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Dr. Jill Martin

Jill Martin has been an educator for thirty-eight years and a high school principal for the past
fourteen, both in Colorado and Ohio. She is currently the Principal of Doherty High Schoot in
Colorado Springs District 11, Colorado. She was named as the 2006 Colorado High School
Principal of the Year and was recently honored as the 2007 NASSP/MelLife Nationat High School
Principal of the Year. These awards reflect her commitment to collaborative leadership and
successful efforts to personalize the school environment and increase literacy and academic
rigor. Previous professional experiences include teaching English and Special Education, and
serving as a Team Leader, Dean of Students and Assistant and Associate Principal. She has
conducted numerous workshops on issues and trends in public education and teaches graduate
courses for the University of Colorado at Colorado Springs and the University of Phoenix. She
earned a bachelor's degree in Secondary Education and English from Monmouth University in
New Jersey, a master's degree in Special Education from the University of Denver, and a
doctorate in Educational Leadership from the University of Northern Colorado.







THOMAS B. DOHERTY HIGH SCHOOL

4515 Barnes Road
Colorado Springs, Colorado 80917
(719) 328-6400
FAX (719) 328-6401

S
o

Jill L. Martin, Ed.D., Principal
e-mail martijl@d11.org

July 26, 2007

Dear Brock Commitice:

I am honored to be included as a Juror for this award and have given a great deal of
thought to my nomination. As the 2007 National High School Principal of the Year, 1
sincerely believe that the work of Dr, Rick DuFour has been the key to my success. In
that assessment, I join my predecessors, the previous principals of the year, who cited Dr.
DuFour’s work as critical to improving student achievement in their schools.

This summer 1,300 educators were surveyed by “Solution Tree” (one of the biggest
providers of professional development). When asked the open-ended question, “If you
could have a consultant to work with your staff to help improve your school, who would
you select?,” the number one choice was Rick DuFour by a large margin. Not only has
the state of Ohio adopted new teaching standards requiting teachers be members of a
professional learning community, but the state of California has adopted the PLC
strategies to implement its Response to Intervention (RTI) program mandated by the U.S.
Department of Education through the reauthorization of IDEA.

Dr. Dufour is a prolific author, wonderful presenter, and seasoned practitioner. 1t is no
wonder that the National Staff Development Council described his work as the most
important to impact education in forty years. It is a privilege to nominate Dr. Richard P.
DuFour for the Brock International Prize in Education.

Sincerely,
@,e:ﬂ_/ \7( . LW{ m -

Jill L. Martin, Ed. D., Principal

Thomas B. Doherty High School

2007 Met Life/NASSP High School Principal of the Year
2006 Colorado High School Principal of the Year







Richard P. DuFour

465 Island Pointe Lane
Moneta, Va. 24121
rdufour@district125 k12.il.us
540-721-4662 (home)
540-440-0054 (cell)

Professional Preparation

ED.D. Administration, Department of Leadership and Educational
Policy Studies
Northern Illinois University, 1981

C.AS, Administration, Department of Leadership and Educational Policy
Studies
Northern Lllinois University, 1975

M.A. History, Northern Illinois University, 1972

B.S. History, lllinois State University, 1969

Professional Experience

- Author and Educational Consultant, 1985-present

- Superintendent
Adlai E. Stevenson High School District 125, Lincolnshire, Illinois,

1991 - 2002

- Assistant Superintendent/ Principal
Adlai E. Stevenson High School, Lincolnshire, Illinois, 1983 - 1991

- Assistant Professor, Department of Educational Administration
Roosevelt University, 1989 - 1991

National College of Education, 1987 - 1989
Northern Illinois University, 1981 - 1984



Taught graduate courses in school finance, the principalship,
curriculum planning and staff development, organizational
theory, and critical issues in American education.




In Support of Rick DuFour’s Nomination for Brock Award
An Overview

The Widespread Dissemination of His Ideas on Professional Learning
Communities

a.

Since 2002 he has made presentations on PLCs for school districts or
educational service centers in all fifty states and every province of
Canada.

Since 2002 he has conducted workshops for state organizations or state
departments of education in forty-five states and every province of
Canada (see Appendix A).

Since 2002 he has presented keynotes, distinguished lectures, or pre-
conferences for most of the major national educational organization (see
Appendix B).

Since 2002 he has hosted over 80 regional instifutes and national
summits on PLCs that have drawn over 80,000 people to study the
concept in depth over three or four days (see Appendix C).

In the next 18 months he will lead statewide institntes on PLCs in
partnership with the state departments of education in California, Texas,
Michigan, Washington, and Missouri.

The exploding interest in PLC concepts has led him to create a cadre of 50
PLC associates to keep up with the demand for training in PLC concepts
for schools and districts. Each associate has been successful in
implementing PLC concepts in his/her school or district, has been trained
as a presenter on PLC concepts, and participates in an annual retreat led by
Rick to develop their skills as consultants in the PLC process.

In partnership with Solution-Tree, Rick has recently created a website
called All Things PLC to assist educators in their efforts to implement
professional learning community concepts in their schools and districts.
He writes a blog, encourages educators to submit questions, and responds
to those questions. The site includes over eighty articles on PLCs, free
tools and templates schools can download, and most importantly, stories
and contact information from schools and districts throughout the United
States who have increased student achievement by developing the capacity
of staff to function as a PLC.

The Widespread Recognition of his Leadership in the Movement to Make PLCs
the Norm Rather than the Exception in North America’s Schools.

This recognition comes both {from the continent’s most respected educational
officials and from school practitioners. The nomination includes 42 letters of
recommendation for Rick from educators throughout North America. What is
noteworthy about the letters is the diversity of the authors. They include teachers,
principals, superintendents, regional service center directors, state department
officials, university professors, and educational consultants. They come from
rural, suburban, and urban school districts and from elementary, middle, and high



schools. They represent schools and districts that are large and small, resource-
starved and resource rich, and high-poverty and low-poverty student populations.
What unites these diverse educators is the belief that the professional learning
community concept espoused by Rick DuFour offers the nation’s best hope for
improving student achievement.

The Extent and Effectiveness of His Writing Regarding PLC Concepts

Rick has written nine books and edited an tenth on professional learning
community concepts. He has also written and produced seven videos including
the seven-part video series on the principalship published by ASCD, published
over seventy-five articles in professionai journals and served as guest editor when
a journal devoted its entire issue to professional learning communities. He has
been particularly skififul in applying research from both insides and outside of
education in compelling ways that make sense to school practitioners. His writing
is highly praised (see Appendix D). The National Staff Development Council
included the 1998 publication of his Professional Learning Communities at Work
among the most significant events in professional development in the past forty
years. His recent (2006), Learning by Doing has been nominated by Doug Reeves
for book of the year and is included on the Top Twenty books on Leadership
compiled by Michael Fullan in partnership with Microsoft.

The Widespread Support of PLC Concepts among Professional Organizations and
Researchers (See Appendix E).

His commitment to developing the next generation of school leaders.

Rick has worked with state departments of education and state principals’
organizations throughout the country to assist their efforts in developing the next
generation of school leaders. He helped to develop the curriculum for New
Leaders for New Schools, & program committed to preparing effective principals
for urban schools, He developed the seven-part video series on the principalship
for ASCD. He presented a week-long training program for the National
Association of Elementary School Principals, has written for principal journals at
the elementary, middle, and high school levels, and presented at national principal
conferences at all three levels. Very importantly, the mentoring and support he
provides his cadre of PLC Associates has helped them to develop their capacity to
impact not only their own schools and districts, but also those around the country.




Recognition of Rick DuFour’s Leadership in Bringing PLC Concepts to Life

Perhaps no one has studied the problem of school reform more carefully in the past
quarter century than Michael Fullan. In The New Meaning of Educational Change, fourth
edition (2007), ke states, “I believe we are closer than ever to knowing what must be
done to engage all classrooms and schools in continuous reform” and “breakthrough
forces for educational change now seem in our midst.” He attributes his optimism, in
part, to the fact that “PL.Cs are becoming more prominent and more sharply defined.” As
he writes, “Fortunately the press for PLCs and the resources to aid and abet them are
becoming increasingly explicit. The work by DuFour and his colleagues is especially
powerful. Having led the development of PLCs in both elementary and secondary
schools, and now being associated with pockets of successful examples across all levels,
they essentially ‘take all excuses off the table’ for policymakers and practitioners alike.”

In the November, 2006 issue of the School Administrator, Fullan writes, “The gold
standard for fostering the development of PLCs comes from the activist work of Rick
DuFour and his colleagues.”

In 2004 the National Staff Development Council presented its Distinguished Service
award to Rick DuFour for his contribution to quality professional development in North
America.

In 2002 the University of Hlinois presented Rick DuFour with its scholar-practitioner
awand for his “outstanding contributions to and leadership in the field of education.”

In 2000 the Ilinois State Board of Education presented Rick DuFour with its first “Break
the Mold Award” for his successful implementation of innovative school improvement
strategies.

In 1989 Tiinois State University presented Rick DuFour with its Distingaished Alumnus
Award.

In an educational world swamped with slogans, brand names, and passing fads, it is a rare
pleasure to see the impact of a powerful idea, such as professional learning communities.
‘While many scholars contributed to the creative vision behind the concept of professional
learning communities, the work that has best transformed that vision into action is the
work of Rick DuFour and his colleagues. With a mountain of evidence and a wealth of
experience, Rick is transforming PLCs from the ambiguous concept practiced in many
schools into a practical reality. I know the words, “you changed my life” are meaningful
and a welcome antidote to the inevitable criticism that comes with public life. But as I
seflect on Rick DuFour’s work, I realize there is a better accolade in the field of
education — “you changed my system.”

Doug Reeves, Chairman, Center for Performance Assessment



For the last decade, Rick DuFour and his colleagues have been developing a body of
work that can and is transforming schools across the country. Like other greats who
influence a gencration, his books form a logical chain, each section adding to the integrity
of the whole.

Jonathan Saphier, President of Research for Better Teaching

Rick DuFour and his colleagues continue to push us to new levels of understanding of
how professional learning communities work. They then invite us to join them in
developing unique frameworks that can be used in our own schools to create cultures of
time, feeling, focus and persistence aimed at ensuring that every child will succeed.
Thomas Sergiovanni, Lillian Radford Professor of Education, Trinity University

For additional testimonials regarding the impact that Rick DuFour is having on education
across North America, read the words of the superintendents, principals and teachers who
have described his impact on their schools and districts. Those letters are included as an
addendum to your packet of materials,




Appendix A

Rick DuFour's Work with State Improvement Initiatives, 2002-08

Alabama

Alaska

Arizona

Arkansas

California

Hosted 3-day regional institute on PLCs.
PLC model adopted by the Alabama Best Practices Center to
promote school impravement throughout the state.

Hosted three, four-day national summits on PLCs.

Presented three, two-day programs for the Arkansas Association of
Educational Administrators.

Presented two-day program for the Arkansas State Department of
Education.

Hosted three-day regional institutes on PLCs in San Diego, Los
Angeles, Marin County, and Riverside.

Hosted four-day state summit on PLCs (2008).

Conducted statewide simulcast presentation on PLCs to launch
California State Department's high school improvement initiative.
Provided keynotes and breakouts at three state conferences hosted
by the Association of California School Administrators.

Provided keynote and breakouts on PLCs for conference hosted by
WestEd/California Academic Progress Partnership.

Presented keynote and breakouts for conference hosted by the
CalSTAT State Leadership Institute,

Presented two-day workshop for the Partnerships in Educational
Achievement.

Presented keynote and breakout for the California League of
Middle Schools.

Presented keynote and breakout for the California League of High
Schools.

Presented keynote and breakout at the Asilomar Conference
hosted by the California Department of Education.

Conducted two-year video conferencing program on PLCs for area
superintendents hosted by Cal State Fresno.

Presented Keynote for the University of San Diego School
Leadership Program.

Hosted four-day nationa! summit on PLCs (2008).



Colorado

Conneclicut

Delaware

Florida

Conducted annual training program in PLCs for the University of
Denver/Front Range BOCES partnership which has made the PLC

concept its core sfrategy for school improvement.

Presented keynote and breakouts for the Colorado Council of the
International Reading Association

Hosted three-day regional institute on PLCs in Denver and
Colorado Springs.

Conducted a series of two-day programs on PLCs in different
locations throughout the state for the Colorado State Department of

Education

Presented two, two-day programs on PLCs for the Connecticut
Association of Supervision and Curriculum Development.
Presented keynote and breakout for Capito! Region Education
Council.

Presented two-day workshop hosted by Education Connection.

Conducted two, two-day workshops on PLCs for state department
of education.

Presented keynote and breakouts for the Florida Association of
Supervision and Curriculum Development.

Presented keynote and breakouts for the Florida Staff Development
Council.

Presented keynote and breakout for the regional Title | conference.
Hosted two, three-day regional institutes on PLCs.

Presented two-day program on leading PLCs for the University of

" Central Florida Leadership Institute.

Georgia

Presented keynote and breakouts at fwo regional conferences
hosted by the Center for Safe Schools

Hosted four three-day institutes on PLCs.

Presented keynote and breakouts at two conferences hosted by the
Southemn Association of Colleges and Schools.

Conducted ongoing training program for new principals hosted by
Georgia Southem University.




Hawail

ldaho

illinois

Indiang

Kansas

Kerucky

Presented three-day workshop for the Hawaii State Department of

Education
Hosted three statewide three-day institutes on PLCs.

Presented three one-day workshops on PLCs for state department
of education.

Hosted five, three-day regional institutes on PLCs.

Presented keynote and breakouts at the annual conference of the
North Central Association.

Presented two one-day workshops for the Midwest Principals
Center.

Presented keynote and breakouts at conference hosted by the
Consortium for Educational Change.

Hosted three-day regional institute on PLCs.
Presented keynote and breakout at two conferences hosted by the
indiana Principals Association.

Presented keynote and breakout to the lowa Association of School

Boards.
Presented keynote and breakout to the lowa Association of School

Administrators

The Kansas State Department of Education has created a division
of Professional Learning Communities to promote PLC concepts as
its core school-improvement strategy.

Conducted two, two-day programs on PLCs for Kansas State
Department of Education.

Conducted two-day program on PLCs for Kansas Staff
Development Council.

Hosted two, three-day regional institutes on PLCs.

Presented keynote and breakouts for the Kentucky Association of
Elementary Schooi Principals.
Presented two-day workshop on PLCs for the Kentucky Association

of School Administrators.

Presented two, two-day workshop on PLCs for the Kentucky CEO
Superintendents Network '

Presented keynote for the Kentucky Association of School



L ouisiana

Administrators conference.

Created three-part improvement program for the Greater Louisiana

Schoois Coalition.
Presented two-day program for Louisiana Staff Development

Council.
Hosted three-day regional institute on PLCs.

Presented two, two-day workshops for the Maine Principals
Association.

Worked with State Department of Education to promote PLCs.
PLC concept adopted by Montgomery County Schools which has
created a Department for Professional Leamning Communities to
assist schools in their improvement efforts.

Massachusetis Presented keynotes and breakout sessions for three of the

Michigan

tinnesols

annual conferences sponsored by the New England
Association of Supervision and Curriculum Development.
Presented keynote and breakout at the Massachusetts
Elementary School Principals Association.

Presented two-day summer program hosted by the
Massachusetts Association of Supervision and Curriculum
Development.

Hosted three-day regional institute on PLCs.

Presented two-day workshop for Michigan Association of
Secondary School Principals.

Presented two-day workshop for the Northern Michigan Learning
Consortium.

Presented keynote and breakouts for the Michigan Association of
Secondary School Principals.

Hosted three-day regional institutes in Grand Rapids and Detroit.

Presented four, two-day program for the Metropolitan Principals
Academy to train principals in PLC concepts.

Presented two-day workshop on PLCs hosted by the University of
Minnesota.




Mississipoi

igsouri

Montana

Nebraska

Kevada

Hosted three-day regional institute on PLCs.

Presented two-day programs for new school leaders for the
Mississippi State Department of Education and Milisap College.

PLC concept has been adopted by the state department of
education as its model for schoo! improvement.

Consulted with state department of education regarding its state-
wide initiative in PLCs.

Presented two-day leadership workshop for ali new principals in
Missouri for four consecutive years.

Hosted two, three-day regional institute on PLCs

Provided three, two-day statewide programs on PLCs hosted by
Education Service Unit #3
Hosted three-day regional institute on PLCs

Presented two, two-day program on PLC concepts for Nevada
State Department of Education in Las Vegas and Reno
Hosted five annual three-day regional institutes.

New Hampshire  Presented two-day workshop on PLCs for the New

New Jorsey

New Mexico

New York

Hampshire Association of Supervision and Curriculum
Development.

Presented two, two-day workshop on PLCs hosted by New
Jersey Association of Supervision and Curriculum
Development.

New Jersey State Department of Education has adopted
PLC concept as its core school improvement strategy.

Presented two regional workshops on PLCs

Hosted two, three-day regional institute on PLCs.
Presented keynotes and workshops for the New York



Association of Supervision and Curriculum Development.
Presented keynote and breakout at the Schools that Learn
Conference.

Presented keynotes and workshops for the New York
Council of School superintendents.

Presented statewide two-day program on PLCs for the first
joint conference conducted by NYASCD and NY Council of
State Superintendents.

North Caroling The PLC concept has been recommended by the state

superintendent as the core strategy for school improvement
throughout the state.

The PLC concept has been adopted as the core school
improvement strategy by the High Five Partnership serving
the five counties in the Raleigh-Durham area.

Provided ongoing annual training for administrators and
teachers in the High Five Partnership for three years.
Hosted three-day regional institute on PLCs.

Presented two workshops for the University of North
Carolina at Greensboro Initiative on school improvement.
Presented keynote and breakouts for conference hosted by
the Southeast Regional Educational Laboratory.

North Dakota

Ohio

Oklghoma,

Oreaon

Consuited with Cleveland State University as they adopted PLC
concepts as the core strategy for school improvement.

Presented two-day program on PLCs annually for Cleveland State
University.

Presented keynotes and workshops for the Ohio Association of
School Administrators..

Hosted two, three-day regional institute on PLC concepts.
Presented two-day workshop on PLCs for the Center for
Educationat Leadership

Presented program on PLCs hosted by the Okiahoma Staff
Development Council.
Hosting three-day regional instifute in Oklahoma, July of 2008.

Presented keynote and breakouts to the Oregon School Board
Association.




Presented keynote and breakouts to the Oregon Association of
School Administrators.

Presented two-day workshop for the Oregon Association of School
Administrators.

Presented keynote and breakouts for the Assessment Training
Institute.

Hosted three-day regional workshop on PLCs.

Pennsylvania Presented keynote and breakouts for national conference
hosted by TW Branun.
Presented keynote and breakouts for conference hosted by
Learning 24/7.

Rhode Island The Annenberg Institute for School Reform at Brown

University has made developing the capacity of schools to
function as professional learning communities its care
strategy for school improvement.

South Caroling Presented keynote and breakouts to the South Carolina

School Association of School Administrators.
Conducted two-day workshop for South Carolina Staff
Development Coungcil.

South Dakota

Tennssses

Texass

Presented one-day workshops on PLCs in Memphis,
Nashville, and Knoxville hosted by the state board of
education.

Hosting three-day regional institute in Nashville in 2008.

Presented workshops and keynotes for Texas Association of
Elementary School Principals.
Presented workshops and keynotes for Texas Secondary School

Principals.
Presented Workshops and keynotes for Texas Association of

Schoo! Administrators.
Presented Workshops and keynotes for Texas School Board

Association.
Hosted three-day regional institutes in Houston, Dallas, San
Antonio, and Austin.




Vermond

Virginia

Helped train new principals for Dallas school system.

Presented keynote and breakout for the Dallas Institute for Urban
Leadership.

Presenting Keynote at conference hosted by the Texas Reading

Initiative.

Conduct annual program on PLCs hosted by Brigham Young
University as its core strategy to improve schools.

Hosted two 3-day regional program on PLCs

Facilitated two-day program to help BYU administrators apply PLC
concepts to their University

Presented two, two-day programs on PLCs hosted by the Vermont
Department of Education

Presented two, two-day programs for the Virginia Staff
Development Council.

Presented two, two-day programs for the Virginia Association of
Supervision and Curriculum Development.

Helped the School-University Research Network of William and
Mary University adopt the PLC concept as its core school
improvement strategy.

Presented three two-day programs at the Annual Leadership
Conference hosted by William and Mary University

PLC concept was adopted by largest school district in Virginia
(Fairfax County), provided four-day training program for all
principals and teachers from each of its more than 250 schools.
Hosted 3-day regional institute on PLCs.

Washington Presented keynote and breakouts at the Washington State ASCD.

Presented two-day statewide conference on PLCs hosted by
Educational Service Center 123.
Hosted three, three-day institutes on PLCs.

Wasl Virginia

Wisconsin

Provided annual training for new school administrators at
conference hosted by the Association of Wisconsin School

Administrators.
Presented keynote and breakouts for 3 conferences hosted by the




Wyoming

Association of Wisconsin School Administrators.

Presented keynote and breakouts for two conferences hosted by
the Sally Ride Academy.

Presented two-day conference on PLCs hosted by the State
Department of Education.

Presented ane-day program on PLCs hosted by the Wisconsin
Education Association.

Presented one-day program on PLCs for the Wyoming State
Department of Education.






Appendix B

Partial List of Organizations for Which
Rick DuFour Made National Presentations Since 2002

American Association of School Administrators
American School Board Association

American Society for Quality

Association of Supervision and Curriculum Development
Consortium for Educational Change

Learning 24/7

Midwest Principals Association

Nationat Association of Elementary School Principals
National Association of Secondary School Principals
National Council of Teachers of Math

National Education Service

Nationa! Effective Schools Conference

National Middle Schools Association

National Staff Development Council

New Leaders for New Schools

North Central Association

School-University Research Network

Solution Tree

Southern Association of Colleges and Schools
Superintendency Institute of America

T.W. Branun

Union Pacific Foundation and Education Partnership







Appendix C

Regional PLC Institutes Hosted by Rick DuFour (2002-08)

The PLC Institutes provide an intensive three or four-day orientation to PLC concepts.
Rick and his co-authors, Becky DuFour and Bob Eaker, lead each institute which
includes keynote addresses and breakout sessions by Rick, Becky and Bob. Breakouts are
also presented by PLC Associates and local schools that have been successful in
implementing PLC concepts in ways that bring about significant gains in student
achievement. Rick has hosted over 70 of these institutes throughout North America
between 2002 and 2008 as illustrated below. Over 70,000 educators have attended the
institutes.

Northeast: New York, Boston, Hartford, Albany (2008)

Southeast: Tampa (2008), Sarasota, Atlanta (3), Raleigh-Durham, Washington, D.C,
Birmingham

Midwest: Columbus, Cincinnati, Chicago (6), Detroit, St. Louis (2), Kansas City (2),
Minneapolis, Bloomington, Grand Rapids, Nashville (2008)

Plains: Kansas City, Omaha, Tulsa (2008)
Mountain: Denver (2), Colorado Springs, Provo, Salt Lake
Southwest: Austin, San Antonio (2), Houston, Dallas, Las Vegas (4), New Orleans
Northwest: Portland, Seattle (3)
West: San Diego (2), Riverside (2), Los Angeles, San Francisco (2008), Honolulu (3)
Canada: Vancouver (3), Stratford, Winnipeg, Toronto (2), Halifax, New Brunswick
(2008), Bamilton, Edmonton, Montreal, Saskatoon

National Summits on PLCs Hosted by Rick DuFour (2002-08)
The PLC Summits bring together some of the leading educational thinkets in North
America to discuss their insights on how to improve schools. Participants typically
include Michael Fullan, Doug Reeves, Larry Lezotte, Mike Schmoker, Dennis Sparks,
Jonathan Saphier, Rick Stiggins, Crystal Kuykendal, Robert Marzano, Tom Many, and

Anthony Muhammad. Summnits consist of keynotes, breakouts, and panels that take
questions from the audience. Over 10,000 educators have attended the PLC Summit since



2005. Summits have been held in: Niagara, Ontario, Scottsdale (3), Anaheim (2008),
Toronto, Vancouver, and Victoria (2008).

PLC Coaching Academies

The PLC Coaching Academy was designed to provide ongoing training and support for
local educational leaders who hope to coach schools and staffs through the change
process as they implement PLC concepts. The Academy provides participants with the
knowledge, skills, and tools to serve as change agents in their districts. Coaching
Academies have been conducted in the following areas since 2006:

Council for Leaders in Alabama Schools

Chico Unified School District (California)

Los Angeles County Office of Education
Paramount Unified School District (California)
San Bernardino County Office of Education
Fairfield-Suisun Unified School District (California)
Fontana Unified School District (California)
New Brunswick Department of Education
Duval Public Schools (Florida)

Volusia County Schools (Florida)

Quincy Public Schools (Illinois)

Rapides Parish School District (Loutsiana)
Rochester Public Schools (Minnesota)
Franklin and Riverside Central (Minnesota)
Wilson County Schools (North Carolina)

High Five Regional Partnership for High School Excellence (North Carolina)
Durham Public Schools (North Carolina)
Broome-Tioga BOCES (New York)

Arlington City Schools (Ohio)

Dublin City Schools (Ohio)

Bowie High Schools (Texas)

Ysleta Independent School District (Texas)
Wyoming Department of Education




Appendix D

Publications
Books by Richard DuFour

(2008). Revisiting Professional Learning Communities at Work: New Insights Regarding
Student and Adult Learning In Press. Bloomington, IN: Solution-Tree.

(2007). The Leader’s Companion. Bloomington, IN: Solution-Tree.

(2006). Learning by Doing: A Handbook for Professional Learning Communities at
Work. Bloomington, IN: Solution-Tree.

(2006). Professional Learning Communities at Work Plan Book. Bloomington, IN:
Solution-Tree.

(2005). On Common Ground: The Power of Professional Learning Communities. Editor.
Bloomington, IN.: National Educational Service.

(2004). Whatever It Takes: How Professional Learning Communities Respond When Kids
Don’t Learn. Bloomington, IN: National Educational Service.

(2002). Getting Started: Re-culturing Schools to Become Professional Learning
Communities. Bloomington, IN: National Educational Service.

(1998). Professional Learning Communities at Work: Best Practices for Enhancing
Student Achievement. Bloomington, IN: National Educational Service.

(1992). Creating The New American School: A Principal’s Guide to
School Improvement. Bloomington, IN: National Educational Service.

(1991). The Principal as Staff Develaper. Bloomington, IN: National Educational
Service, 1991.

(1987). Fulfilling the Promise of Excellence: A Practitioner’s Guide to School
Improvement. Westbury, New York: Wilkerson Publishing.

(1989). “Empowering Teachers.” In Winning Ideas for Winning Schools. Dawn Hansen
Heller, Ed. Santa Barbara, CA: ABC-CLIO Publishing.

Note: Rick is the primary author of each of the books presented above. Dr. Bob Eaker co-
authored Professional Learning Communities at Work, Creating the New
American School, and Fulfilling the Promise of Excellence. Becky DuFour joined
Rick and Bob as a co-author of Getring Started, Whatever it Takes, Learning by
Doing, The Professional Learning Communities Handbook, and The Leader’s
Companion. Gayle Karhanek contributed to Whatever it Takes, and Dr. Tom
Many contributed to Learning by Doing.



Videos by Rick DuFour

(2007). The Power of Professional Learning Communities at Work: Bringing the Big
Ideas to Life. Bloomington, IN: Solution-Tree.

(2004). Let’s Talk About PLC: Gelting Started. Bloomington, IN:
National Educational Service.

(2002). Through New Eyes: Examining the Culture of Your School.
Bloomington, IN: National Educational Service.

(2001). Leadership in an Age of Standards and High Stakes.
Sandy, Utah: Video Journal of Education.

(2000). How to Build a Professional Learning Community: Passion and
Persistence. Bloomington, IN: National Educational Services.

(1999). The Principal Series. Alexandria, VA: ASCD.

(1999, Professional Learning Communities at Work.
Bioomington, IN: National Educational Service.

Articles by Richard DuFour

(2007). In praise of top-down leadership. The School Administrator, In press.

(2007). What might be: A better future for staff development.” Journal of Siaff
Development, 8 (3).

(2007). Professional learning communities: A bandwagon, an idea worth considering, or
our best hope for high levels of learning for all students. Middle School Journal,
In press.

(2007). Guest Editor of the special issue of National Forum of Educational
Administration and Supervision Journal. 24 (1). The issue was devoted to
Professional Learning Communities.

(2007). The power of professional learning communities, National Forum of Fducational
Administration and Supervision Journal. 24 (1).

(2006). Promiscs kept. Journal of Staff Development. 27, (3).
(2006). Collaboration is the key to unlocking potential.” The Learning Principal, 2 (3).
(2006). Leadership is not a solo act. The Special EDge.19 (3).

(2005) A new image of heroic teachers.” Connections. Fall.




(2004). What is a professional learning community? Educational Leadership. 61 (8).

(2604). Culture shift does not occur overnight — or without conflict. Journal of Staff
Development, 25 (4).

(2004). Are you looking out the window or in a mirror. Journal of Staff Development, 25
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In 2007 the National Staff Development Council included the publication of Professional
Learning Communities at Work among the most significant events in professional
learning over the past forty years. That same year the Association of Educational
Publishers awarded its “Book of the Year” award in the category of School/Classroom
Management to the Professional Learning Communities at Work Plan Book.

Michael Fullan in pattnership with Microsofi has created a list of the “Top Twenty”
books on Leadership for Change. Learning by Doing is one of only seven books on the
list that deals specifically with education. Here is what Fullan writes about Learning by
Daing:

“The only book on professional learning communities (PLCs}) on our list, and a gem
consistent with our theme of leading with action and doing. ... the book is realistic in
surfacing the problem that some staff may not support PLCs and what to do in the face of
resistance. The authors, rightly, conclude (a) PLCs are powerfully effective, and (b) they
are equally complex to create...

Why We Like This Book: It is dead on central to the core of improvement in schools. It
lays out the key agenda in key terms. It pushes the “how to do it” challenge to the limit
without providing an unrealistic blueprint. This is a book that shows what we need to do
to achieve much-needed PLCs on a large scale. It provides all the guidelines and tips we
need to accomplish PLCs and their accompanying results. And, it is a book that siill says,
in the end, “It’s going to be hard — hard, but worth it.”

Doug Reeves recently nominated Rick’s most recent book, Learning by Doing, for
educational book of the year. Here are comments from some of the nation’s most
respected educators regarding Learning By Doing.




“Indispensable” is an over-used word for books that are merely useful; but this book, is in
fact, indispensable for leaders who want to make the right changes and make them
endure. When this country gets serious about good schools for all our children the books
by Rick DuFour and his colleagues will be the curricuium.

Jonathan Saphier, President of Research for Better Teaching

As professional learning communities become more and more popular, we need more

than ever a definitive guide to the whys, whats, and hows of PLCs. This handbook is it:

comprehensive, clear, practical and above all demanding for moving forward with deep

PLCs. Anyone committed to PLCs must base their work on this powerful standard.
Michael Fullan, Special Advisor to the Premier and the Minister of Education,
Ontario, Canada

This may be the best, most practical book yet written on how to implement professional
learning communities. It reaches an important threshold ~ a greater confidence and clarity
about the power and potential of PLCs. It is that rare book about which one can say: If
you read it, and put its principles in action, you can expect results.

Mike Schmoker, Educational Consultant

Continuous and sustainable school improvement requires three ingredients: a shared
language, an empowered leadership group, and time. Learning by Doing provides a
compelling framework for continuous and sustainable school improvement. The book
offers a clear process for bringing these essential ingredients together, It should be
required reading for all professional educators dedicated to the mission of “Learning for
A11.$$

Larry Lezotte, Founder of Effective Schools Products

With this detailed roadmap, no school leader —teacher, principal, or superintendent —will
ever again have to say ‘1’m all for building a PLC....but how do you do it?’ I wish 1 had
this book, which is overflowing with concrete ideas, before me during my own turbulent
years as a school principal. It would have enabled us to break out of our inertia and create
the PLC we all desperately wanted and deserved.

Roland Barth, Founder of the Harvard Principal Center

Many books deserve a glance, perhaps half of them are worthy of a thorough reading, but
only a few -- and this book is surely in this category — should be devoured.
Doug Reeves, Chairman, Center for Performance Assessment

Rick’s articles have been selected for The Best of Educational Leadership (ASCD), The
Best of the Developer (National Staff Development Council), The Best of the Executive
Educator (Executive Educator Magazine), and the “Hot Topic Series” (School Climate)
of Phi Delta Kappa. He received a citation from the National Association of Secondary
Principals for outstanding contribution to professional literature. Mike Schmoker has
described Rick’s article, The Learning Centered Principal (Educational Leadership, May,
2002) as “the bes! article on leadership I have ever read” (Results Now, 2006). His article,
What is a Professional Learning Community (Education Leadership, May, 2004), is one
of the journal’s most requested articles for permission to re-print.
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2008 Brock International Prize Jurors

The Brock Intemational Prize in Education
The University of Oklahoma

College of Liberal Studies

Dear Distinguished Panel of Jurors:

it is my distinct pleasure to write this Jetter of recommendation for Rick DuFour as a nominee of the Brock
International Prize in Education. My collegial refationship with Dr. DuFour began several years ago, and we have
worked together in a variety of contexts. in all settings, Dr. DuFour has exhibited skill, creativity, and talent worthy
of a Brock Priz¢ nominee. 1 hold that real educational impact is a result of two concurrent efforts: a) the constant
building of relationships and connecting with the human side of change and b) the focused work to increase
confidence and skill in a much-needed area of school and classroom improvement. This letter will detail how Dr.

DuFour uniquely and effectively combines both efforis.

Dr. DuFour has extraordinary talent in creating immediate relationships with educators which spur them to action.
His training materials and manuscripts are written from the viewpoint of a practitioner, The carefully chosen words
begin to bridge a bond with the reader or participant and instil] both the urgent need for change but also practical
suggestions to build confidence and embolden the participants. The relationship building for change is dramatically
evident, as well, in Dr. DuFour’s personal appearances and work with educators. This was first evidenced in my
work with Dr. DuFour during my tenure as the director of programs for the National Staff Development Council. As
director of programs, 1 often cailed on distinguished educators to teach large groups of educators in our conferences
or academies. These training sessions were often fraught with the periis of large-scale training resulting in limited
action; yet Dr. DuFour was consistently able not only to share knowledge and skills with educators about school
improvement but also to instill the idea that participants could indeed translate the training into action and
improvement in their schools and districts. This unique ability to concurrently connect with literally hundreds of
participants but also to relate to each individual in the audience and build confidence in his or her action positioned
Dr. DuFour as a unique practitioner and communicator. indeed, I have seen literally thousands of training
participants in small and large venues voice how they have personally connected with this internationally-known
educator. Their warm words of praise are always combined with commitments to action.

In addition, Dr. DuFour's career has addressed a criticat area in schoo! improvement; that is, the work o create
communities of learners in schools. For years, the focus on school improvement as been on a more “scientific”
approach, utilizing data and effective planning and marshalling of resources to address leaming needs. Sadly, this
focus has often neglected the central notion that the coalescence of people around school improvement goals not

only provides focus and clarity, but also builds capacity ameng the school staff 1o value continuous learning and
improvement. Dr. DuFour's unique approach once again combines practical and research-based strategies for the
analysis of achievement but also nurtures positive attitudes toward working together, continuous learning, and
inquisitiveness. Literally thousands of educators have been stimulated by Dr, DuFour’s suggestion that
institutionalized schoo! improvement can only be sustained from the people who breathe the fire of high expectations

and the selfless commitment to work together for a greater good.

In all efforts, Dr. DuFour makes improvement accessible to educators—moving them from comprehension of his
ideas to personal action. He accomplishes this with huge numbers of school leaders in a personal and practical way,
 believe he has almost single-handedly created the international conversation around the topic of leaming
communities, the topic so critical to learning for everyone within school walls. His talents enable each of us to see
possibilities among adults and children, and his work gives us practical ways to make learning happen. Heisa
unique soul in our field, and 1 personally hope the Brock International Prize in Education is awarded to Dr. DuFour,

honoring his mind and heart.

fhsstonal Learning
f Urban Education






Dale A. Hair

1069 Ector Chase Phone: (678) 797-9736

Kennesaw, GA 30152 Fax: (678) 797-9783
E-mail dale@joehair.com

May 28, 2007

Tulsa Community Foundation

Brock International Prize in Education
7020 S. Yale Avenue, #220

Tulsa, OK 74136

Dear Brock Prize Executive Commiittee:

1 am honored to write and provide personal evidence of the wide-ranging impact of Rick
DuFour’s Professional Learning Communities (PLC) work throughout the southern United
States. 1 will discuss only the states in which I have first-hand information — Louisiana,

Alabama, and Georgia.

In Louisiana, Rick DuFour’s influence on how principals work with their school faculties
actually began in the late 1990’s when he conducted a workshop with every second-year
principal in the state through an induction program for beginning principals that I coordinated at
that time. Dr. DuFour’s message was so profound that the Louisiana Department of Education
requested that he work with all of their Regional Center personnel and other key leaders
throughout the state. Rick was still employed through his district at the time and not able to
come personally, but his PLC message was delivered through his colleague Dr. Robert Eaker.

In 2004 and beyond, Rick DuFour has worked through the Louisiana Staff Development Council
(LSDC) to spread the PLC word throughout the state. The LSDC has used his books as study
books for retreats and guides for work with districts. The organizational newsletter highlights
schools that make a difference in student learning through learning communities of educators.

The statewide impact has now been so pervasive that a 2005 publication of the Louisiana
Department of Education entitled 4 Teacher s Guide to Professional Development and another
entitled Leading the Way: A Principal’s Guide to Professional Development both site PLCs as
one of the Six Components of Effective Professional Development and a core expectation. In
June of 2007, Rick DuFour will return to Louisiana for a three-day Institute in New Orleans
where his “how to” information is most critical to a school district that is still recovering from
the ravages of Hurricane Katrina.

In Alabama, three forces combined to create the “perfect storm” to spread the PLC process
throughout that state. The first was the work of Cathy Gassenheimer with the Alabama Best
Practices Center(ABPC) — a component of the A+ Alabama Foundation. The ABPC promotes
quality, standards-based professional learning for all educators throughout the state through its



network of schools and districts. This organization had already been using PLC materials from
Rick DuFour and creating study groups of principals and educational leaders from throughout
the state to create awareness and begin the PLC process. The work was beginning to take root
and grow.

The second “force” that subsequently “hit” Alabama was the opportunity to host a Solution Tree
Institute at Mountainbrook High School in Birmingham. That was the tipping point. Key
ieaders who attended this workshop then encouraged their school-based personnel to participate
in a year-long study through the Alabama Best Practices Center using the book Learning by
Doing: A Handbook for Professional Learning Communities at Work.

The third “force” was funding. The year-long study for hundreds of educators from school teams
throughout the state was made possible by Wachovia grant funds. Wachovia saw the value of
partnering PLC concepts with the nationally-recognized Alabama Reading Initiative. Thus, the
materials and the personal support of the DuFours have brought foundation funds and the power
of partnerships to promote PLCs throughout the state,

In Georgia, I am currently facilitating the work of the Georgia Professional Learning Advisory
Committee which has been charged with revising the present professional development “rules”
and policies for the state. This committee has supported PLCs through the policy language in
their current Georgia Rules for Professional Learning. However, they are now considering how
to strengthen this “support” through language that would require evidence of student learning
that is linked to educator learning (DuFour’s “Focus on Student Learning”).

The work of the Georgia committee in crafting language will be ongoing throughout the summer
of 2007, with final recommendations forthcoming in the fall. However, the conversation around
the table indicates a clear shifi from “support only” to “support and expectations”. The impact of
the PLC message and process are apparent and dramatic. The impact of this policy change will
definitely be statewide — influencing not only how schools “do business,” but also the job
descriptions of those in the State Department and the Regional Educational Service Agencies
(RESAs) that will play leadership roles in supporting and ensuring implementation.

In summary, | can’t think of anyone more deserving than Rick DuFour to receive an award
honoring individuals who have made a significant, positive difference in the practice of
education and provided ground-breaking ideas. What is so “ground breaking” about Rick
DuFour’s information? It’s not just theory. Imagine that! He actually tells you how to do it!
This is a rare gift that so many educators lack the skills to convey. And it is just this difference
that has and will give his body of work the long-term impact so deserving of the Brock
International Prize in Education.

Most sincerely,

Dale Hair
Educational Consultant




Dr. Austin G. Buffum
2611 Via Cascadita
San Clemente, CA 92672

June 23, 2007
To Whom It May Concern:

It is my great honor to write this letter of recommendation for Dr. Richard
DuFour regarding his nomination for the Brock International Prize in
Education for 2008. I want to comment upon the tremendous impact of his
work on Professional Learning Communities (PLC) from four different
perspectives: Senior Deputy Superintendent of California’s ninth-largest
school district; recipient of the 2006 Curriculum and Instruction Administrator
of the Year Award by the Association of California School Administrators
(ACSA); Adjunct Professor of Educational Leadership, California State
University Fullerton; and as an Associate of Solution Tree, the organization
supporting the work of Professional Learning Communities throughout North
America. :

] served the Capistrano Unified School District, California’s ninth-largest
school district of 51,000 students for over thirty years, the last nine of which I
held the position of Senior Deputy Superintendent —~ the equivalent of Chief
Educational Officer. During those thirty years of service 1 witnessed,
participated in, and directed scores of well-intentioned school improvement
initiatives. I can state without equivocation that none of these efforts even
approached the impact on the Capistrano Unified School District made by Dr.
DuFour and his work with Professional Learning Communities. As a result of
his work in our school district, thirty-seven of our fifty-eight schools achieved
California Distinguished School status, and eleven of our schools received
National Blue Ribbon recognition. Student achievement scores showed
continuous, if not remarkable, improvement. The district was asked to share
its work at national forums such as the Association for Supervision and
Curriculum Development (ASCD), and the National Association of
Elementary School Principals (NAESP). Additionally, Capistrano Unified
received the prestigious Magna Award of the National School Boards
Association (NSBA) in both 2002 and 2005. As our district endeavored to
increasingly operate as a community of learners, we witnessed an unleashing
of human potential and focused energy often hoped for in our past reform
efforts, but seldom, if ever realized. All of this was a direct result of the
influence of Dr. Richard DuFour, who visited Capistrano Unified on a number
of occasions, speaking to both large and small groups of educators and in
doing so, made a lasting impact on teaching and learning in our district.



Dr. Austin G. Buffum
2611 Via Cascadita
San Clemente, CA 92672

I believe my selection as the Curriculum and Instruction Administrator of the
Year by the Association of California School Administrators (ACSA) was
based in large part upon the results generated by Capistrano Unified School
District’s (CUSD) implementation of PLCs. As interest in Dr. DuFour’s work
has grown in California, schools and school districts have increasingly
examined both the qualitative and quantitative data gathered and utilized by
our district to build a model of continuous improvement through
jmplementing PLC concepts. Because of Dr. DuFour’s influence on CUSD,
monthly tours are now scheduled in several of our schools because educators
throughout California and indeed the entire Nation want to see with their own
eyes how these schools have transformed their cultures from giving students
the opportunity to learn to ensuring that all students learn at high levels.
Further evidence of the impact of Dr. DuFour’s work throughout California is
illustrated by recent high school accreditation visits by the Western
Association of Schools and Colleges (WASC). Several of our recent
accreditation visits have included a focus upon the school’s implementation of
PLC concepts — additional evidence that this deep cultural change is not
regarded as just another “reform du jour” by this important and prestigious
organization.

As an Adjunct Professor at California State University Fullerton (CSUF), I
have the opportunity to teach a course entitled “Organizational Leadership™ to
candidates seeking a Master’s Degree in Educational Administration. My
syllabus for this course now includes two class sessions devoted to
Professional Learning Communities. It seems to me that the work of Dr.
DuFour is so important that it merits a place alongside the contributions of
Frederick Taylor, Parsons, Blau and Scott, Etzioni, Mintzberg and Senge.
Interestingly, because of the inclusion of Dr. DuFour’s work in my classroom,
other professors at CSUF have now begun to include his work in their syllabi
as well, recognizing the tremendous impact that Professional Learning
Communities have had thus far upon school and district leadership in North
America,

Finally, as an Associate of Solution Tree, I have now had the opportunity to
speak in over fifty different schools or school districts throughout the United
States, including California, New Mexico, Oregon, Washington, Hawaii,
Illinois, Tennessee, Alabama, New Jersey, Nevada, Florida, North Carolina,
Ohio and Idaho. 1 am amazed by the unanimity of interest in and impact of
Professional Learning Communities in both the United States and Canada
today. Dr. DuFour’s work has profoundly impacted the structure and culture
of districts 1 have personally visited, including those as diverse as the
Combined K-12 School of Jackpot, Nevada (enroliment 250), and the 210,000
student Houston Independent School District. When implemented with
fidelity, I have found that PLCs in very different settings consistently lead to
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improved student achievement and teacher satisfaction. Never, in my thirty-
five year career, have I seen such universal agreement on best practice in
education as I see today in the work of Professional Learning Communities as
implemented and advocated by Dr. DuFour. Practitioners and researchers
such as Michael Fullan, Rick Stiggins, Larry Lezotte, Roland Barth, Doug
Reeves and Mike Schmoker have universally endorsed the tenets of PLCs as
best practice in education today.

The. Austrian philosopher Otto Weininger once said, “Universality is the
distinguishing mark of genius.” I can personally attest through each of my
roles as described above, that I have never witnessed anything so universally
effective, impactful and inspiring to the work of educators throughout North
America as the development and implementation of Professional Learning
Communities by Dr. Richard DuFour,

Austin G. Buffum, Ed.D,
Senior Deputy Superintendent (retired)
Capistrano Unified School District, CA
Adjunct Professor, California State University, Fullerton
Curriculum and Instruction Administrator of the Year (2006),
Awarded by the Association of California School Administrators
PLC Associate, Solution Tree Inc.
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June 7, 2007

Tuisa Community Foundation

Brock International Prize in Education
7020 S. Yale Avenue #220

Tulsa, OK 74136

Dear Brock Prize Executive Committee:

It is my distinct pleasure and honor to write about the impact of Rick DuFour’s work on
teaching and learning in Alabama. The work of Dr. DuFour first came 1o my attention
about seven years ago, just as the Alabama Best Practices Center was established by the
A+ Fducation Foundation — the state’s Business Roundtable affiliate with a strong
working relationship with Governor Bob Riley, the State Board of Education and the
State Department of Education. The mission of A+ is to advance policies, programs, and
initiatives in Alabama's K-12 education system that result in high achievement by every
child. The Best Practices Center coniributes to that mission by helping educators utilize
effective professional development to improve teaching and learning in their schools. QOur
research into best practice led us to the work of Dr. DuFour and the role of professional
learning communities (PLCs), and helping educators understand and implement PLCs
has become the cornerstone of our work with schools.

To date more than 200 schools have participated in our Powerful Conversations Network
- an ongoing training program -- and been the beneficiaries of the concepts and materials
that Rick DuFour has created to support schools as they implement PLC concepts. School
teams have embraced the three big ideas he presents to clarify the PLC concept. they
have discussed the “Knowing—Doing Gap,” and they have examined their school’s
current culture through role-playing (Charles Darwin School, Pontius Pilate School or
Chicago Cubs School). They've learned about what a PLC really “looks like” by
watching and discussing his Through New Eyes video. And. they’ve been inspired by his
Passion and Persistence video.

School leaders involved in the Key Leaders strand of the Powerful Conversations
Network spent this year studying his Learning hy Doing with the goal of having them use
that book as a professional development tool in their schools. Most participants have
already launched a book study on Learning by Doing in their schools.

We are now planning the curriculum for the Powerful Conversations Network for the
2007-08 school year. A recent survey of our schools affirmed their desire for a continued

focus on PLCs.
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In the summer of 2005, we expanded the reach of Dr. DuFour’s work well beyond the
schools involved in our Network. The Alabama Reading Initiative (ARI), a
comprehensive reading professional development initiative in place in every elementary
school in Alabama, asked us to expand our PLC training to their state and regional staff.
We designed and delivered a three-day training for the 100 state and regional staff at their
week-long summer planning session. We then converted that training into modules that
the regional staff could use in their work with ARI schools. As a result, every elementary
school in the state has been exposed to the concepts of PLCs.

In the summer of 2006, we led an expanded group made up of ARI staff and school
intervention specialists in a two-day study of On Common Ground, and, during the winter
of 2006-07, we introduced Learning by Doing to the same group. ARI leaders believe
that the training and information provided on PLCs helps schools understand and
confront “adult problems™ that often impede a school’s efforts to serve all students well
and is essential to the effective implementation of the ARL

Also in the summer of 2006, Rick and Becky DulFour and Bob Eaker brought the
Professional Learning Communities three-day institute to ‘Alabama. The conference
immediately sold out and exposed even more Alabama educators to PLCs. Inspired
participants embraced Dr. DuFour’s word and concepts and increased our sense of
urgency about helping schools improve student learning by transforming the culture of
our schools.

In conclusion, Alabama schools are learning about PLL.Cs and what it takes to provide
every student with effective instruction and many are accelerating their progress towards
having a true PLC in place. Are we there yet? No, but we're making great progress and
teachers are encouraged to work harder based on the initial results of their efforts. None
of this would be possible without the concepts and resources developed by Rick DuFour.
Moreover, the fact that he has “walked the walk™ makes his work even more powerful.
No one is having a more powerful influence on Alabama education,

Sincerely.

(g Prsordloe o

Cathy (Gassenheimer
President
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f May 30, 2007

B Commiitee Member Representing Richard DuFour
} 2008 Brock Intemational Prize in Education

Dear Committee Member:

Board of Directors

chair As the executive director of the nonprofit organizations the California League of Middle Schools
Don Beauregard (CLMS) and California League of High Schools (CLHS), | am writing to inform you of the impact
Fresno that the professional leaming communities (PLCs) model is making and will continue to make on
_ public education.
Co-Chair .
Chris Flesuras .
Modesto PLCS could be the most powerful reform tool available to K-12 schools. For teachers, they open
doors that are otherwise closed, provide the opportunity to collaboratively discuss individual
frustee-at-Large students, and allow stronger faculty members to share their knowledge and skills with less
wendetl Chun gxperienced or less skilled colleagues. By working together, faculty members can improve their
Oakdale own practice, as well as the school's overall curriculum, instruction and assessment, climate,

Region 1 Trustee community and more - all the components that impact student leaming.

john Curry

Heatdsburg For students, PLCs can counter what current research shows ~ that students fes| disconnected

from school and disengaged from leaming. By having procedures in place to ensure that multiple
Region 2 Trustee gdults interact with struggling students to reach spacific outcomes, student success rates can only

Chrnis Adams ;
Redding improve in PLC schools.

Region 3 Trustee Schools benefit from PLCs by engaging faculty around the mission and goals of the school and
knss Hays having a structure in place that promotes staff buy-in and school-wide implementation of positive
Antetope change. Schools that are struggling have the opportunity to systematically and holistically examine

their practices for improvement. And, as every organization can elways improve, successful

Region 4 Trustee gunanig can do the same.
Rober: Fishirom

Redwood City
Richard DuFour's name is synonymous with Professional Leaming Communities. He is highly

Region 5 Trustec respected among teachers and administraiors alike. Word of moutt s spreading and educators of
Ana Lomas gl| grade levels are eager to team from him and implement, or improve their implementation of,
san Jose py Cs. After all, his message is empowering and makes sense at the gut level to vsteran

Region & Trustee educators.

Richard Jones
Oakaale From board members to panel members and colieagues throughout public education in Califomia

and in the nation, | know many educators who are participating in professional leaming
Regien 7 Trustee communities at thelr schoo! sites and are energized by the process. In the 35-plus years {'ve been
R‘“;f”po in education, | have never seen a reform offer as great an opportunity to make a ditference in
eNO student success as the professional leaming community concept does.

Region 8 Trustee
susie shapiro The fact that Richard DuFour has managed to create, implement and share the success of the

van Nuys collaborative PLC mode! so broadly shows the strong impact he has made and continues to make

on public education.

Region 9 Trustee
Joe Austin

San Diego

If you have any questions, please do not hesitate to contact me at (800) 326-1880, ext. 26 or
Region 10 Trustee
Duneen De Bruhl

Victorville _Z : ’MWZ
Region 11 Trustee urpny
Executive Director, CLM8 and C

Pater M
Pat Machacdo

canta Ana President Elect, National Forum to Accelerate Middle-Grades Reform

Executive Dhrector
Peter F. Murphy






Judith A. Smith

Educationa! Consultant
Advanced Educational Services

PO Box 3887, Seal Beach, Ca 90740
Cell: (562) 338-3935
Fax (562} 596-7030

May 27, 2007

To the Distinguished Members of the Nominating Committee for the Brock International Prize in
Education for 2008:

It is with great pleasuré that I write to you regarding the positive impact the work of Dr. Richard
DuFour has had on a vast number of schools in the greater Los Angeles area as well as schools
across the nation in promoting the concept of Professional Learning Communities. I have had
the distinct privilege of working with Dr. DuFour as an Educational Consuitant and Associate
with Solution-Tree for the last three years, I was inspired to increase my understanding of
Professional Learning Communities after hearing Dr. DuFour speak about his work at Stevenson
High School in Illinois. At that time, I was a consultant with Los Angeles County Office of
Education providing support to principals whose schools were considered “underperforming” by
the state of California. My colleagues and 1 were searching for ways to assist these schools in
their quest to increase student achievement. As we implemented the ideas we learned during our
journey of growth in Professional Learning Communities, we also found exciting ways to open
doors that motivated staff and students to ensure learning for all students — we became engaged
in true collaborative processes. By the end of the first year of providing opportunities for school
Leadership Teams to learn and grow through reading and hearing about Professional Learning
Communities from Dr. DuFour, they were hungry for more....more information, support for
implementation, and more opportunities to hear the inspiring words of Dr. Richard DuFour.

Over the last three years, I have witnessed a significant, positive, impact on student achievement
in the schools that have implemented Professional Learning Communities. PLCs have become a
way of life, These schools have moved from not using data to drive instruction through the
process of data analysis as an event and into ongoing, regular collaborative team meetings where
the Key Questions: what exactly do we want our students to know, how will we know when they
know it, and what will we do if they don’t - drive the instructional decisions that are made by
teachers, administrators, and support staff on a daily basis.

In thinking about PLCs at work, I picture a K-6 school with whom I have had the opportunity to
work for three years. They serve a significant population of English Language Learners and are
proud that their state test scores are on the rise. They engage in weekly grade level meetings to
make decisions about instruction based on data from common assessments. They are encouraged
by each other as they visit classrooms together and talk about the key features that promote
learning for their students. Each person accepts responsibility for student learning; teachers state
that they have changed the way they think about teaching and learning.

Schools are re-organizing into systems that put student learning at the forefront; the realization
that working together to develop common assessments based on key standards is evident
throughout department and grade level meetings. The mantra, “No one of us is as good as all of
us,” is prevalent in achieving schools. PLCs are visible not just in schools, but in districts, where
central office staff are partnering with schools to work in new and different ways because they




have benefited from the work of Dr. DuFour and his encouragement to challenge belief systems
and ensure that “all children learn!”

I continue to remember the first group of principals I took to hear Rick speak. They returned to
their schools, established leadership teams to become well versed in the attributes of PLCs, and
consistently asked how they could learn more. Together we developed a colloguium where the
principals developed a network so their questions could be answered and resources could be
shared. Every step of the way, Rick was there when we needed him...not just through his
teleconferences, presentations, books, and videos, which were all valuable for implementation,
he was also available by email and phone. I continually hear, “I can’t believe it, I received a
return email from Rick DuFour,” That is amazing...a word which describes Rick and the work
that is flourishing in schools. Professional Learning Communities are making a difference in the

lives of children everywhere I visit.

To honor the work of Dr. Richard DuFour, the person who brings the concept of Professional
Learning Communities to life, honors the belief that alf children can learn; it honors the fact that
“all of us,” working together as a Professional Learning Community, really do make a
difference!

Respectfully,

Judith A, Smith
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3939 Thirteenth Street

PO. Box 868
Riverside, California
g2502-0868

47-336 Oasis Street
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92562

Riverside County
Board of Education

Gerald P. Colapinto
Lisa A. Conyers
Lynne D. Craig

Betty Gibbei
Vick Knight

William R. Kroonen

Adolfo Mediano, Jr.

June 18, 2007

To Whom It May Concern:

Riverside County, California is one of the fastest growing regions in the United States
today. It is quite diverse with schools serving more than 400,000 students in 23 different
school districts, including 24% limited English speakers and 26 different home
languages. In 2002, our newly-elected superintendent initiated the call that we at the
county office of education were to serve our districts up close and personal. We were to
be more available at school sites, not sitting at our desks planning events. At the same
time, the accountability movement hit the state and the country...and we were found
wanting. Many of our students were not proficient in reading, writing, or math. In
particular, our significant subgroups were in danger; the English learners, the children of
poverty, and the special education students, We went into the field armed with the
traditional means of creating change. But the interesting thing about change is that it is
rarely brought about by fradition. We built a good work and called ourselves Riverside
County Achievement Team, but there was something missing. That something, we later
fearned, would be of benefit to all students. That something would ask the questions:
What do we want our students to learn? How do we know they have learned? What do
we do if they don't learn? That something used the keyword “learning,” not “teaching.”
That something is PLC, Professional Learning Communities. Listening to the words and
reading the books, and the articles by Dr. Richard DuFour about his work with
professional leaming communities, turned our world upside down. We had found the

“something” we needed to make a difference in the lives of our students in Riverside

County.

Our new vision became: “Every school assisted by RCAT will demonstrate improvement
through a sustainable, systematic focus on learning that is grounded in the professional

learning community process.”




The idea of having a mission, vision, values and goals built on, not rhetoric of years past,
but on professional learning communities that advocate for current reality and a sense of
urgency has developed. We, as a profes.sion, are not successful if our constituents are
failing.... and many were. A focus on learning, results, and collaboration around data,

gave a name and a need to a before nondescript number on a page of charts and graphs.

In Januvary, 2004, the Riverside County Office of Education held its first DuFour
Conference with Dr. DuFour presenting his experience and research in creating
Professional Learning Communities. We set a limit to the number of participants we
could accommodate, but soon realized we had more .interest than the room could hold.
The wave of enthusiasm grew and so did additional DuFour conferences. Qur 6"
upcoming event is scheduled for September 2007 and includes 1,200 registrants and a
healthy waiting list. Every nationally scheduled DuFour event is filled. One participant
responded that listening to Dr. DuFour speak was like a religious experience—or maybe
a better phraseology would be a great awakening to what we as educators need to be

doing to help all students learn.

Throughout our county, each of our twenty-three districts is working toward becoming a
PLC. At our office, the student programs we provide in alternative and special education
are using this model to improve achievernent. We have been invited to speak at other
county offices in California about what we do here that is different, and then the answer
to the question: How do we do i1?” We have a partnership with the California Department
of Education to focus on the achievement of special education students in sixteen sites
throughout California. The resulting data of improvement is leading us to create a
certificate program where other county office educators can learn from our experiences
and implement their own PLC. All of this work is based on the concepts of professional
learning communities. The work of Dr. DuFour has had a tsunami effect in Riverside

County and throughout California.




Others could write a much more professional letter than 1, but this letter of
recommendation about how the Professional Learning Communities have had a
significant impact on education comes from my heart. It has changed the way we do
business in education. We no longer look to working in isolation as the means to
improve student achievement; we collaborate and work together. The research is lined up

behind this change agent—PLC. Today’s leading educators are proponents and

advocates,

It is without hesitation that we recommend Dr. Richard DuFour for the prestigious Brock
Prize. To say he has made a significant impact on the-practice and understanding of the
science and art of education, is at best an understatement. Leamning communities are a
powerful systems change whose benefits will grow as teams of educators put the learning
of our students foremost. We see the results daily at the schools and districts we visit.

Student achievement is on the rise in Riverside County. Dr. DuFour has been the catalyst

for this change.

Respectfully,

e Ps-dnam

Nita Grantham, Director

Instructional Support Services

Division of Educational Support Services
(951) 600-5625 / FAX: [951] 600-5639
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Whatever It Takes LEARNING SUPPORT SERVICES
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June 15, 2007 [malone@powayusd.cort

Re: Richard DuFour and Professional Learning Communities

To Whom It May Concern: '

It gives me great pleasure to write this letter of commendation for Richard DuFour as a powerful educator whose
work has positively impacted the lives of millions of students. I first met Rick 7 years ago when he visited my district
to share his story about reculturing Adlai Stevenson High School. Rick’s ideas ignited the minds of every person in
the room and, simultaneously, touched the hearts of each and every educator. He helped us believe and gave us hope
that we could achieve the mission of our organization ~ “All Students Learning ... Whatever It Takes.”

Since that time, the seeds that Rick planted have continued to sprout and grow at all 34 schools in our district.
Each of the 3 big ideas of a professional learning community have taken root and reaped benefits for students
across our system. By focusing on learning, teachers at all levels and in all grades have ensured that their students
successfully meet academic standards. The results are evident in the fact that 99.96% of Poway’s 2006 graduates
passed the California High School Exit Exam.

Theé second big idea of a professional learning community — collaborative culture — has also taken root. Meetings
throughout the system focus on professional learning and collaboration. Classified staff members, certificated
administrators, and teachers alike dedicate a portion of every week to learning and continuous improvement. Asa
result, significant progress has been made towards reaching each of our district’s two key goals. Critical to our
success is the unique and powerful collaborative relationship that exists between district management and each of
the three unions representing teachers and classified staff members.

Finally, because our district has embraced the third big idea of a professional learning community - governing our
actions by results - our students continue to excel. Poway is recognized across the state and nation as a district
whose students consistently outperform their peers in other districts and states. Another indicator of our success
is the fact that at the conclusion of the 2006-2007 school year, 100% of our schools had met all NCLB

requirements.

In conclusion, Rick DuFour and the concepts of a professional learning community have had a profound infiuence
on students, teachers, and schools across the continent. Because of his continued efforts, students’ lives are being
touched in ways that will create more opportunities for their futures than ever before. Without question, Rick is
deserving of recognition and appreciation for his work.

Sincerely,

net Malojn/e\/ko\jrk\

irector of Staff Development

SERVING THE CITIES OF POWAY AND SAN DIEGO, INCLUDING THE COMMUNITIES OF:

Black Mountain Ranch, Carmel Mountain Ranch, Rancho Bernardo, Rancho Pefiasquitos, Sabre Springs, Santa Fe Valley, Torrey Highlands, 45 Ranch






Cunningham Education Consulting
27826 Colonial
Mission Viejo, CA 92692
Phone: 949 837-6223  Fax: 949 837-6939
judycunninghamfsbeglobal.nei

June 11, 2007

To say that the work started by Dr. Richard DuFour has and continues to change the face of
education in America would be an understatement.

The conversation has changed. The questions asked have changed. Expectations have
changed, Professional development has changed. Expectations of educators, students and
parents have changed. The organization of the district, the school, and the school day has
changed. The assessment of student progress and its use has changed. How teachers work
interdependently to study student work to inform instruction is changing the work in a way
that requires teachers and staff members to design the time and support needed for each child
{0 assure success.

Rick DuFour has brought together current research, building on his own findings. He
continues to bring together those in the field, by the thousands, for collegial conversation
about this work. Rick and his professional team have provided very valuable tools in the
books and video’s. They are loaded with “how to” tools, Providing professional associates to
schools and districts to support their work is helping districts and schools move faster, deeper
and with a clear focus that leads to sustainability.

Building a different culture at a school — a real professional learning community is very
complex. Rick has guided his associates to support this complex work and focus it down to
the basic fundamentals, It is doable! Working with Districts, schools, principals,
superintendents across the country, I have found no one who can argue with the concept of a
professional learning community. They can support the work because they see student results
and see the professionals building their own capacity. When I see an entire 4" grade class go
from only 16% being proficient in mathematics to only 13 % not being proficient I take
notice. Four teachers worked interdependently to decide what their 120 students would learn,
how they would know if they learned it and what they were going to do if they did not learn it.

In my 46 years of education, [ have seen nothing else that has the potential to truly change the
education system. It is not a new program, doesn’t come in a box, isn't something to do on
top of what we already do. It is about doing our work differently with a clear focus, no
excuses, and non-negotiables about working as teams with common assessments and school
wide interventions.

The results that Rick can share from across the country speak to the power of this wonderful
work. With out Rick’s passion, energy and perseverance we would not have this opportunity
to impact the culture of schools. It is essential that this work be supported — our Country’s
future depends on it.
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June 11, 2007
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To Whom It May Concern:

| am writing this letter on behalf of Dr. Richard DuFour and his work with Professional
Learning Communities. 1 ang currently the Director of Instructional Service for the

« Durango School District in Colorado. Previously, I worked for the Colorado Department
of Education as the Professional Development Coordinator for the southwest region of
the state. The region comprises twenty-tHree districts and three Boards of Cooperative
Educational Services and spans 16,000 square mile. As coordinator of professional
development for this large geographic area that included many and varied school
districts, ] was constantly searching for ideas, concepts, and processes that would
guarantee increased results in student learning, be systemic and enduring, and also
motivate teachers to improve their practice.

At the NSDC Annual Conference in 2001, Dr. DuFour was a featured presenter. I had
heard about Dr. DuFour’s work and read some articles he had written in professional
journals. Unfortunately, | was not able to attend his session as it was closed due to
overcrowding. Fortunately, the NSDC recorded the key sessions so I was able to
purchase an audio tape to bring home with me. The first time I listed to the tape 1 was
riveted and immediately understood the potential Professional Learning Communities
* held for ail teachers, students, and the field of education. These and other tapes of the

' PLC process were my constant companions for the next few months as I traveled across
the state doing my work. The more I learned, the more I believed that of all the inittatives
in which the region could engage, PLC would be the one that would actually provide
educators with the necessary tools they needed to improve their practice while providing
the systemic change necessary to sustain the improvement.

After convening a PLC advisory council and developing a strategic plan, we began
regional trainings. Dr. DuFour made numerous trips to the Colorado outback to provide
training for our educators and has remained an accessible resource as the PLC process
‘has been implemented. Teams of educators from every district and BOCES in the region
have attended PLC trainings and have established PLC teams. The southwest region of
Colorado is 200 to 400 miles from any major urban centers. To have access to the quality
of national expertise provided by Dr. DuFour is not common, especially without traveling
gredh distances at great expense. ‘ ‘

The excitement that this new learning provided educators was palpable. Over the past

, four years, PLC has been the focus of regional professional development. The structure

Sandra Berman-LaFrance, Director of Instructional Services
A1 East 12th Street ¢ Purango, Colorado 81301 < (970)247-5411 < (970)247-9581 fax
slafrance@durango.k12.co.us ~ www.durangoschools.org

F )



provided by PLC has become the framework to integrate the content and pedagogical
learning that is essence of imprpved teaching and increased student learning. Data from
districts across the region show increasing scores on state and local assessments. Both
teachers and administrators directly correlate these gains to the structures and
collaborative processes of PLC. Dr. DuFour’s work with PLC has reached into every
school in the 23 districts of southwest Colorado and provided support for educators as
they seek to impove their teaching and the achievement of all students.

One year ago I accepted the position of Director of Instructional Services for the Durango
School District. One of the main reasons for this change in my career was the excitement
I felt about being part of a team that facilitated the implementation of PLC. There are
many important and competing priorities in educational improvement and it is very |
challenging to balance the demands for accountability and the imperatives of21* Century
learning. The framework provided by PLC and the widespread dissemination of this work
by Dr. DuFour is the best hope of educators as they strivg to meet current and futw?
demands for continuous educational improvement.

Thank you for your consideration of Dr. DuFour’s work. Educators and students across
the country have been positively impacted by the power of Professional Learning
Communities and would find Dr. DuFour a most deserving candidate for the Brock
International Prize in Education. It is my sincere hope that Dr. DuFour will be the
recipient of this award,

Sincerely,

Director of Instructional Service
Durango 9-R School District
201 east 12" St.

Durango CO 81301

“slafrance(@durango.k12.co.us
970.247-5411 extension 3425

S5andra Berman-LaFrance. Director of Instructional Services

207 East 12th Street © Durango, Colorado 81301 « (970)247-5411 « (970)247-

slafrance@durango k12 co.us » www.durangoschoois.ory

2581 fax
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UNIVERSITY OF COLORADO AT DENVER  CAMPUS BOX 186 PO BOX 173364 DENVER, CO 80217-3364 PH: (303) 556-6028 FX: (303) 556-6060

June 3, 2007

Dear Advocate for Rick Dufour and Members of the Nominating Committee,
Brock international Prize in Education for 2008;

| am honored to write this letter of support for Rick DuFour for his contributions to the
field of education and to describe how Professional Learning Communities have
impacted education in Colorado. | have known Rick for 6 years working with him as
Executive Director of the Front Range BOCES for Teacher Leadership in Denver,
Colorado. The Front Range BOCES (Board of Cooperative Educational Services)
serves 19 metro region school districts and the University of Colorado at Denver and
Heaith Science Center. Our mission is to impact student achievement by providing
collaborative and quality professional leaming for teachers, administrators and faculty.
We serve over 25,000 educators in Colorado and over 500,000 students.

In the following text, | will describe how Professional Learning Community concepts have
impacted our profession, our practice, our region and state, and most importantly, our
students.

Our profession and practice...

Professional Learing Communities are highlighted in ALL the work describing what
makes a successful learning environment and what impacts student achievement. The
National Staff Development Council has embedded professional learning communities
info their 11 standards and innovation configuration maps in the book Moving NSDC's
Staff Development Standards info Practice Innovation Configuration Volume I. The map
describes what it looks like if teachers, principals, central office staff, schoo! board, and
community are engaged in PLC. Pick up any educator’s journal or publishing catalogue
from Corwin Press, MCREL, ASCD, and Solution Tree and a plethora of titles or
descriptions will reference or connect to Professional Leaming Communities. Many
conferences and gatherings of educators feature PLC as a research-based practice that
impact student achievement. Many other providers of educational services take off on
the PLC concept by endorsing it and integrating it into their programs. it is widely known
and acknowledged that Rick DuFour and his team have solidified the concepts and are
the leaders in PLC. The DuFour team has contributed to improving education
internationally. 1 find it remarkable to think about how Professional Learning
Communities has changed our messages and support to schools with a focus on student

learning.
The metro region and Colorado...

For the past 5 years, the Front Range BOCES has worked closely with Rick DuFour to
provide institutes, workshops, study groups, and follow-up support to educators as they
implement Professional Learning Communities. We reach 500 teachers, administrators.
Board members, and support staff per year in the institutes alone. We also provided on-

b l"l:m\.n School Distecn 140 Aeary dchiond Blsare 2455 Baonnge Sehwoal Doy 24 Poealdo: vl s beaod Py I 2 Brphron Sodusd D s 270
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to help with. Before it was all logistical, how to set up an exam for

common implementation, how to get it graded, how to access the data, what
data is available. Now, feams are beginning to ask deeper questions about
what the data means about the teaching and leaming in the course. We are
seeing improvement from year fo year on common assessments, implying that
the teaching and learning of the course malerial has improved. We see
teachers and students using data to make decisions about what comes nexl,
what to review, what to re-teach, and when to move on. This atmosphere of
constant continuous improvement is spreading throughout the student's
experience, from the classroom, to state testing, to AP testing, and to
college entrance testing. It has even been absorbed into physical
performance in PE and health classes. A key shift in thinking seems fo
have happened. Teachers are thinking about how to use what data to
improve teaching and learning, rather than just what data can we get o
meet a requirement.

These kinds of shifts are not easy to accomplish. They take time and they
take commitment. PLC is not a program that can be implemented. It is an
idea for organizing a school in order to focus on what is important. And
that is something much harder to accomplish than implementing a program.
It equires time for the ideas to take hold, the development of teams and
materials to be workable, and the expectation to self-assess and critique.
It is not as straightforward as a program, it is as complex as a

phifosophy. The way our school works is now very systematic. It seems
hard to imagine how we did things before without this system. And since
it is a systematic not a program, i allows for its own adjustment and
improvement. Constant and continuous improvement is now a normal
expectation, not a point of contention.

Dougias Dietel
Math Teacher and Assessment Canter Facilitator, Legacy High School, Adams 12
School District, Thomton, CO

In summary, the work of Rick DuFour has changed the work in schoois. Students are
learning and adults are working together and focused on results, In Colorado, the PLC
model changed our practices and our educational {andscape! We thank Rick DuFour for
his leadership and infiuence!

If you would like more testimonials or examples, please do not hesitate to contact me.
Susan.Sparks@cudenver.edu

Sincerely, s
()‘ﬂf%d@z%j‘:z/z/@

Susan K. Sparks

Executive Director of the Front Range BOCES for Teacher Leadership




GRANBY MEMORIAL HIGH SCHOOL
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June 26, 2007

Members of the Selection Committee:

I am delighted to write this letter in support of Dr. Richard DuFour’'s nomination as the 2008
recipient of the Brock International Prize in Education.

Dr. Dufour's work on professjonal learning communities (PLCs) assists districts and schools
across the country in transforming their cultures into ones where professionals embraces the
concept that every chiid actually can realize their full potential. Dr. DuFour provides schools
with the practical strategies that both challenge and empower administrators and teachers to
collaborate in creating school cultures that increase student learning. Many reforms efforts
claim to do so, professional learning communities actually make it a reality.

The failure of decades of school reform has been the inability to impact the necessary change
on teaching and learning in the classroom. Dr. Dufour's work on professional learning
communities results in district and school level improvement initiates that are observable in the
daily practices of the school and that increase student achievement.

| can attest to the transformational power of professional learning-communities. Six years ago,
as a newly appointed principal, | staked my professional reputation on if. Simply stated, |
requested the board of education’s support in creating a professional learning community at the
high school as the school’s long term process for school improvement. In turn, | promised that
they would see increased student achievement. That's exactly what happened, so much so,
that in 2006 the school was the first high school in the state of Connecticut to be designated by
the Connecticut State Department of Education as a Vanguard School (recognition bestowed
upon a school for realizing high levels of student performance through a commitment to best
educational practices). Today, schoois throughout the state of Connecticut are embracing the
PLC model with similar enthusiasm and stories of success.

Not only would Dr. Dufour be a deserving recipient of this prestigious award for his significant
contributions to educational reform throughout the United States, but he would also be a
wonderful ambassador for the program. | enthusiastically support his nomination; it has been
my experience that no other educational reform initiative has ever had the positive impact on
improving student learning for all students as that of professional learning communities.

Sincerely,

@@@aa%

Alan Addley
Principal

315 SALMON BROOK STREET « GRANBY, CONNECTICUT 06035 + (8560) 844-3014 « FAX [B40) 844-3026

ACCREDITED BY THE NEW ENGLAND ASSOCIATION OF SCHOOLS AND COLLEGES [NEASAC)

www . granby k12, ct.us







School Board of Brevard County
2700 Judge Fran Jamieson Way e Viera, FL 32940-6601
_Richard A. DiPatri, Ed.D, Superintendent

June 25, 2007
Dear Members of the Brock International Prize in Education Selection Commilttee:

It is an honor and privilege to submit this letter of recommendation for Dr. Richard DuFour and his work in
Professional Learning Communities. I first met Rick in 1993 when I attended the National Staff
Development Councii’s (NSDC) national conference in Dallas, Texas. Ihad just left the principalship for
the director of staff development position in my district, and I was especially interested in his topic, The
Principal as Staff Developer. 1 was so impressed with his session on principal leadership and the concept of
expanding the power of the principalship through powerful, organized teams — the precursor to Professional

; Leaming Communities (PLCs). As the person responsible for principal and leadership professional

1 development, 1 brought Rick into our district in 1994 to give his presentation o 150 Leadership Team

‘ members - principals, Senior Staff, and directors & managers. Little did I know how his presemtation would
permanently change the lives of our instructional leaders and the direction in which our district was going.
Since 1993, the long-term impact of our relationship has been significant and tremendously positive.

Several years ago, 1 brought Rick and his wife, Becky, back to the district to focus on the importance of
vision, mission, values, and behaviors & attitudes as they related to our ever-increasing emphasis on our
organizational values and ethics. Presented within the constructs of the Professional Learning Communities,
it gave our school-based leaders a foundation upon which they could build their school teams so that values
and ethics are embedded into the everyday structure of our schools and not considered as add-ons.

Al the state level, I am on the Board of Directors for the Florida Association for Staff Development (FASD).
1 suggested that we bring Rick and Becky to present at our state-level Fall Leadership Conference a few
years ago so that all state professional developers in Florida could hear about the work that they were doing
with PLCs. The statewide impact of their work has again been significant and very positive,

Florida is a very unique state with regard to professional development. We have the Professional
Development System Evaluation Protocol which is based on the twelve NSDC standards for professional
development. To my knowledge, we are the only state that has a statewide professional development system
protocol as extensive and comprehensive as ours. All 67 districts are reviewed every three years through a
rigorous cxamination process of their professional development systems. Florida’s protocol has 66
professional development standards that are contained in four strauds (planning, deiivery, follow up and
evaluation) and at three levels (district, school, and faculty). The two most challenging standards to
systemically implement center on the implementation of Professional Learning Communities at the school
and faculty levels. After working with the PLC concepts over the past three years, our district’s average
rating in the two PLC standards rose dramatically from 2.0 to 3.1 (school level rating) and from 1.8 to 2.8
(faculty level rating). These ratings are based on a 1 to 4 scale with 1 being “unacceptable” and 4 being
“excellent”. These outstanding results over the past three years are a result of our successful
implementation of the PLC concepts. The overall rating for our 2006 protocol results improved 207% over
the 2004 results. Our work with PLCs had a great deal to do with this impressive systemic improvement.

Our district recently brought Dr. Terrt Martin with Solution-Tree into our district to address our Leadership
Team on in-depth strategies that schools need to consider as they develop and form Professional Learning
Communitiecs. We have many new administrators who are looking for better ways to leverage their
teadership capacity and effectiveness through PLCs. The results of this continued work have provided us
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with significant improvement in student achievement and in developing quality leadership development at
the school and district levels.

Rick and Becky have also been presenters at the Progress Energy/University of Central Florida School
Leadership Institute. This institute is comprised of 13 Central Florida school districts. In the three years
since the institute began, their presentation on Professional Learning Communities was the only one to be
held over a two-day period. Far more local educational leaders attended this institute session than normal
because of the interest in PLCs and their impact on schools.

My school district, Brevard Public Schools, was recently awarded the 2007 Governor’s Sterling Award.
This prestigious award is based on the Baldrige Award Criteria and is awarded to organizations recognized
as role models for organizational performance excellence. We are only the second Florida school district in
15 years since the award was established to have received this honor. Several of the recognized strengths
and best practices in our application were attributed to Professional Learning Communities and our
successful implementation of their concepts,

Rick’s impact through his work with PLCs is comprehensive on a national and international scale; however,
his influence has been equaily significant at the personal level. He has encouraged me to continue my work
with PLCs by inviting me to be a member of the Professional Learning Communities at Work Leaders
Academy. This year-long academy gave participants first-hand experiences and practice with PLC concepts
under Rick’s watchful eye. As a result of my work with the academy, Rick also encouraged me to write an
article on leadership development as the critical element in sustaining the cultural changes of a professional
learning community. With his guidance and mentoring, the article was published this year in a special
edition of the National Forum of Educational Administration and Supervision Journal.

Dr. Rick DuFour and his work with Professional Learning Communities have significantly impacted
individuals, schools, and school systems for a number of years, This work has had far-reaching, positive
results in education in our district, our state, and in our nation. It has been my experience and personal
observation that the evidence of the impact of this work is clear and convincing — PLC concepts are the
future for improving schools and school districts nationwide. As a result of my work, school leadership
teams and guiding coalitions have made significant improvement in student achievement and leadership
development through the implementation of these concepts.

It is my privilege to enthusiastically recommend Dr. Richard DuFour for consideration for the Brock
International Prize in Education for 2008. Should you wish to discuss any part of this recommendation with
me, feel free to contact me at 321,633.1000 extension 240,

Sincerely,

el

Wiiliam B. Hall, Director
Educational Leadership and Professional Development
Brevard Public Schools




The Learning Academy at E.J. Swint
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Jonesboro, Georgia 30238
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Mr. Kenneth C, Wililams Mrs. Jeannie Richmondiynch
Principal Assistant Principal

June 24, 2007

To Whom It May Concern:

Nominating Committee
Brock Intemational Prize In Education

Re: The Impact of Professional Learning Communities

I am writing this letter on behalf of Dr. Rick DuFour and his groundbreaking work
with Professional Learning Communities. My name is Kenneth C. Williams and ] am
an elementary school principal at The Learning Academy at E.J. Swint in Jonesboro,
Georgia. I am in my second assignment as a school principal. I had the challenge of
leading a school mired in cycles of failure. 1 believe the reason I was selected to lead
our school is because I was able to articulate a clear course for improvement in teaching
and learning which ultimately will translate into improved student achievement. The
clear course that I passionately advocate for is our school operating as a professional

learning community.

The effectiveness of PLC’s is as much about what it isn’t as what it is...what it isn’tis a
program, kit, fad, or a trend. It isn't a prepackaged set of answers, attempting to
address often the very specific issues that individual schools have. Initiatives like the
ones I've described have teachers armed with a jaded reservation that often results in a
lack of interest, a lack of buy-in, and a lack of results. This reservation is
understandable in this age of one-size-fits-all product approach to school

improvement.

Professional Learning Communities helps to create a culture of teaching and learning
that addresses the quest of high levels of learning for all students, For all my years in
education, I have seen it written, heard it said, but until PLC’s, had never witnessed a
way of doing things that tangibly and predictably set a
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school on a path of learning for all. With PLC’s being an approach and not a product,
any and all district initiatives can be funneled through the PLC framework. Taking a
systemic approach to addressing the critical questions of a PLC take what are often
random acts of improvement and align them to create the learning synergy that results
in high levels of learning for all. The more we deepen our implementation of PLC
concepts, the more we find ourselves leaving no stone unturned and no student
untouched in the learning process. My work with Dr. DuFour and Professional
Learming Communities has for the first time empowered me to answer the following
questions as the learning leader, on behalf of my school:

1. What do expect students to know and be able to do?

2. How will we know when they have learned it?

3. How will we respond when they haven’t learned it?

4. How will we respond when they do know it?

My sense of self-efficacy as a leader is limitless. More importantly, our teachers and
staff also know of the difference they make. Building a PLC has transformed our
school from a place where adults came to work to a place where students come to
learn. Ours is a school with no shortage of teachers working hard; we have no shortage
of teachers who want students to learn. What we were lacking however was
alignment. Our school improvement pre-PLC looked like 55 arrows shot from the
bows of many marksmen: aiming at targets from many directions, hitting much of
anything predictably. Professional Learning Communities provided us with the
blueprints for alignment. We are now capitalizing on a collective effort to move
toward shared mission, vision, values and goals. We have moved away from a
“hammer and hope” approach to one of results —planned and on purpose. 1t is a distinct
honor to pen this recommendation on behalf of Dr. Rick DuFour and his monumental
work with Professional Learning Communities.

Sipcerely,

nneth C. Williams
rincipal
The Learning Academy at E.J. Swint

Every Child, Every Day
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SCHOOL DISTRICT 54
Edward F. Rafferty

Ensuring Student Success Superintendent of Schools

Letter of Recommendation for Dr. Rick DuFour

June 21, 2007

To Whom it May Concern:

It is an honor to be asked to write a letter of support for Dr. Rick DuFour and his work in creating and
sustaining Professional Learning Communities (PLCs). If you are looking for an outstanding leader in the
field of education, whose work has had a significant impact in School District 54 and in other districis
throughout North America, your search should stop here! After thoroughly investigating Rick’s many
contributions, | am certain that you will be proud to add him to your list of distinguished recipients of the
the Brock international Prize in Education.

This is my 31 year in public education. No philosophical concept has had as much of an effect on
improving teaching and learning as what Professional Learning Communities has to offer. | became
Superintendent of Schaumburg Community Coensolidated Schooi District 54, the largest elementary
school district in lllinots, three years ago. We serve more than 14,000 pre-kindergarten through eighth-
grade students in 27 schools. When | was hired, the Board of Education stated that my primary goal was
to improve student learning. Prior to my appointment, achievement results had flat-lined and staff had
become complacent. Given the high expactations from our community, in addition to the increased
accountably requirements from our state and federal government, these outcomes were no longer
acceptable.

| was famifiar with many of the PLC principles and the long-term success that schools and districts have
experienced after working with Dr. DuFour and utilizing PLCs as a framework. Articles or books that
discuss schoo! improvement initiatives typically reference Rick DuFour and his involvement in PLCs. in
my first year as Superintendent, | had the opportunity to attend a workshop sponsored by the National
School Boards Association; Rick was a keynote speaker. During the presentation to more than 2,500
superintendents and school board members, it became readily apparent that Rick DuFour and his
extensive expearience with PLCs were what we needed to move School District 54 forward.

We have been exiremely fortunate to have just compteted our second year of work in PLCs. Dr. DuFour
has provided ongoing professional development to teams from each of our schools. As his ideas have
taken root and our staffs have seen the benefits of the PLC principles, their excitement has spread to
many of neighbering districts. In addition to the 750 District 54 staff members who have participated in
his two-day workshops, 14 other districts have sent teams and are equally as excited about what PLC
concepts have to offer. We currently have requests from an additional six districts to send teams for
training during the coming school year. Our district is not the same as it was prior to Dr. Dufour's
invoivement. We now have become more focused on what we can do to improve student learning.

The PLC philosophy is the framework that is used to guide our district's school improvement efforts. With
Rick’s support and professional expertise, this framework has enabled us {o evaluate and refine our
teaching practices. Since our involvement in PLCs, staff members now work collaboratively o analyze
student data and utilize the results as they plan instructional activities for their students. This past school
year, PLC concepts were used as the foundation for the revised District 54 Mission, Vision, Collective
Commitments and Goals that were recently approved by the Board of Education.
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Under Dr. DuFour's guidance, PLCs have supported and directed our district's improvement efforts in
several key areas. PLCs have helped ensure that our students are learning and achieving at high levels.
Scehool siructures and support systems that promote a collaborative culture have been created. All staff
members now work In grade-level or content-specific teams to analyze their teaching practices and learn
from the successes of their colleagues what they can do to enhance student learning. Thereis a
renewed focus on results, with every staff member taking responsibility for student achievemant.

Teachers and support staff meet at least two times per week to assess student progress. Through a
school-wide coordinated effort, additional time and support for individuals and groups of students are
provided. Every school has scheduled uninterrupted instructional blocks, while atso providing additional
time on a dally basis to assist students as soon as they experience difficulty. Prior to our involvement in
PLCs, help was usuaily offered after a student was unsuccessful over a long period of time. Daily
enrichment opportunities are also provided for sludents who have already mastered the particular
concepts that are being taught.

Teachers are involved in daily, proactive, problem-solving, professional dialogue, also a significant
change that has taken place. Rather than looking for excuses for why a particular student or groups of
students are not learning, they now coliectively work to answer what they can individually or collectively
do to support high levels of student achievement. PLC teams evaluate their effectiveness through regular
feedback and an ongoing analysis of student achievement data.

District 54 has already seen strong evidence to support the ongoing implementation of PL.Cs at the district
and school levels. Our action research and data analysis support the growing body of research which
has found that the implementation of PLCs has a positive impact on staff and students. Resulis from staff
surveys consistently show that there is greater job satisfaction and increased excitement for teaching.

Students in all 27 schools have demeonstrated statistically significant academic gains in math, science and
reading. After only one year of working with Rick DuFour and implementing PLCs, District 54
experienced the largest single-year increase in achievement as measured on both state and iocal
assessments. Out of 841 districts that educate elementary-age studenis in lllinois, our ranking moved
from 241 to 143. We are awailing the official results from the 2007 assessment; however, preliminary
data indicales a significant increase will be realized again.

PLCs will continue to be the vehicle that is used as we strive to meet the new District Goals over the next
several years. Our district’s success is contingent upon every staff member working together to
continuously monltor, evaluate and improve teaching practices. The bar has been raised for students,
and expectations for our teaching and support staff have increased. Thanks to Rick DuFour and his work
in PLCs, we now have the principles and support for cngoing improvement efforts.

1 highly recommend Dr. Rick DuFour to be the recipient of the Brock International Prize in Education. His
specific contributions to the field of education have a proven record of success. He has assisted us in
clarifying our focus and in changing how our schools are struciured and operate. He has done this by
providing us with the research, systems and strategles to make a significant impact on student learning.
Wae in School District 54 strongly befieve that there is no one more deserving than Dr. Rick DuFour to
receive The Brock international Prize in Education Should you have any questions regarding this letter of
support or need additional information, please do not hesitate to contact me.

Sincerely,

)

Edward F. Rafferty
Superintendent of Schoo




July 2, 2007

To whom it may concerp:

I'am honored to write a letter of support for Dr. Richard DuFour. As superintendent of Kildeer Countryside

Community Consolidated School District 96, { have known Dr. DuFour for more than twenty years and have
watched him become a passionate advocate for the development of Professional Learning Communities in
schools across the United States and Canada.

Dr. DuFour is a personal and professional mentor to dozens of administrators and teacher leaders across
the nation. Many of us regularly attend his training seminars, workshops, institutes, and learning retreats.
Each time we work with him we take away new information about how to make our schools better for
students. It has been said, “Making everyday things complicated is commonplace, but making complex
and complicated things simple is genius.” Dr. DuFour has demonstrated real genius by identifying and
succinctly articulating the factors that improve student achievement,

District 96 is a school district that has both benefited from and been influenced by Dr. DuFour's work. For
years, District 96 was satisfied with the level of student learning. Results of the state assessments
routinely showed 75 to 80 percent of our students met or exceeded state standards. Most felt the District
was a pretly good place to learn; teachers were comfortable, parents were supportive, and there was litlle
motivation o work differently. The measure of our success changed in 2001, however, when the Board of
Education set a goal that 80 percent of all students would meet or exceed state standards in literacy and
numeracy.

With no concrete strategy in place for responding to the Board's challenge, we began to consider and apply
the ideas Dr. DuFour advocales in the process of creating and sustaining professional Learning
Communities. Today, the results of that journey are dramatic. The following paragraphs ilfustrate the impact
of attending to the big ideas of a learning community and demonstrate how good schools or school systems
can become even better when they organize themselves around the important ideas of a Professional
Learning Community.

Since 2001, student achievement in District 36 has improved annually. The latest data from 2007 indicates
that more than 95 percent of all students now meet or exceed state standards. Over the same period, the
number of District 96 students placing in at least one advanced placement or honors-level course at
Stevenson High School has increased from 24 percent to 43 percent. Further, as many as 80 percent of the
District's special education students now are meeting state standards in reading and math. This
improvement could not have happened without examining our District in light of the ideas Dr. DuFour has
communicaled so passionately.




What do these gains in measures of student achievement mean? There is evidence to show the
improvement of District 96 schools is significant when compared to other high-performing school districts in
llinots. Using state assessment results as the measure, the District's overall rank has improved from 55 to
9= of the fifteen highest-performing elementary school districts in the state and District 96 has improved
more than any other in the previous five years. We believe this success is a direct result of our embracing
the important principles Dr. DuFour has communicated so clearly.

Finally, District 96 was recognized by Chicago Magazine {Qctober 2006) as one of the highest
achieving/lowest spending school districts in liinois. Likewise, the Chicago Sun-Times recognized five of
the District's schools as being among the top fifty schools in Ilfinois and the State Beard of Education
nominated one of the District's middle schools for a federal Blue Ribbon Award. Again, this recognition is
attributed to the District’s deliberate and focused implementation of the ideas Dr. DuFour has
communicated so consistently.

There is no doubt that Dr. DuFour's tireless efforts to passionately, clearly, and consistently communicate
the big ideas of a learning community have made a difference in the way we work in District 96. Our
teachers now understand the importance of learning as opposed to teaching. We realize the critical nature
of creating a colfaborative culture that is results oriented and focused on learning. As a school district, our
practice is grounded in clearly articulated standards, sophisticated assessment practices, and systematic
intervention programs. Teachers in District 96 are committed to the practices that help all students learn.

Itis apparent that implementing the concepts that Rick DuFour advocates has been instrumental in
improving learning for thousands of students in our schools. Magnify that local impact by hundreds of
school districts and thousands of schools and it is easy to recognize that Dr. DuFour's fegacy has been lo
positively affect an entire generation of students and teachers. t am confident | speak for many when f say
that his work to realize the power of Professional Learning Communities has been instrumental in
improving schools everywhere.

In short, Dr. DuFour and the clarity of his vision are in large part responsible for the success of our
students. District 96 would not be recognized as one of the premier school districts in the state of llinois
without his indisputably significant contributions.

N B8l hons

Thomas W. Many, Ed.D.
Superintendent of Schools
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June 20, 2007

To the International Prize in Education for 2008 Awards Committee:

It is with great pleasure I write this letter of support for Dr. Richard P. DuFour and the
Professional Learning Communities educational reform movement.

As the current Superintendent of Adlai E. Stevenson High School District 125 in
Lincolnshire, Illinois, and a twenty-one year administrator in the District, [ had the
privilege and benefit of working with Dr. DuFour in the very “school laboratory” in
which he crafted the mission and vision of adults working in schools committed to
becoming a professional learning community. When looking for the root causes to why
students do not fearn, researcher and staff developer Doug Reeves states:

A growing body of research ... makes it clear that poverty and ethnicity
are not the primary causal variables related to student achievement.
These demographic variables have strength only when researchers fail
to measure teaching and leadership variables. In other words, when the
adults in the system—teachers and leaders—start to take responsibility
for their role in educational accountability, it becomes much more
difficult to blame children and parents for poor student achievement.

- Doug Reeves, 2000 -

Dr. DuFour single handedly blasted through the 1980°s and 1990’s mindset barrier that
student learning must be conditional to factors outside of any adult responsibility. Dr.
DuFour synthesized research, transformed craft knowledge from industry into the
educational genre, and authored or co-authored four groundbreaking books that have
become a sustained and systemic part of the staff development curriculum at thousands of
school districts throughout the United States. These books include:




. Professional Learning Communities ai Work (1998 and 2005). This book

—has been recognized by the National Staff Development Council as one
of the essential elements in the historical evolution of professional
learning in schools.

. Whatever it Takes (2004)
v On Common Ground (2005)
. Learning by Doing (2006)

Dr. DuFour has also published more than forty educational leadership articles for ASCD,
NSDC, Kappan, and NASSP to name a few, that are required reading in most university
graduate school educational leadership classes.

In large part, due to Dr. DuFour’s passionate vision for and commitment to the ideals of
professional learning communities, our school district has been host to more than 12,000
educational leaders representing over 1100 school districts throughout the world during
the past five years. An educational revolution that requires adult accountability and
responsibility for sustained and significant improvement in student learning has been
sparked by Richard DuFour’s uncanny ability to lead and teach other school leaders and
teachers to explore the barriers of teacher isolation and the inherent inequities caused by
such isolation.

Leading educational and “results-driven” authority Michael Schmoker has established an
“Iron Clad Case for Professional Learning Communities” and has stated that “the best,
least expensive, most professional rewarding way to improve schools” is through
professional learning communities, Dr. Schmoker joins a chorus of highly recognized
educational professionals that can testify to Dr. Richard DuFour’s crucial leadership role
tn serving as the catalyst and bridge of professional learning community theory into
practice. The founding father of this educational reform movement, Dr. DuFour has
brought coherence to many of the nation’s leading thinkers on this issue including:
Thomas Sergiovanni, Michael Fullan, Doug Reeves, Dennis Sparks, Richard Elmore,
Rick Stiggins, Linda Darling-Hammond, Milbrey McLaughlin, James Stigler,

Grant Wiggins, and others,

In Good to Great, Jim Collins identifies professional will and personal humility as an
essential trait of top organizational leaders — or Level 5 Leaders. This is the essence of
Dr. Richard DuFour. He is a leader that has tremendous will for removing barriers to
student learning, holding all adults accountable to a cycle of continuous improvement,
and taking personal respensibility for creating hope and high expectations for all
students. Dr. DuFour is a window mirrow/leader —he looks in the mirror to take
responsibility for poor results, and he gives credit to others, and looks out the window
when success is to be celebrated.




In his book, Whatever it Takes: How Professional Learning Communities Respond when
Kids Don’t Learn, Dr. DuFour states:

We should indeed promote high levels of learning for every child enfrusted

to us, not because of legislation or fear of sanctions, but because we have a moral
and ethical imperative to do so. We can no longer claim that our fadult] efforts
have no impact on the learning of our students. Second, it is possible to help
more students succeed at higher levels than ever before if we are willing to
change many of our assumptions and practices, most of which draw their origins
from earlier times when education was infended to serve a far different purpose.
This book rests upon the conviction that test scores will take care of themselves if
educators commil to ensuring that each student masters essential skills and
concepls in every unit of instruction, align their practices and resources toward
that purpose, and discontinue many traditional practices that do not serve that

purpose.

Rick DuFour is an extremely talented and gifted leader, and these words capture the
fundamental essence of his expectations — and the expectations of a professional learning
community. His work has had such a significant impact on my life as a leader, that as
President of the National Council of Supervisors of Mathematics (NCSM), we are
creating a National Leadership Standards Framework built upon the tenets of a
professional learning community.

[ can think of no one more deserving for this prestigious award than Dr. DuFour,

Most sincerely,

2

Timothy“D. Kanold, Ph.D.
Superintendent

TDK:nw
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June 25, 2007
To the Brock International Prize in Education Committee:

It is my sincere pleasure to be writing this letter of support for

Dr. Richard P. DuFour as a nominee for the Brock International Prize in
Education. [ simply cannot think of a more deserving educator and
practitioner than Dr. DuFour.

Under Dr. DuFour’s leadership from 1983 to 2002, Adlai E. Stevenson
High School in Lincolnshire, Iliinois, received numerous state and
national awards, earning the reputation as one of America’s best high
schools. As a result of his influence and leadership, the United States
Department of Education described Stevenson as “the most recognized
and celebrated high school in the United States in the 1990’s.”

In 1965, at the school’s dedication ceremony, Stevenson’s first
Superintendent Harold Banser, remarked that Stevenson High School
was “born out of conflict, nurtured by adversity, and destined for
greatness.” Although the school had been making progress over the
years, it was not until Dr. DuFour’s arrival that greatness was realized at
Stevenson High School.

After being named Principal of Stevenson in 1983, Dr. DuFour quickly
set to work restructuring and reculturing the school as a professional
learning community. What was once a culture of low expectations and
achievement, under Dr. DuFour’s leadership, Stevenson quickly became
a national model of excellence in educational reform. The school had
come so far, so quickly, that in one of his last campaign stops and
speeches on the front steps of Stevenson in 1988, future President
George H.W. Bush suggested that if all schools modeled themselves after
Stevenson, our national education problems would be solved.

Throughout the 1980’s, 1990’s, and 2000’s, Dr. DuFour has been at the
forefront of educational change and reform. While it would be years
before the education community at large followed his lead, as Principal of



Stevenson High School, Dr. DuFour was an early proponent of creating
strong school cultures of high expectations and ensuring success for all
students. While detracking the lower level classes at Stevenson in his
early years, at the same time, Dr. DuFour removed all the artificial
barriers to the college-level curriculum and Advanced Placement classes.
While some in the educational community at the time questioned the
wisdom of expecting all students to achieve at high levels, Dr. DuFour
was insistent that the teachers at Stevenson were working to ensure that
all students were held to high academic standards and encouraged to
pursue the school’s most rigorous curriculum. The results speak for
themselves. While less than 100 students participated in Advanced
Placement courses in 1984, today more than 1400 students are enrolled
in Advanced Placement courses, writing more than 3,300 exams every
year. In fact, the College Board has responded to the success that
schools like Stevenson are having in educating all students, and has
changed its mission from providing college-level experiences for the best
and the brightest students, to providing “Equity and Access” for all.

While Dr. DuFour’s accomplishments as Principal of Stevenson High
School were significant, it was as Superintendent that he cemented
Stevenson’s future as a world-class high school, and became a national
leader in education reform along the way. Dr. DuFour was one of the
very first practitioners to take the lessons from Senge’s seminal work,
The Fifth Discipline (1991), and apply them to schoois.

Dr. DuFour led the effort at Stevenson to restructure and reculture the
school from a teaching institution to a learning organization. To do so, he
led the creation of curriculum teams in which teachers worked
collaboratively to develop curriculum, plan lessons, create and
implement common formative and summative assessments, and analyze
student learning. While in the traditional school, teachers have worked in
silos of isolation, Dr, DuFour described a more attractive future in his
groundbreaking work, Professional Learning Communities at Work
{1998). Nearly ten years later, our profession expects, and the research
has demonstrated, that the collaborative teacher teams are the
fundamental components of successful school improvement.

Dr. DuFour has also led a local and national movement to insist that
schools respond to Larry Lezotte’s belief that “High expectations for
success will be judged not only by the initial staff beliefs and behaviors,
but also by the organization’s response when some students do not
learn.” At Stevenson, Dr. DuFour worked with the faculty and staff to
develop school-wide interventions and systems of support for students
who were not learning. Nationally, once again, the education community
has followed Dr. DuFour’s lead, and our profession now insists that




schools develop comprehensive organizational systems of support for
students.

Today, Dr. DuFour’s strong belief that the collaborative teacher team
must be seen as the catalyst for instructional improvement, and the
school must provide an organizational response when students are not
learning, is widely accepted and agreed upon. Interestingly, the
educational research community is “catching up.” In her research,
Milbrey McLaughlin has noted that:

“Throughaut our ten-year study, whenever we found an effective
school or an effective department within a school, without exception
that school or department has been part of a collaborative
professional learning community.”

Additionally, in an amazing convergence of clarity and coherence around
the ideas that Dr. DuFour has been espousing for years, noted
educators, researchers, and practitioners have all come together in On
Common Ground (2006}, in complete harmony and agreement that the
school as the professional learning community is our best hope for
significant and substantive school improvement.

As an educator, practitioner, author, and national consultant,

Dr. DuFour has been at the forefront of the movement to redefine the
fundamental purpose of our schools as learning rather than teaching. In
Learning by Doing (DuFour, et. al., 2006} he writes:

“Whereas many schools operate as it is their primary purpose to
ensure that children are taught, the school as a Professional
Learning Community is dedicated to the idea that their organization
exists to ensure that all students learn essential knowledge, skills,
and dispositions. All the other characteristics of a PLC flow directly
from this epic shift in assumptions about the purpose of the school.”

At no point in the history of western civilization has a society attempted
to do what we are doing now — working to ensure high levels of learning
for all kids. If our nation’s schools are to reach our full potential for
educating all students as scholars, artisans, and citizens, it will be
because we have followed Dr. DuFour in creating schools that
understand and assume learning as the fundamental purpose.




While there are many talented and competent educators across the
country, [ firmly believe there is no one who is more responsible for our
profession’s current insistence to reculture our schools as professional
learning communities. As such, I am certain that Dr. DuFour will serve
as an excellent representative of the Brock International Prize in
Education, and he will continue to be relentless in his efforts to ensure
learning for all our students.

Most sincerely,

=
Eric Twadell, Ph.D.

Assistant Superintendent
for Leadership and Organizational Development

ET:nw
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JACK BALDERMANN
SUPERINTENDENT

To the Brock Intermational Prize for Bducation Committee:

The Professional Learning Community initiative, Jed by Rick DuFeur, is certainly the
most powerful and positive movement in American education today. I have visited over
100 high schools throughout the country and presented at conferences throughout our
nation. I cannot think of an idea or thinker that have bad a more meaningful or significant

impact,

Since T first met Rick DuFour eleven years ago, I have worked with my school
improvement teams to implement the Professional Learning Community model at two
different high schools. At both schools, the lives of our students were dramatically

improved.

At Riverside Brookfield High School (Tllinois), our graduation rate incrcased from a ten
year average of 91% to 99% (including 2 100% graduation rate for our Hispanic and
‘African-American students), and our student achievement scores saw impressive gains,
Before we implemented the Professional leaming Community model, our school was not
ranked in the top 1,000 high schools in the nation according to Newsweek magazine, Last
year, Riverside Brookfield was named one of the 100 Best High Schools in America. We
have also realized significant gains in the tests mandated by our state. This would not
have occurred without Rick’s influence and the Professional Leamning Community
concepts, Our staff has unanimously employed the PLC model and the quality of
education at our school has improved because of it.

Beyond the numbers, statistics and rankings, ! am most impressed by Rick’s work that
encourages that we demand success for every student and do “Whatever it Takes” to see
that our students learn.

Rick DuFour has influenced my career more than any other educator, and the

Professional Learning Community model is embraced willingly by quality educators
throughout this country because it benefits students, schools and teachers,

Sincerely,

Ok Gaﬂ.dbwaw

Baldermann
Superintendent/Principal
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Lawrence Public Schools A
110 McDonald Drive ' o

Lawrence, Kansas 66044-1063 k

Telephone: (785) 832-5000 ——

To: Selection Committee
Brock International Prize in Education for 2008

From: Dan Neuenswander
Director of School Leadership
Lawrence Public Schools
110 McDonald Drive
Lawrence, KS 66044

Re:  Nomination of Riék DuFour

It is indeed a privilege to have the opportunity to urge your consideration of the
nomination of Rick DuFour for the 2008 Brock International Prize in Education. 1 have
been a teacher and administrator in the public schools since 1960 and while I have seen
many innovative ideas tried in the public school arena very few have had a lasting effect
on improving the performance of professional educators and students alike. The work of
Madeline Hunter to bring focus to the science of effective instruction continues to live in
many classrooms across the country. The research of Larry Lezotte, Wilbur Brookover
and Ron Edmonds in identifying the lead indicators of effective schools commonly
known as “the correlates” continues to be the standard for evaluating a school’s potential
for meeting the challenge of “learning for all.” And, most recently, the work of Rick
DuFour in developing and demonstrating the power of Professional Learning
Communities (PLCs) and its impact on student performance has provided the practical
knowledge and tools to move from knowing to doing, from theory to practice, from
discussion to results.

The power in Rick’s work with PLCs is derived from several sources. First, the “big
ideas™ of Professional Learning Communities communicate clearly. While
implementation of these big ideas is hard work, understanding the task is not
complicated. The big ideas include a focus on learning, creating a collaborative culture
and attention to results,

Second, the effective use of PLCs has given the Lawrence Public Schools a common
language with which to discuss and collaborate about the improvement process. Not only
do we use this common language to communicate within the district but the PLC
concepts have been so widely accepted that the language is rapidly becoming common at
both the regional and national level. Virtually every practicing school leader knows the
critical questions related power standards, common assessments and interventions which
provide the basis for a “focus on learning.” Universally, agreement is being reached
about the need for, and the appropriate and effective use of collaboration time. And in
this day of No Child Left Behind, who can argue with the demand for attention to results?




Finally, because of the long-term success of Stephenson High School under DuFour’s
leadership and the ever-growing number of schools and school districts that have
demonstrated the value and power of the work of PLCs, school leaders across the country
have a greater sense of hope. We know the job can be done because it has been done and
because we are seeing the gains in student performance in our own schools.

Teachers are also more hopeful and are gaining a greater sense of efficacy because they
know that they are not required to solve in isolation every learning problem they face. As
they experience improved student performance, even with the most chalienging learners,
they are gaining confidence in the power of teams and their ability to be instructional
leaders.

The Lawrence Public Schools have not mastered all of our challenges. Lawrence has an
increasing percentage of students with environmental delay and a rapidly growing
number of students without English language skills. In spite of this fact, the evidence is
clear that we have an increasing percentage of students who can demonstrate proficiency
in the core areas of reading, writing and math, and at the same time, we have a growing
percentage of students who are reaching the Kansas Standard of Excellence.

The message of effective use of PLCs as delivered by Rick DuFour resonates with
practitioners in part because he is a practitioner who understands our challenges and
speaks our language, and in part because it just makes sense. Even casual “attention 0
results” makes it abundantly clear that the effective use of PLCs is making a difference
for our kids. We believe and are demonstrating that we can reach the lofty goal of
“learning for all.”

The work of Rick DuFour has had a tremendous impact on both our professional staff
and our kids. I cannot imagine a more worthy recipient for this prestigious award than
Rick DuFour. Associating your organization with Rick DuFour will always be a source
of pride for the Brock International Prize in Education.

d@wgz

Dan Neuenswander




Haysville Unified School District # 261

1745 W Grand
Haysville, Kansas 67060

May 30, 2007

To Whom It May Concern:

I have had the professional pleasure of working with Dr. Rick DuFour since 2004. 1took
my entire administrative team to one of his conferences in order to learn all we could
about Professional Learning Communities from Rick and his colleagues. My
administrative team was immediately struck by the potential power of these concepts to
transform teaching and learning in our school district.

We were able to have Rick and Becky DuFour come to our school district to provide two
days of inservice about PLCs in 2005. Because we understood the power of PLCs, we
offered the opportunity to attend this conference to school districts across the state of
Kansas. Over 200 out of district teachers and administrators attended the conference
from forty different school districts. This helped the Professional Learning Communities

concept to expand in Kansas.

The results in our school district have been sensational! Our entire community
understands the PLC questions. Our staff has created an electronically available
curriculum mapping process that empowers all staff members to know what we expect all
students to know and be able to do. The teachers have created common, formative
assessments in order to ascertain where students are in the process of acquiring the
knowledge and skills. A pyramid of interventions has been established to assist students
who did not acquire the knowledge and skills. The teachers have created activities so that
students who already had acquired the knowledge and skills would have access to
compelling learning opportunities. In our school district student achievement is
increasing at a faster rate than ever before.

The effects upon teachers have also been tremendous. Teacher-leaders have emerged
among building staffs. Teachers feel empowered as they meet in collaborative teams,
solve problems, create products and share the success they are having with students with
other teachers. This has enabled best practices to proliferate throughout our district.

This whole district transformation is not just happening in Haysville, Kansas. It is
difficult to find districts in Kansas that have not embraced Professional Learning
Communities and they are also achieving the same spectacular results. The Professional
Learning Communities processes have transformed teaching and learning in the Haysville
School District and beyond.

Our district was one of the first in Kansas to embrace PLC concepts and processes. The
Professional Learning Communities concepts are sweeping the nation and improving
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June 11, 2007

Dr. Richard P. DuFour
465 Island Pointe Lane
Moneta, VA 24121

Dear Rick:
We are celebrating the success of your two-day workshop with us!

As you discovered, the members of our Kentucky CEO Superintendents Network are experienced
superintendents who serve high-achieving districts. The Network was initiated four years ago by then
Kentucky Commissioner Gene Wilhoit. Their mission is to create, participate in and sustain professional
development that centers on the stated needs of Kentucky superintendents relative to the question: What
much high-performing superintendents know and be able to do to accelerate and sustain a professional
culture of innovation focused on high levels of student achievement?

In September 2006, the Network needs assessment indicated that you were the most requested speaker.
During the year superintendents and their district leaders read your books, On Common Ground and
Learning by Doing. Approximately 300 Kentucky school leaders attended your workshop on June 5-

6. Network members have now requested that their 2007-2008 Network retreats be focused on in-depth,
ongoing discussion of issues of implementation focused on building professional learning communities.
The evaluations for your workshop were the highest anyone has ever received.

Thank you for your thoughtful work based on learning and focused on students. It is making a difference
in Kentucky!

Sincerely,

,éwﬂ W 77%1/‘#)&;4_4_ / ; M

Steve Schenck Nawanna Privett

Associate Commissioner Director, Kentucky CEO Superintendents Network

Office of L.eadership and School Improvement
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June 27, 2007

Dear Nominating Commiltee for the Brock Internationat Prize in Education;

| am thrilled to write this lstter on behalf of Dr. Richard DuFour, who has been nominated for
the Brock International Prize in Education for 2008. Without a doubt, his work in Professional
Learning Communities {PLC) has captured the hearts and minds of the Maine Principals’
Association (MPA) and its members. Before | describe the impact of the PLC concept on the
MPA and its member schools, it might be helpful o know a bit about us.

The MPA is a private, non-profit association representing Maine's 900" K-12 principals,
assistant principals, and career and technology center directors in the Professional Division
and 155 high schools in the Interscholastic Division. Each division is comprised of standing
committees, which support the work of the association. The MPA dates back to 1921 and
focuses its work on promoiing the principalship, supporting principals as educational teaders,
and administering interscholastic activities in grades 9-12, in fact, the PLC concept
resonates with the MPA’s mission: “To assure a quality education for all students, the Maine
Principals’ Association will ... support principals as educaticnal leaders ._."

That said, { first became aware of Rick DuFour through his regular columns in The Journal of
the National Staff Development Council. His writing intrigued me because it was visionary,
positive, and practical. The implications for principals were always common threads. | can
remember thinking, this is someone whom we should consider bringing to Maine. Since | am
the lead planner for professional development in our association, I attended the National Staff
Development Council's annual conference in Denver in 2001 -- specifically to hear Rick
DuFour. By the break, when | infroduced myself to Rick and Becky Burnette, it was clear to
me that we would invite Rick (and ultimately Becky) to present at one of our conferences.
Because of scheduling conflicts, we were not able to make this happen untit April 2006. Litlle
did 1 know &l the time what impact PLCs would have in Maine.

In retrospect, a proverbial perfect storm was brewing. The impact of No Child Left Behind
(NCLB) combined with Maine's unwieldy system of Learning Resulis (state standards) and an
even more unwieldy state comprehensive assessment system left many educators at best
wary of national and state mandates and at wors! downright cynical. In the spring of 2004,
the MPA's Curriculum and Instruction Committee published recommendations for revising
NCLB and then took on the task in 2004-05 of answering two questions: 1.) Whal are we
doing to address students who aren't learning? And, 2.) What interventions hold the most
promise? An important resource for the committee was Whatever it Takes: How
Professional Learning Communities Respond When Kids Don’t Learn {2004), specifically the
definitions of “intervention” and “remediation.” Because our members are by nature practical
people as well as problem solvers, the result was a compilation of K-8 and  9-12 best
practices in remediation and interventions in Maine schools, Learing for ME (June 2006),
which was sent {o all our members. This was our first step as an association into the domain
of PLCs.

Learning for ME coupled with the DuFour's presentation at our 2006 Spring Conference (a
first ever, sold-out spring conference} marked a turning point for the MPA and for our
members. Because of the DuFours’ message of hope and inspiration, which honors the
collaborative work of teachers and principats while pushing them to address the learning
needs of individual students right now and without excuses; clarity regarding what PLCs are
and are not; the focus on school culture which gets to the essence of schooling -- learning for
and by all; the DuFour’s experience as successful K-12 principals leading PLCs; and the
availability of resources to support PLCs, our members took action — both within the
association and in their schools and school districts.

AreiATE: NATIONAL ASSOCIATION OF ELEMENTARY SCHOOL PRINCIPALS AND THE NATIONAL ASsociaTION OF SECONDARY SCHOOL PRINCIPALS

Meumeer: Nanonas Feoeration oF STate HiGH ScHoor ASSOCIATIONS
Memeer: Maine EpucaTion LEADERSHIP CONSORTIUM
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The MPA immediately recognized that we needed to support our members in this endeavor. To this end,
we designed and implemented in the fall of 2006, a three session series, Let the Conversation Begin!
Using Protocols to Promote Professional Learning Communities Focused on Student Results, for
principals and school teams. Within three weeks, we sold out this series. Led by Dr, Catherine Glaude,
the principal of Yarmouth {ME] Elementary School and the author of Protocols for Professional Learning
Conversations (Merville, B.C.: Connections Publishing, 2005), the series answered the question, "How
do leaders foster a culture for conversations and actions focused on improving student resuits, while at
the same time supporting individuals as they develop their skills in learning from colieagues? This series
was so successful that we will be offering it again in the fall of 2007. Likewise, at committee meetings;
elementary, middle fevel, and high school discussions and a special concurrent session on PLCs at our
Fall Conference in November 2006; and at elementary and middle level! discussions at our Spring
Conference in April 2007, the MPA provided vehicies for our members to share, problem-solve, and
network regarding impiementation issuas they were living.

We are pleased that the DuFours will be joining us again for a two-day workshop, Assessing and
Advancing Progress on the PLC Journey, in mid-September 2007. This follow-up to the 2006 Spring
Conference promises to further PLC implementation in Maine. We have already registered 500
participants (and are keeping a waiting list), who make up school and district teams as well as a team
from the Maine Depariment of Education. The Maine Principals’ Association is committed to “whatever it
takes” to ensure that the PLC journey continues in our stale.

Without a doubt, the PLC concepl is impacling the culture of the MPA and the services we offer.
Likewise, the PLC concept is impacting Maine schools and districts from Fort Kent to Kittery and from
Bingham to Harrington {check this out on a mapi).

I am honored to write this letter on behalf of Rick DuFour. He epitomizes the intent of the Brock
Internationat Prize in Education — to honor an individual who has made a specific contribution to
education that has had a significant, positive impact. The PLC movement is about hope and trust in the
work of those who lead our schools and classrooms. If | can provide further information, please contact
me at 207-622-0217 (o); 207-786-4342 (h); or deringis@mpa.cc.

Sincerely, @ .
i WUa.

Phyilis Y. Deringis, Ph.D.

Assistant Executive Directo

tim
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June 15, 2007

To whom it may concern,

| hope that this letter finds you enjoying the best of health and spirit. 1 am very pleased and honored to
recommend the work of Dr. Richard Dufour and the Professional Learning Community {PLC) model for
your prestigious Brock international Prize in Education award.

| served as the principal at Levey Middle School in Southfield, Michigan USA from the year 2001-2005.
The student population at Levey is 97% African-American and nearly 80% of our students live at or
below the U.S. national poverty line. When | arrived at Levey Middle School, the school had many
problems, including those associated with the well-documented U.S. Achievement Gap between black
and white students. Some of those problems Included low achievement on our state’s academic
assessment, which were far below state averages, high teacher employment turnover, poor student
attendance, and huge school culture issues, including over 3000 student disciplinary suspensions during
the 2000-2001 school year.

My tenure as principal at Levey began in 2001, and we started to implement the PLC model of school
organization, and the resuits were phenomenal. We organized our teachers into academic teams who
focused on identifying the most essential elements of our curriculum and they agreed to focus on
assuring that each student mastered those elements. This structure also allowed our teachers the
opportunity to share their knowledge and mentor one another so that each teacher had a wealth of
pedagogical knowledge and teaching resources. This aspect of the PLC philosophy enabled our teachers
to guide our students to much higher levels of achievement on academic assessments. Our students’
performance increased 58% in Reading, 45% in Math, 35% in Science, and 64% in Social Studies
between 2001 and 2005 on our state academic assessment, the Michigan Education Assessment
Program (MEAP). This growth allowed us to far surpass state averages in each academic area and it
earned our school state and national acclaim for high achievement and closing the racial Achievement

Gap.

In addition to the growth in student achievement, we witnessed many other benefits from
implementing the PLC model. By engaging in the PLC process of ongoing, site-based professional
development, our teachers became experts in every aspect of service for our students. One of the most
notable areas was school climate. Through an in depth, school-wide study of urban culture and urban
school classroom management, we were able to significantly decrease our student suspensions from
3,000 in the year 2001 to 148 in 2005. Through the process of action research, our staff was able to
establish several national models of creative programming. Teachers at Levey created a nationally
acclaimed Hip-Hop Literacy program, which takes advantage of the student’s prior knowledge of rap
music and the hip-hop culture in order to teach students high levels of literacy, a school-wide business
program, which focuses on preparing students for entrepreneurship, and a filmmaking class which
fosters a love for writing and theatre through writing and producing films.
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June 21, 2007
Superintendent

Brock International Prize in Education Committee

¢/o Dr. Rick DuFour
465 Island Pointe Lane
Moneta, VA 24121

Dear Brock Award Selection Committee:

As the superintendent of Fraser (Michigan) Public Schools, 1 am writing to support the
nomination of Dr. Rick DuFour as a candidate for the Brock International Prize in Education.

I strongly support Dr. DuFour because he has made a profoundly positive difference in the way
Fraser Public Schools educates its 5,000 students. Our former mode of student instruction was
often based on what resembled a lottery. Trapped in a tradition of teacher isolation, students in
the same grade, in the same school were subject to different educational paths based on their
assigned teacher. Those assigned to Teacher 1 would learn A, B, & C, while classmates assigned
to Teacher 2 would often learn D, E & F. Thanks to adapting the DuFour professional learning
community (PLC) framework, our students now receive an education based a defined set of
‘common essentials selected by a grade level teacher team. With a curriculum centered on these
essentials—which the teachers commit to teaching and reteaching until students reach mastery—
teachers blend their collective strengths to move each student toward mastering the essentials.
This is far different, and much preferred, to the former approach of each teacher selecting
individual points of emphasis in isolation and relying solely on their own knowledge to achieve

learning.

While Fraser has a tradition of great state assessment scores, the PLC approach has helped
organize and spread the best practices in our district to the point where our elementary schools
dominated the state assessments among the 21 districts in our county. Fraser was #1 in Macomb
County on all elementary state assessments in English language arts and math in 2006. While it
would be a stretch to attribute all of this success to PLCs since Fraser has a tradition of high state
assessment scores and pockets of our elementary teachers were informally using many of the
PLC practices before hearing of DuFour, formally adapting the his framework has spread best
practices from pockets to all corners of our buildings. Dr. DuFour’s model has created
improvement from the inside out.

In April of this year, the ABC affiliate in Detroit televised a live town hall meeting on
educational issues. One part of the program featured local districts that achieve at higher levels

BOARD OF EDUCATION
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than surrounding districts. Fraser Public Schools was selected as such a district. Broadcast on the
show was a Fraser elementary principal and teacher stating the reasons for their school’s success.
They both responded in PLC terms: defining team essentials, creating team common
assessments, analyzing results as a team, and creating team interventions specific to the analysis.
These words can be directly attributed to Dr. DuFour and the impact he has made in the Fraser,

While we still have far to go in our journey towards becoming a PLC, the impact of DuFour’s
model is already showing. At Fraser High School, a team of teachers has identified a problem
with freshmen failures (50% of the school’s failing grades) and disciplinary referrals (39% of the
disciplinary referrals) and collectively designed a program that reduced these numbers to 38%

and 30%, respectively.

While Fraser was one of the first districts in southeast Michigan to begin the PLC movement, I
would estimate that nearly half of the 86 districts in Wayne, Oakland, and Macomb Counties are
in the protess of converting to the DuFour model. For the last two school years, Fraser has
conducted monthly, county-wide PLC meetings that attract ten districts to discuss PLC building.
This forum provides an opportunity for participants to share their successes and seek solutions in
their district PL.C building efforts. I personally have assembled a guide book to building PLCs
that we often use at these meetings. Nearly half of this document comes directly from DuFour
teachings and articles. Dr. DuFour has graciously honored my request to use several of his
articles, charts and writings in this manual. I asked to use the DuFour materials because, like all
Rick DuFour presentations, they are informative, clear and concise.

I am also participating in a Michigan superintendents’ certification group called the “Courageous
Journey.” This effort, sponsored by the Michigan Association of School Administrators—the
state’s superintendent professional organization. In fact, I was actually recruited to join the group
due to the PLC background I gained from Dr. DuFour. There are about 25 superintendents in our
cohort and we met for two days in April to discuss growth plans for both ourselves and our
districts. Not surprisingly, one of the featured speakers, Brian McNulty (formerly with MCREL
and now vice president of leadership development with the Center for Performance Assessment)
used DuFour’s name several times in describing school improvement strategies that make a
difference.

Because of his impact on Fraser schools which has spread to Macomb County, because of his
impact on the Detroit area were nearly half of the 86 districts are moving toward a PLC model,
because of his impact on the state-wide “Courageous Journey” superintendent certification
program, I see Rick DuFour’s influence on education and strongly his candidacy for this award.

Sincerely,




Terri Martin
8050 S. Smith Hatchery Rd.
Columbia, MO 65203

6/29/2007
To Whom It May Concerni:

It is not often that we are given the opportunity to be a part of monumental positive change in the world of education. We
tend to view incremental changes as acceptable and the norm. The contributions of Dr. Richard DuFour, and his work
with Professional Learning Communities, have made it possible for educators to advocate for and realize positive
educational change like never before. While time has proven that this is not a “flash in the pan” phenomenon, it is the
realization of results that has proven its worthiness. Individual buildings, entire districts, and even state departments are
able to prove the difference that becoming a Professional Learning Community makes through both quantitative and

qualitative data.

As an elementary principal, I experienced what becoming a Professional Learning Communities does for a building. It was
through embedding this process that one school went from being an at-risk school to one that was considered most
improved in the state. On the other end of the continuum, an affluent school already considered Top Ten Highest
performing in one content area became Top Ten Highest Performing in all state tested areas two years after becoming a

Professional Learning Community.

As a regional professional developer, 1 worked with over 50 schools in a region. These schools varied in demographics
(urban, suburban, and rural) and size. For each of these schools three areas of data were studied: student achievement
data, perception data and school process data. Within one year of implementing the three big ideas of Professional
Learning Communities, over 80% of these schools showed student achievement increases. Within this time period, all
schools also reported an increase in teacher satisfaction. Within a two year time frame, teachers were able to recognize
and report process changes that were positively impacting the school environment and the students in attendance.

And most recently, as Director of School Improvement Initiatives for the education department in Missouri, I have
observed the positive impact that occurs when the characteristics of Professional Learning Communities are practiced at a
state level. Out of all elementary schools ranked highest performing in the 2006-2007 school year, 75% attributed their
success to becoming Professional Learning Communities. Qur lowest performing schools are now being offered support
through the PLC process. Many aspects of leadership development, both teacher and administrator, are tied to PLC
concepts. Collaborative teams are folded into our accreditation criteria. Collaborative structures are being built within the
department to move the department from a compliance agency to one of support for our schools. At no time in the history
of the state has there been an effort that has been so integrated throughout the education system.

Dr. DuFour has shared with the education world a structure that has a systemic impact from students to policy makers
and everyone in between. In some regions it is a grassroots effort, in others it is a top-down mandate. The incredibly
unique understanding is that it does not matter how it begins or is known; the realization of results is so quick, that it
brings hope back to teachers, progress to students, and joy to the education system.

Sincerely,
Lol e, £alD

Terri Martin







June 2007
To the Brock Prize Committee,

It is my honor to write a letter of support on behalf of Dr. Rick DuFour. 1am
currently the principal at Stanton Elementary in the Rockwood School District in
St. Louis, Missouri. 1 have had the pleasure of watching Dr. DuF our’s ideas
transform schools, transform one of the largest school districts in Missouri, and has
had a significant impact on the entire state of Missouri. The following paragraphs
will provide evidence of my experiences.

I had the pleasure of meeting Dr. DuFour when he spoke to all Rockwood
administrators in August 2000 on the topic of professional learning communities.
I was the principal at Kellison Elementary at the time. Dr. DuFour focused his
presentation on ensuring students learn, creating a culture of collaboration, and a
focus on results. These three big ideas would lead to significant change in student
achievement across our school district.

After Dr. DuFour’s presentation to administrators, we took our Kellison teacher
leadership team to hear Dr. DuFour speak in Columbia, Missouri. Our leadership
team was so inspired by Dr. DuFour that they hit the ground running with his
ideas. Kellison went from having 36% of their kids proficient/advanced on the
State assessment to an increase of over 60% the next four years. This
transformation took Kellison Elementary from being one of the lowest performing
schools in the Rockwood School District to being named a Top Ten school in the
State of Missouri in 2004. Kellison was the first school recognized in their

quadrant for this award.

In the Fall of 2004, I became the principal at Stanton Elementary. Our leadership
team studied Dr. DuFour’s ideas of teachers working in professional learning
communities. In two years, Stanton went from one of the lowest performing
schools in Rockwood to being named a Top Ten school in the State of Missourt in
2006. Stanton followed Kellison Elementary in becoming the second school
recognized in the quadrant. If you talk to teachers in these two schools, they would
point to Dr. DuFour’s ideas and concepts that made the difference. It not only
raised student learning, it raised adult learning.



Since Dr. DuFour’s presentation in the year 2000, Rockwood School District has
become the highest achieving school district in the state of Missouri. This past
year, Rockwood had 44 mentions on the Top Ten schools list which was twice the
number of the second highest mentioned school district. This list represents the ten
highest performing schools in the state at elementary, middle and high school
levels as documented by the state assessment. Every school in the District has
built a culture of collaboration that is focused on the big ideas that drive
professional learning communities.

I am currently the President of the Missouri Association of Elementary School
Principals and the Missouri Council of School Administrators. In leading these
organizations, I have watched first hand as Dr. DuFour’s ideas have spread across
the entire state. Both organizations continue to center their staff development on
Dr. DuFour’s ideas and both organizations will use Dr. DuFour’s professional
learning communities model this year to train all new administrators.

I have attended many presentations by Dr. DuFour, What impresses me the most
is his attention to people. I have watched him spend countless time with someone
who has a question, I have personally experienced his quick replies to email, and
he is constantly teaching to educators through his many articles and recent
“allthingsplc” website. There is no one in the field of education who has had or 1s
having a greater impact on schools than Dr. DuFour. He is truly making a
difference for all kids.

If there is further information I can provide, please contact me at the information
below. Thank you for allowing me the time to express my appreciation for the
work Dr. DuFour has done for the many kids across the United States.

Sincerely,

et fo fO= >

Matt Miller

751 Muirview Drive
Ballwin, MO 63011
(314) 324-4637
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June 25, 2007

To Whom It May Concern:

Dr. Richard DuFour is a shining and monumentally deserving star in your pool of finalists for the Brock
International Prize in Education for 2008, You will not find a more deserving honoree whose specific contribution
to education certainly has and wil] continue to have long-term and profound impact on teaching, learning, and the
schools and systems that support and enable educational equity and excellence for our young people.

I share this unequivocal conclusion from my context as a practicing educator since 1973 and high school
administrator since 1981. For the past half-decade, I have also been a teacher and assessor in the Principal
Licensure programs at the University of Minnesota and the University of St. Thomas (MN). And, I have more
recently had the distinct pleasure of working with schools and school districts across the country in my role as an
educationa} consultant.

In these roles over the past 34 years, I have interacted both widely and deeply with vast bodies of knowledge,
research and experience directed toward highly effective education. Dr. DuFour’s work with Professional Learning
Communities is THE singular contribution that has been both consistently in the mainstreams of discussion and
application for two decades, as well as extraordinarily effective in producing greater results toward educational
equity and excellence. And, keep watching; our students and schools will continue the successful pursuit of
excellence and equity as Professional Learning Communities continue their important work.

I began my association with Dr. DuFour’s work at Adlai Stevenson High School at the same time I began my first
high school principalship in the mid-1980’s. Ihave read every one of Dr. DuFour’s books and publications, many
of them multiple times. I have had the pleasure of actively participating in many of Dr. DuFour’s workshops on
Professional Learning Communities at work. His work has shaped both my “attitude and my agenda for action”
(DuFour) as I have served for 20 years as principal of two large suburban high schools in Minnesota’s highly
recognized School District 196.

The oldest, flagship Rosemount High School was recognized as a National School of Excellence. When I was
given the opportunity to bring the newest-built Eastview High School to life, our collaborative leadership team led
the design and building of the school, and its structure and programs, as well as the hiring and development of staff
around best practices for professional learning communities. '

Still quite young, yet a thriving PLC, Eastview High School has appeared on five consecutive Newsweek lists as
one of “America’s Best High Schools.” The Eastview learning community is also one of the few high schools in
Minnesota to earn the “Ten Star Rating” (top rating) in multiple years for routinely producing top reading, writing
and math test scores in the state. Eastview High School has the well-known and deserved “brand” for both

excellence and equity for all students.

(Continued on Backside)
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In 1999, I was asked to re-write curriculum for and teach the K-12 Principalship course at the University of St.
Thomas (MN). This new and very well-received curriculum thoroughly revolves around the wonderful work of Dr.
DuFour and his colleagues, with respect to Professional Learning Communities at work. This course is now a
required course for all graduate students seeking principal licensure at UST, Minnesota’s largest private university.

In 2001, 1 was asked to re-write curriculum for and teach the Master Schedule Building Course at the University of
Minnesota. This new and very well-received curriculum now addresses both the science and art of (what we now
call in Minnesota) Master(ful) Scheduling to Support and Enable Professional Learning Communities. Once again,
this is a required course for all graduate students seeking principal licensure at Minnesota’s largest public
university, '

Dr. DuFour, his team, and his wonderful work have and will continue to positively and profoundly impact schools,
school systems and students across North America. Dr. DuFour visited Quincy, Illinois last fall to speak to the
entire district staff about the work of Professional Learning Communities. Tom Leahy, the Superintendent of
Schools in Quincy, is quick to point out that, in the post-visit surveys, 96% of the teachers were resounding in their
support of embracing Dr. DuFour’s work as the framework for their forward moving district.

I just returned from Quincy, Hlinois, after conducting a 4-day follow-up PLC Coaching Academy with a district
leadership team ladened with Pre K-12 principais who currently have less than 4 years of experience in this
important school leadership role. These excited, young school leaders entered the academy willingly open about
their need to grow both their confidence and sense of direction for their schools. Four days later, they are
embracing the very common sense that is at the heart of the Professional Learning Community journey. They have
the passion; they know where to start; they know what the framework of their journey looks like; they are excited
to collaboratively work with their staff, students and communities as they “Quincy-ize” the journey; and they are
confident that they will make excellence and equity happen for their students. I, too, am confident.

These kinds of transformations for leaders, staffs and students are becoming very commonplace across North
America. No other contribution to education in the past three and one-half decades of my experience has had such
profound and consistent impact. At the heart of these results is the simplicity and common sense that is
Professional Learning Communities at work. Dr. DuFour’s work is so grounded in what is right for our young
people in schools; and, our students are and will continue to be the winners !

Respectfully,

1. Richard Dewey, Ph.D.
Principal — Eastview High School
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June 5, 2007

Dr. Rick DuFour
465 Island Pointe Lane
Moneta, VA 24121

Dr. DuFour and Nominating Committee Member,
| am grateful for the opportunity to share the impact that Professional Learning Communities (PLCs) have had

on the way we do business at Educational Service Unit #3 (ESU#3). Our service area includes 18 member districts;
representing over 61,000 students and more than 5,000 teachers in a four-county area in eastern Nebraska. We have
worked with Dr. DuFour over the past five years and have continued to sustain PLCs in our region; with no doubt,
P{.Cs have positively changed districts in our area. This structure is the framework we use to implement any of our
professional development initiatives. We would highly recommend Dr. DuFour for the Brock International Prize in
Education because PLCs have helped to reorganize our schools to be more efficient and effective.

Dr. DuFour's leadership and avallability to answer questions has helped us apply what we have learned into
DOING PLCs. | have assisted in the implementation of PLCs in many of our districts; but it is the motivating message
that pushed districts to “we need to be doing this”. 1t is the stories from various leaders in several of our districts that

can best share the impact of PLCs:

Millard Public Schools
The PLC initiative has significantly impacted how we do business in Millard Public Schools. Our PLC teams

" analyzing the data from common formative assessments for the first time ever. Due lo this new knowledge of their
students’ assessment data, teachers are actively seeking more effective instructional practices because they have a
better awareness of the specific needs of their students.

In the past, most teachers were not given time or the expectation to have professional dialogues with each
other to improve instruction. PLC teams are now implementing new teaching strategies based on the conversations
they have had with their colleagues in their collaborative teams. They have identified areas in the MPS written
curriculum that they need to focus on more due fo the results of their common formative assessments.

Administration has seen great growth in our staff and only 1/5 of them have even attended a workshop with Dr.
Rick & Becky DuFour. Alf 1750 Millard Public Schools certified staff will attend a two day conference in October 2007
with Dr. Rick & Becky DuFour and we feel this will significantly benefit our entire staff and subsequently our students.

MPS elementaty principal, Matt Rega, shared that, "Every one of my staff members who have had the
opportunity to hear Rick and Rebecca DuFour speak about Professional Learning Communities have made the
comment, ‘This makes sense. This is what we should be doing.” " | believe elementary schools are notorious for
using subjective information and making hunches in order to make decisions about kids. The PLC concept as
explained by the DuFours creates a framework for all staff to make objective decisions and answer the questions we
have been desperately trying to answer for years.

Kim Saum- Mills, Ed.D.
Director of Staff Development, Millard Public Schools

Elkhorn Public Schools
Spring Ridge is our largest elementary, but has very few students who qualify (for remedial reading services).

Other smaller buildings with similar demographics have many more students who are behind. [ asked the question,
"What are we doing right at Spring Ridge?" The answer from the reading specialist was that the principal is vigilant in
* ~r use of PLC practices and Smart Goals. Her primary teachers have developed a strong team with a results focus

1it shows.

Cindy Gray, Ph.D.
Assistant Superintendent for Curriculum, Eikhorn Public Schools

Professional Development 597-4880 - Special Education 597-4930 ~ Computer/dV Repair 597-4848
Data and Networking 597-4848 « Media Center 597-4845 « Gifford Farm 597-4920)




Papiliion-La Vista South High School :

Teachers appreciate the collaboration... and it has eliminated the feseling of isolation. Teachers...leam from
each other. This collaboration has helped teachers in pacing and curriculum content coverage which ensures that
every student if getting the same education. This collaboration time has also allowed us to keep up on current topics
in educational research via articles followed by group discussion. Teachers have created formative and summativ
assessments...where additional instruction is needed, content that has been mastered, and sometimes problems
within the assessment itself. Students... have felt more prepared and succeed more often when summative
assessments are preceded by the formative assessments.

Enid Schonewise,
Principal, Papillion-La Vista South High School; Papillion-La Vista Public Schools

Wildewood Elementary School
PLCs serve as a way for team members fo support each other as they work toward school improvement

through increased student achievement...we have kept a regular focus on school improvement. Teachers are
reqularly talking about student leaming, assessing programs, analyzing data, and adjusting instruction as needed. It
has brought school Improvement to the classroom level.

Janell Shain,

Principal, Wildewood Elementary; Ralston Public Schools

This positive effect is seen in classrooms across ESU#3. Teachers are happier, kids are happier. We have
districts presenting at national conferences, including the National Staff Development Council (NSDC) to share their
PLC successes; one of our districts’ story was recently published in the Journal of Staff Development (NSDC). The
impact is statewide as well, | have worked with Math & Science Partnership grants (MSP) on functioning as “virtual”
PLCs statewide using ANGEL software. These PLCs are networking hundreds of algebra and geometry teachers with
other teachers statewide in districts where there may be only one secondary math teacher.

Our school improvement processes will progress forward as we continue to collaborate in our PLCs. The
learning of EACH student is the focus as we, together, ook at the consistent responses we can provide to not only the
struggling students, but to those that are ready to advance their learning. Our biggest “aha’s” have come when we
take collective responsibility, share ideas, and decide where we need to be going based upon where we are. As
professionals, we all have a professional obligation to make sure ALL schools are functioning in Professional Lear, |
Communities. We will continue on this journey and hope the positive effect of PLCs in the educational field is
validated by Rick DuFour receiving the Brock International Prize in Education for 2008!

Thank you so much for your passion and persistence!

Sincerely,

Debbie Schraeder
dschraeder@esu3.org

Staff Development Consultant

ESU#3, Professional Development Department
6949 S. 110th Street

Omaha, NE 68128

402-597-4865
FAX:402-597-4812
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Cleveland State University

College of Education and Human Services
Greater Cleveland Educational Development Center

June 26, 2007

265 Island Pointe Lane
Moneta, VA 24121

To Whom it May Concern:

Professional learning communities have greatly impacted northeast Ohio school districts over the
past seven years. Schools all over our region have reorganized themselves into PLCs, and the results
are dramatic. Since our first learning community presentation by Rick DuFour in 2000 through our
most recent workshop in 2006, over 1,000 teachers and administrators shifted from the traditional
approach of working in isolation to working together to achieve a common goal, the education of
all students. These 1,000 teachers and administrators have worked with another 1,000 + educators
back in their buildings and districts to create cohorts of highly functioning teams, teams that can
answer the question, “What do we do when kids don’t learn?”

The language of professional learning communities is spoken in 52 area districts - urban, suburban
and rural. Educators report increased student learning, increased confidence by team members, and
increased opportunities to build on each teacher’s strengths. Four critical questions have become
part of all of our teachers’ vocabulary:

1. What is it we expect students to learn?

2. How will we know when students have learned it?

3. How will we respond when students don’t learn?

4. How will we respond when students already know it?

Teachers understand the difference between intended, implemented and attained curriculum and are
not afraid to test themselves by stating, “What is most important is not what we intend for students
to learn or how we implement the lesson in our classroom but whether or not the learning is
attained by all of the students.” Essential learning outcomes are designed by teacher teams across
content areas because all of the teachers in one department believe that every student should
understand the same agreed upon concepts. This collaboration leads to common assessments,
concrete and measurable goals that allow teachers to gage exactly what the students have learned.
And when they don’t learn? Schools have built systems of intervention that offer strategies for
students whose measured progress on common assessments does not meet the benchmarks of what
the school deems proficient.

Mailing Address: 2121 Euclid Avenue, CE 300 « Cleveland, Ohio 44115-2214
Campus Location: Cole Center, Room 300 » 3100 Chester Avenue » Cleveland, Ohio
(216) 523-7107 » Fax (216) 687-5422
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How do we know that this is going on in the 52 school districts that have sent teachers and
administrators to Rick DuFour’s Building Professional Learning Communities at Work presentations
since January of 20002 In order to enrich the understanding of workshop participants, The Greater
Cleveland Educational Development Center formed a School Transformation Network. In its
second year of operation, the network has doubled its membership and will sponsor its first
conference on August 1% which will feature exemplary practices by learning community teams. Led
by Doug DelLong, principal of Chardon High School and an exemplary learning community leader
in his school and the region, this network is proof positive that PLCs are working in our region
because more and more teachers and administrators want to share their results with one another.

I is without hesitation that T recommend Rick DuFour and the contribution he has made to
education for the recipient of the Brock International Prize in Education for 2008. Nothing in the
24 year history of the Greater Cleveland Educational Development Center has made a bigger
impact on schools and students than Dr. DuFour's Professional Learning Communities. No one is
more deserving of this award,

If T can be of any further help, please don’t hesitate to call me ar 2165237109 or
b.m jenkins@csuohio.edu. I love sharing the impact that PLCs have made on our greater Cleveland
schools. :

Sincerely,

Barbara Jenkins
Program and Professional Development Coordinator
The Greater Cleveland Educational Development Center @ Cleveland State University




“The Place Where Great Things Happen!”

May 31, 2007
To Whom it May Concern:

On behalf of Dr. Rick DuFour, it is with pleasure that | offer a professional and
personal reference in support of him receiving the prestigious Brock International
Prize in Education for 2008. | am a middle school principal in a suburban high-
poverty school that has been a part of an exciting transformation, thanks to the
implementation of professional learning communities in our school. The PLC
concepts were embraced at our school, which at one time was low performing in
student achievement with teacher morale at an all-time low. Using Rick's ideas, our
school has transformed into an award-winning schooi that serves as a model for
professional learning communities and high academic achievement. We have been
the recipients of numerous awards, one being the National Blue Ribbon Award
(2001). In 2002 we were desighated as a National School To Watch by the National
Forum to Accelerate Middle Grades Reform.

Dr. DuFour has continued to support our efforts as a PLC school. His work was not a
“drive-by” staff development. His teachings, research, and presentations helped our
campus sustain success. | remember a 10:00 p.m. phone call with Dr. DuFour
conveying ideas about pyramids of intervention for students not learning. His
“Whatever It Takes” attitude kept us talking until midnight about transforming the
culture of schools. His work continues to permeate the culture of our campus as we
now assist other middle schools across the nation in demonstrating what PLC’s look
like in a middle school setting. The support of Dr. DuFour and his work is unending.
Not only do we seek knowledge through his books, but we seek the network with
other schools and people that demonstrate the same passion and persistence as we
continue our pathways to professional learing communities. Thanks to his teaching
and leadership, we have touched the lives of not only our professional colleagues,
but have made a positive impact on the lives of our children. Through the work of
professional learning communities, there is hope for ali children, regardless of skin
color or socioeconomic status, to attain high levels of learning that lead to their
success.

Respectfully,

Clara Sale-Davis
Principal, Freeport Intermediate School

1815 West 4 Street * Freeport, Texas 77541 * (979) 730-7240
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May 30, 2007

To Whom It May Concern:
Re: Letter of Recommendation for Dr. Richard DuFour

It is our pleasure to recommend for your consideration Dr. Richard DuFour for the Brock
International Prize in Education in which he has been nominated. We have had the
privilege to work with Dr. DuFour in several capacities, the most important of which has
been with the Brigham Young University Principals Academy. The BYU Principals
Academy is a developmental opportunity for school principals to engage in learning how
to develop professional learning communities (PLCs) within the culture of their schools.

Dr. DuFour has influenced the leadership and teaching practices of hundreds of
principals and thousands of teachers in the BYU Principals Academy. These principals
and teachers are now equipped to improve teaching and learning in their schools.
Specifically, Dr. DuFour has done more than any other expert to develop these educators
to lead their schools in the cultural shift from the entrenched norms of isolation to norms
of interdependence and collegiality. The principals and teachers are focused on providing
high quality learning for all students through systems of preventions and interventions.
Dr. DuFour has helped these educators to develop the deep knowledge and leadership
practices that unite everyone in the community in this cultural transformation.

Particularly, Dr. DuFour has played a significant role in helping principals and teachers
make two fundamental cultural shifts that are integral for schools to function as PLCs: the
development of educators to focus on learning for all students; and collaboration among
all educators on issues related to improving teaching and learning. The following are
documented results that we have collected on the BYU Principals Academy that Dr.
DuFour has helped develop:

» Schools have observed initial improvement in student learning as measured by
end of level testing and teacher-made assessments.

+ Several schools have emerged as high functioning PL.Cs that serve as models for
other principals and teachers throughout the area who observe the PLC processes
such as, teams collaborating to improve student learning, data drawn from
common assessments to identify students who need extra help and resources.

BRIGHAM YOUNG UNIVERSITY - 3006 MCKR * PROVO, UTAH 84602

(8o} 322-4291 frax: (Bo1) 422-0196



* Groups of principals in two districts have spontaneously started collaborating
regularly to solve problems they encounter and to strategize ways to build
stronger support at the district level for PL.Cs. These administrators are creating a
ground swell that may ultimately influence the way the work of education is
conducted throughout their districts.

* In one small district, all of the principals succeeded in persuading their Board of
Education to provide early out days once a week so that teams of teachers could
collaborate during contract hours to improve student learning.

* In another large school district, all schools use early out Mondays to conduct
teacher collaboration on student learning.

Another substantial area of influence that Dr. DuFour has on educators in our area and
throughout the world has been his writings. Too numerous to list, but of great influence
has been the books that he and his colleagues have published. In the BYU Principals
Academy and in our course work, we have used these books as the core for the
development of pre-service and in-service principals and teachers.

We have also observed that Dr. DuFour communicates exceptionally well with others. As
we have observed his work with professors, practitioners, and others, we have been
impressed with the positive relationships he has developed. We have observed by his
interaction with others that he is an effective communicator that can diffuse any
conflictual situation. Perhaps, his greatest skill lies with his ability in communicating well

with others.

We would be hard pressed to recommend a more deserving person for this honor.
Richard DuFour is likely the most influential educator in America today and perhaps
internationally as well. We hope you give him every consideration.

Sincerely, .

1£ Joseph Matthews
Associate Professor




June 22, 2007

Dear Members of the Selection Committee for the Brock International Prize in
Education for 2008:

Each year--in schools throughout Fairfax County Public Schooils (FCPS),
Fairfax, Virginia--principals, teachers and students reunite for an exciting journey
of literacy, collabaration, growth, and a human experience that is unique within
the educational environment. A Chinese philosopher once said that a journey of
a thousand miles begins with one step. It is with that knowledge that | take great
pride in supporting the nomination of Richard DuFour, and his work in
Professional Learning Communities (PLC), for the Brock International Prize in
Education for 2008.

My journey with Dr. DuFour began when | was an Assistant Superintendent for
Cluster i responsible for twenty-nine schools (K-12) in FCPS. The Division
Superintendent directed the Assistant Superintendents to improve the academic
performance of all students. To accomplish that, | believed that an instructional
focus was needed to help principals build capacity for increased and sustained
learning in their schools. After reading Professional Learning Communities at
Work | thought this might be the answer to moving schools from a focus on
teaching to a focus on learning and achievement at all levels--both in high
achieving schools and in schools struggling to meet the requirements of No Chiid
Left Behind. The results far exceeded my expectations.

Our first step in transforming schools into Professional Learning Communities
(PLC) was to invite Dr. DuFour to meet with principals and teacher teams from
Cluster 1l, and other district principals, and introduce the PLC concepts.
Principals and teachers were inspired and energized by Dr. DuFour’s
presentation and enthusiastically embraced the thought of their schools
becoming a PLC. As Dr. DuFour continued meeting with principals and teacher
teams in Cluster 1, word of his work spread throughout the entire school system.
As a result, a district-wide commitment was made to train all 200 school staffs
over the next three years to help schools “reculture” to become PLC.




Through Dr. DuFour’s vision, leadership and guidance FCPS schools have
transformed into places of learning for staffs and students. As a direct resuit of
PLC, schools have embraced:

Setting team norms and collaboration

Differentiated instruction

Remediation and extended time for learning

SMART goals, power standards, continuous assessments, benchmarks
and rubrics

Discussion of assessment data across teacher teams, grade levels and
departments

Action research -

Job-embedded staff deveiopment

Elementary school schedule that provides collaboration time for teachers
Discussions about what constitutes good formative assessment

Pyramid approach to interventions at all levels.

Changing the focus of faculty meetings from management to instructional
issues

In FCPS, Dr. DuFour inspired our leadership team, principals, and teachers to
believe in the possibilities, to commit to the effort and to make the possibilities a
reality. His work with Professional Learning Communities has had a profound
and fong-lasting impact, not only in FCPS, but in the entire field of education. His
legacy continues in FPCS through the increased level of professional dialogue
that takes place in our schools every single day and in the way teachers
collaborate for better instruction. Mt is exciting to watch as teachers now function
as high powered teams to create common assessments, differentiated instruction
and high expectations for all students. The core values shared and the high level
of professionalism have become the foundation for the culture of all FCPS
schools.

The entire education community owes Dr. DuFour a tremendous debt of gratitude
for his passionate and innovative approach to raising the academic performance
of all students by creating Professional Learning Communities—school by
school. | know that | echo the sentiments of the entire FCPS community by
enthusiastically supporting his nomination for the Brock International Prize in
Education for 2008. There is no one more deserving for this prestigious award.

, Ed




Elizabeth Vaughan Elementary School

2200 York Dr. » Woodbridge, VA 22191
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June 18, 2007

Dear Members of the Brock International Nominating/Selection Committee:

] am honored and somewhat mystified that a man of such a renown status, who
has made such a national impact in the field of education, would ask a person like me,
whose only claim to notoriety is her desire to have a positive impact on the learning of
students of all races, economic class and ethnicity, to write a letter recommending him for
the Brock International Prize in Education. After reflecting on this request I concluded
this respect for people speaks to who Richard DuFour is. He is a man dedicated to the
educational success of all students who finds success and affirms these practices when he
sees them; an uncommon man who is a voice for children in common places. You see, |
have had very little personal contact with Dr. DuFour but I have known him and
implemented his practices by way of his video tapes, books and workshops for a number
of years. I know that this is not a letter about him as an individual but I am convinced the
personal vision and mission must precede the vision and mission of a school or
organization. In order for the two to permeate and become a working part of the culture
requires the dedication and personal commitment from an individual. Professional
Learning Communities (PLC) is more than a concept; it is a way of life. It has become
that because of Dr. DuFour’s personal mission and vision,

I was pleased to note the purpose of this award and to see the list of highly
esteemed individuals who have received this honor, Each of these individuals, such as,
Douglas Reeves, Beverly Tatum, John Goodlad, David and Roger Johnson has made a
national and long-lasting impact on the sustainability of learning of children in this
nation. Dr. DuFour will make an excellent addition to this gallery of great educators. He
has introduced and nurtured a concept that not only has roots in our field but in the
business industry as well. 1am a reader of the research and seeker of practices that work.
In pursuing this desire of confirmation of my belief that all children could learn I read the
works of many successful business entrepreneurs. The need to create a collaborative
culture in order to be successful is documented by some of the most prominent and
notarized business leaders of our time. The concept of the Master Mind principle was
introduced by Andrew Carnegie, the steel magnet. It is not surprising that in order to be a
PLC the element of a collaborative culture is considered the most pervasive and is one of
Dr. DuFour’s “Three Big Ideas”.

Prince William County
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} have read Dr. DuFour’s books and listened to his first tape numerous times. As
indicated earlier, ] am a reader of the research and an individual who attends workshops
and conferences on a regular basis. I have done this because of my personal belief in the
abilities of all children, This too is a result of my personal mission. I knew from
personal experience that low income children of African-American dissent could learn
because of my upbringing in the segregated south during the era of Brown Vs the Board
of Education. When I viewed the tape, Professional Learning Communities at Work, |
was so excited that I shared it with my curriculum services associate superintendent. I
then shared it with other principals in my school system (Prince William County Public
Schools, Manassas, Virginia). Parents and staff members (Parent Advisory Council) in
my school met for a full day, reviewing the tape and writing a mission statement based on
the PLC concepts in the tape. Our beginning as a PLC was a rocky one. The
demographics of my school changed but we failed to change our practices as outlined in
Dr. DuFour’s research and that of Dr. Douglas Reeves, your 2005 recipient. Originally,
we were the “Lucky School” described by Dr. Reeves. We were a middle class school
with students who came from homes of educated, middle-class parents. Boundary
changes and the building of a new school resulted in our becoming a low income school
with more children from other ethnic backgrounds. As stated earlier we did not change
our practices and the outcome was disastrous. The poor performance resulted in my
school being listed in the local newspapers as having the “lowest math scores” in our
county. Presently, we are not only one of the highest performing schools in the county
but a two time recipient of the county’s School of Excellence Award. We have also
received national recognition by Standards and Poors as one of only 69 schools in the
state of Virginia that significantly closed the achievement gap between minority and
non-minority students.

The above testimony highlights the effectiveness of PLC practices in schools of
all income levels and ethnicities. PLC is not a program, it is deeper and more pervasive.
It is a way of thinking about learning. The core is the belief that all children “must” leamn
and that it is your responsibility as an educator to see that it happens. It makes you
search for alternatives for children that others write off. 1live very close to the
Washington D.C. area. Much has been written about the D.C. school system and similar
low performing schools in urban schools. This school division and others like it need just
a pinch of PLC. | have found that you do not need to change everything at once, Making
small changes in how teachers perceive and respond to children can have dramatic and
long-lasting positive impacts. Dr. DuFour has created a process that can change the
world as we know it. When we change how educators see themselves and their roles in
the “learning” not “teaching” of students we change the outcomes of students in their
educational environment in a positive way.

I have alluded to the power of collaboration in a PLC environment. We have
been able to achieve “school-wide™ collaboration in my school. A teacher had a medical
situation this year. It was necessary for her to take pregnancy leave much earlier than
had been anticipated. Unfortunately, she had to leave about one month before
administration of the Standards of Learning tests, which are Virginia state-wide
assessment measures. This teacher’s team members, who are featured on Dr. DuFour’s




newest video, The Powers of Professional Learning Communities at Work, immediately
asked that her 20 students be placed in their 4 classrooms for the remainder of the year.
They talked about “our” kids instead of “her” kids”. They said, our mission statement is,
“Excellence for all... Whatever it takes”. “Whatever it takes is here”, said one. Imagine
what the educational community would be like if we took the “Y” off the word *Your”
kids and made it into “Our” kids. The United States would no longer have to worry about
its standing in the world educational arena. This would never happen in my school
before we were a PLC. I have been in this business for more than 35 years. I know that
it would not and does not happen in other schools in this nation.

Dr. DuFour deserves not only this award but an award from the President of the United
States for what will come as a result of his personal mission and vision for education, If
this does occur, hopefully, Brock International will be able to say, “We also gave Dr.
DuFour an award”. Again, I am honored that I was asked. Your consideration of this
nominating statement would be appreciated.

Sincerely,

e

Lillie G. Jessie, Principal







Jun 26, 2007

Dear Nominating Committee,

The purpose of this letter is to share my experiences with the Professional
Learning Community process created by Dr. Rick DuFour and explain how this process
helped to change an entire school’s beliefs about teaching and learning. In 2004 Boones
Mill Elementary School received the prestigious Blue Ribbon Award for excellence in
education. 1 believe much credit must be given to the school’s journey through the
Professional Learning Community process. In 1998, I began my teaching career at
Boones Mill Elementary School, a rural school in Franklin County, Virginia. Based on
our state test scores at that time, I would have described Boones Mill as a mediocre
school where vision and values sat on a shelf in the Principal’s office collecting dust.
There was very little interaction among teachers and if a child needed additional time and
support, it was pretty much left up to the individual teacher. We played a mean game of
monopoly where teaching and learning was by happenstance. Parents knew the game
very well and many classroom requests were made for the “best teacher.” Data driven
instruction was very foreign and basically our purpose for assessing was merely to add
grades to the grade book.

Then our school received a new principal named Rebecca Burnette, She met with
individual grade levels prior to the new school year. One of her first questions to the
team was, “What can we do to make this school better?” Of course we thought we had
already arrived and there was nothing we could do to make the school better, we thought,
How wrong we were! She set us on a course for change when we as a staff examined our
school mission statement and core values, Thereafter, the mission and core values
became our road map in building a school culture that nurtured staff collaboration,
participated in the decision-making process, and built a system of interventions. Parent
request for the “best teacher” decreased because Ms. Burnette went a step further by
creating a weekly schedule where each grade level team met to engage in collegial work
that focused on increasing student achievement and “teachers as learners”. The teams’
first order of business was to study the standards so each teacher would have the same
interpretation of the standards. After that, she asked each grade level to create common
assessments that were 100% aligned with the state standards. These common
assessments were used to assess students’ understanding and application of the taught
concepts and skills. Using the school-wide benchmark of 80% and higher, if a student
did not reach the benchmark that student automatically received additional time and
support with the concepts and/or skills.

The process was beginning to take shape when student success wasn’t up to the
individual teacher; student success became the responsibility of the entire school/grade
level team. Using common assessments in a timely manner forced the team to focus on
learning not teaching. Teachers were analyzing students’ work to make good decisions




about teaching and learning. Learning was happening not only for students, but for
teachers and parents as well. Teachers were forced to seek, share, and act on their
learning, Teachers were heavily involved in the on-going process of monitoring student
achievement by asking and answering the four key questions: What does a student need
know, how will we know if the student has learned it, what happens if a student doesn’t
learn the skill; and what happens if a student already knows the skill.

Now, all of a sudden, shared responsibility and accountability had replaced
teacher isolation. There was something magical about individuals sitting down together
building shared knowledge and finding common grounds to meet the needs of individual
students. Within a two year period we saw a mediocre school transform into a “school to
watch”.

In 2005 I became the principal of a rural Title I school that would have been
considered, at that time, a low performing school based on it adequate yearly progress.
Snow Creek School was facing serious challenges in reading and math. Many students
came from homes where reading had not been emphasized as an important activity. I had
had experience with the Professional Iearning Community process and knew the
powerful impact such a process could have on teaching and learning. The school had a
vision statement but it was only words in the school’s handbook on a shelf in the back of
the closet. There was much work to do and it wasn’t an easy process for us because it
required our school staff to focus on results, to collaborate weekly with the sole purpose
of monitoring learning, to setup timely systems of interventions, and to hold ourselves
responsible and accountable for every child’s success. In 2006 and 2007 this same
school was awarded the Distinguished Title 1 School Award given to schools that are
fully accredited and exceeds the annual measurable objectives in English and Math. This
award was an important award for us because it came with a financial stipend that was
used to support our professional development initiatives.

Again much credit must be given to the Professional Learning Community process and to
the man who has helped educators translate that process into reality in their schools, Dr
Rick DuFour. This process requires hard work and dedication from all key stake holders
but it does work. There is no one more deserving of the Brock prize, for no one has given
educators in this country a greater gift — the insights and will to make a difference in the
lives of students,

Mrs. Bernice Cobbs
Principal
Snow Creek Elementary School




June 26, 2007
Dear Brock International Prize in Education for 2008 Advocate,

During my first six months as a principal in 2002 I was requested to attend a staff development
workshop with the rest of the principals in our Cluster in Fairfax County Public Schools. There
were over 100 of us and in addition each of us was requested to bring an assistant principal and a
couple of our lead teachers. We were also asked to read a book “Geiting Started” by Dr. DuFour
before the workshop date.

When we arrived at the workshop we had the honor of meeting both Dr. DuFours’ *Rick and
Becky” and for the next two days we learned many details of developing Professional Learning
Communities (PLC) at our schools. A month later we returned to attend another workshop
conducted by the Dr. DuFours on PLC. This was to help us gain a more in depth understanding
of specific methods and applications to implementing PLC at the school level.

Although I had 20 years of experience in education and felt 1 was well prepared with the skills
necessary to effectively lead and manage a school, I found the philosophy of PLC to be totally
captivating. Dr. DuFour’s methods of presenting PLC offered an inspirational, educational, and
“doable” approach to improved school improvement and leadership. For the first time in my
educational career I found a systematic and measurable approach to increase student
achievement, organize a school, and develop clear and measurable goals for myself and all of my
staff while developing and creating leadership capacity in my building. I think one of the major
components that sold me on the concepts of PLC was that I didn’t have to buy software,
textbooks, workbooks, or anything else. This model helped us identify how to reorganize our
priorities and make better use of the resources we already have to dramatically increase our
effectiveness as a school.

My staff and 1 were able to quickly apply the PLC strategies that Dr. DuFour shared. Within our
first year of developing our own PLC we saw significant gains in student achievement results
based the Virginia high stakes assessments. There were cheers and celebrations throughout our
building as we reviewed the state assessment results and measured our gains. As we matured in
our professional leaning community we continued to improve, by reviewing our successes and
renewing our goals.

[ was fortunate enough to be part of a PLC principal cohort that included several principals from
the same cluster and with some principals from other clusters who wanted to know more about
PLC. We dedicated monthly meetings to PLC discussions sharing our successes and strategies
then returned to our schools armed with more knowledge and applications of how other PLC’s
are operating and moving forward.

1 could go on for pages upon pages of all the positive attributes of PLC, how PLC helped me
become a well recognized principal, how PLC help my staff be more successful as a team of
professionals instead of working in isolation and most of all, how implementing the PLC model
has helped thousands of my students experience success and develop an increased appetite for
learning but instead 1 will close with the following.
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Dr. DuFour shared a proven model of school reform. He is gified in the art or creating
motivation, enthusiasm, interest, and in many cases hope, for those who are close to giving up on
hard to reach students, staff, and educational leaders. I can confidently say if I had not had an
opportunity to learn about Dr. DuFour’s work at Stevenson High School and PLC, I would still
be struggling to find the right answers to successful educational leadership. To this day I share
PLC concepts and strategies with hundreds of other educators. I know the PLC model that Dr.
DuFour has shared has touched the heart, and faith of thousands upon thousands of educators and
students. I am “now” in my 25™ year of educational practice and I can confidently say that Dr.
DuFour’s and the PL.C model he shares is my number one recommendation for the 2008 Brock
International Prize in Education.

Please don’t hesitate to contact me for more specifics on how PLC has helped me, my school,
our school system, staff and students.

Sincerely,

Paul Farmer

9232 Chapel Hill Terr.
Fairfax, VA 22031

pefarmer@learnd4schools.com
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White River School District #416

Post Office Box 2060 * Buckley, Washington 88321 * Telephone (360) 829-0600
Fax (360) 829-3368 » TDD Relay Service 1-800-833-6388
e-mail jkeating@whiteriver.wednet.edu

Janel Keating, Deputy Superintendent

June 26, 2007

To Whom This May Concern:

It is an honor to write this letter in support of Rick Dufour Rick’'s work with
professional learning communities served as a roadmap for improving student
learning at Mountain Meadow Elementary. The experiences shared reflect my
work with the staff at Mountain Meadow Elementary in Buckley, Washington
where | was the principal for eight years and currently the deputy superintendent.

The staff at Mountain Meadow began implementing a number of “best practices”
under the framework of becoming a professional learning community. It was
difficult and at times frustrating work, but it was also encouraging work. The
staff began working together in a collaborative culture. Students began to show
improvement. Six years later the data showed dramatic improvements with 98
percent meeting state standards in reading and 92 percent meeting the state
standards in math. Mountain Meadow achieved:

¢« 100% AYP in reading 2004 and 2008; 99% AYP in 2005
« Achieved 100% AYP in math in 2004; 94.6% in 2005; 96.6% in 2006

Mountain Meadow Elementary Schooi was recognized as one of the highest
academically performing elementary schools in Washington State. It was a
showcase school with teachers and administrators. These educators were given
the opportunity to observe the work of collaborative teams, successful learning
programs, pyramids of intervention and strategies to embed additional time and
stpport for kids.

It would be easy and acceptable to just focus on the dramatic increases in test
scores that resuited from the professional learning communities work, but the test
scores only tell a portion of the story. This PLC work changed the culture — a
cuiture that focused on each child and is best illustrated by a story of a Mountain
Meadow student who directly benefitted from the work of Rick Dufour.




Meet Lydia-

Although Lydia had been immersed in an early literacy environment, she still
entered first grade knowing only eight letters of the alphabet, and not always the
same eight. First grade was very hard for Lydia. On the way home during the first
three months of the school year, she would frequently state to her mother, “This
is the worst day of my lifel” and " hate school!” The intensity of her emotions
often peaked to nearly unbearable just before complete silence as she dropped
into an exhausted sleep.

Yet Lydia was very fortunate. During the same first grade year, she was graced
with a caring, highly effective teacher who could redirect a frustrated Lydia into

focus and productivity.

Mountain Meadow had a well developed pyramid of interventions that provided
Lydia with explicit reading instruction, tracked Lydia's progress weekly, adjusted
her program as needed in an intentional and timely manner and communicated
with her parents. Lydia was also immediately identified for the Learning
Assistance Program..

Lydia's progress was not an overnight success. It was slow and steady. it
mirrored the relentless forward push that was provided to Lydia through her
teachers, a team of paraeducators and the entire school. Lydia was not provided
an option to fail. She moved into second grade having shown progress, but still
needing strong support. Her first grade teacher looped with her and the class to
second grade. This was a tremendous boost for Lydia. She didn’t have to start
over. As she continued through third and fourth grade, each with new teachers
who were also highly skilled, Lydia also continued to make steady progress. It
was like her teachers were linked together, each doing their part and providing
Lydia a solid, forged chain of learning.

As Lydia entered fifth grade, her state assessment scores from spring of fourth
grade arrived. This young girl, who very early on could shut down or tantrum with
the intensity of students formally identified with a behavior disorder, and who
professed to hate school but never gave up because those around her never
gave up on her, had met standard in reading and exceeded standard in writing

and math.

Like all real stories, the end of Lydia's is yet to be written. In her fifth grade year,
Lydia struggled with getting homework in on time. She then ended the year
having received several awards for ‘improved school work' and being assigned
captain of the geography bowl. She wore this last badge proudly and could be
found studying of her own accord, even on the last day of school, because her
team was counting on her.

And now Lydia enters middle school. She is not even half-way through the linked
chain of her schooling. Will her teachers be skillful and effective in their
instruction? Wil they know how to reach Lydia as she filters information through
her own unique lens? Will they each maintain the integrity of their portion of the
chain and ensure that Lydia reaches the very same high standards for learning
that Lydia holds for herself? The next successfully navigated link in the journey of
Lydia's learning is counting on it. Lydia’s learning needs at the middle level will




have a greater chance of being supported because Glacier Middle School has
embraced the Professional Learning Community concepts.

Lydia is one of many individual success stories at Mountain Meadow. Stories
linked to a school that embraced the three big ideas of a professional learning
community — the work of Rick Dufour.

Fondly,

jrmtiicey

Janel Keating






A QUALITY
EDUCATION
FOR

State of Wisconsin
Department of Public Instruction

Elizabeth Burmaster, State Superintendent

May 18, 2007

Rick DuFour
465 Island Pointe Land
Moneta, VA 24121

Dear Rick:

1 welcome the opportunity to write a letter recommending you for the Brock International Prize in
Education for 2008, based on your work with Professional Learning Communities.

You and Becky conducted a pre-conference session prior to the New Wisconsin Promise Conference:
Closing the Achievement Gap on January 8, 2007 for approximately 230 Wisconsin educators. The
pre-conference, entitled “Building the Collaborative Culture of a Professional Learning Community”
received an overall rating of 3.91 on a four-point scale. Below are the comments of some of the
participants:
I have heard the DuFours four times to date and learn a new idea each time. Their message
is essential for all schools.

The most relevant and logically organized workshop I have attended in recent memory.

A great supplement to the DuFour books that I've been reading for years. You two get me
excited about education again — thank you!

You've taken all the excuses away!

You provided the keynote address to kick off the main conference for 1500 people, followed by packed
sectional presentations. Once again the evaluations were excellent. Educators spoke to me
personally to tell me how much the implementation of Professional Learning Communities in their
schools and districts had improved teaching and learning.

I strongly support you as a candidate for the Brock International Prize in Education and hope it will
enable the Professional Learning Communities process to impact even more schools.

Sincerely,
2
=27 . /% ,

Elaine Granke
Coordinator, New Wisconsin Promise Conference

Mailing Address: P.O. Box 7841, Madison, Wi 53707-7841 « Streel Address: 125 South Webster Strest, Madison, W1 53703
Telephone: {608) 266-3390 » Toll Free: (800) 441-4563 « FAX: (608) 267-1052 « TDD: {808) 267-2427 » Internet Address: dpi.wkgov






Anam Cara

Leading and Learning with Soul

June 29, 2007

Dear Brock Prize Committee,

I recommend Dr. Richard DuFour for the Brock International Prize in Education. Given
the award’s purpose — to honor an individual who has made a specific innovation or
contribution to the science and art of education, resulting in a significant impact on the
practice or understanding of the field of education — I can think of no other as deserving
of this award as Dr. DuFour for his work in developing and implementing Professional
Learning Communities (PLCs).

I have the privilege of supporting schools across North America in implementing and
operating as Professional Learning Communities. In my 20 years as an educator and
school improvement facilitator, I have never observed a more powerful school
improvement effort than when teachers engage in the work of Professional Learning
Communities. The process is empowering and the results are stunning! Classroom by
classroom and school by school, teachers are impacting student learning with
achievement scores that make significant gains in a single year’s time and then continue
the upward climb to close achievement gaps. I believe the remarkable and consistent
student achievement gains alone should qualify Dr. DuFour as having made a significant
impact in the practice and understanding of the work of education.

I believe there are two additional qualifiers regarding Dr, DuFour’s work that probably
don’t have much formal documentation or publicity around them quite yet, but that are
equally significant to his contribution: collective efficacy and hopefulness.

When [ initiate school improvement work with teachers, they often express a sense of
being overwhelmed and helpless when it comes to impacting student achievement.
Fortunately, the PLC process helps them quickly understand their own powerbase. The
first time | observed this, I was working in a high school that nervously agreed to address
their reading scores school wide using the PL.C process. In one year’s time the students
in that school moved from performing below the state average to exceeding the state
average in reading. Even though the school had additional work to do in addressing their
reading achievement gap, staff now understood and valued their ability to make a




difference. Teacher efficacy across the staff seemed to increase as dramatically as their
achievement results and this pattern is consistent in all of the PLC schools and districts in
which I work. In effective PLC schools, collective efficacy is both evident and
irreversible.

It goes without saying that consistent increases in student achievement and dramatic
improvements in teacher efficacy create a sense of hope. More than that, however, I am
noticing a fundamental shift in the way we now approach our work; across the field, our
attitudes and even our language has begun to change from “victim” to “victor.” It may be
because I have the thrill of working with empowered teachers almost every day, but it
seems as if we are now reaching a tipping point where hope is more prevalent than
despair because even those who’ve not yet experienced participation in a Professional
Learning Community are beginning to notice and understand that the potential for
impacting student achievement exists. Like the staffs with whom I work, I now have
hope that we can, in fact, revamp and revitalize education for the benefit of student and
teacher learning.

Selecting Dr. Richard DuFour for the Brock International Prize in Education would not
only be appropriate, it would also be advantageous as it would continue the momentumn
of hope and spread the word that schoo! improvement really is possible, enabling the
Brock International Prize itseif to contribute to “a significant impact on the practice or
understanding of the field of education.”

Sincerely,

(puondeityftbos™

Cassandra M. S. Erkens

Anam Cara Consulting, Inc.

23125 Grandview Way

Lakeville, MN 55044-7261

Phone: 952-461-6911

Fax: 952-461-6912
CassErkens@anamcaraconsulting.com




TO WHOM IT MAY CONCERN

I am writing to substantiate the case for the nomination of Dr. Rick Dufour for the
prestigious Brock International Prize in Education for 2008.

I have had the privilege of benefiting from the work of Dr. Dufour and his colleagues as
it pertains to concept of Professional Learning Communities (PLC) over the past several
years, | first became a devotee of PLC when I was a high school principal and more
recently the Director of Education for the Western Quebec School Board in Gatineau,
Quebec where | have encouraged the implementation of PLC’s in our schools.

] was instrumental in suggesting the concept of PL.C for our annual provincial
administrator’s conference back in 2000 in Quebec City that involved over six hundred
Quebec English administrators. PLC was the theme of the conference and Dr. Dufour was
the keynote speaker on this occasion. As a result of this and other opportunities that
followed PLC has become a driving force in school and district improvement here in

Quebec.

I happen to teach Master’s level courses under the auspices of an English University to
educators in our school board and have used PLC as the focus if many of my courses. As
a result we have several strong and lasting schoo! improvement initiatives using the PLC
concepts as the basis of their ever improving student results on provincial exams as borne
out in the annual data that is publicly reported. Our school board has achieved modest,
but ever increasing results since the emphasis on PLC concepts.

Despite our vast territory (90,000 sq kilometers) we have managed to imbed many of the
concepts in our outlying schools. There is now a common language for school
improvement and a focus on analyzing data to monitor student achievement and adjust
teaching. The application of a Pyramid of Interventions has enhanced a careful and
purposeful attention to our special needs population and coupled with the writing of
SMART GOALS we have made real progress in meeting the needs of our hardest to
teach children with a degree of success not before enjoyed.

Clearly the greatest benefit is that of reducing teacher isolation and making planning
around common assessment a reality, The concept of PLC has also spawned several
unique attempts to take the concept across schools to engender a real partnership among a
group of schools. One such partnership has seen the project called SMURALS which is
an acronym for some of our Small Rural Schools. It has created a real PLC culture and
has grown in the number of participating schools each year for the past three years all on
a voluntary basis and planned and now run by the teachers themselves.

PLC has made a tangible impact in school improvement and increasing student
achievement in our small part of the world. So, I can endorse the concept as useful,
powerful and relevant in improving teacher engagement, increasing student achievement
and providing school administrators with a solid basis for school improvement that aligns



other initiatives to shift the emphasis from teaching to learning one of the foundational
aspects of Professional Learning Communities.

Respectfully submitted,

Ainsley B.(Bése

Director of Education

Western Quebec School Board
170 Rue Principale

Gatineau, Quebec

J9H 6K1




SASKATCHEWAN EDUCATIONAL
LEADERSHIP UNIT

Department of Educational Administration
University of Saskatchewan

28 Campus Drive

Saskatoon 5K 57N OX1  Canada

Tel, [308) 366-7634 Fax (306) 866-7316

Letter of Recommendation
For the
Brock International Prize in Education

Re: Dr. Richard Dufour

As a starting point for this letter of recommendation for Richard Dufour, I would
like to provide the context for my comments regarding his work in our province.

In this regard, 1 am the Associate Director of the Saskatchewan Education
Leadership Unit (SELU) in the Department of Educational Administration, College of
Education at the University of Saskatchewan, Our role in the province is to provide
services to the field in areas such as leadership development and research. Many of our
contracts are with Saskatchewan school districts, making it essential that we are well
informed of trends and initiatives undertaken by them. Professional Learning
Communities is one such area of interest for our organization.

Since 2003, on three occasions our organization has brought Richard and Rebecca
Dufour into our province to deliver one or two-day workshops related to the development
and implementation of Professional Learning Communities. In each case, the size of the
audience grew from 450 to 650 to1300 participants. Essentially, over this three-year span
there have been over 4,000 Saskatchewan teachers and administrators involved in these
workshops. This is a testament to the quality of presentations and the delivery of a
message that resounded with the participants involved in the workshops. Similar interest
has been shown for the PLC movement in Alberta and Manitoba that was generated by
the work of Dr. Dufour. Participants typically come away from the workshop with fresh
insights and a feeling that changes in the way they work in schools empowers them as
professionals and makes a difference in student learning.

From my experience in being an educator in this province for over 35 years, 1
can't remember any topic that has been as fully embraced by teachers, administrators and
school boards than Professional Learning Communities. This is a tremendous tribute to
Dr. Dufour and his work in this province. The formalization of teachers working in a
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collegial relationship focusing on learning has spurred many of districts to incorporate the
principles and practices espoused by Richard Dufour in his presentations, articles and
books. The impact of his work in this province has been well documented from our
research into school division implementation of PLC’s.

In closing, in my opinion and I should say, in the opinion of many of my
colleagues in Saskatchewan, Richard Dufour's work in the area of Professional Learning
Communities has contributed greatly to education in our province. I would not hesitate
to recommend Dr. Dufour to be the recipient of the Brock International Prize in
Education for 2008.

Yours truly,

P

BriafmKeeg,
Associate Director




ARCHULETA SCHOOL DISTRICT 50 JT.

309 Lewis Street - Pagosa Springs, Colorado §1147 - Phone (970) 264-2228

Pagrsa s, Gkl

June 21, 2007

To Whom It May Concern:

This letter is in support of Dr. Rick DuFour’s nomination for the 2008 Brock
International Prize in Education for his development sharing of Professional Learning
Communities, (PLC). John A. Brock noted “The purpose of the Brock Prize is to
identify the best ideas on education in the world and to expose them to our educators,
teachers, administrators, and politicians," Dr, DuFour has clearly accomplished this
through his development and global sharing of Professional Learning Communities.

Professional Learning Communities (PLC) has created a profoundly positive impact on
student achievement in our district, region and state through a total re-shaping of how our
educators behave professionally, Our embracing of PLC has actually allowed us to move
from a culture of teacher isolation to a culture of on-going purposeful collaboration.
During the past five years I has gone from seeing PLC implemented in our 5" and 6™
grade Intermediate School, to having total district and regional support, with our 5 district
BOCES making PLC implementation and training their number one professional
development priority. The initiative to develop PLC as the greatest positive support
factor to student achievement is also evident at the state level, backed by training
opportunities through the Colorado Department of Education, Colorado Association of
School Boards, and Colorado Association of School Executives, the “Big 3” in Colorado
public education.

During my 20 years as a public school educator I have never seen programs or reform
movements achieve lasting, sustainable impact until PLC. Professional Learning
Communities has grown through local, regional and global utilization of the greatest
resource education has to offer: educators. This lasting impact has been achieved
through the belief and collaboration of educators at the classroom, administrative, and
legislative levels. For these reasons, Dr. Rick DuFour deserves outstanding recognition.
I hope John A. Brock would agree.

Sincerely,

Mark DeVoti
Superintendent

Maximizing Student Achievement By Doing What Is Best For Children
www.pagosa.ki2.co.us







Cluster VII

FAIRFAX COUNTY 8115 Gatehouse Road
PUBLIC SCHOOLS Falls Church, Virginia 22042

June 27, 2007
Ladies and Gentlemen:

1t is with great pleasure that I recommend Dr. Richard DuFour for national recognition for his
work developing and promoting the ideas, language, research, and philosophy associated with
Professional Learning Communities (PL.C). Over the course of the past five years I've had an
opportunity as both a principal and assistant superintendent to engage schools, and subsequently
change school cultures, in an effort to establish and promote PLCs resulting in increased student
achievement.

Through the extraordinary work of Dr. DuFour, Fairfax County Public Schools, to a great
degree, have been transformed to become great schools. This, in part, is due to our
organizational and collaborative philosophy outlined by Dr. DuFour in his research based books.
As principal at both a middle and high school I have used the tenets outlined by Dr. DuFour to
substantively change the way a faculty thinks and acts in reference to supporting all students in
“their quest to learn. This shift in culture has resulted in the new establishment of patterns for
work with teachers as well as administrators, Qur schools have become collaborative and now
focus on providing intervention for students who are struggling based on collaborative
approaches by teachers. This C-change is a direct consequence of the three correlate questions
associated with becoming a high functioning PLC:

*  What is it that we want students to know?
+«  How will we know if students have learned it?
*  How will we respond if students have not learned?

While these questions may seem simple, it is the third posed by Dr. DuFour that has required us,
as a school and system, to reflect deeply about current practice and further investigate how we
need to operate to ensure that a// students are successful. Without the quality review of
literature, personal stories, and work that Dr. DuFour has done to establishing a PL.C in his own
building while principal at Adlai Stevenson High School, we would not have a foundation and
model from which to work.

When I arrived at Centreville High School in 2004 ] was faced with a student population that had
pockets of students that historically failed. Additionally, there was a grounded faculty reluctant
to change. Through the course of the next 12 months, with book talks about Professional
Learning Communities At Work and Whatever it Takes, the teaching staff began to move their
thinking in a fundamental way from: “we are all about teaching” to “we are all about learning.”
This is a direct result of the power and influence of Dr. DuFour's work. As time has progressed
it is evident that this seemingly simple shift in thinking is truly the method by which we have,
and will into the future, substantively change public education as it currently stands. Because




Dr. DuFour has forced us to take an inward look at the job we do, not only did Centerville High
School and Lanier Middle School improve, but the moral imperative of taking care of every
student we work with has been fulfilled.

Therefore, it is without hesitation that I suggest that Dr. DuFour and his work regarding school
reform and reorganization has the greatest impact on my life as a professional educator and on
the life of the thousands of students. It is my hope that Dr. DuFour will be recognized for his

extraordinary contribution to the field of education,

Sincerely,

Peter Noonan

Assistant Superintendent
Cluster VII

Fairfax County Public Schools




To create a professional learning community, focus on
learning ratber than teaching, work collaboratively,
and bold yourself accountable for resulils.

Richard DuFeour

e idea of improving schools by developing
professtonal learning communities is currendy in
vogue. People use this term {0 describe every
imaginable combination of indkviduals with an
interest in education—a gradedevel teaching
ream, 2 school commitee, a high school department,

an entire school district, a state depariment of educa-

ton, & pational professional organization, and so on. In
fact, the term has been used so ubiguitously that it Is in
danger of losing all meaning.

‘The professioni] learnlng community model has now
reached a critical junceare, one well known to those who
have wiinessed the fate of other wellintentioned school
reform efforis, In this alltoofamiliar cycle, initial enthusiasm
gives way t0 confuslon abowt the fundamental concepis driving
the initistive, followed by inevitable implersenfation problems,
the conclusion that the reform has failed 1o bring sbout the desired
results, abmadonmeny of the reform, and the lnunch of a new
search for the next promising indtiative. Another reform movement
has come and gone, reinforcing the conventional education
wisdom that promises, “This too shall pass.”

The movement to develop professional fearning communitics

§ EDUCATIONAL LEADERSHIP/AMAY 2004
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can avoid this cyele, but oaly if educa-
tors reflect oritically on the concept’s
meris, What are the “bhig ideas” thar
represent the core principles of profes-
siona kearning communites? How do
these principles gulde schools’ efforts 1o
sustain the professlonal learning corm-
nity mode} antil it becomes deeply
embedded in the culture of the school?

Big Idea #1: Ensuring

That Students Learn

The professivnal learning community
meodel flows from the assumption that
the core mission of formal education is
not simply to ensure that students are
taught but to ensure that they leam. This
stmple shift-—from a focus on seaching
to 2 focus on learning—has profound
implications for schools.

School misston statements that
promise “fearning for all” have become &
cliche. Bul when a4 schoo! staff takes that
statement literally—when teachers view
it us a pledge 10 easure the success of
each snudent sather than as politically
correct hyperbole—profound changes
begin to take place. The school stadf
finds itself asking, What school charac-
weristics and practices have boen most
successful in helping all students achieve
at hgh levels? How could we adopt
those characteristios and practices i our
ot school? What commitments would
we have 0 make w one angother
create such x school? What indicarors
could we morior 1o assess our
progress? When the steff has bulle shaved
knowiledge and found common ground
ont these questions, the school has a
solid foundation for moving forward
with its improvement initiative.

As the school moves forward, every
professtonal in the bullding must engage
with colleagues in the ongoing explo-
mation of three crucial guestions that
drive the work of those within a profes-
sionad leaming copwnualty:

& What do we want each student 1o
fearn?

& How will we know swhen each
student has learned i

# How will we respond when a
student experiences difficulty in
fearsing?
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The answer to the third question
separtes leamning communities from
traditional schools,

Here {8 a scenario that plays our dally
in traditonal schools. A teacher teaches
it unit fo the best of his or her ability,
but at the conclusion of the unit some
stuclents have not mastered the essential
outcomes. On the one hand, the teacher
would like 10 take the time o help
those stiddents, On the other hand, the
weacher feels compelied to move
forward to “cover” the course content,
If the reacher uses instructional time to
assist students who have not learned,
the progress of students who have
mastered he content will suffer; if the
teacher pushes on with new concepts,
the struggling students witf fadl farther
behind,

What typicadly happens in this sitha-
tion? Almost invariably, the school leaves
the sohwion to the discredon of indk
vidhual teachers, who vary widely in the
ways they respond, Some teachers
conciude that the struggling students
should gnsfer to a less nigorous Course
oy should be constdered for specig
education, Some lower their expecta
tions by adopiing less challenpging stane
dards for subgroups of studenis swithin
thetr clussroons, Some Jook for ways (o
assist the snidents before and afier

school Some allow strugeling students
0 fail.

When 2 school begios to function as 2
professional learning communiry,
however, teachers become aware of the
mcongruity between their commitment
to ensure learning for all students and
thedr lack of a coordinated strategy to
respond when some students do not
learn. The staff addresses this discrep
ancy by designing strategics 10 ensure
that struggling studenis receive addi-
tional thne and support, 1o matter who
their teacher I8, In addition 1o being
systematic and schoolwide, the profos
sional learning community's response 1o
students who experience difficulty is

& Threly. The school guickly identi-
fies students who need addisional time
and support.

# Bosed on futervention rather than
resedistion. The plan provides
stiddents with help as soon as they expe
rience difficulty rather than relying on
surnmer school, reteniion, and remedial
COULsas.

& Pirective, Instead of inoiting
stadents to seck additional help, the
systematic plan regudres studenis o
devede exim time and receive additional
assistance untll they have mastered the
ROCESSATY CONCEpis,

The sysiematic, timely, and directive




intervention program operating at Adlad
Stevenson High School in Linvolnshire,
nois, provides an excellent example,
Bvery three weeks, every student
receives # Progress report. Within the
first month of schiool, new students
discover that If they are not doing well
in a class, they will recelve a wide array
of amediate interventions. First, the
teacher, counselor, and facolty advisor
each talk with the student individually to
help resolve the problem. The school
also notfies the student’s parents about
the concern. In addidon, the school
offers the struggling student a pass from
study hail to a school nforing center to
get addidonal help in the course, An
older student mentor, in conjunction
witl the struggling student’s advisor,
helps the student with homework
during the student’s daily advisory
period.

Any student who continues to fail
shiort of expectations at the end of six
weeks desplte these interventions is
required, miher than invited, to atrend
untoring sesstons during the study hall
period. Counselors begia to make
weekly checks on the struggling
student's progress. If tortoring fals to
bring abowt improvement within the
next six weeks, the studen is assigned
t a daily guided study hall with (G or
fewer students. The gutded study ball
supervisor communicates with class-
oo teachers 1o learn exactly what
homework each student needs to
complete and monitors the completion
of that homework. Parents attend 2
meeting at the school ay wibdel: the
stdent, parents, counsetor, and class
rocm teacher must sign a contract clark
fring what cach party will do o help the
student meet the standards for the
CORESE.

Stevenson High School serves more

than 4,000 students. Yet this school has
found & way to moenitor each student’s
learning on a timely basis and to ensure
that every student who experiences
academic difficulty will recelve extra
time and support for leaming.

Like Stevenson, schools that are truly
committed to the concept of learning
for each student will stop subjecting
struggling students to a haphazard
education lottery. These schools will
guarantee that each student recelves
whatever additional support he or she
needs.

Big idea #2: A Culture

of Coliaboration

Educaters who are building 2 profes-
sional learning community recognize
thiat they must work together to achieve
their collective purpose of learning for
all. Therefore, they create StruCtures ©

promaie a coflaborative cultuire.

Despite compelling evidence indi-
cating that working collaboratively
represents best practice, tenchers in
many schools continue to work in Isola
tjon. Even in schools that endorse the
idea of coliaboraton, the staff's willing
ness to collaborate ofien stops at the
classroom door. Some school staffs
equate the ferm “collaboration” with
congenintity and focus on building
proup camaraderie. Other staffs jolo
forces to develop consensus on opent
tional procedures, such as how they will
respond to tardiness or supeivise recess.
Siill others organize themseives into
committees 10 oversee different facets of
the school™s operation, such as disci-
pline, technology, and social cimaie,
Although each of these actvities can
serve ¢ pselid purpose. none represents
the kind of professional dizfogue that
can transform 2 school into a profes
stonal learning comaunity.

The powerful collaboration that char-
acierizes professional learping communi
tes §8 a systematic process in which
teachers work together to analyze and
improve thelr classroom practice,
Teachers work in tecams, engaging inan
ongoing cycle of questions that promote
deep tezim leaming. This process, in
ez, feads to higher levels of stadent
achievement.

Collaborating for School
npriroveniend

At Boones Mill Blementary School, a K-5
school serving 400 studests in rural
Franklin County, Virginia, the powerful
coliaboration of grade-devel teams drives
the school immprovement process. The
following scenario describes what
Boones Mill staff members refer to as
thelr feaching-dfearning provess.

The school's five 3rd grade reachers
study state andd nattonal standards, the
district curticulum guide, and student
achievement data 1o identify the essen
tial knowledge and skills thar all stidents
should learn in an upcoming language
arts uitit, They also ask the 4th grade
teachers what they hope students will
have mastered by the time they leave
Ard grade. On the basts of the shared
knowledge penered by this joint study,
the 3rd grade e agrees on the critical
ouicomes that they will make sure cach
studeat achieves during the unit,

Next, the team turns les attention 1o
developing common formative assess
ments 1o monitor each student’s mastery
of the essential outcomes. Team
members discuss the most authentic and
valied ways 10 assess snudent masiery,
They set the standasd for each skill or
concept that each student must achieve
o be deemed proficiens. They agree on
the criteria by which they will judge the
quatity of studemst work, and they prac-
tice applying those criteria until they
can o so consistently. Finally, they
decide when they will administer the
ABSESSIACHIS,

After each teacher his examined the
resuits of the common formative assess-
ment for his or hey students, the team
analyzes how all 3rd graders performed.
Team members identiy strengtbs and
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weaknesses in student learning and
begin to discuss how they can build on
the strengths and address the weak-
aesses. The entire team gains new
insights into what ls working and what
is not, and members discuss new stoate-
gles that they can implement in their
classroonms to ralse student achievement.

Af Boones Mill, collaborative conver-
sations happen routinely throughout the
year, Teachers use frequent formative
assessments to investigate the guestions
*Are students learning what they need to
learn?” and "Who needs additional time
and support o leamn?” rather than
relying solely on summative assessments
that ask “Which studems learned what
was intended and which students did
net?”

Colizborative conversations call on
team membaers to make public what has
traditionally been private—goals, strate-
gies, matecials, pacing, questions,
concerns, and results. These discussions
give every teacher someone to furm (o
and talk to, and they are expliclidy struc-
wired to improve the classroom practice
of teachers—individually and collec-
tively.

For teachets to participate in such a
poweriul process, the school must
ensure that evervone belongs to o team
that fecuses on student learning. Bach
team must have time 10 meet during the
workday and theoughout the school
year. Teams must focus their efforts om
crucial questions selated o learning and
generate products that reficct that focus,
such as lists of essential outcomes,
diffierent kinds of assessment, analyses of
supdent achieverent, and strategics for
improving results. Teams muost develop
nosms of protecols wo carify expecta-
tions regurding roles, responsibilities,
and relationships among team members.
Teams must adopt stadent achievement
goals linked with school and district
poals,

Hemoving Burviers 10 Succesy

For meaningful collaboration 1o ocour,
a number of things must also siop
happening. Schools must stop
pretending that merely presenting
teachers with stare standurds or dasirict
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cuericulon guides will guarnies that all
students have access (o & commaon
aurricuium. Bven school districts that
devote tremendous time and energy 0
designing the infended curricium often
pay little attention (o the fimplonienied
curricutum (what teachers actually
teach) and even loss to the gttained
curricutum (what students learn)
(Marzano, 2003). Schools must also give
teachers tine (o analyze and discuss
state and district currcuiom documents,
More important, teacher coaversations
miust quickly move bevond “What arc
we expected o teach?” to "How will we
know when cach student has tearned?”
in addition, facultics must stop
making excuses for falling to collabo

rate. Few educators publicly asscrt that
working in isolation is the best strategy
for improving schools. Instead, they ghve
reasons why it is impossible for them to
work together: “We just can't ind the
time.” “Not everyone on the staff has
endorsed the idez.” “We need more
training n collaboration ” But the
number of schools that have created
truly collaborutive cultures proves that
such barriers are not insurmouniable. As
Roland Barth (1991) wrote,
Are teachers and administeators
witling to accept the fact that they wre
pari of the problemy? . . . God dida’y
create seifconiained clarsrooms,
S0-nmiimute periods, and subjeets
faught in okution. We did—because
w find working alone safer than
and preferable to working wogether
(op. 126-127)

in the finat anadysis, building the
colaborative culiure of o professional
learning community is a question of will,

A group of staff members who are deter-
mined w0 work together will find 2 way.

Big ldea #3: A Focus on Results
Professional learning communities judge
their effettiveness on the basis of
results. Working rogether to improve
student achievement becomes the
routine work of everyone in the school.
Every teacher team participates in an
ongoing process of identifving the
current level of student achievement.
establishing a goal to Improve the
current fevel, working together to
achieve that goal, and providing periodic
evidence of progress. The focus of team
goals shifts. Such goals 43 “We will adopt
the hunior Great Books program” or “We
will ereate three new labs for our
sCience course” give way 1o "We wili
increase the percentage of students who
mect the supe standard in language as
fram 83 percent to 99 poercent” oF “We
will reduee the failure rate in our course
by 50 percent.”

Schools and teachers typicatly suffer
from the DRIP syndrome—-Data
Rich/Information Poor. The results-
oriented professional kearping commu-
nify oot only welcomes data but also
rurns dats inte useful and refevant infor-
mation for staff. Teachers have never
sudtered from a lack of data, Even a
teacher who works in solation can
eustly establish the mean, moede, median,
standard deviation, and percentage of
students who demonsieated proficiency
every tine he or she administers @ (st
Hewwvever, data will become o cantlyst for
improved teacher praciice ondy if the
tegcher his s basis of comparison.

When tercher teams develop
CoOMMOn fOrHILVe A58CHMEnts
throughow the school year, each
teacher can fdenufy howw s or her
students performed on each skill
compared with other students, Indi-
vidual teachers can call on their weam
colleagues 1o help them reflect on areas
of concern. Each teacher hus access o
the ideas, materials, strategies, and
talents of the entire teana,

Freeport Inteomediate Schoul, Jocated
S0 mailes south of Houston, Texas,
arribules its success o an unrelenting




focus on results, Teachers work in
collaborative teams for S0 minutes daily
to clarify the essentlal outcomes of
their grade levels and courses and to
align those outcomes with state stan-
dards. They develop consistent instruc-
tienal caiendars and administer the
same brief assessment to alf students at
the same grade level at the conclusion
of each instructional unit, roughly once
4 week.

Each quarter, the teams administer a
commof cumulstive exam, Bach spring,
the teams develop and admindster prac-
tice tests for the state exam, Each vear,
the teams pore over the results of the
state west, which are broken dows to
show every teacher how his or her
students performed on every skill and
on every test item. The teachers share
their results from al of these ussess-
ments with their colleagues, and they
quickly learn when a reamimate has been
particularly effective in 1eaching 4
certain skill. Team members consciously
ook for successful practice and attenipt
to replcate it in their own practice; they
also identify areas of the curricuium that
need more attention,

Fregport Intermediate has been tuns-
formed from one of the lowest-
performing schools in the statc wo a
national model for academic achieve-
ment. Principal Clars Sale-Davis believes
that the crucial first step in that transfor-
mation came when the staff began o
honestly confront data on student
achievement and to work together 16
improve results rathers than make
excyses for them,

Of course, this focus on continual
improvemesnt and resulis reguires educa
tors to change uaditional practices and

crevise prevalent assumptions. Educators
mst begin 1o embrace daia as a usefyd
indicator of progress. They must stop
disregarding or excusing uafavonible
data and honestly confromt the some-
times-brutal fucts, They nust stop using
avesages o analyze student performance
and begin 10 focus on the success of
each student,

Educators who focus on results must
also stop limiting improvement goals to
fuctors putside the classroom. such as

stndent discipiine and staff morale, and
shift their attention o goals that focus
on student learning. They must stop
assessing thelr own effectiveness on the
basis of how busy they are or how many
new initiatives they have launched and
begln instead to ask, “Have we mude
progress on the goals that are most
important to 1us?” Bducators must stop
working i isolation and hoarding their
ideas, materials, and strategles and begin
to work together to meet the needs of
all students.
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Hard Work and Commitment
Even the grandest design eventoally
translates into hard work. The profes-
sional learning community model isa
grand design-—a powerful new way of
working together that profoundly affects
the practices of schooling, But inltfating
and sustaining the concept requires bard
work. 1t requires the school staff to
focus on learning ther than teaching,
work collaboratively on maitess relaied
1o learndng, and hold {tsell accounable
for the kind of results that fuel continual
improvement.

When educators do the hard work
necessary to implement these princi-
ples, their coffective ability wr help alt

students learn will dse. If they fail to
demonstrate the discipline to initiate
and sustain this work, then their school
is unitkely to become more effective,
even if those within t ciaim o be a
professional learning community. The
rise or fall of the professional leamning
community concept depends not on
the merits of the concept itself, but on
the most imporiant elemess in the
improvement of any school-—ihe
commitment and persistence of the
educators within . &
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Building a
Professional Learning
Community

o be a school superintendent in

the United States today is to

feel the pull of conflicting de-

mands and competing ideolo-

gies. The demands of different
interest groups are often readily appar-
ent—for example, parents who want
smaller class sizes versus taxpayers who
want cuts in the budget,

Perhaps less obvious to those who
never have served as a superintendent
are the conflicting images of the very na-
ture of the position. Should the superin-
tendent be the forceful leader who im-
plements his or her personal vision of
how a school district and its individual
schools should operate, or should the
contemporary superintendent embrace
site-based management and encourage
the staff of each school to identify and
pursue the issues most relevant to them?
Should the desire for equity and equal
opportunity lead superintendents to
champion uniformity and consistency
throughout the district, or should the re-
alization that change occurs one school
't a time lead superintendents to support

he freedom and autonomy at each
school that inevitably lead to differences
between sites’

Superintendents err when they re-
solve this apparent dichotomy by choos-
ing one approach or the other. In their

For system leaders,
it means allowing
autonomy within

defined parameters

landmark study of organizations that sus-
tained excellence over an extended peri-
od of time, James Collins and Jerry Por-
ras, co-authors of Built to Last: Successful
Habits of Visionary Companies, found
those organizations embraced the para-
dox of living with two seemingly contra-
dictory ideas or forces at the same time.
They rejected the “Tyranny of the Of”
and embraced the “Genius of the And.”
Instead of choosing between A or B,
these companies figured out a way to
have both A and B. For example, they
developed powerful philosophical and
conceptual images that drove the entire
organization and that encouraged the
individuals within the organization to
seek and develop innovative strategies
for achieving the core purpose of the or-
ganization.

Collins and Porras wrote: “We are
not talking about balance here, Balance

implies going to the midpoint, 50-50,
half and half. ... |A] highly visionary
company doesn’t want to blend ying and
yang into a gray, indistinguishable circle
that is neither highly ying nor highly
yang; it aims to be distinctly ying and
distinctly yang, both at the same time,
all the time.”

Superintendents who reject the
“Tyranny of the Ot" and embrace the
“Genius of the And” are skillful in
demonstrating “loose-tight leadership”
or “directed autonomy.” They focus on
identifying and articulating both the
fundamental purpose of the organization
and a few "big ideas” that will help the
district improve in its capacity to
achieve that purpose. They are tight on
purpose and big ideas—insisting that
those within the organization act in
ways consistent with those concepts and
demanding that the district align all of
its practices and programs with them.

At the same time, however, they en-
courage individual and organizational
autonomy in the day-to-day operations
of the various schools and departments.
This autonomy is not characterized by
random acts of innovation, but rather is
guided by carefully defined parameters
that give focus and direction to schools
and those within them.

I am convinced that the parame-
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ters—the focused purpose and bip
ideas—that should drive school districts
today are found in the concept of the
professional leaming community.,

! have worked with school districts
throughoutr North America and wit-
nessed the different approaches superin-
rendents have mken o implement the
concepts of the learning community
model in their districts. Some have in-
vited schaols to consider the learning
community model as & strategy for stim-
ulating improvement. Others have pro-
ciaimed that al schools must become
learning communities, then left the de-

develop as a learning organization,

The strategy proven most effective,
however, is one that is loose and tight,
a strategy that establishes a clear priori-
ty and discernible parameters and then
rrovides each school and departraent
with the autonomy to chart its own
contese for achieving the objecrives.

Shored Knowledge

The efforis of a superintendent of @ sub-
urban school district offer an excellent
example of leading the professional
learning community initiative on 2 dis-
rrictwide basis. She began by building

"Perhaps less ohvious to those who never have served
as o superintendent are the conflicting images of the

very nature of the position.”

rails as 1o how 1o bring abour this trans
formation o each school to resolve, Sl
others have been mors prescriptive
abour the preciss policies, programs and
procedures each school must adopt to
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shared knowledze about professional
tearning communities with her leades-
ship team—central-office staff, princi-
pals and leaders of the teachers imion.

She distributed articles and made the

content of those articies the focus of
monthly team meetings,

I addition, she presented a book on
leasning communities to every member
of the ream., raised questions based on
the book and solicited reactions to the
cancepts it presented, She required all
members of the leadership team to ar-
tend a two-day workshop on professional
fearning comnunities 1o ensure her en-
tire team heasrd 2 consistent message and
developed a common vocabulary. She
demonstrared the impuostance she placed
on the workshop by attending every
minute of it herself, Saon thereafer she
held a follow.up meering of the team
where she asked if the professional
learning communiry model offered a
preferred alternative ro the current real.
ity of the districts operations.

Altheugh this superintendent was 4
proponent of collaborative decision
making, she recognized the importance
of building shared knowledge as a pre-
requisite for the decisiommakmgl
process. She understood that as a feader
she was called on not merely ro pool
opinions, but rather to ensure thar sach
member of the group had sufficiens
knowledge to make good decisions.
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Thus she ensured thar members of her
seam were able to draw upon consistent
information, operate from the same con-
ceptual framework and use a common
vocabulary when called upon to assess
the potential of the professional learning
community model, She attended to 2
critical component of the process——
building shared knowledge.

Constructing {onsansus

While most superintendents acknowl-
edge the benefits of building consensus,
they often operate under the assumption
that the group does not achieve consen-
sus uatil each member has endorsed the
proposal under consideration.

This superintendent undesstood the
difference berween "consensus” and
sunanimity.” If everyone must agree be-
fore the group can take action, it is un-
likely that action will ever accur,
Therefore, she had established an oper-
ational definition for consensus that
was understood by every member of the
ream.

This definition included two impor-
cant criteria; 1) all points of view have
heen heard and 2) the will of the group
is evident, even to those who most op-
pose it Unee those criteria were met,
the superintendent declared the team
had arrived at consensus and made it
clear she expected the full cooperation
of each member of the team in imple-
menting the professtonal learning
comimunity madel throughout the dis-
trict.

She then arranged for a series of
meetings with members of the team to
articulate her expectations and to clasify
priorities. She used a small-group format
{or these meetings to encourage dialogue
and questions. At each meeting she ex-
plained that she intended to be tight on
the following concepts.

® A focus on learning,

The superintendent reviewed the
district mission statement and its
pledge to ensure high levels of learning
for all students. She contended that if
the school districr was to fulfill thas
pledge, administrators and teachers at
all levels had o focus their energies on
three critical questions: what iz it we
want all students to learn, how will we
Lknow when they have fearned it, and
how will we respond when a student is
not lesining!

She called on every schoot to moni
cor the learning of cach stndent on a
timely basie and o develop systemaric
procedures to give addirional time and
suppori-—during the school day—to any

Considtant Rickard DuFowr is a former superintendent.

student who was experiencing difficulty,
The particulars of each school's plan
could vary, but every school was called
on to create 2 system of interventions

" that ensured students recetved addision-

al tirne and support,
& Collabovative iecams.

he term “professional leamn-
ing commmity” {8 in vogue
thiese days, but what is 8 pro-
{essional learning communi-
ty? Whar vould we expect to
see in an organization that is function-
ing as one!

First, the people in the organiza-
tion have a clear sense of the misston
they are 10 accomplish and a shared

vision of the vonditions they mst eve-.

ate 1o achieve thetr mission. They
work together in collpborative teams
that engage in collective ingulry inio
both best practices fur accomplishing
theis aims and the current realiry of
the conditions in their orgsnization.
Any diserepancy between best prac-
tice and the reatity of their school
spurs them to take action 1o reduvce
the discrepancy.

‘The etytire organization is designed
1o engage teams in a cycle of conting.
ans improvemest-- gathering amd an-

The superintendent called upon each
school to organize the professional staff
into collaborative reams, The structure
of the reams was left to each school’s dis-
creripn—cotrse specific, grade level, in-
rerdisciplinary, vertical or departmental.

continued on page [7

Defining a Learning Community

alyzing data and information, identify-
ing weaknesses andd areas of concern,
working togethes to develap strategles
to address specific weaknesses and
concerns, supporting each other as
they implement those strategies, gath-
ering new data and information to as
sess the impact of the strategies and
then starting the process all over
again.

This cycle is not an annual event,
but s rather the ongoing process that
drives the daily work of people
shroughont the orgenization. Finally,
the elfectiveness of the organization s
assessed on the basis of vesulss, rather
than intentions o activities,

To create these conditions in her
district, the superintendent in the ac-
companying article delineated both
discretionary and non-discrerionary
aspects of the district’s indtiative.

o Bichard Dulour
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focus on improving stud 3
his schonl

Rasnlving onsl
Although pr
day hoping to focus on studer
ing, the nature of thejob in
diverts their atlentmn and

discipline, parcnt:con
sonne! matters, bu1ldi

school improvement and the urg
demands that are a natural part «
principal’s daily to-do list;

However, | have seen. princ pals. re-
solve that tension in ways th
student achievement,’Ass
have come to a deeper und
about what works and what does not
work regarding continuous school im-
provement. 1 am convinced the prac-
tices of the central office play.a‘major
role in the eventual success orfailure of
the improvement efforts of hldivxdual
schools,

Two recommendations (or more ac-
curately, pleas} to central-office ad-
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" “Nothing is more discoutagmg to'the
- learning-centered principal than being
deluged by disconnected, fragmented, .
'compering ininatives generatcd from

- checklist requiring classroom teachers
-~ ito assess each child’s proﬂc:ency on
-~ numerous computer skills. The math -
1 coordinator has insisted that all K-12

“teachers fully use the newly adopted

my to launch separéte mmatives that :

ultaneously descend upon schools is
recipe for disaster. Conmder | he fnl'
lowing scenatlo. - K
he director of staff development
as mandated that a}l professional de-
elopment days will be devoted 1o

stnuctjon, problem-based learning and
ultiple intc!ltgem,es. The. teclmology
epartment has:developed a new

project-based math curriculum—even

though most are unfamiliar with the

concept. The assessment director has

required that all K-8 teachers conduct

time-intensive independent reading
inventories on every student three
times each year although schools are
not clear on how the results will be
used. The director of elementary edu-

‘Malone, Poway's director of staff devel-
opment, teports the effort to limit ini-
tiatlves has been extremely beneficial

‘because there is no confusion about
' district ‘priorities,

' -Cooniinn!ed Sarvicei
“While ‘an effective central office will

aining teachers in differentiated in--

of confusion, frustration and cyni-

Unif dschaal'msma”m a8
n Diegoserves as an exam- -
srrict thut has discovered the

ember is called on'to contribute to
the achlevement of those goals. Janet

speak with one voice when commu-
nicating priorities, the central office
in ‘many districts is viewed as a ca-
cophony of competing interests,
When all central-office administra-
tors are:separately chanting, “Pay at-
tention‘to my directives! My initia-
tives are the priority!” they sow seeds

cismin schools, =+ .

- Districts increase the likelihood of
sending a.consistent message through-
out the district when they insist all
central-office administravors function
as a learning community, working in.
terdependently as a unified team to
achieve a focused, districtwide
achievement goal.

Imagine a district in which the su-
perintendent leads the administrative
team through a process that establishes
improved student achievement in




reading as the district’s priority for all
elementary schools. The superintend-
ent then calls on each member of the
team to develop a plan to contribute
to that effort,

The directors of staff development,
language arts, special education and
Title ] create ongoing training pro-
grams to provide principals and teach-
ers with best practices for the teaching
of reading. They also develop a more
intensive training-of-trainers program
for representative teachers from each
school who have volunteered to serve
as peer coaches as their colleagues im-
plement the new strategies.

The technology director presents a
variety of software programs that serve
as reading tutorials for students and
user-friendly programs that track each
student’s mastery of essential skills.
The director of assessment develops
strategles to provide each school with
specific, easily understandable data
from the state and national assess-
ments that will identify strengths and
weaknesses in reading for students col-
lectively and individually. He also cre-
ates a database of released test items

inghouse of best practices and as a re-
source center that provides the knowl-
edge, training, programs and support
to address the unique needs of each
school. _

Fairfax County, Va., divides its
large school district into clusters. The
central-office leadership team of Clus-
ter 11 has made developing profession-
al learning communities a priority for
its schools.

Ellen Schoetzay, director of Clus-
ter 11 schools, built shared knowledge
of the learning community concept
among key staff by providing training
for all central-office administrators,
principals and lead teachers of every
school in the cluster. She devotes the
bulk of her monthly meetings with all
principals to discussion of learning
community concepts. Principals
share and celebrate successes and
support each other in overcoming ob-
stacles.

Schoetzau also has visited each of
the 29 school sites to engage in dia-
logue with the staff on their progress
and to identify what the central office
can do to assist them in their effort.

“Poway has reduced the number of district goals
from more than 60 per year to just two.”

for specific reading skills that teams of
teachers can access as they develop lo-
cal commeon assessments. He offers to
train grade-level team leaders in the
construction of vatrious assessments.
The director of curriculum exam-
ines the scope and sequence of the dis-
trict reading curriculum and aligns it
with the state standards. She identifies
several gaps, works with teachers to
develop supplementary curriculum
materials and makes the analysis and
materials available to each school.

Role Model

in this scenario, the team rallies
around a specific priority and each
member is called upon to define how
his or her department can customize
services to support schools in their ef-
forts to address that pricrity, As indi-
vidual schools analyze their student
achievement data and identify the
training and resources necessary to
move forward with the initiative, the
central-office team serves as a clear-

She and the central-office staff then
use the information garnered from
these monthly meetings and school-
site visits to design the appropriate
support and services for each school,

When the central-office team
models the clear purpose, collabora-
tive effort and focus on results that
characterize a professional learning
community, it increases the likelihood
that those conditions will flourish in
the schools it serves. Help your princt-
pals become leamning-centered leaders
by giving them the gifts of limited ini-
tiatives and coordinated serviees from a
unified central-office ream.

Rebecce Burnette DuFour, o former central-
oftice coordinator and elemantary school prin-
cipel in Yirginia, Is on edueational consultand.
She con be reached ot 465 Islond Pointe Lane,
Moneta, VA 24121, E-mall; maprind@
cablenet-va.com. She is co-author of Getting
Started: Reculluring Schools o Become
Loarning Communities,

continued from page 15

Although the superintendent insisted
that teams be provided time to meet
during the school day, each school was
free to create its own strategy for provid-
ing this time.

The superintendent, however, was
adamant about two points: every profes-
sional staff member would be a member
of a team, and the focus of the team
would be student learning. To ensure
this focus on learning, she insisted that
every team identify and putsue a specif-
ic, measurable goal that, if achieved,
would result in demonstrably higher lev-
els of student learning.

® Teacher teams focused on results.

The superintendent recognized most
districts address the three critical ques-
tions at the central-office level, Direc-
rors of curriculum develop district cur-
riculum guides. Directors of assessment
monitor results on district and state as-
sessments. The central office directs
school improvement committees that
must develop strategies for raising stu-
dent performance.

However, she also recognized that all
this activity at the central-office level
often had little impact on the day-to-day
workings of classroom teachers. She
made it clear she wanted to engage, not
just central-office staff, but each teacher
team in every school in the investiga-
tion of the critical questions. She pro-
posed a four-part process to promote
that team engagement. (See related sto-
1y, page 18.)

Perlodic Reviews

The superintendent then explained she
would meet individually with every
member of the leadership team over the
next several months to review the fol-

" lowing areas:

® Planning: What is your plan for
implementing the professional learning
community process in your school or de-
partment! What specific steps do you
plan to take and when will you take
them? Whar are you doing to align the
practices and processes of your school
with these concepts!?

@ Monitoring: What are your strate-
gies for monitoring each student’s mastery
of essential learning? How are you moni-
toring the productivity of your teams!?
How will you assess the results of this ini-
tiative in your school or department!?

® Modeling: How ate you modeling a
focus on student learning and your com-
mitment to collaboration? What have
you done to create a guiding coalition to
assist you in this important endeavor in
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your school or deparement!?

® Driving questions: What questions
have you posed to guide the work of the
teams and the progress of the initiative?

® Allocating time: How have youen-
sured that every student who experiences
initial difficulty is provided additional
time and support for learning during the
school day! What steps have you taken
to give evety collaborative team time to
work together during the school day?

@ Celebrating: What are you doing

to celebrate the work of teams and the
progress of your school in order to sus-
tain this initiative?

® Confronting: What resistance and
obstacles have you encountered and

sharing the assumprions that she hoped
would drive the work of the ieadershsp _
team:

I. The fundamental purpose of the
district was to ensure high levels of

“Obstacles and problems are an inevitable byproduct ...”

how have you responded!?
The superintendent concluded by

Four Steps Toward Team Engagement

imply providing teachers

with time to collaborate on s

regular basis will not lead to

improvements in student

achievement. Collaborative
teams are most effective when mem-
bers have a clear sense of purpose, spe-
cific goals and structured activities
that give direction to their work.

These conditions do not emerge by
accident. They are the direct result of
effective leadership. Leaders can build
the collective capacity of a staff to get
better results if they make certain that
teams use collaborative time to engage
in dialogue and processes that have a
positive impact on student leaming.

The steps listed below serve as an
example.

® Clarify essential outcomes.

All teams would be asked to speci-
fy the essential outcomes each stu-
dent was to achieve as a result of
their course, grade level or program,
The district would provide each
team with relevant national, state
and district learning standards and
evidence of traditional levels of stu-
dent performance from a variety of
assessments.

After studying the various docu-
ments and information, each team
would be asked to identify eight to 10
critical outcomes per semester that
were aligned with stare and district
standards, The outcomes could vary
from school to school, provided the
designated outcomes were aligned
with state and district standards. Once
a team identified the essential out-
comes, the members of the team
would be expected to focus their daily
work on helping all students acquire
the intended knowledge and skills.

® Develop common assessments.
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Bach team would be asked to devel
op at least four assessments per year
that would be piven ro all of the sto-
dents they were teaching. The district
would provide released sets of items
from national, state and district assess-
ments to assist teams who were free to
use those items or create their own.
Teanms would also be free to détermine
the type and nature of the assess-
ments~——multlple-cholce tests, essays,
perfomlame, projects, etc. '

® Define proficiency.

Each team would be called upon to
identify the standard a student must
meet on each assessment to be deemed
proficient. They also . would be re-
quired to define the criteria by which
they would judge the quality of stu-
dent work in more subjective assess-
ments, -

® Analyze results and develop im-
frrovement strategies.

Each 1eam would be required to
review student performance on the
common assessments to identify the
strengths and weaknesses of all stu-
dents tested. The team then would
be asked to develop and implement
strategies to improve upon that level
of achievement. Each member of the
team also would be called upon to
assess the performance of his or her
students in comparison to the group,
to seek help from teammates in areas
of concern and to offer teammates
suggestions and ideas in areas in
which his or her students excelled.

The district would provide each
building with the technical capabili-
ties to generate this information for
each team and each teacher. It also
would provide support and training for
each step in this process for teams that
required assistance.

learning for every student.

2. This important purpose could not
be achieved if people throughout the
organization worked in isolation. Co-
ordination and collaboration were es-
sential.

3. By working together to build the
capacity of the district to function as a
professional learning community, all
staff would experience both greater job
satisfaction and the sense of accom-
plishment that comes with making a
positive difference in the lives of the
students.

4. The advancement of the profes-
sional learning community concept
would be the top priority of the district,
and each member of the leadership team
would be called upon to present tangible
evidence of his or her contribution to
the effort.

A Collective Etfort

The leadership of this superintendent
has not eliminated obstacles and prob-
lems as the district moves forward with
the professional learning community
initiative, Obstacles and problems are
an inevitable byproduct of the change
process. But her efforts to build shared
knowledge and to arrive at consensus
have created a guiding coalition for the
initiative.

In addition, she has delineated both
the broad parameters to guide the work
of schools and the specific areas in
which the staff in those schools have the
freedom to find the best strategies for
achieving the district’s goals. She has
embraced the “Genius of the And"” and
given the people in her district rare
gifts—a clear sense of organizational di-
rection and a better understanding of
how each person can contribute to the
collective effort to make a difference in
the lives of students. M

Richard DuFour, e former superintendent, is an
educational consultunt, He can be reached o 465
Island Pointe Lane, Moneta, YA 24121, E-mik:
rdufour@district1 25.k1 2.il.us. He is the co-
avthor of Getting Started: Reculturing Schools fo
Become Professional Learning Communities.




BY RICHARD DuFOUR ~on

Building a
Professional Learning
Community

o be a school superintendent in

the United States today is to

feel the pull of conflicting de-

mands and competing ideolo-

gies. The demands of different
interest groups are often readily appar-
ent——for example, parents who want
smaller class sizes versus raxpayers who
want cuts in the budget.

Perhaps less obvious to those who
never have served as a superintendent
are the conflicting images of the very na-
rure of the position, Should the superin-
tendent be the forceful leader who im-
plements his or her personal vision of
how a school district and its individual
schools should operate, or should the
contemporary superintendent embrace
site-based management and encourage
the staff of each school to identify and
pursue the issues most zelevant to them?
Should the desire for equity and equal
opportunity lead superintendents to
champion uniformity and consistency
throughouwt the district, or should the re-
alization that change cccurs one school

3 rime lead superintendents to support

.e freedom and autonomy at each
school thar inevitably lead to differences
between sites?

Superintendents err when they re-
solve this apparent dichotomy by choos-
ing one approach or the other. In their

 For system leaders,
it means allowing
autonomy within

defined parameters

landmark study of organizations that sus-
tained excellence over an extended peri-
od of time, James Collins and Jerry Por-
ras, co-authors of Built to Last: Successful
Habits of Visionary Companies, found
those organizations embraced the para-
dox of living with two seemingly contra-
dictory ideas or forces at the same time.
They rejected the “Tyranny of the Or”
and embraced the “Genius of the And.”
Instead of choosing between A or B,
these companies figured out a way to
have both A and B. For example, they
developed powerful philosophical and
conceptual images that drove the entire
organization and that encouraged the
individuals within the organization to
seek and develop innovative strategies
for achieving the core purpose of the or-
ganization.

Collins and Porras wrote: “We are
not talking about balance here. Balance

implies going to the midpoint, 50-50,
half and half. ... [A] highly visionary
company doesn't want to blend ying and
yang into a gray, indistinguishable circle
that is neither highly ying nor highly
vang; it aims to be distinctly ying and
distinctly yang, both at the same time,
all the time.”

Superintendents who reject the
“Tyranny of the Or” and embrace the
“Genius of the And" are skillful in
demonstrating “loose-tight leadership”
or “directed auronomy.” They focus on
identifying and articulating both the
fundamental purpose of the organization
and a few “big ideas” that will help the
district improve in its capacity to
achieve that purpose. They are tight on
purpose and big ideas—insisting that
those within the organization act in
ways consistent with those concepts and
demanding that the district align all of
its practices and programs with them.

At the same rime, however, they en-
courage individual and organizational
autonomy in the day-to-day operarions
of the various schools and departments.
This autonomy is not characrerized by
random acts of innovation, but rather is
guided by carefully defined parameters
that give focus and direction to schools
and those within them,

I am convinced that the parame-

The Schoo! Administrator May 2003 13




ters—the focused purpose and big
ideas—-rhat should drive school districts
today are found in the concept of the
professional leamning communiry.

! have worked with school distriers
throughout North America and wit-
nessed the different approaches superin-
rendents have taken to implement the
concepts of the learning conmunity
maode! in their diszricrs. Some have i
vired schools to consider the learning
communirty model as a scraregy for stim-
ylating improvement. Others have pro-
claimed rhat all schools must become
lrarning communiries, then left the de-

develop as 2 leaming orgenization.

The stratecy proven most effective,
however, is one that is loose and tight,
a sirategy thar establishes a clear prior.
ry and discernible parameters ang then
provides each school and deparrment

vith the autonomy re chart ite own
course for achieving the objecrives.

Shared Kuowledge

The efforts of o superiniendent of a sub-
urban scheal districe offer an excellent
exampie of leading the professional
jearning community initiative on & dis-
tricrwide basis. She began by building

“Perhaps less obvious fo those who never have served
os o superinfendent are the conflicting images of the

verv nature of the position.”

tails as to how 1o bring abour this rans-
formation to each school to resolve. Still
others have been more preseriprive
about the precise policies, programs and

procedures each school must adopt 1o
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shared knowledee ahour professtonal
jearning comrmunicies with her leader-
ship team-—central-office staff, prinat-

pale and leader of the teachers” union.
She distributed arvicles and made the

content of those articles the focus of
monthly team meetings.

I sddition, she presented 3 book on
learning communities to every member
of the team, raised guestions based on
the book and solicited reactions to the
concepts it presented. She required ali
members of the leadership team o at-
rend o rwo-day workshop on professional
leamning communities to ensure her en-
rire ream heard a consistent message and
developed a common vocabuiary, She
demonstrated the iimporrance she placec
on the workshop by attending every
minute of 1 herssl. Soon thereatrer she
held a follow-up meeting of the team
where she asked if the professional
fearning community model offered #
preferred alrernative 1o rhe current real-
ity of the district’s operations,

Adrhougt: this superintendent was 2
proponent of colisboracive decision
making, she recopnized the importance
of building shared knowledge 4 2 vre-

equisite for the decision-making
process. She understood that as a leager
she was called on not merely ro pool
apinions. but rather to ensurs that each
member of the group had sufficiens
knowiedge to make good decisions,
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Thus she ensured that members of ber
resm were able to draw upon consistent
sformation, operate ftofm the same con-
ceptual framework and use & common
vacabulary when called upon o assess
the potential of the professional learning
cornmuntty model. She atrended to a
critical component of the process—
building shared knowledge.
Consiructing Consensys
While most snparmtendems acknowl-
edge the benefits of building consensus,
they often operate under the assumption
that the group does not achieve consen-
sus until each member has endorsed the
prnposfal under consideration,

This ~upc-nmcnden: under;too | the
difference betwesn “consensus” and
“unanimicy.” 1 everyone must agree be-
{ore the group can take action, it is un-
fikely that action will ever nccur.
Therefore, she hizd established an oper-
attonal definition for consensus that
was undersiood by every member of the
team.

This definirion included two tmpor-
fant criteria: 1) all points of view have
beer heard and 2) the will of the group
s evident, even to those who most op-
pose it Once those criteria were met,
the superintendent declared the team
nmi rrwed at congensus and made it

lear she expected the full cooperation
of each member of the ream in umpie-
menving the pr(‘fmsmi al fearning
community model throughout the dis-
trict

She then arranpged for a series of
meetings with members of the ream to
articulate her expectations and to clarify
priorities. She used a small-group format
for these meetings g0 encourage dialogue
and questions. At each meeting she ex-
plained thar she intended ro be tight on
the: {ollowing concepts.

& A focus on learning,

The superintendent reviewed the
discrict m%qslnn statement and irs
high levels of learning
for all studente. She contended that if
the sehool distrier was to fulfill thar
pie ﬂ‘g . administrarors and teachers at

all levels he ;ﬁf o focus thelr energies on
three critieal questions: what s it we
want all students o leam, how will we
knnw when they have learned. 1y, and
bow will we tespond when a student is
net learning!

She calied on every E"i&ﬁﬂi 10 Moni-
zor the learning of each student on a
nmely basws and o develop systemaric
procedures iriona! rime and
support—duing the s

'“lé’}f’ﬁ 0 ensurse

Lo pive

100 day—-to Ay

Consultant Richard DuFour is a former superintendent.

student who was experiencing gitficuley.
The pdrt;cularx of each school’s plan
could vary, but every school was catled
on to create s system of interventions

" thar ensured students received addition-

af time and support,
e Collaboranye teams.

The supmntendem called upen each
school fo organize the professional staff
into collaborative teams. The structure
of the teams was left to each school’s dis-
crerion—course specific, grade level, in-
terdisciplinary, vertical or depmtmenmi.

continued on page 17

Defining a Learning Community

he term “professional learn-
ing community” is in vogue
these days, but what is a pro-
fessional leaming communt-
ry? What could we expect to
see in an organizarion that is function-
ing as one?

First, the people in the organize
rion have a clear sense of the mission
they are to accomplish and a shared
vision of the conditions they must cre-
ate to achieve their mission. They
work rogether in collaborative teams
thar engage in collective inguiry into
hoth bast practices for accomplishing

rner zims and the current reality of

the conditions in their organization.
Any discrepancy begween best prac-
tice and rhe reality of their school
spurs them to take action to reduce
the discrepancy.
The entite organization is designed
to engage teams in 8¢ Vm of contint-
ous improvement— gathering and ane

alyzing daia and information, identify-
ing weaknesses and areas of concem,
working together to develop strategies
ro address specific weaknesses and
concerns, supporting each other as
they implement those stratepies, gath-
ering new datz and information o as
sess the impact of the strategies and
then starting the process all over
again.

This evele is not an annual event,
War is rather the ongoing process that
drives the daily work of peopie
throughout the organization. Finally.
the effectivensss of the organization is
assessed on the basis of results, rather
than intentians o activities.

To create these conditions in ber
district, the superintendent in the ac-
companying article delineated both
discretionary and non-discrerionary
aspects of the district’s inttiative,

— Hichard DuFour
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hardssment in the wo plac
meeting with the

cuss bus routes,

Maybe next week he'll have time to
focus on 1mprovmg studem learmng in .

his school.

Resolving '!ension

Although principals :ﬁay start each :

day hoping to focus on student learn-
ing, the nature of the job inevitably
diverts their attention and energy to

other aspects of schooling—student -
discipline, parent conferences, per- -’

sonnel matters, building mamtenance
and so forth.

As a former principal-and central '

office coordinator who works with edu-
cators on implementing the profession-
al learning community model in their
schools, 1 understand the constant ten-
sion between the learning-centered
principal’s desire to concentrate on
school improvement and the urgent
demands that are a natural part of any
principal’s daily to-do list.

However, I have seen principals re-
solve that tension in ways that improve
student achievement. As a result, |
have come to a deeper understanding
abour what works and what does not
work regarding continuous schoo! im-
provement. ! am convinced the prac-
tices of the central office play a-major
role in the eventual success or failure of
the improvement efforts of individual
schools.

Two recommendations {or more ac-
curately, pleas) to central-office ad-
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provement throughout their

" tricts: limit the number of new initia-
. tives and coordinate the array of cen-
tral‘ofﬁc:e services. -

. "I.Imll iniﬁulives :
. ‘Nothing is more dxsc.ouragmg to the

leaming-centered principal than being
deluged by disconnected, fragmented,

- competing initiatives generated from
‘numerous-central-office deparrments.
-Allowing each department the autono-

" my to launch separate initiatives that

simultaneously descend upon schools is
a recipe for disaster. Consider the fol-
lowing scenario.

“The director of staff deveiopment
has mandated thart all professional de-
velopment days will be devoted to
training teachers in differentiated in-
struction, problem-based leaming and
multiple intelligences. The technology
department has developed a new
checklist requiring classroom teachers
to assess each child’s proficiency on
numerous computer skills. The math
coordinator has insisted that all K-12
teachers fully use the newly adopted
project-based math currictlum-—even
though most are unfamiliar with the
concept. The assessment director has

required that all K-8 reachers conduct

time-intensive independent reading
inventories on every student three
times each year although schools are
not clear on how the results will be
used. The director of elementary edu-

: cation has decreed all schools must im-
.- plement cognitive coaching by the end
Qf the school year, . .

" When principals-and teachers con-
front these all-too-common scenarios,
their emphasns shifts from restilts o ac-

tivity. It:is impossible to focus on the -

- ‘leamning needs of each student when 2
+ -district presents so.many competing

~demands, Central-office administra-

tors who support continuous school
improvement heed-the adage to have
more than one goal is.to have no goals
at all: They 1ecognize that in the arena
of school. improvement, lessis more.
hey limit district initiatives and de-
mand the coordination of all central-
office services to support. those limited
nitiatives, o

Poway Unificd School District in

suburban San Diego serves as an exam-
‘ple of a district that has discovered the
benefits of limiting initiatives. Poway

has reduced the number of district

. goals from more than 60 per year to
~just two. Every central-office staff
- member is called on to contribute to

the achievement of those goals. Janet
Malone, Poway's director of staff devel-
opment, reports the effort to limit ini-
tiatives has been extremeély beneficial
because there is no confusion about
district priotities.

Coordinated Services

While an effective central office will
speak with one voice when commu-
nicating priorities, the central office
in many districts is viewed as a ca-
cophony of competing interests.
When all central-office administra-
tors are separately chanting, “Pay at-
tention to my directives! My initia-
tives are the priority!" they sow seeds
of confusion, frustration and cyni-
cism in schools,

Districts increase the likelihood of
sending a consistent message through-
out the district when they insist al}
central-office administrators funcrion
as a learning community, working in-
terdependently as a unified team to
achieve a focused, districtwide
achievement goal.

Imagine a district in which the su-
perintendent leads the administrative
team through a process that establishes
improved student achievement in
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reading as the district’s priority for all
elementary schools. The superintend-
ent then calls on each member of the
team to develop a plan 1o contribute
to that effort.

The directors of staff development,
language arts, special education and
Title I create ongoing training pro-
grams to provide principals and teach-
ers with best practices for the teaching
of reading. They also develop a more
intensive training-of-trainers program
for representative teachers from each
school who have volunteered to serve
as peer coaches as theit colleagues im-
plement the new strategies.

The technology director presents a
variety of software programs that serve
as reading tutorials for students and
user-friendly programs that track each
student's mastery of essential skills,
The director of assessment develops
strategies to provide each school with
specific, easily understandable data
from the state and national assess-
ments that will identify strengths and
weaknesses in reading for students col-
lectively and individually. He also cre-
ates a database of released test items

inghouse of best practices and as a re-
source center that provides the knowl-
edge, training, programs and support
to address the unique needs of each
school. ,

Fairfax County, Va., divides its
large school district into clusters. The
central-office leadership team of Clus-
ter 11 has made developing profession-
al learning communities a priority for
its schools.

Ellen Schoerzau, director of Clus-
ter [] schools, built shared knowledge
of the learning community concept
among key staff by providing training
for all central-office administrators,
principals and lead teachers of every
school in thecluster, She devotes the
bulk of her monthly meetings with all
principals to discussion of learning
community concepts. Principals
share and celebrate successes and
support each other in overcoming ob-
stacles.

Schoetzau also has visited each of
the 29 school sites to engage in dia-
logue with the staff on their progress
and to identify what the central office
can do to assist them in their effort.

“Poway has reduced the number of district goals
from more than 60 per year to just two.”

for specific reading skills that teams of
teachers can access as they develop lo-
cal common assessments. He offers to
train grade-level team leaders in the
construction of various assessments,
The director of curriculum exam-
ines the scope and sequence of the dis-
trict reading curriculum and aligns it
with the state standards. She identifies
several gaps, works with teachers to
develop supplementary curriculum
materials and makes the analysis and
materials available to each school.

Role Model

In this scenario, the team rallies
around a specific priority and each
member is called upon to define how
his or her department can customize
services to support schools in their ef-
forts to address that priority. As indi-
vidual schools analyze their student
achievement data and identify the
training and resources necessary to
move forward with the initiative, the
centrai-office team serves as a clear-

She and the central-office staff then
use the information garnered from
these monthly meetings and school-
site visits to desipn the appropriate
support and services for each school.

When the central-office team
models the clear purpose, collabora-
tive effort and focus on results that
characterize a professional learning
community, it increases the likelihood
that those conditions will flourish in
the schools it serves. Help vour princi-
pals become leaming-centered leaders
by giving them the gifts of limited ini-
tiatives and coordinated services from a
unified ceneral-office team.

Rebecca Burnette DuFour, o former central-
office coordinator und elementary school prin-
cipol in Virginia, is an educmionu{tonsultunt.
Sha can be reached af 465 Island Poinie Lone,
Moneto, VA 24121, E-mail; mzprinti@
cablenet-va.com. She is co-uuthor of Getling
Starled: Reculiuring Schools fo Become
Learning Communifies.

continued from page 15

Although the superintendent insisted
that teams be provided time to meet
during the school day, each school was
free to create its own strategy for provid-
ing this time.

The superintendent, however, was
adamant about two points: every profes-
sional staff member would be a member
of a team, and the focus of the team
would be student learning. To ensure
this focus on learning, she insisted that
every team identify and pursue a specif-
ic, measurable goal that, if achieved,
would result in demonstrably higher lev-
els of student learning.

& Teacher teams focused on results.

The superintendent recognized most
districts address the three critical ques-
tions at the central-office level. Direc-
tors of curriculum develop district cur-
riculum guides. Directors of assessment
monitor results on district and state as-
sessments. The central office directs
school improvement committees that
must develop strategies for raising stu-
dent performance.

However, she also recognized that all
this activity at the central-office level
often had little impact on the day-to-day
workings of classroom teachers. She
made it clear she wanted to engage, not
just central-office staff, but each teacher
team in every scheol in the investiga-
tion of the critical questions. She pro-
posed a four-part process Lo promote
that team engagement. {See reiated sto-

ry, page 18.)

Periodic Reviews

The superintendent then explained she
would meet individually with every
member of the leadership team over the
next several months to review the fol-

" lowing areas:

® Planning: What is your plan for
implementing the professional learning
comrunity process in your school or de-
partment! What specific steps do you
plan to take and when will you take
them? What are you doing to align the
practices and processes of your school
with these concepts?

& Monitoring: Whart are your strate-
gies for monitoring each student’s mastery
of essential leamning! How are you moni-
toring the productivity of your teams?
How will you assess the results of this ini-
tiative in your school or department?

¢ Modeling: How are you modeling a
focus on student learning and your com-
mitment to collaboration? What have
you done to create a guiding coalition to
assist you in this important endeavor in
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your school or department?

® Driving questions: What guestions
have you posed to guide the work of the
teams and the progress of the initiative!

® Allocating time: How have you en-
sured that every student who experiences
initial difficulty is provided additional
time and support for learning during the
school day? What steps have you taken
to give every collaborative team time to
work together during the school day?

@ Celebrating: What are you doing

to celebrate the work of teams and the
progress of your school in order to sus-
tain this initiative!

# Confronting: What resistance and
obstacles have you encountered and

sharing the assumptions that she hoped
would drive the work of the leadership
ream:

. The fundamental purpose of the
district was to ensure high levels of

“Obstacles and problems are an inevitable byproduct ..."

how have you responded?
The superintendent concluded by

Four Steps Toward Team -Engagement

imply providing teachers

with time to collaborate ona

regular basis will not lead to

improvements in student

achievement. Collaborative
teams are most.effective when mem-
bers have a clear sense of purpose, spe-
cific goals and structured activities
that give direction to their work.

These conditions do not emerge by
accident. They are the direct result of
effective leadership. Leaders can build
the collective capacity of a staff 1o get
better results if they make cerrain that
teams use collaborative time to engage
in dialogue and processes that have a
positive impact on student learning.

‘The steps listed below SETVe. as an
example.

® Clarify essential outcomes.

All reams would be asked to speci-
fy the essential outcomes each stu-
dent was to achieve as a result of
their course, grade level or program,
The district would provide each
team with relevant national, state
and district learning standards and
evidence of traditional levels of stu-
dent performance from a variety of
assessments.

After studying the various docu-
ments and information, each team
would be asked to identify eight to 10
critical outcomes per semester that
were aligned with state and district
standards. The outcomes could vary
from school to school, provided the
designated outcomes were aligned
with state and district standards. Once
a team identified the essential out-
comes, the members of the team
would be expected to focus their daily
work on helping all students acquire
the intended knowledge and skills,

© Develop common assessments.
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Each team would be asked to devel-
op at least four assessments per year
that would be givento all of the'stu-
dents they were teaching.'The district
would provide released sets of items
from national, state and district assess-
ments to assist teams who 'were free to
use those items or create their:own.
Teamswould also be free to determine
the type and nature of the assess-

ments—multiple-choice tests, essays,

performance, projects, ete.

® Define proficiency.

Each team would be called upon to
identify the standard a student must
meet on each assessment to be deemed
proficient, They also would be re-
quired to define the criteria by which
they would judge the quality of stu-
dent work in more subjective assess-
ments.

® Analyze results and develop im-
brovement strategies.

Each team would be required to
review student performance on the
common assessments to identify the
strengths and weaknesses of all stu-
dents tested. The team then would
be asked to develop and implement
strategies to improve upon that level
of achievement. Each member of the
team also would be called upon to
assess the performance of his or her
students in comparison to the group,
to seek help from teammates in areas
of concern and to offer teammartes
suggestions and ideas in areas in
which his or her students excelled.

The district would provide each
building with the rechnical capabili-
ties to generate this information for
each team and each teacher. It also
would provide support and training for
each step in this process for teams that
required assistance.

leamning for every student.

2. This important purpose could not
be achieved if people throughour the
organization worked in isolation. Co-
ordination and collaboration were es-
sential.

3. By working together to build the
capacity of the district to function as a
professional learning community, all
staff would experience both greacer job
satisfacrion and the sense of accom-
plishment that comes with making a
positive difference in the lives of the
students.

4. The advancement of the profes-
sional learning community concept
would be the top priority of the district,
and each member of the leadership team
would be called upon to present tangible
evidence of his or her contribution to
the effors.

A Collective Effort

The ieadership of this superintendent
has not eliminated obstacles and prob-
lems as the district moves forward with
the professional learning community
initiative. Obstacles and problems are
an inevitable byproduct of the change
process. But her efforts to build shared
knowledge and to arrive at consensus
have created a guiding coalition for the
initiative,

In addition, she has delineated both
the broad parameters to guide the work
of schools and the specific areas in
which the staff in those schools have the
freedom to find the best strategies for
achieving the district’s goals. She has
embraced the “Genius of the And" and
given the people in her districr rare
gifts—a clear sense of organizational di-
rection and a berter understanding of
how each person can contribute to the
collective effort to make a difference in
the lives of students. B

Richard BuFour, a former superintendent, is an
educational consultant. He con be reached of 465
Isfand Pointe Lane, Moneta, YA 24121, E-mail:
rdufous@distriet]25.k1 2.iLus. He is the co-
author of Geifing Started: Reculiuring Schoofs fo
Become Professional Learning Communities.




Richard DuFour

- The Learning-Centered Principal

Schools need leadership from
principals who focus on advancing
student and staff learning.

conventional wisdom regarding the fundamentat

rote of the contemporary principal in a single
phrase: The principat must serve as the fnstructional
leader of the school. For more than 30 years, research
has described the principal in this way. The National
Association of Secondary Schooi Principals (2001)
defines its mission, in part, as “strengthening the role of
the principal as instructional leader.” State legislatures
have mandated that principals serve as instructional
leaders, and schoal districts have written their job
descriptions for principals to include a reference to
instructional leadership. But allow me to offer a radical
proposal: The focus on the principal as instructional
leader is flawed.

I can summarize thie most universally aceepted

Confessions of an instructional Leader

When | entered the principaiship a quarter century ago,
the research on effective schools warned that without
strong administrative leadership, the disparate elements
of good schooling could be neither brought together
nor kept together (Lezotte, 1997), [ heeded the
message and embraced my role as a strong leader with
gusto. I was determined to rise above the mundane
managerial tasks of the job and focus instead on instruc-
tion—I hoped to be an fnstructional leader. 1 asked
teachers to submit their course syllabi and cusriculurn
guides so that I could monitor what they were
teaching. I collected weekly lesson plans to ensure that
teachers were teaching the prescribed curricutum. |
read voraciously about instructional strategies in
different content areas and shared pertinent articles
with staff members.

But my devotion to the clinical supervision process
at the school was the single greatest illustration of my
commitment to function as an instructionat leader. 1
developed a three-part process that required me to be a
student of good teaching and to help teachers become
more reflective and insightful about their instruction.
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During the pre-observation conference, I met with
teachers individually and asked them to talk me
through the lesson I would be observing in their class-
roorm, 1 asked a series of questions, including What will
you teach? How will you teach it? What instructional
strategies will you use? What instructional materials
will you use? During the classroom observation, 1
worked furiously to script as accurately as possible
what the teacher said and did.

During the postobservation conference, the teacher
and I reconstructed the lesson from my notes and his or
her recollections. We looked for patterns or trends in
what the teacher had said and done, and we discussed
the relationship between those patterns and the
lesson’s objectives. Finally, I asked the teachier what he
or she might change in the lesson before teaching it
again. I then wrote a summary of the classroom obser-
vation and our postobservation discussion, offered
recommendations for effective teaching strategies, and
suggested ways in which the teacher might become
more effective.

The observation process was time-consuming, but I
was convinced that my focus on individual teachers
and their instructional strategies was an effective use
of my time. And the process was not without benefits.
As a new pair of eyes in the classroom, | was able to
help teachers become aware of unintended instruc-
tional or classroom management patterns. 1 could
express my appreciation for the wonderful work that
teachers were doing because I had witnessed it first-
hand. I observed powerful instructional strategies and
was able to share those strategies with other teachers.
I learned a lot about what effective teaching looks like,

In Hot Pursuit of the Wrong Questions
Eventually, after years as a principal, I realized that even
though my efforts had been well intentioned—and even
though I had devoted countless hours each school year
to those efforts-~I had been focusing on the wrong
questions. I had focused on the questions, What are the
teachers teaching? and How can I help them to teach it
more effectively? Instead, my efforts should have been
driven by the questions, To what extent are the students
tearning the intended cutcomes of each course? and




What steps can I take to give both
students and teachers the additional
time and support they need to improve
learning?

This shift from a focus on teaching
to a focus on learning is more than
semantics. When learning becomes the
preoccupation of the school, when ali
the school's educators examine the
efforts and initiatives of the school
through the iens of their impact on
learning, the structure and culture
of the school begin to change in
substantive ways. Principals foster this

the essential outcomes of their courses.
Teams limited themselves to 8-10 such
outcomes per semester, In effect, teams
narrowed their focus and reduced their
curriculum by eliminating nonessen-
tial content.

= Develop two common assessments
per semester and specify the standard of
mastery for the assessment as well as for
each subtest within the assessment.
Once a team had agreed on what
students should learn, its members
turned their attention to the question,
How will we know whether students

Teachers and students benefit when principals function as

learning leaders rather than instructional leaders.

structural and cultural transformation
when they shift their emphasis from
helping individual teachers improve
instruction to helping teams of
teachers ensure that students achieve
the intended outcomes of their
schooling. More succinctly, teachers
and students benefit when principals
function as learning leaders rather
than instructional leaders.

From Teaching to Learning:
One School's Story
I became principal of Adlai Stevenson
High Schoot in Lincoinshire, lllinois, a
suburb of Chicago, in 1983. One of the
first steps we took in our transition
from teaching to learning was to orga-
nize all staff members who taught the
same course into teams. For two years,
each team worked together to

m Clarify the essential outcomes of
the course and the outcomes of each
unit of instruction within the course. A
school's teachers cannot make student
learning their focus until they know
what each student needs to learn. The
Stevenson teacher teams examined
state curriculum guidelines, the recom-
mendations of professional organiza-
tions, and competencies assessed by
such tests as the ACT and SAT to clarify

have learned the essential outcomes?
Teams developed at least rtwo common

- assessments each semester to give to all

students enrolled in the course, Typi-
cally, teachers teach, test, and hope for
the best. Stevenson teachers established
standards of mastery for these common
assessments and for each subtest within
a common assessmeni. They set a bar
for student performance and then
worked to ensure that each student
could make it over that bar.

= Analyze results and develop strate-
gies for improvement on the basis of
the analysis. The common assessments
provided the teachers with valuable
information. They saw how successful
their students were in meeting an
agreed-on standard compared with all
the other students in the school who
were attempting to meet the same stan-
dard on the same test. A teacher whose
students struggled on a particular
subtest could turn to the team for ideas,
strategies, and materials to improve
student learning. A teacher with exper
tise in helping students master a partic-
ular concept could share that expertise
with colleagues. Finally, the team
assessed the performance of the entire
group of students, celebrated areas of
high performance, identified areas of

concermn, and developed and imple-
mented action plans to improve the
performance of all students.

As principal, I played an important
role in initiating, facilitating, and
sustaining the process of shifting our
coflective focus from teaching to
learning. To make coliaborative teams
the primary engine of our school
improvement efforts, teachers needed
time to collaborate. Teachers, accus-
tomed to working in isolation, needed
focus and parameters as they transi-
tioned to working in teams. They
needed a process to follow and guiding
questions to pursue. They needed
training, resources, and support to
overcome difficuities they encountered
while developing common outcomes,
writing common assessments, and
analyzing student achievement data.
They needed access to relevant,
timely information on their students’
performance. They needed help writing
specific and measurable team improve-
ment goals that focused on student
learning rather than on their team
activities, They needed encouragement,
recognition, and cetebration as they
progressed. They needed someone to
confront those individuals or teams of
teachers who failed to fulfill their
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theme / THE ROAD AHEAD

HOSE CALLED upon

to forecast future

trends in professional

development are well-

advised to remetnber
the biblical observation, “There is
nothing new under the sun.” In fact,
a case could be made that the greatest
advances in professional development
will come not from identifying new
strategies or processes, but rather from
applying what we already know to be
best practice, The most pressing issue
“onfronting educators is not a lack of

owledge but a lack of implementa-

tion, and a key to improving schools
is taking purposeful steps to close this
knowing-doing gap.

It has also been argued, however,
that a group must be able to envision
a better future before it can take steps
to create that future, The following
observations are presented to help
others imagine a better future —
what might be in the domain of pro-
fessional development for educators.

We will know a new era has
dawned when educators engaged in
the decpest and most meaningful
learning won't even recognize they are
participating in professional develop-
ment. Purposeful collaboration, col-
lective inquiry, action research, and
seeking evidence of results to inform
individual, team, and school practices
will be so deeply embedded in educa-
tors’ routine work that they will con-

‘er these powerful learning experi-
-nces as simply “the way we do things
around here.” The artificial distinc-

NATIONAL STAFF DEVELOPMENT COUNCIL

tion that has so long existed between
teacher “work time” {thar is, time
spent in the classroom) and teacher
“learning time” (that is, the days set
aside annually for “institutes”) will be
seplaced by a culture in which work-
ing and learning are so interwoven, it
will be impossible 1o identify where
one begins and the other ends.

The collaborative team will
become the primary engine for this
professional learning, and time for
collaboration will be embedded in
teachers’ daily and weekly schedule.
Teams will be expected 1o develop
and pursue results-oriented goals that
are specifically linked to school and
district goals. Teachers working in
teams will be required to analyze data,
identify concerns regarding the learn-
ing of their students, build shared
knowledge regarding how 10 best
address those concerns, develop and
implement short-term action plans to
improve upon the current reality, ana-
lyze data to see what worked and
whar did not, assisc each other as they
work interdependently to achieve the
goals for which they are mucually
accountable, and continue to repeat

RICK DuFOUR is the former superintendent
of Adfal Stevenson High Schoof District 125
in Lincolnshire, I, a nationally known
author, and consultant in discussions about
learning communities. BECKY DuFQUR, a
former principal, now consults nationally on
professional learning to create learning
communities. You can contact them at 465
Island Pointe Lane, Moneta, VA 24121,
5407214662, email: rdufour@district
1256.k12.i.us and beck.dufour@
suddenlinkmail.com.

B00-727-7288
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Rick and Becky DuFour

this process in a perpetual cycle of
improvement. Within this tight
pracess, however, teams will enjoy
tremendous autonomy in the prob-
lems they choose to address, their
selection of improvement strategies,
and, very importantly, in seeking the
kind of professional learning they
deem essential to their success,

The ongoing learning essential to
this process has profound implications
for schools and districts. Professional
development as an event or workshop
will give way to a process of continu-
ous learning. The generic professional
development presented to an entire
faculty on a few designated days each
year will give way to just-in-time
learning specific to the issues con-
fronting a team. Professional learning
will become more timely in delivery
and more precise in identifying the
specific knowledge and skills educa-
tors need to address issues and achieve
their goals.

And if adult learning in schools is
truly to become professional develop-
ment, educatots must commit to the
collective pursuit of best practice and
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extend that pursuit beyond their class-
room, their team, their school, or
even their district. In too many
schools and districts, decisions are
based upon preferences and percep-
tions rather than evidence of effective-
ness. The question that has driven ini-
tiatives has been “Do we like ir?”
rather than “Does it help more stu-
denus learn ac higher levels?”
Discussion of complex problems
devolves into a pooling of opinions,
and the contrived congeniality of
many faculties makes it difficult 1o
critique diverse opinions in a culture
that seems to suggest all perceptions
are of equal value. A professional,
however, is someone with expertise in
a specialized field, who not only has
pursited advanced training to enter
the field, but who also is expected to
remain current in its evolving knowl-
edge base. Professional development, -
then, must be specifically linked to
compelling evidence of best practice.
Imagine a group of 2nd-grade
teachers who have worked together as
a collaborative team 1o clarify the
knowledge, skills, and dispositions
their students are to acquire as a result
of the upcoming unit they are about
to teach. One of those skills is
regrouping numbers in two-digit
addition and subtraction, Members
have discussed different instructional
strategies, have agreed on common
pacing, and have developed a com-
mon formative assessment that they
administer to all students, They share
the results of the assessment, seek
ideas from a colleague who is achiev-
ing outstanding results, and offer sup-
port and specific strategies for a team
member whose students are experi-
encing difficulty in learning the skill,
But perhaps no one on the ream
has successfully helped students
become proficient with regrouping.
So, that district identifies teachers and
principals who represent what Jerry
Sternin has described as “posirive
deviants” — individuals who consis-
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Teachers with differentiated careers

“MY HOPE is that over the next 10 years, we'll begin
to see teachers entering the profession with the
expectation of building highly differentiated careers, a
process that will put a high premium on their own
learning. Someone who aspires to be a 3rd-grade
teacher, for instance, may envision a career that
includes work not only in the classroom, but also as an
instruction/assessment leader, a school-based coach, a

teacher researcher, and a professtonal learning facilitator. Such opportunities
will push us as a profession to commit to alternative structures, practices,

and resources for learning.”

Lauren Childs is a teacher leadership and school improvement consultant
with Oakland Schools, a service agency supporting 28 school districts in
Oakland County, Mich. She is also a designer and facilitator for the Galileo
Leadership Consortium, a teacher leadership program based in southeast
Michigan. You can contact her at Lauren.Childs@oakland.k12.mi.us.

tently achieve results that are dramati-
cally superior to the norm, The dis-
trice has studied those positive )
deviants, has asked them to reflect on
and articulate their practices, has cre-
ated training programs based on some
of their specific skills, and makes them
available as a resource to other educa-
tors in the district. The team can
access the ideas, insights, and informa-
tion from the district’s most successful
teacher in teaching 2nd-grade math
skills and solicit his or her assistance as
team members implement new strate-
gies in their classrooms.

Or imagine a national network of
best practices in education for every
course, every discipling, and every
grade level. Now, the 2nd-grade team
accesses a national web site that pro-
vides the lesson plans, handouts,
worksheets, teaching tips, and sample
assessments for that specific skill from
some of the most effective teachers in
the nation. They watch 2 video of
some of those teachers working on
that skill with students similar to their
own. They discuss the best way to
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implement ideas they have learned,
and they develop strategies for gather-
ing evidence on their effectiveness!

This proposed openness and
accessibility may seem foreign to edu-
cators who have been relucranr to
open their file cabinets to or share
“their stuff” with a colleague. But the
Massachusetes Institute of Technology
recently announced that it is making
the content of all its courses available
online to anyone in the world ar no
charge. MIT described this initiative
as an act of “intellectual philanthro-
py.” Perhaps others will follow suit.
Perhaps the next “education governor”
or “education president” will conclude
that helping all students learn will
sequire more than assessments and
sanctions, and he or she will champi-
on the creation of systematic intellec-
tual philanthropy that provides educa-
tors with free and open access to the
knowledge base that can serve asa
vital caralyst to their ongoing profes-
sional development, i

To quote John Lennor,
“Imagine.”
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