0 on, These smdents are more [iksly o stay in college uniil they complese
their deprees, and then go on to become productive and well-adjusted members of saciety. We
wnow those students will earm more throngrharut thetr Ives, be betrer cquipped to manage
vhanging carcers, and also be more enpaged as citizens in their communitics,

That 15 a common thread: John's work benefits thuse who work in higher education because he
helpy taekle the tonghest challenges institutions and educators Tee, Bul the issues he takes on
ultimately benefit the students, improving their experience. and helping them connect coflose 1o

JERRF O ESEETINED DRIVE, STERTRGG, W 20740201 2
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Mr. Lemuel W, Watson
Angust 25, 2017
Page 2

suceess n life, Thus the great benefit is o society as a whole, as John's work leads to mare
successiul graduates,

Jahn was a lender in the field before Tmet him, and he’s still out there pushing (he envelape, Mo
doubt he is hest known for the many editions of his excellent books lor unidergraduate students
(Your College Experience, eli.), but T am more familiar with his work on the professional side,
helping campuses do a better job of serving students. His foundational work o the First Year
Fxpericnce has made a memendous impact sver the vears, 55 more and more institutions put in
place better experiences for fiest-vear stdents, thus keeping more students in schoel during that
croatal year, Those efforts namrally led to oiher issues of student in transition from vear o vear
in college, transfer students, sophomaore slump, and making sure the senior vear is an offective
tramsifion 0 the world beyond callege. This important work was promoted threugh publications,
ihirect work with colleges, annual mestings in the 15, and eventugally an inkemationa] conference
a5 well.

Doever one 4 rest on his laurels, John Jooks around and finds the next challenge that needs his
srrention. Having brought alonyg, the nexl generalion of Tesdership for the First Year Experience
organization he founded, Jobn has new twmed his altention e one of the greatest challenges for
higher education n our time. the pateway courses. Seeing thul these courses wers caysing
massive numbsrs of students to drop out of college. he ook oo the task of studying and
arganizang 4 response ke the problem, once again directing the focus t the toughest problen
with the mosl potential impact from its salution.

| consider Jobr a living national treasure, hul the irony is that be is the most unassumin 2 person,

never onc to toot his ewn hom. Therefere it gives me greal plessure to recomumend John Gardner

for the honaor of the Brock International Prize in Fducation.

mineerely,

DT &

David 8. Anghiman
Senior Editor, Thgher Tducstion
Stvlus Publishing, LLC
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American Association
of State Colleges and
Universities

Delivering America's Promise

27 August 2017

Selection Committee
Brock International Prize in Education

To the Committee:
| would like to nominate John N. Gardner for the Brock International Prize in Education.

According to the description | read, the Brock International Prize in Education recognizes an individual
who has made a specific innovation or contribution to the science and art of education, resulting in a
significant impact on the practice or understanding of the field of education.

No one that | can think of has made as substantive, impactful, and widespread a contribution to
education as John Gardner. His work is widely known and routinely applauded for its enormous impact
on literally thousands and thousands of undergraduates throughout the United States and beyond. John
was the inventor of the first year seminar while he was a longtime faculty member at the University of
South Carolina. Under his thoughtful guidance, the first year seminar became virtually a default program
in many if not most of the colleges and universities throughout the United States. He not only worked to
create and elaborate that course at the University of South Carolina, but he consciously and deliberately
built an organization to disseminate the ideas and the work, resulting in its widespread diffusion. The
organization that he created at the University of South Carolina still exists today as a robust and vibrant
organization dedicated to first-year students and students in transition.

After an enormously successful 30 year career at the University of South Carolina, John then continued
his work, broadening and deepening his focus on student success through what began as a policy center
on the first year in North Carolina. The organization that he created is now, after 18 years, another
major force in American higher education. Appropriate to his own ever-expanding understanding and
interest, the John N. Gardner Institute now addresses a variety of student success issues, still principally
in the first year of college. Some of his most important recent work has focused on redesigning gateway
courses in a project known as Gateways to Completion. He and his talented staff at the Gardner
Institute have been working with colleges and universities throughout the United States, providing both
inspiration and very explicit guidance about how to improve student success.

1307 New York Avenue, NYY - Fifth Floor « Washing on, DC 200054701 - ph 202.293,7070 + fax 2022965619 - aasu.urg

34



His record is simply astonishing. He continues to create innovative and consequential programs that
have contributed significantly to increasing student success on literally hundreds of campuses
throughout the United States. His work has been recognized by countless groups for its impact on
student success, particularly for low income, first-generation and students of color.

John’s record of success and impact is unassailable. But what the record does not show is the nature of
the man. So let me also add a personal comment. | have known John since 1999, and have served on the
board of the Gardner Institute for the past five years. So | have watched John interact with institutions,
with colleagues, with his board, and with his own staff. What his formal record of accomplishment does
not reveal is the depth of passion and commitment John has for student success. He has literally
devoted his life to that work, and now, at an age when many would be content to rest on their laurels,
John continues to push himself and those around him to achieve greater impact, to design more
innovative programs, and to advocate in many different quarters for the transformation of our
institutions. John does so despite being very humble about his own accomplishments. What | have
particularly noticed while watching him interact with his staff is that he is a kind and decent human
being, deeply principled, who is concerned for the welfare of others. He is also profoundly committed to
the future of the United States, particularly to assure that we have a thoughtful and educated citizenry
to preserve and protect our democracy.

As | said at the beginning of this letter, I literally can think of no one in the field of higher education
today who has done more, over a longer period, to affect the lives of students and their families through
his persistent and laser—like focus on student success. Thousands and thousands of students have had
their lives transformed by his creative and imaginative program designs.

| strongly recommend John N. Gardner for the Brock International Prize in Education. There is no one
more deserving of this prestigious award.

Sincerely yours,

it s

George L. Mehaffy

Vice President for Academic Leadership and Change
American Association of State Colleges and Universities
1307 New York Ave NW

Washington, D.C. 20005

P. 202 478-4672 (direct)

C. 202 468-4781
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Harris Pastides
President

August 24, 2017
To Whom It May Concern:

RE: The Brock International Prize in Education

It is my great pleasure to provide a strong letter of recommendation for John N. Gardnet,
Senior Fellow and Distinguished Professor Emeritus at the University of South Carolina, for
the Brock International Prize in Education Award. It is fitting that this nomination should
come at such a turbulent time in world history as some of John’s greatest work began in
tesponse to another time of unease in America.

In May of 1970, following the tragic protests on the campus of Kent State University, over
700 univetsity and college campuses across the nation, including the University of South
Carolina, erupted in anti-war protests. On the Columbia campus, two buildings were
overtaken by students, hundreds were arrested and there was substantial property damage. In
the wake of this civil disobedience USC Professor Gardner decided to create an educational
expetiment designed to, “build trust, understanding, and open lines of communication
between students, faculty, staff and administrators.” Launched as University 101 in 1972,
the coutse encouraged students to “connect” with their campus — to have more positive
attitudes and behaviors toward the university. It was also designed to increase student
retention. And yet another component included a major faculty development initiative to
improve teaching in all undergraduate courses.

Today, 45 years latet, John’s work with first-year students has been recognized and
implemented nationwide. In fact, 90 percent of colleges and universities across the country
now have a first-year seminar. In 2016, at Carolina, 3,878 students enrolled in 218 sections
of University 101 making it the largest course offering on campus. The GPA of students
who enrolled in University 101 was higher than those who did not, and the six-year
graduation rate for students who took University 101 was significantly higher. Also great
news, 95 percent of our instructors shared with us that they “enjoyed teaching University
101.” U.S. News and World Report, for 14 consecutive years, has ranked the first-year
experience as “a program to look for.” And, as John will often tell you, there hasn’t been a
riot since.

University of South Carolina ¢ Columbia, South Carolina 29208 ¢ 803-777-2001 * Fax 803-777-3264
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Today, John serves as the founding director and Senior Fellow with the National Resource
Center for The First-Year Experience and Students in Transition. He provides professional
development events and develops new topics for publication. He is a prolific writer on the
First-Year Experience and setves as a member of the Advisory Committee for the USC
Connect Initiative on our university. Clearly, John’s 1999 “retirement” never happened. He
continues to shape and improve the First-Year experience and his rich legacy has given us
mote graduates, better teaching, and students who have learned how to persist and discover
both academic and social success.

I believe that John’s educational “experiment” will continue to evolve as he and others
addtress such ctitical issues as the shrinking middle class, increasing measures of poverty and
rising levels of inequality. John’s work has been and continues to hold a transformational
powet. His teach is wide — changing lives from the Pacific coast to the heartland to the
Atlantic shores while also attracting global interest. For these reasons, I heartedly
recommend Dr. John N. Gardner for this prestigious award.

Sincerely,

Harris Pastides

Wosth...

HP /kgj
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UNIVERSITY OF
SOUTH CAROLINA

College of Arts and Sciences Ken D. Shimizu
Professor and Chair

Department of Chemistry and Biochamistry

August 18,2017

To Whom It May Concern:

Dr. Lemuel W. Watson, a juror for the Brock International Prize in Education, has
requested that I provide of letter of support for Dr. John Gardner whom he is
nominating for this award. 1 am both happy and privileged to do so. Because of my
many years in higher education and my intense interest in educational innovation, I
am familiar with the Brock Prize. John Gardner is definitely deserving of serious
consideration for this most prestigious award.

It is hard to know where to start in a letter for John. He and I both spent most of
our academic careers at the University of South Carolina. He arrived in 1967 and 1
arrived in 1969. I first met John in the mid-70’s when he began presenting his
ideas about the freshman year experience in a university course numbered
University 101. I continued to follow his ideas as I taught general chemistry and
saw many students fail to be successful in freshman year “gateway courses”. 1
next encountered John in his role in the Provost’s office as an Associate Provost
for Regional Campuses. 1 was working to coordinate freshman and sophomore
chemistry courses with my regional campus colleagues. John was always most
helpful when I had questions or concerns.

However, John and 1 began to develop a true professional and even personal
relationship when I became Chair of the Department of Chemistry and
Biochemistry in 1986. That was the same year that John became Executive
Director of the University of South Carolina’s National Resource Center for the
First Year Experience. John and I both believed that University 101 courses were
more meaningful when taught by the best faculty teachers in a unit. However, our
best teachers were also, in many cases, some of our best researchers. We devised a
plan where the department would match the stipend offered by John’s Center and
we would personally encourage targeted faculty to teach University 101. When 1
became Dean of the College of Science and Mathematics, we shared the same plan

University of South Carolina « Columbia, South Carolina 20208 » 803-777-5284 » Fax 803-777-8821
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for all departments in the College. 1 need to emphasize the idea was John’s and 1
supplied funds from the unit. The plan was successful enough that John then turned
to the College of Computing and Engineering so that students in a 101 class were
all potential engineering majors and the engineering faculty taught those classes.
From all reports that idea was also very successful.

John and I developed a close relationship when I became Provost and I began to
have a true understanding of how significant John’s contributions were on a
national and even international platform. Anywhere and everywhere I traveled,
when academics learned that I was from the University of South Carolina, [ almost
always received some comment about John Gardner and our Resource Center. You
might think one would know a dean or faculty member or even a football coach,
but it felt so rewarding to have a positive comment or compliment about an
academic program at the university.

John’s CV essentially speaks for itself. His many accomplishments are outstanding
to say the least. Being a scientist, I have had the opportunity to meet and interact
with many creative and hard-working people. However, I can confidently say that
John Gardner is the most creative, innovative, dedicated and hard-working person
that I have ever known. He never stops thinking about the college experience and
how it can be improved. 1 once remarked to John in a telephone conversation that I
was teaching a senior-level chemistry course and many of the students seemed to
be “cruising” instead of truly applying themselves. The next day, 1 received in
campus mail a copy of John’s book The Senior Year Experience (Josey-Bass Inc.
1998). He was always one step ahead!

I will never forget the day that John and I met for what I thought was to be another
outstanding report about what he and his colleagues were doing at the Center.
Instead, he informed me that he had decided to leave the university and move to
the mountains of North Carolina. 1 was truly devastated! I asked him several times
what I could do to change his mind and I was prepared to do almost anything.
However, he had clearly made his decision. The university has done everything
possible to ensure that John remains associated with us in any way possible.
Although he lives in Brevard, NC., John is at the university on a regular basis and
is still very active as an adjunct faculty member.

As I noted earlier, there is no need for me to go through all of John’s publications,
books, awards, etc. The list is extensive and demonstrates how hard he works. I
would call attention to the fact that he has been a consultant to over 500 schools
nationally and internationally, has received numerous awards and has received

39



twelve honorary degrees. Notable among these are Purdue University, where John
received his MA in 1966, Indiana University and the University of South Carolina.
Very seldom does a university bestow an honorary degree on one of its own
faculty.

My wife and I have visited John and his wife, Betsy Barefoot, several times in their
beautiful mountain home. We always have wonderfully stimulating conversations
and it is crystal clear to me that John has no intention of stopping, or even slowing,
his creative thinking and hard work to advance his ideas of the college experience.
As it changes, he changes and is always ahead of the curve.

It is difficult for me to envision anyone more qualified than John Gardner to
receive the Brock International Prize in Education.

Sincerely,

wome Y Doy

Je¢rome D. Odom

istinguished Professor Emeritus
Provost Emeritus
University of South Carolina
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August 24, 2017
To whom it may concern:

As a colleague and admirer of John N. Gardner for nearly 40 years, it is a privilege for me to write in support of his well-
deserved nomination for the Brock International Prize in Education.

Gardner’s innovations and contributions to higher education have had seismic impact on the practice of both curricula
development and co-curricular strategies over the past 40-plus years. His work in the early 1970s on the concept of the
freshman seminar laid the foundation for the proliferation of a new concept in American higher education — that of
student success as a result of intentional institutional efforts in helping new students transition to college.

Gardner’s work, and the resulting First-Year Experience movement, was an outgrowth of the changes in American society
and higher education in the post-WWII landscape. With expanding numbers of college students resulting from returning
GIs and increasing numbers of women attending college, the higher education industry faced ever-expanding challenges
over several decades in the middle of the 20th century. The institutional approaches and administrative attitudes of
“survival of the fittest” pervasive in higher educational institutions at the time needed to change to one of an ethical and
moral responsibility to the students the institution accepted for admission. No longer could institutions take pride in the
percentages of students who were weeded out, but instead, needed to change to take pride in the success of the students
who graduated and went on to make important contributions to their families, their communities, their fields and society
at large. Gardner’s early work at the University of South Carolina, where I met him, provided the foundation for his later,
and more far-reaching, work nationally and internationally.

The concept of support during times of transition is the foundation for his work and influence. Early on Gardner realized
that his experience in basic training for the U.S. Air Force provided him and his fellow new officers a very intentional
enculturation to the new environment of the armed forces. He also knew that American corporations invested significant
resources to training new management employees. He asked, why do colleges and universities not also focus efforts and
resources to helping new students transition to their new learning environment?

Gardner’s early work in designing the curriculum for and providing administrative leadership for USC’s freshman
seminar became a model for colleges and universities across the country. His early use of assessment strategies to identify
what worked, what didn’t work and how data can help improve a program caught the attention of campus leaders beyond
his own campus. Gardner gave generously of his time and energy to help other institutions throughout the United States,
in Canada and abroad to replicate and adapt strategies at USC to other institutional settings. As this work spread and
took hold, a new discipline emerged: the First-Year Experience. Developments over the past 40 years, with the support
and leadership of a center Gardner founded at USC, The National Resource Center for The First-Year Experience and
Students in Transition, and his more recent John N. Gardner Institute for Excellence in Undergraduate Education
continue to this day. Today, more than 90% of colleges and universities of all types and in all sectors of American higher
education have a freshman/first-year seminar. In addition, other efforts considered first-year experience initiatives are
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ubiquitous on the higher education landscape. Graduate programs in higher education and student affairs have created
courses on the First-Year Experience, and one institution, Kennesaw State University, even has created a master’s degree
program in the First-Year Experience. It is clear that the influence of this one individual has been, indeed, significant.
Collaboration has been a hallmark of Gardner’s lifelong work, all with the ultimate goal of helping students succeed.

The long-term benefit to institutions and individuals, as well as society in general, of the work of John N. Gardner
cannot be underestimated. Countless students have persisted at colleges and universities because of the influence and
impact of the courses and programs that Gardner championed. And so it is with sincere enthusiasm that I provide this
letter of support for John N. Gardner’s nomination for the Brock International Prize in Education.

Sincerely,

S— \I r":-.l_..

lh:'::_:'n--"'-—'“{'-ﬁ'_'—.' L '._"

Dennis A. Pruitt

42



August 14, 2017

Lemuel W. Watson

Executive Director — Center for Innovation in Higher education
Professor and Fulbright Scholar

Educational Leadership and Policies

College of Education

University of South Carolina

Columbia, SC

Dear Professor Watson,

Please accept this letter of reference on behalf of Dr. John N Gardner who has been nominated to
receive the Brock International Prize in Education Award. Although his resume is quite robust and revealing,
it still does not do justice to the broad impact that his shadow has cast upon higher education and on
individual leaders like myself. | have known John for approximately 30 years and | consider him to be a
professional colleague, a fellow scholar, and a cherished personal friend. His personal and professional
values have never wavered in support of diversity, equity, and inclusion. His research and writings have
shaped the ideas, structures, strategies, and programs nationally about the Student Experience in the First
Year of College. Thousands of students owe their success in the First Year to John, his wife, Betsy Barefoot,
and his colleges.

Let me begin with an example of John Gardner’s influence on me and ultimately how this reshaped the
First Year of College at a major research university. One of my proudest moments occurred in the spring
semester of 2001 when USA Today newspaper wrote a featured article (front page of the LIFE section)
about efforts on college campuses to assist entering students with their adjustment to college. One of my
creations, the First Year College at North Carolina State University, was highlighted throughout the article
as a model of success. When | was interviewed many times following the publication of the article and | was
asked where I/we came up with the concept, | always answered: “It was the breakthrough research and
practical application of the work of John Gardner and his colleagues at the University of South Carolina that
inspired me to evolve from successful First Year courses and seminars to a comprehensive First Year
College”. The FYC model at NC State soon became a national model for large research universities that,
heretofore, admitted large numbers of students directly into engineering and other STEM areas only to see
half that number exit in 2-3 semesters. | had seen John present at conferences; | had read his scholarly
work; and | visited the University of South Carolina. | was one of his converts and | was able to conjoin his
work to my analyses of student learning styles, faculty teaching styles and effectiveness, diversity, and
student persistence/retention. My affiliation with John caused my scholarship to be more rigorous and
productive.

An analysis of the scholarly publications of John, many together with his wife Betsy Barefoot, chronicles
the evolution of his/their thought and the application of his/their ideas. His work has taken the form of the
theoretical underpinnings of his ideas about students in the First Year, a user’s handbook for improving the
first college year, textbooks for undergraduate students, incorporating writing into the student learning
process, first year civic engagement as a transformative theme, library issues in the first year, the role of
department chairs in the first year, instructor training and first year seminars, the role of learning
communities in the first year, and residence life and the first year. Few authors, writing about the student
experience, have chosen such a broad array of topical areas, but it was important for John to make all of
these connections and to share his insights with us.
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Another example of John’s comprehensive vision was on exhibit as the Gardner Institute hosted a
conference whose theme involved the impact of Gateway courses on diverse students in the first year. Who
has difficulty with Gateway courses: first-generation students, low-income students, students of color,
some community college transfers and returning adults? Students who do not negotiate Gateway courses
in the first three semesters often do not persist or their performance is predictably low. | was honored that
John chose me to be the keynote speaker for his conference. John wanted me to confront those in the
audience with the stark facts about the inequities that exist for certain students in the first year and the
differential impact on their academic and personal performance when we do not confront such inequities.

Other testaments to John’s national reputation and his impact on the higher education landscape are
reflected in the 12 Honorary Doctoral Degrees that he has received together with the Recognitions and
Awards from Professional Associations. While these awards are important | can personally speak for the
thousands of students who have matriculated through the First Year College at NC State, who graduated on
time, and who are on successful career pathways. | said earlier that | was one of John’s converts, but more
than that | was/am one of his instruments. | have spread his gospel for 25 years and have generated new
First year Programs/Structures at my last four institutions (NC State U., Texas A&M U., SUNY Albany, and
now Fayetteville State University). | have consulted with another 100 institutions and state systems and
have initiated the creation of their First Year efforts.

| cannot think of anyone more committed and student-centered than John Gardner. As such, | offer my
highest recommendation for his candidacy for the Brock International Prize in Education Award.

Sincerely,

James A. Anderson
Chancellor
Fayetteville State University
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Mar Members ol he Aoward Selection Committes:

Tam very pleased tn offer my atrong snpport of John ™, Gardier's nominetion for the prestigious Brock
Intzratianal Prige o Bducaien. Throusheal his lemgr and discingnished career, Gardner hus sonlribytesd
sygmificantly to the “seiencs and wl of eduzation” reform, transforming the landseape of underpraduate education
through his unwavering, mnevative tocus on and dedication (o the desien, delivery, guality, and asseasment af the
eltire utdergiaduale enlerprise with a transformative focus on students, Tle has dune this through eflorts that
span atudsnt attaics, academic allairs, business affuirs, and rescarch and asscesmenr units. Candner™s relorm
wwrveenenl has sparmed decades znd has beeome “business as usuul” in most institations of higher sducation
naticnally aod becostiionally, including et the Universite of Texas al Bl Paso.

Deginning in 1967 with hia own teaching of UMY 101 a the Universily of Seuth Carclina (187, &2 adijnc
faculty, Gardner saw immediately (he immense gup in students” preparstion as they transitioned o higher
cducaticn—wvhether pulilic or private, 2- or 4 yvear, Begitning with an emphosis on the First-Year Baxpericnes
(what was thea known us Lhe Freshmun Year Bxperience), within a decade Gudoer recognized that students
ueraey the underpraduate spectnu could benelil sipniGeantly from stiendon te thair iransition o Tizher education
well beyund weademics, At that point, he cxpanded his ciforts to inelude nol only Arst-year students, bt alsn
stuccnrs i rrangition ieoughout the undergraduate experionce, including transfor students and the Senior Yeur
Laperienee. (ver the past four deeades, John M. Garter has syslematicelly impected the narional and
wtergaliviil seholanship om and practice of delivering nndergradunle educalivn, foeusing his attention on student
success—retaining siudents, beginning with the firsl duy of enlleye, through completion of the uideszad uate
demree.

Uirdner's impast iz widesprend nulivnally and intemetionally. Heeause of his cfforts in leadizge this relonn
movement in higher education, most instiogtions of hisher edueation have implemented a context -specitic
program Lo exhimes student suceess, Crardner and his stafl e Gocililoted conlexl-speciiic efforts at
pragramming, ceisideving instilulions lisesl capeecity, stodent popalation, vision aod mission, o decnographic
profile. Ver example, LVTEP hes benefited significantly over nearly (hree decades from Gardner®s insiphts inta
initiaring, sustaining, oud developing programs to support the college eniry, tereation, and earnpleticn ol vur
Hizpanic- majority smdent hody, Toring (hal lime, UTEP trunsformed into a National Rescarch University: anr
needs chanped, ind our resource capueity alan changed. Yery much sensitive w this prowth and change, Gerdner
olfered stanilicant insights inle pur progmamming beginning in 1999 when wa designed oee ilial Flsl-venr
Seminar thet evolved into our curvent infernational award-winming progrem, the UTEP Entering Stadene Program,
Irom nineleen sections of a first-year seminar in 1999 dgsigned as an scademic mode] 1w olfer students suppon
fior their entry into college, amd collepe credit so a8 nol (o require our fmancially-sensitive student body to ineur
additiomal costs—io more thar one-hendred seetions loday, the First-year Serniner hus been & dymamic course thar
Lizs evolved over Gime with the chunging institution, most of this evolution accompanicd by inlensive
eomsultatinns with Crandner andéor his collenguss and ultendinees ut anmusl conferences and spesial mectings.
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Shortly after the first-year seminar was developed and offered at UTEP, the Entering Student Program was
created, adding several additional components bearing Gardner’s signature efforts: leaming communities, peer
leader support, library and advising collaborations, and end-of-the-year research symposia for students to show
their work. Each of these components is closely linked to Gardner’s contributions and his philosophical
assumplions regarding entering students and students in {ransition. Even today, the result of his input info
UTEP’s 2016 QEP, the UTEP seminar is undergoing significant curricular reform and revision. Literally
thousands of students’ lives worldwide have been qualitatively changed and dozens of faculty’s pedagogical
approach to and understanding of students’ needs have been impacted over the years, just as UTEP’s students’
lives have been transformed.

John N. Gardner’s work has evolved over more than four decades from teaching the first-year seminar at USC to
the establishment and sustained growth of a major policy institute that has become a driving force in
undergraduate education: The John N. Gardner Institute for Excellence in Undergraduate Education. During his
career, Gardner has created two higher education centers dedicated to the efforts surrounding student success:
e The National Resource Center on the First-Year Experience and Students in Transition (established as
The National Resource Center on the Freshman-Year Experience) and
e The John N. Gardner Institute for Excellence in Undergraduate Education (founded as the Policy Center
on the First-Year of College).

Looking at the trajectory of these two centers provides a glimpse into the dynamic change agent that Gardner has
been in higher education. From its inception, The National Resource Center has been a dynamic force, beginning
as a center to address the first-year experience and growing into a center that addresses all students in transition to
and through their higher education experience.

Gardner’s work for student retention and completion quickly extended beyond the First-Year Seminar addressing
the needs of students entering and completing their senior years, as well as students transitioning from a 2-year to
a 4-year institution. Gardner’s ongoing attention to the national and international higher education landscape led
him to the bold move in 1999 of uprooting from the USC to found the second center, again with an initial focus
on the first year of college and very quickly expanding to offer services that provide excellence for the whole of
the undergraduate experience. Today, the John N. Gardner Institute for Excellence in Undergraduate Education
offers five signature services (as identified on the Institute’s website):
» Teaching and Learning Academy (evidence-based collaboration where educators examine teaching
_ practices to improve student learning in rigorous, high failure rate gateway courses)
+ Retention Management (an analytics-based approach to retention for targeted cohorts)
¢ Gateways to Completion (a service that offers course transformation, especiaily for gateway courses with
high failure rates)
» Foundations of Excellence (a comprehensive process and product to assist institutions create analytics-
based plans for the first-year and transfer students)
¢ Analytics in Pedagogy and Curriculum (a focused effort to help faculty apply analytics in their courses).

UTEP benefited, in particular, from the Foundations of Excellence service, one of the inaugural efforts of the
Policy Center on the First-Year of College. Foundations of Excellence is an innovative self-study approach,
inviting institutions to broadly examine their policy and process practices using an evidence-based approach in
collaboration with Policy Center staff, In 2007, UTEP partnered with the El Paso Community College to employ
this service. Speaking again to Gardner’s dynamic approach to change and reform, UTEP was among the first, if
not the first, to employ the Foundations of Excellence service collaboratively with another institution. Because
UTEP and EPCC are in a tight working relationship, often sharing students and fostering growth in the number of
transfers each year, the facilitated study and improvement of those practices had the potential to significantly
impact on students of both institutions. Today, UTEP and EPCC have processes in place that have grown and
evolved based on the Foundations of Excellence.
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In addition to these many examples of John Gardner’s impact on UTEP, we have been very fortunate to be able to
count on his frequent support in formal and informal roles. Specifically, his formal role as our SACSCOC Lead
Evaluator in 2006 transformed not only our Quality Enhancement Plan (QEP) but our subsequent ten-year effort
to reform UTEP’s curriculum and advising which were the theme of the 2006 QEP, Student Success in the Middle
Years. Because of Gardner’s ongoing work with UTEP that began with the first-year experience in the mid-1990s,
he provided highly relevant insights into how, moving forward, we might manage the middle years. Ten years
later, UTEP was poised for the 2016 QEP to consider the whole of the undergraduate experience and student
success beyond the undergraduate degree. Gardner was UTEP’s “critical friend” throughout the development
process for the 2016 QEP, The Next Generation of Student Engagement and Professional Preparation at UTEP,
now branded the UTEP Edge. Gardner offered countless hours of phone consultations and insightful suggestions
regarding the 2016 QEP; this had a substantial impact on what is evolving into yet one more transformational
effort at UTEP that has been impacted by the work of and the conversations with John Gardner.

In 2007, together with his wife and scholar Betsy O. Barefoot, Gardner was awarded UTEP’s highest honor, the
Gran Pasefio Award, given infrequently to non-alumni and supporters of UTEP. At that time, for more than 20
years, “they ha[d] shared their professional expertise, ha[d] been a sounding board for our ideas, ha[d] motivated
and encouraged all of us, and ha[d] given UTEP visibility on national and international stages” (from
Convocation remarks, 2007). A decade later, we could repeat those comments with increased enthusiasm.

Notably, Gardner has been awarded twelve honorary doctoral degrees, has published dozens of articles and book
chapters, as well as co-authored or co-edited numerous books for both university educators and for students. His
awards and presentations, workshops, institutes are too numerous to count, as seen on his CV. But, it is John
Gardner’s personal touch with individual institutions that transforms, creates significant impact, and serves to
disseminate these practices and philosophies of change, just as it has at UTEP,

There is little doubt that John N, Gardner’s lifetime of work, beginning modestly by teaching a first year seminar
at USC, has inspired international reform efforts that span decades, including extraordinary innovations dedicated
to growth and change, all to improve the success rates of undergraduate students. The lives of millions of students
have been transformed by his work; their professional opportunities and quality of life have been impacted in
countless ways. His recognition that students needed and deserved assistance in navigating the complicated
tapestry of higher education institutions has changed the face of higher education. While Gardner’s work is not
overtly one of social justice, it most certainly is one of the most significant social justice efforts anywhere;
attaining an undergraduate degree changes students’ lives and their potential forever.

John N. Gardner’s impact in education has been both widespread and profound. His groundbreaking work has
and will continue to provide innovative ideas for meaningful change in how educators think about and plan for
student success in the years ahead. I greatly appreciate this opportunity to recommend him for the Brock
International Prize in Education.

Cpapdan

Diana Natalicio
President
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My Educational Philosophy El John N. Gardner Institute

John N. Gardner, President

FOR EXCELLENCE IN UNDERGRADUATE EDUCATION

To do any significant, focused work in higher education, each of us has to have an individual philosophy of education,
which contains certain core value positions and beliefs. Here is mine, for example, which is my basis for my efforts

to improve assessment of the first college year. | do not mean this to be a proscriptive recitation, instead, merely a
catalyst for your own thinking.

10.

Successful access to and attainment in higher education is the principal channel of upward social mobility in the United States.

Rates of failure and attrition are unacceptable and represent an enormous waste of human resources and capital. The largest
amounts of failure and attrition during the college experience take place during or at the completion of the first year (or the
equivalent thereof).

Necessary changes in pedagogies, policies, and curriculum must be based on sound assessment practices and findings, but
this assessment must be mission-related and must pay appropriate respect to the vast diversity of American postsecondary
institutional types. Institutions want and need to be able to compare their performance in the first college year with peer
institutions and/or with aspirational groups in terms of learning outcomes vis a vis recognized, desirable standards.

The public demand for accountability is increasing and will continue to do so. In order to satisfy this demand, campuses must
have more data on their student characteristics, what those students experience in college, how and what they are learning,
and whether they are improving and receiving value-added knowledge and experiences.

Any efforts to improve the beginning college experience must be more connected to the K-12 pipeline than they are today.
Although there are many notable efforts, the pre-college and college experiences are still largely unconnected.

Any effort to more seriously improve academic success during the first college year must involve more of the faculty and must
be legitimized by the disciplinary cultures and bodies which measure and determine the criteria for success and advancement
of faculty in their subcultures. A central issue is faculty resistance to change and the resulting need to vastly increase faculty
buy-in to these proposed first-year initiatives.

The roles of campus chief executive, chief academic and chief financial officers, and trustees are also critical for mobilizing
institutional change, for determining priorities, and for finding and allocating necessary personnel and fiscal resources; more
attention must be paid to the knowledge of the first college year possessed by these four leadership categories and how
they act upon this knowledge. In addition all important campus middle managers—deans and department heads—who
either promote or inhibit change, must also be addressed in like fashion. Another key cohort is the institutional research
professionals and other colleagues who are responsible for assessment and reaccreditation self-studies.

The most dominant perception held by the public and its elected representatives in terms of where responsibility for college

student learning/failure rests is that the problems we face in higher education attainment are most fundamentally due to the
failure of college students to take sufficient responsibility for their own learning. Pat Callan’s National Center for Public Policy

and Higher Education, in its 1999 report “Taking Responsibility,” stated the following:

We also found agreement on what these leaders take to be the most serious problem facing higher education. For these
leaders, the real obstacle is not the price tag, but the fact that many students are not sufficiently prepared to take advantage
of a college education. .. the most critical factor in higher education is the responsibility taken by students themselves

While we recognize the enormous importance of student responsibility as a basis for their learning, we will not join in full
agreement this chorus of student bashing and blaming the victim. Instead, we believe that responsibility has to be jointly and
equally shared by the postsecondary institutions that have admitted these students and by the students themselves.

The first college year should be transformational; pedagogies of engagement are known, necessary, and desirable, and
student learning in the first year also must be tied to issues of civic concern.

The foundation of all the outcomes we desire from American higher education, for better or worse, is laid in the first college
year. Unfortunately, most campuses have very little research-based data on the effectiveness of their first college year, and
thus more assessment of that year (and the tools to do so) is in order.
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