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Jerome Bruner          
 
Jerome Bruner was a leader of the Cognitive Revolution that ended the reign of behaviorism in 
American psychological research and put cognition at the center of the field. He received his Ph.D. from 
Harvard in 1941, and returned to lecture at Harvard in 1945, after serving in the U.S. Army’s Intelligence 
Corps.  By 1952 Bruner was a full Professor the Department of Social Relations.  In 1960 he co-founded 
the interdisciplinary, iconoclastic Center for Cognitive Studies at Harvard, serving with George Miller as 
co-director, until he departed the university in 1972 to take a position at Oxford University.  
 
In the course of his three decades at Harvard, Bruner published works on perceptual organization, 
cognition, and learning theory, all of which departed dramatically from the deliberate mind-blindness of 
behaviorism, by emphasizing the importance of strategies and mental representations in the processing 
of real-world phenomena.   His seminal 1956 book, A Study of Thinking (co-written with Jacqueline 
Goodnow and George Austin), reported results from a series of studies investigating concept formation. 
Bruner et al.’s concept formation tasks have been used in countless studies by subsequent researchers.   
Equally influential were Bruner’s investigations of children’s cognitive development.  He proposed a 3-
tiered system of internal representations: enactive (action-based), iconic (image-based), and symbolic 
(language-based).  
 
Bruner also postulated that internal representations could be combined to produce different types of 
thought. His theory differentiated between “narrative thought” (temporally/causally sequential, focused 
on details and action) and “paradigmatic thought”(mental categorization by recognizing abstract, 
systematic similarities of unrelated phenomena). Bruner’s theory of cognitive development was distinct 
from other stage-based theories of cognition, as it held that even young children can learn difficult 
concepts with appropriate instructional support, and it readily lent itself to practical educational 
applications, which Bruner himself helped to design and implement.  
 
Bruner’s explorations of learning and cognitive development have changed the field, and his enthusiastic 
support of cross-disciplinary research fostered the work of many colleagues and students.  According to 
his colleague Roger Brown, “Bruner had the gift of providing rare intellectual stimulus, but also the rarer 
gift of giving colleagues the sense that problems of great antiquity were on the verge of solution by the 
group there assembled that very afternoon.”  
 
Jerome Bruner is listed at number 28 on the American Psychological Association’s list of the 100 most 
eminent psychologists of the 20th century. 





Jie-Qi Chen            
 
Professor Jie-Qi Chen is principal investigator for Erikson's Early Mathematics Education Project. She is a 
Fulbright Senior Specialist and an applied child development specialist whose work focuses on cognitive 
development, multiple intelligences theory, classroom assessment, early mathematics education, and 
school-based intervention.  Dr. Chen contributed the multiple intelligences entries for The Encyclopedia 
of Education (2nd ed., 2002) and for The International Encyclopedia of Early Childhood Education (2007). 
 
Dr. Chen started her career teaching young children in early childhood classrooms in China and the 
United States.  For more than 20 years she has contributed to teacher professional development efforts 
in Boston and Chicago Public Schools.  She has also enriched assessment and curriculum development in 
Head Start programs.  
 
Honors 

Visiting Professor—Shanxi Teachers’ University, Xian, China, 2010 
Outstanding Teacher Educator Award—National Association of Early Childhood Teacher 
Educators, 2009 
Zijiang Scholar—East China Normal University, China, 2009-2010 
The Winner of the Taylor and Francis Most Distinguished Journal of Early Childhood Teacher 
Education Article of 2006 Award, 2007 
Senior Scholar Peer Reviewer—Fulbright Senior Specialist Program, 2006-2009 
Senior Scholar—Fulbright Senior Specialist Program, 2002-2008 
Excellent Teacher Award— Oversea Chinese Teaching Academy, 1999, 2001 
Oversea Chinese Scholar Travel Award—Chun Hui Plan, Foreign Affairs of PRC, 1997, 2001 
Dissertation Award—National Association of Early Childhood Teacher Educators, 1992 
Fellowship—Jesse Smith Noyes Foundation, 1986-89 
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August 3, 2012 

 

Board of the Brock International Prize in Education 

 

 

Dear Esteemed Board Members: 

 

It is my great honor to write a letter in support of Professor Howard Gardner’s nomination 

for the Brock International Prize in Education.  I have known Dr. Gardner since the late 

1980’.  I was his student at the Project Zero of Harvard Graduate School of Education.  

Over the last 20 years, I have worked with him on many projects, focusing particularly on 

his theory of multiple intelligences (MI) and its educational applications around the world.  

 

Since its introduction in 1983, Gardner’s MI theory has become a touchstone of education.  

Embracing a wide array of human talents that significantly contribute to our intellectual 

and cultural life, MI theory offers a broader definition of intelligence than is traditionally 

conceived in the notion of IQ.  MI theory is not only an intelligence theory however; it is 

also a perspective on human development.  Individual differences are a universal quality of 

humans.  Responding to these differences is a prerequisite to fulfilling human potentials. 

 

In the three decades since its inception, MI theory has been applied in diverse educational 

settings with a wide range of student populations.  As a MI researcher and a Fulbright 

Senior Specialist in Education, I have experienced the power of MI theory when used to 

reform curriculum, lead to new definition of giftedness, encourage a different 

understanding of at-risk students, and promote alternative assessments of student learning.  

I have observed these innovations in many educational settings: American inner city 

schools, a shanty town school in Peru, a prestigious private school in Saudi Arabia, a 

program for indigenous residents in Taiwan, and an orphanage in Russia, to name a few.  

MI-inspired educational practices have made education meaningful and success-oriented.  

Gardner’s work has changed the lives of many, many children and teachers in the United 

States and around the world. 

 

MI theory speaks to the hearts of educators.  It orients educators to the future by offering a 

new framework, stimulating new ideas, providing new perspectives, and leads to new ways 

of understanding children, teaching, and education.  In 2012, with education constrained by 

a limited vision of success and by accountability that relies primarily on test scores, MI has 

a renewed significance.  It calls our attention back to Gardner’s basics: diversity, 

individuality, and multiple potentials for growth. 
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Many people aspire to achieve greatness in their work.  Few actually do.  Greatness is not a 

destination.  Instead, it emerges as an individual's contributions prove transformative to a 

field.  It is based not on one or two achievements, but on work that develops over the 

course of a lifetime.  Howard Gardner is one of those rare individuals whose work has 

achieved greatness.  MI theory is only one such example; equally applicable are his 

scholarly pursuits in the study of creativity and his commitment to further engagement, 

excellence, and social responsibility in the workplace.  Dr. Gardner is a living legend, one 

of the most influential psychologists of our time.  His greatness is the sustained expression 

of his creative vision, innovative power, enormous impact, and enduring contributions to 

the field. 

 

Please let me know if I can provide further assistance in support of Professor Gardner’s 

nomination for this well-deserved Brock International Prize in Education. 

 

Sincerely, 

 

 

 

Jie-Qi Chen, Ph.D.  

Professor 

 



Guy Claxton                     

 
After appointments at Oxford, the University of London Institute of Education, King’s College London 
and Bristol, Guy Claxton is currently Research Director of the Centre for Real-World Learning, and 
Professor of the Learning Sciences, at the University of Winchester.  He is a Fellow of the British 
Psychological Society and of the Royal Society of Arts, and an Academician of the Academy of Social 
Sciences.  Guy holds degrees from Cambridge and Oxford in experimental psychology. 
 
His contributions to psychology fall into three main areas: the learnability of practical intelligence, 
especially in educational contexts; historical and contemporary approaches to the unconscious; and the 
development of East-West psychology, bringing together scientific and Buddhist approaches to mind 
and self. A prolific author, Guy’s most important books on the unconscious include Hare Brain, Tortoise 
mind: Why Intelligence Increases When You Think Less and The Wayward Mind: An Intimate History of 
the Unconscious. On East-West psychology, he has written Noises from the Darkroom and co-edited 
Beyond Therapy and The Psychology of Awakening. In education, Guy’s books include Wise Up: The 
Challenge of Lifelong Learning (1999), Building Learning Power (2002), What’s The Point of School? 
(2008) and (with Bill Lucas and others) New Kinds of Smart: How the Science of Learnable Intelligence Is 
Changing Education (2010) and The Learning Powered School (2011). His new book, Intelligence in the 
Flesh: Why Bodies Are Smarter than Thought, will be published in 2013. 
 
Guy’s educational program Building Learning Power (BLP) has evolved over 15 years into a provenly 
effective approach to teacher habit development and school culture change with a very specific 
intention: that of systematically developing students’ confidence, capacity and appetite for learning 
within education and beyond. The approach has been widely influential across the UK, for example in 
Milton Keynes, the Isle of Man and the London Boroughs of Ealing, Barnet and Newham, and in 
countries as far afield as Poland, Switzerland, Dubai, Chile, Singapore, Australia and New Zealand. 
 
 





James Comer                      
 
Dr. James P. Comer is the founder and chairman of the School Development Program at the Yale 
University School of Medicine's Child Study Center. Since 1976, he has been the Maurice Falk Professor 
of Child Psychiatry at the Yale School of Medicine. He developed the Comer Process – a system of 
education focused on child development in inner-city schools. His School Development Program has 
been utilized in more than 600 schools in eighty-two school districts across twenty-six states. Founded 
in 1968, the Comer School Development Program promotes the collaboration of parents, educators and 
community resources to improve social, emotional and academic outcomes for children, which in turn, 
helps them to achieve success in school. 
 
Dr. Comer was born on September 25, 1934 in East Chicago, Indiana. After earning his A.B. degree from 
Indiana University, he went on to earn his M.D. from Howard University College of Medicine in 1960 and 
a M.P.H. from the University of Michigan School of Public Health in 1964. After completing his M.P.H., 
Comer completed his training at the Yale School of Medicine, the Yale Child Study Center and the 
Hillcrest Children's Center in Washington, D.C. He also participated in the military, completing his service 
in 1968 with the rank of Surgeon (Lt. Colonel) in the U.S. Public Health Service.    
 
In addition to lecturing and consulting widely across the United States at colleges and universities, 
medical schools, scientific associations and public school districts, Dr. Comer has lectured, observed and 
discussed child care and school conditions and reform around the world, in places such as London, Paris, 
Tokyo, Dakar, Senegal and Sydney, Australia. A prolific writer, Comer has authored ten books including 
Beyond Black and White (1972); Black Child Care (with Dr. Alvin Poussaint, 1975); Raising Black Children 
(1992); School Power: Implications of an Intervention Project (1980); and most recently, Leave No Child 
Behind: Preparing Today's Youth for Tomorrow's World (2004). Between 1978 and 1994, Comer also 
wrote more than 150 articles for Parent's Magazine and more than 300 syndicated articles on children's 
health and development and race relations. 
 







Elliot Eisner               
  
Elliot W. Eisner is the Lee L. Jacks Professor of Education and professor of art at Stanford University. He 
works in three fields: arts education, curriculum studies and qualitative research methods. He has been 
especially interested in advancing the role of the arts in American education and in using the arts as 
models for improving educational practice in other fields. Elliot is a fellow of the Royal Society of Art in 
the United Kingdom, the Royal Norwegian Society of Arts and Sciences, and in the United States, the 
National Academy of Education. He has served as president of the NAEA, the International Society for 
Education Through Art, the American Educational Research Association and the John Dewey Society. 
 
He is the author or editor of 16 books addressing arts education topics, among them Educating Artistic 
Vision, The Educational Imagination, The Enlightened Eye, Cognition and Curriculum, The Kind of Schools 
We Need and, most recently, The Arts and the Creation of Mind. He has lectured on education 
throughout the world.  
 
Elliot has received many prestigious awards for his work, among them a John Simon Guggenheim 
Fellowship, a Senior Fulbright Fellowship, the Jose Vasconcelos Award from the World Cultural Council, 
the Harold McGraw Prize in Education, the Brock International prize in Education and the Grawemeyer 
Award in Education from the University of Louisville. In addition, he has received six honorary 
doctorates from institutions around the world. 
 
Elliot received his doctorate from the University of Chicago. He was trained as a painter at the School of 
the Art Institute of Chicago and studied design and art education at the Institute of Design at the Illinois 
Institute of Technology. 
 







David Henry Feldman               
 
David Henry Feldman has been intrigued with understanding creativity and giftedness and cognitive 
development throughout his entire professional career.  He has spent a great deal of time exploring 
child prodigies, has directed a project looking at these prodigies; and, has published extensively on these 
subjects, including the publication of his book entitled: Nature's Gambit. 
 
Feldman has been a contributing author in many edited volumes on the subject, including the book on 
Creativity and Development, co-authored with Keith Sawyer, Sternberg, Csikszentmihalyi, and 
others.  He has pondered over the nature of creativity, average intelligence, giftedness, extreme 
giftedness and more.  He has advised parents and teachers on how to teach talented children; and, 
written extensively on the topic.  An interesting observation made by Dr. Feldman is that giftedness is 
not necessarily solely synonymous with traditional measures of IQ. 
 
David Henry received his graduate degrees from, Stanford and Harvard University and his 
undergraduate degree from the University of Rochester. (In Child Development, Psychological Studies in 
Education, Psychology, Human Development, Social Studies Education and History). 
 
Among his honors include: recipient of the Fulbright Fellowship, award for the Distinguished Scholar of 
the Year, and, award from the National Association of Gifted Children.  Feldman has also participated in 
media events, such as appearances on NOVA, the Today Show, 48 Hours, PBS In Search of Mind, TV and 
Video series, and CNN's Future Watch. Feldman served as a member of the U.S. Department of 
Education's Panel on National Policy for Gifted Education. 
 
Feldman currently serves on the national advisory board of the Institute for the Mind of the Child, 
Society for Research in Child Development, and the Cognitive Development Society.  Past Board 
affiliations include:  the Jean Piaget Society, Smithsonian Institution's National Committee for the 
Mozart Bicentennial, Social Science Research Council's Committee on Development, Giftedness and the 
Learning Process; The Advisory Board of "Arthur" at WGBH TV in Boston; the Study Group on School 
Reform for the Javits Program at the U.S, Department of Education, and more. 
 
Feldman has served on a variety of editorial boards including: Behavioral and Brain Science, Child 
Development, Creativity Research Journal, the International Journal of Thinking Skills and Creativity, and 
more.  Feldman has produced many books, journal articles and publications in the field of cognitive and 
developmental science, creativity and extreme giftedness.  
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August 6, 2012 
 
Richard K. Miller, Ph.D. 
President and Professor 
Franklin W. Olin College of Engineering 
Olin Way 
Needham, MA 02492-1200 
 
Dear Professor Miller: 
 

It is an honor as well as a personal and professional pleasure to write this 
letter in support of the nomination of Professor Howard Gardner for The Brock 
International Prize in Education. Professor Gardner is one of my oldest and best 
friends and colleagues; we have known each other for nearly forty years, have 
collaborated on research and development projects, worked together on 
committees, and shared authorship on a number of articles, books, and reports. To 
say I know him well is an understatement. 
 

Of perhaps more direct relevance to the award for which he is being 
nominated, I worked on the Van Leer Project at Harvard with Howard and his team 
in 1980 when he was gathering materials for what would become his landmark 
book Frames of Mind: The Theory of Multiple Intelligences. A year later Howard 
asked me to read the manuscript he had prepared for the book and I was astonished 
by it. I had worked on his research team and yet found myself stunned at the 
striking originality, innovative methodology and powerful theoretical framework 
that Howard was proposing. Even more surprising were the sections at the end of 
the book that drew clear and compelling policy implications for the field of 
education. 

 
It would take a much longer letter than I should write to explain why Frames 

of Mind seemed to come out of the blue, but suffice it to say that I did not at the 
time think of Howard as someone interested in education; his training and 
background were (like my own) in basic cognitive development research and 
theory, and his sensibilities seemed very much those of the scholar, not someone 
who would boldly challenge decades of conventional wisdom about intelligence 
and how it has impacted educational beliefs and practices.  

 
 

SCHOOL OF ARTS AND SCIENCES 
  
Eliot-Pearson Department of Child Development 
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Although neither of us knew it at the time, Howard’s work was to have 

profound and enduring influence on education. If anything, Howard is more 
surprised than his colleagues that the theory of multiple intelligences would 
catalyze some of the most significant changes in educational policy and practice 
that have ever occurred.  In my own estimation, Howard’ work on multiple 
intelligences has been the most important contribution to the “science and art of 
education” in a century, with ever growing impact and “long term benefit” for the 
field, as The Brock International Prize in Education states its purpose. 

 
That Howard Gardner has done work of the quality and scope that the award 

seeks to honor seems to me beyond argument. What is perhaps not so obvious, but 
would make the award that much more meaningful, is that Howard has not 
changed since those days when he was a contract researcher without a secure 
position. He was modest and self-effacing then and he is now. Howard recently 
invited another old friend and colleague and I to share a meal and asked us, in all 
seriousness, if we thought any of our work would endure. My colleague and I 
almost simultaneously said that it was obvious that multiple intelligences would 
endure, but we were not at all sure of our own contributions. Howard was hardly 
more certain now than when he shared the unpublished manuscript that would 
become his most famous work. 

 
I am sure that Howard, if he were to be honored with this prize, would be 

deeply pleased, not a little surprised, and humble in what it might mean about him. 
I’m sure he will see it as a wonderful affirmation of a joint effort that he was 
fortunate enough to lead, the result of timing and readiness in the educational 
community to embrace a more diverse, varied, and humane conception of human 
potential, and probably a bit of luck.  

 
The Brock International Prize in Education expresses the highest 

aspirations for the field of education and recognizes those rare instances in which 
those aspirations have been met. Conferring the prize on Howard Gardner and his 
work on multiple intelligences would help further these aspirations as well as the 
generous spirit which inspired the creation of the prize itself. 

 
Sincerely yours, 

 
David Henry Feldman, Ph.D., Professor 



Daniel Goleman              
 
Daniel Goleman is an internationally known psychologist who lectures frequently to professional groups, 
business audiences, and on college campuses. As a science journalist Goleman reported on the brain 
and behavioral sciences for The New York Times for many years. His 1995 book, Emotional Intelligence 
was on The New York Times bestseller list for a year-and-a-half, with more than 5,000,000 copies in print 
worldwide in 40 languages, and has been a best seller in many countries. Apart from his books on 
emotional intelligence, Goleman has written books on topics including self-deception, creativity, 
transparency, meditation, social and emotional learning, ecoliteracy and the ecological crisis. 
 
The Harvard Business Review called emotional intelligence — which discounts IQ as the sole measure of 
one’s abilities — “a revolutionary, paradigm-shattering idea” and chose his article “What Makes a 
Leader” as one of ten “must-read” articles from its pages. Emotional Intelligence was named one of the 
25 “Most Influential Business Management Books” by TIME Magazine. The Financial Times, Wall Street 
Journal and Accenture Institute for Strategic Change have listed Goleman among the most influential 
business thinkers. 
 
Goleman is a co-founder of the Collaborative for Academic, Social, and Emotional Learning 
(www.casel.org), originally at the Yale Child Studies Center and now at the University of Illinois at 
Chicago. CASEL’s mission centers on bringing evidence-based programs in emotional literacy to schools 
worldwide. He currently co-directs the Consortium for Research on Emotional Intelligence in 
Organizations (www.eiconsortium.org) at Rutgers University. The consortium fosters research 
partnerships between academic scholars and practitioners on the role emotional intelligence plays in 
excellence. 
 
Goleman is a board member of the Mind & Life Institute, which fosters dialogues and research 
collaborations among contemplative practitioners and scientists. Goleman has organized a series of 
intensive conversations between the Dalai Lama and scientists, which resulted in the books Healthy 
Emotions, and Destructive Emotions. He is currently editing a book from the most recent dialogue on 
ecology, interdependence, and ethics. 
 
Goleman’s work as a science journalist has been recognized with many awards, including the Washburn 
Award for science journalism, a Lifetime Career Award from the American Psychological Association, and 
he was made a Fellow of the American Association for the Advancement of Science in recognition of his 
communicating science to the general public. 

http://www.casel.org/
http://www.eiconsortium.org/


Daniel Goleman, Ph.D. 
30 South St. 

Williamsburg, MA 01096 
 

 
TO: Richard Miller 
 
It is with great pleasure that I write to nominate Howard Gardner, Professor of 
Cognition and Education at the Harvard Graduate School of Education, for the Brock 
International Prize in Education. Howard Gardner is not only an unusually original 
thinker and world-class scientist, but perhaps more than any other living 
psychologist he has left a unique and innovative imprint on education. 
 
His seminal work in this area, the 1983 book Frames of Mind: The Theory of Multiple 
Intelligences, has been immensely influential, both in the scholarly world and in the 
classroom. The book has been cited in more than 15,000 scholarly publications, 
marking it as one of the most important works in psychology of our times 
 
Gardner argues convincingly, based on research in cognitive science, that children 
possess different kinds of minds, and so learn and understand best in unique ways 
rather than in a set format that caters to those with linguistic intelligence alone. By 
recognizing other domains of challenges and skills – such as musical, bodily, spatial, 
and interpersonal intelligences – we can better serve the broad spectrum of 
students and society as a whole. 
 
My own book, Emotional Intelligence, could not have been written without Howard 
Gardner’s foundational thinking and research. His profound insights into the range 
of ways different children learn, and the spectrum of abilities learning entails, 
opened the way for social/emotional learning, or SEL, which focuses on what he 
calls the “personal intelligences.” A recent meta-analysis of SEL, based on data from 
270,000 school children, shows this educational approach lowers anti-social 
behavior and raises prosocial actions by ten percent, and imporves academic 
achievement scores by 11 percent.  
 
By expanding our notion of intelligence beyond linguistic and logical-mathematical 
to include spatial, bodily and musical, Gardner has also provided an intellectual 
foundation for defending the place of arts education in schools.   
 
The world of education has been deeply enriched by Howard Gardner’s thinking. We 
can consider lucky those children worldwide who have found themselves in schools 
built around Howard Gardner’s theory of multiple intelligences. 
   



Patricia Graham                  
 
Patricia Albjerg Graham became dean of the Harvard Graduate School of Education on July 1, 1982. She 
had previously directed Barnard College’s Education Program and held faculty appointments at Indiana 
University, Northern Michigan University, and Columbia University’s Teachers College. Graham joined 
the HGSE faculty and concurrently served as dean of the Radcliffe Institute for Independent Study, vice 
president for Institutional Planning for Radcliffe College, and vice president of Radcliffe College. She left 
these positions to become president of the National Institute of Education. She returned to Harvard in 
1979, becoming the Charles Warren Professor of the History of American Education. In addition to her 
many accomplishments as dean, Graham’s place in the historical annals of Harvard University will be 
secured by the fact that she was the first woman to be appointed dean of a Harvard faculty. 
 
While research programs were always an integral part of HGSE during Graham’s tenure, she re-
established strong ties to public schools and brought a strong focus on education practice back to the 
curriculum. Graham attracted future practitioners to the School with programs such as the 
Undergraduate Teacher Education Program (UTEP), Urban Superintendents Program, and the MidCareer 
Math and Sciences Program. 
 
UTEP offers the Harvard undergraduate the opportunity to simultaneously earn their bachelor’s degree 
and educator licensure. The Urban Superintendents Program is a course of study for doctoral students 
interested in leading city public school systems. The MidCareer Math and Science Program is designed 
to draw professionals from technically oriented fields into careers as secondary science and 
mathematics teachers. With the renewed interest in teacher training, new partnerships were forged 
between HGSE and local school districts, thereby securing “fieldwork” sites for students in those 
programs. 
 
During her tenure, new outreach programs were established and strengthened. Programs in 
Professional Education and the Principals’ Center continued curriculum support to current practitioners. 
The Harvard Education Letter was established in 1985 as a means to reach K–12 educators. This 
newsletter became a concise source of information for new research and innovative practices. The years 
of Graham’s administration also brought stability to the senior faculty as a ten year moratorium on 
granting tenure was lifted with nine new tenured appointments. 
 
Graham resigned from the deanship in 1991, after which she served as president of the Spencer 
Foundation. Graham continued to teach at HGSE until 2006 when she retired as the Charles Warren 
Research Professor of the History of American Education, Emerita. 







Thomas Hoerr               
 
Thomas R. Hoerr, PhD, has been the Head of School at New City since 1981. Prior to coming to New City, 
Tom was the principal of Pershing Elementary School in the School District of University City. He also 
taught in two school districts, and worked as an intern in the St. Louis Public School's Division of 
Evaluation and Research.  Tom founded and directed the Washington University Non-Profit 
Management Program and co-facilitated the ASCD Scholars Program.  
 
Following the words of playwright Edward Albee, who said, “I write to find out what I am thinking,” Tom 
has written more than 90 articles and three books: Becoming A Multiple Intelligences School (ASCD 
Press, 2000), The Art of School Leadership (ASCD Press, 2005), and School Leadership for the Future 
(NAIS Press, 2009).  He writes a monthly column, “The Principal Connection,” for Educational Leadership, 
one of the country’s premier educational publications.  
 
Currently, Tom is facilitating the ISACS (Independent Schools Association of the Central States) New 
Heads Network. This program provides content, skills, and perspectives on school leadership and 
governance for new heads of ISACS Schools.  He also facilitates the ASCD Multiple Intelligences 
Professional Interest Community, and publishes Intelligence Connections, an MI newsletter that is 
distributed ten times each year. Intelligence Connections features articles from educators around the 
world who share how MI can be used to help students learn. 





Masao Kamijo             
 
Masao Kamijo is the president of the Japan MI Society (JMIS), emeritus adjunct lecturer at the graduate 
school of Nagoya University, and a representative of Office Kannonzaki Consulting. He began his study 
and application of MI outside the academic world while in his position at the Sony Corporation as chief 
manager in market research. 





Hans Henrik Knoop         
 
Hans Henrik Knoop is Associate Professor of educational psychology and Director of the Positive 
Psychology Research Unit at the Danish School of Education, University of Aarhus, Denmark. His work is 
focused on learning and creativity in education and professional work, currently collaborating with more 
than 12,000 pupils and 2,000 teachers. 
 
For more than a decade Hans Henrik Knoop has been involved in research cooperation with colleagues 
at Harvard University, Stanford University and at Claremont Graduate University in the GoodWork 
Project and as researcher he has participated in development projects for LEGO, Danfoss Universe, SIS 
Akademi and Royal Greenland Academy, among others. Knoop contributed to the Danish DR2’s 
programs on talent development in schools, and he was the scholarly anchor of the Danish TV2’s reality 
documentary series “Plan B” and “SKOLEN – verdensklasse på 100 dage” [The school – world class in 100 
days] concerning efficient education. “Plan B” received international attention in being nominated for 
the prestigious television award Golden Rose of Montreux. From 2007-2010, he was Research Director 
at the Universe Research Lab in Denmark.   
 
As academic expert he has contributed to Danish ministerial committees on cross-curricular 
competencies, pedagogical appliance of IT, pedagogical planning, talent development, the 
Government’s Committee on School Initiation and the Danish Evaluation Institute’s project concerning 
teaching environment in primary and secondary school. 
 
He is a member of the Board of Directors of the International Positive Psychology Association (IPPA) and 
current President of the European Network for Positive Psychology. In collaboration with colleagues at 
the University of Aarhus he was responsible for hosting the 5th European Conference on Positive 
Psychology in Copenhagen. 
 
Hans Henrik Knoop has carried out research based consultancy for a large number of institutions and 
municipalities in Denmark and internationally he has been involved in major EU-financed development 
projects in Latvia and Lithuania as well as contributing to evaluation of development projects for EU. 
 

 





Mindy Kornhaber                 
 
Mindy L. Kornhaber is an assistant professor at The Pennsylvania State University at University Park.  She 
has a dual appointment in the Education Policy Studies Department's program in Education Theory and 
Policy and in the University-wide consortium for Children, Youth, and Families.  
 
Dr. Kornhaber's research interests are driven by one question:  How can institutions and the policies 
surrounding them enhance human potential both to a high degree and on an equitable basis?  Her 
experience investigating this question has included studies of assessment and school reform at Harvard 
University's Project Zero and research into high stakes testing policies, initially undertaken at the Civil 
Rights Project, also at Harvard University.  At Penn State, she is investigating the effects of high stakes 
testing on the mission of diverse public schools.  She is working in collaboration with other professors at 
Penn State to explore how service learning might advance the service mission of large public 
universities.  She is also working in collaboration with Prof. Dorothy Evensen to understand student 
preparation for law school and careers in law.    
 
Alongside her research, Dr. Kornhaber is teaching courses relating to intellectual development and social 
policy. An undergraduate course entitled "Intelligence and Education Policy" and a graduate course, 
"Testing and Educational Equity". 







Chris Kunkel                 
 
Dr. Christine Kunkel began her career in education as a basketball coach and middle school science 
teacher. Eventually, her love for teaching and coaching led her to the Key School in Indianapolis, Indiana.   
 
The Key School (now the Key Learning Community) was the first school in the world to adapt Howard 
Gardner’s Theory of Multiple Intelligences to a school curriculum. While teaching at Key, Chris was asked 
by founding principal, Pat Bolaños, to accept the position of assistant principal and focus on 
implementing progressive school ideals within a public school setting. After Mrs. Bolaños’ untimely 
death in 2003, Dr. Kunkel became principal of the innovative Key Program and continued to focus on 
bringing authentic education to urban students. 
 
In 2010, Dr. Kunkel accepted a position as Assistant Professor in Educational Leadership at Rhode Island 
College where she brings her voice to the field as an academic. She now teaches Educational Leadership 
courses and studies authentic ways to measure school success, beyond standardized testing. 
Dr. Kunkel has been invited to share her expertise in implementing the Multiple Intelligences in K-12 
schools in Barcelona, Spain; Bangalore, India; and Mexico City, as well across the US. This past summer 
she was delighted to join the Project Zero Classroom Faculty at Harvard as a Fellow and Mini-Course 
Instructor. 



RHODE ISLAND
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August 15,2012

I write today to support the nomination of Dr. Howard Gardner for the Brock lntemational Prize in
Education. Few would argue that Dr. Gardner's theory of Multiple lntelligences is an idea that
challenges the previous predominant notion of human intelligence. Wth his ideas, Gardner has
provided the world with a more inclusive notion of human potential. lt is no surprise, then, that in a
short time after his groundbreaking book, Frames of Mind, was published in 1983, a group of
educators developed a way to use the theory, and the world's ftrst Ml Schoolopened in lndianapolis,
lN. This set off a firestorm of media attention and a wave of interest in bringing Ml Theory to educative
practice not only in the US, but worldwide.

How has the theory of Ml changed the face of education? I say in ways wonderful and profound. You
see, previously schoolchildren could only officially show aptitude and academic achievement in
primarily two ways: in the areas of language and mathematics. After Howard Gardne/s Theory of
Multiple lntelligences became widely implemented in schools, children could show aptitude in 6
additionalways. Children now had interpersonaland intrapersonal, naturalist, spatial, musicaland
bodily-kinesthetic intelligence as well. This was earth shattering in that every child---even "Special Ed'
children-could now have a strength, and in practice, every child could now find a way to use their
strength(s) not only to demonstrate their knowledge and understanding, but to confidently work on
areas thal challenged them as well. ln addition, by recognizing their strengths, children become more
reflective leamers, which makes them better leamers. As they transition from their K-12 educational
career to college and beyond, they could use their strengths to help determine their career. Wtth the
confidence developed through this process, students are much more motivated to use their strengths
for personal success as well as to "make a difference" in both the local and global community.

The wonderful thing about Howard Gardner's theory of Multiple lntelligences is that there is no one
way to use it in educational practice. ln fact, the use of Ml in a school could and probably should be
used differently by each set of educators in each individual school, and Dr. Gardner has wisely
refrained ftom suggesting any standard way to use Ml in a school. He simply observes, and
graciously responds to questions from anyone who writes him to inquire about Ml Practice in school.
This is perhaps the final reason I advocate for Dr. Gardner to receive this honor...he worked hard to
create a solid and well-supported scientific theory, his theory has found profound utility in the field of
education, he is happy to share his thoughts, advice and ideas about implementation when asked -
and he does so frequently. This allmakes him not only brilliant as wellas clever, it makeE him caring
and magnanimous. He is a person who never sought the limelight that has been cast upon him, but
one who takes the responsibility that comes with great fiame to help allwho seek to use Ml Theory to
not only better education, but to better the world.

Sincerely,
Christine D. Kunkel, Ph.D.

Cl;4"- D, t<..^,l-g_
Assistant Professor, Educational Leadership
Principal, Key Leaming Communig (World's Firct Ml School), 2003-2010

Providence, Rl O29O8- 1 991

(4O1) 456-8023

ffYnOO via Rl Relay: 1-800-745-5555



Ann Lewin-Benham                                                                     
 
As an educator in the 1960s, Ann Lewin-Benham helped to grow a Montessori school for 3-to-6-year-
olds into an elementary school. As the children approached 7th grade, she founded Parkmont Junior 
High, an alternative school where students engaged in projects as a significant part of the curriculum. In 
the 1970s she launched 8 public-school Montessori classes in the poverty pockets of Arlington County, 
and in inner-city Washington, DC ran one of the early corporate-sponsored day care centers established 
as a benefit to try to cut employee turnover. In the 1980s she founded a computer-based center to 
prepare out-of-school, out-of-work youth for the GED, and structured numerous government-funded 
teacher-education programs in the arts, humanities, and sciences. In January 1990, she opened Options 
School under contract to the DC Public Schools.  The school was a one-year drop-out prevention 
program for 100 14- to 17-year-olds, nominally 7th graders. Options became a safety-net for the public 
schools and was a harbinger of the charter school movement soon to begin, as was the Model Early 
Learning Center. 
 
In the mid-1970s Ann led an effort to establish the Capital Children’s Museum in a former riot corridor in 
the shadow of the US Capitol. Its Washington, DC location catapulted the museum to international 
prominence. For 20 years Ann built the institution creating major exhibitions that brought to life foreign 
cultures, traced the history of human communication from Ice Age cave to computers, and explored the 
world of the hearing impaired in an exhibit called ‘Sound and Silence.’ The exhibit ‘Remember the 
Children,’ prototype for the permanent children’s exhibit at the U. S. Holocaust Memorial Museum in 
Washington, DC, probed the concept of prejudice. 
 
Capital Children’s Museum was site of many firsts: first public-access computer center in the nation’s 
capital, first meeting place for First Ladies Mrs. Menachim Begin and Mrs. Anwar Sadat following the 
1979 Camp David Peace Accord, first effort to reclaim a Washington, DC riot corridor following Martin 
Luther King, Jr.’s assassination. Ann led a large innovative team in bringing to life the museum’s full city 
block – 3 acres and 150,000 square feet of buildings – with exhibits, performance, and programs for 
teachers and youth. 
 
The Model Early Learning Center (MELC), the subject of Ann’s first 2 books, served Head Start-eligible 3- 
to 6-year-olds. There Ann adapted the practices of the renowned preschools of Reggio Emilia, Italy as 
described in her books Possible Schools and Powerful Children. In Howard Gardner’s words from the 
Foreword to Possible Schools: “The Model Early Learning Center is ... proof that schools in the Reggio 
tradition can be created even in the most challenging urban disadvantaged areas.” The MELC was the 
only school outside Reggio Emilia ever accredited by the Italian educators.  



 

Ann Lewin-Benham 
1850 Overton Park 

Memphis, TN 38112 
 

I write in support of Professor Howard Gardner’s nomination for the Brock International Prize in 
Education.  Prof. Gardner’s  Multiple Intelligence Theory (“MI”) (1983) is an entirely original way to think 
about the elusive human capacity called “intelligence.” Throughout history, intelligence has been seen 
as an “it,” one capacity that a person has limited or greater amounts.  By recasting intelligence as 
“them”—multiple capacities, all manifest differently and embodying their own neurological profiles – 
Prof. Gardner has provided a new lens for teachers and parents to observe, nurture, and hone the next 
generation’s abilities. 

In 1983, having just heard Prof. Gardner explain MI theory, I shared my excitement with two members 
of a jazz band called the Foot Warmers.  Their faces paled as one recounted his story: He was considered 
the “dumb” kid in school, ridiculed and ostracized by peers and adults.  But, in music class, his escape, 
he was certain he knew something others did not.  His fellow band member had had the same 
experience.  As I described the theory, their relief was palpable to think that a credentialed 
psychologist/education professor recognized their musical skill as a form of intelligence. 

In addition to being a paradigm with the power to change one’s self-image, MI  theory  provides these 
long-term benefits:  

- gives teachers a sound scientific basis for understanding why intelligence is manifest so 
differently in different people; 

- elevates the importance of the arts in education from add-ons to must-do’s; 
- gives students who might be written off a chance to be viewed positively; 
- inspires teachers to innovate and think. 

 
Howard Gardner makes himself amazingly accessible to teachers and schools.  He has been involved 
deeply in school change efforts and, as the decades have passed, has expanded his work stunningly to 
encompass what he calls Good Work – the kind of ethical, synergistic, collaborative endeavor that he 
has instilled in his school change work.   

Prof. Gardner has become world-renowned for Multiple Intelligence Theory.  It could be said that his 
theory is a “household” world, seeding the imagination of people far removed from the fields of 
education and psychology.  Hopefully as time passes, the idea that there are multiple intelligences which 
must be cultivated will become instantiated widely in educational practice.  As that time approaches the 
world can thank Prof. Gardner for his insights, his voluminous and clear writing, and his willingness to 
make himself available to share his wisdom. 

Ann Lewin-Benham  



Kathleen McCartney                       
 
Kathleen McCartney, the Gerald S. Lesser Professor in Early Childhood Development, was named Dean 
of the Harvard Graduate School of Education in 2006. In collaboration with a dedicated faculty and 
administrative team, she has implemented a strategic plan that has resulted in the creation of two new 
degree programs, the doctorate in education leadership (Ed.L.D.), and a new interfaculty Ph.D. in 
education; a 25 percent growth in core faculty; a doubling of financial aid for Ed.M. students; a dramatic 
increase in fellowship support for doctoral students; and the establishment of a partner network with 
over 30 districts and non-profit organizations. 
 
McCartney’s research program concerns early experience and development, and she has published 
more than 150 articles and chapters on child care, early childhood education, and poverty. She is a 
member of the NICHD Early Child Care Research Network, which summarized the results of their 
longitudinal study in Child Care and Child Development. She also co-edited Experience and Development, 
The Blackwell Handbook of Early Childhood Development, and Best Practices in Developmental Research 
Methods.  
 
McCartney received her B.S. in psychology summa cum laude from Tufts University, where she now 
serves as a trustee, and her M.S. and Ph.D. in developmental psychology from Yale University. In 2012 
she was inducted as a member of the American Academy of Arts & Sciences, and in 2009 she received 
the Distinguished Contribution Award from the Society for Research in Child Development. McCartney is 
also a Fellow of the American Education Research Association, the American Psychological Association, 
and the American Psychological Society.  
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     OFFICE OF THE DEAN
 
July 19, 2012 
 
Brock Prize Jurors 
Brock International Prize in Education 
2120 S. Lewis, Suite 415 
Tulsa, OK 74104 
 
To the Jurors of the Brock International Prize in Education: 
 
It is with great pleasure that I nominate my colleague, Howard Gardner, the John H. and Elisabeth A. 
Hobbs Professor of Cognition and Education, for the 2013 Brock International Prize in Education. 
Howard Gardner is a research psychologist and public intellectual, who for over forty years has sought 
to understand the human mind in its full richness and complexity. He is best known for his multiple 
intelligences (MI) theory—a critique of the notion that there exists but a single human intelligence that 
can be adequately assessed by standard psychometric instruments. Gardner initially conceived of MI 
as a psychological theory, but his pluralistic view of the mind has arguably had a greater influence on 
the field of education. In the wake of the publication of Frames of Mind: The Theory of Multiple 
Intelligences (1983), educators around the world have undertaken great experiments grounded in his 
ideas—some schools have launched seven distinct learning centers, each catering to a particular 
intelligence; other schools have been founded with the aim of teaching a range of content through the 
lens of a single intelligence; and still other schools carefully place students representing different 
intellectual profiles in the same classroom—believing the complementary nature of these intelligences 
produces the most effective learning environment. Gardner’s theory has driven the development of 
new forms of assessment, stoked ongoing scholarly debate, and helped usher in a new era of 
individualized instruction.  
 
Far from resting on his laurels, Gardner has authored more than 20 books—many of which expand 
upon and refine his theory of multiple intelligences. From 1972-1990, he served as the Director of 
Project Zero, a Harvard-based initiative that deepens our understanding of human cognitive 
development and the processes of learning in the arts and other disciplines. The Project has conducted 
a number of studies examining the dissemination and application of MI. Gardner continues to serve on 
its steering committee and as the faculty chair for the Project Zero Classroom—one of our most 
popular professional education programs at HGSE which draws heavily on Gardner’s ideas of 
intelligence to inform the approaches of the hundreds of administrators and teachers who participate 
each year.  
 
Gardner has been awarded a MacArthur “Genius” Grant, the Grawemeyer Award in Education, and 
more than 20 honorary degrees from universities around the globe. I cannot think of another 
individual whose work has had more heuristic value, and I enthusiastically endorse him for the 2013 
Brock International Prize in Education.  
 
Sincerely, 

 
Kathleen McCartney 
Dean 
Gerald S. Lesser Professor in Early Childhood Development 



Michael S. McPherson                 
 
Michael S. McPherson is the fifth President of the Spencer Foundation. Prior to joining the Foundation in 
2003 he served as President of Macalester College in St. Paul, Minnesota for seven years. A nationally 
known economist whose expertise focuses on the interplay between education and economics, 
McPherson spent the 22 years prior to his Macalester presidency as professor of economics, chairman 
of the Economics Department, and dean of faculty at Williams College in Williamstown, 
Massachusetts. He holds a B.A. in Mathematics, an M.A. in Economics, and a Ph.D. in Economics, all 
from the University of Chicago.  
 
McPherson, who is co-author and editor of several books, including College Access: Opportunity or 
Privilege?, Keeping College Affordable and Economic Analysis, Moral Philosophy, and Public Policy; was 
founding co-editor of the journal Economics and Philosophy. He has served as a trustee of the College 
Board, the American Council on Education, and the Minneapolis Institute of Arts. McPherson has been a 
Fellow of the Institute for Advanced Study and a Senior Fellow at the Brookings Institution. 





Carlina Rinaldi                  
 
In 1970, Carlina Rinaldi graduated from the University of Bologna with a degree in Pedagogy. Starting in 
1971, she worked as a pedagogista with the Municipal Infant-toddler Centers and Preschools of Reggio 
Emilia. Carlina was then appointed pedagogical director and, subsequently, as director of the Municipal 
Infant-toddler Centers and Preschools.  
 
Ms. Rinaldi has been working as pedagogical consultant for Reggio Children since 1994, following the 
supervision of all Reggio Children initiatives; she is responsible for research projects being carried out in 
conjunction with Harvard University, the University of New Hampshire, and the University of Milan. 
 
She was vice-president of the Gruppo Nazionale Nidi-Infanzia (National Early Childhood Association). 
Carlina has spoken at numerous seminars and conferences in Italy, as well as across Europe, the United 
States, Latin America, Australia and Asia.  
 
She is co-author of various books on the Reggio Emilia municipal infant-toddler centers and preschools, 
such as The Hundred Languages of Children, The Fountains, and Children, Spaces and Relations—a Meta-
project for an environment for young children and many others. She has coordinated the publication of 
the book Making Learning Visible, published by Reggio Children and Harvard University’s Project Zero. 
Her most recent book is In dialogue with Reggio Emilia. 
 
Carlina has also written a number of articles published both in Italy and abroad for books, education 
magazines. 
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July 23, 2012 
 
 
Dr. Richard K. Miller, President 
Franklin W. Olin College of Engineering 
Olin Way 
Needham, MA  02492 
USA 
  
RE:  Nomination of Professor Howard Gardner for the Brock International Prize in 
Education  
 
 
The beginning of the relationship and friendship between Professor Gardner and the city of 
Reggio Emilia dates back to the ’80. 
At that time Professor Loris Malaguzzi invited Professor Howard Gardner to present his book 
“Frames of Mind”. 
There was an immediate and sincere empathy and reciprocal appreciation between these two 
researchers passionate about learning and education in general. 
Since then the interesting and fruitful collaboration and exchange develop and almost once a 
year Professor Gardner comes to Reggio Emilia to visit the Municipal infant-toddler centres and 
preschools and to be part of meetings and reflections about the ongoing research projects. 
A very meaningful research took place between Harvard Project Zero and the schools and infant-
toddler centres of Reggio Emilia with the title of “Making Learning Visible: children as individual 
and group learners”. This research project represented not only an advancement in the dialogue 
between these two entities but it has become a reference point for teachers and researchers all 
over the world. 
The generosity of Professor Gardner towards the experience of Reggio Emilia gave the possibility 
to realize several meetings and seminars at National and International level on the studies and 
researches of Prof.Gardner as well as on other topics of common interest (such as on 
Multicultural Education, Learning Communities, etc.). 
His link with the city of Reggio Emilia has become stronger and deeper also through a wider 
knowledge and under standing of the local policies and of the challenges and projects the city 
and its present Mayor Graziano Delrio have been facing and developing. 
Recently Professor Gardner consulted the Mayor of Reggio Emilia on a project for the cultural 
and economical development of the city. 
 
The gratitude and recognition of the educators, administrators and citizens of Reggio Emilia to 
Professor Gardner is very strong.  
Professor Gardner has, among many others, merits and competences about the political 
dimension and ethical dimension, which make him particularly precious and unique in a 
worldwide reality where issues in education are more than ever fundamental and determing 
factors for the future of humanity. 
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For these considerations, we all in Reggio Emilia strongly support the nomination of Professor 
Howard Gardner for the Brock International Prize in Education in 2013. 
 

 
 
Carla Rinaldi 
President of Reggio Children 
President of the Foundation “Reggio Children-Loris Malaguzzi Centre” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Zhilong Shen              
 
Professor Zhilong Shen: “Multiple Intelligences Theory and Opening Students’ Potentials” Special 
Consultant at MII, Chemistry professor, Arts educator.  Professor Shen graduated from Peking University 
in 1967.  From 1984-1986, he was a Chinese government-sponsored chemistry scholar sent to Liverpool 
University.  Upon returning, he became Head of the Chemistry Department of the School of 
Environmental Engineering at Beijing Technology and Business University.  In 1999, he translated and 
published Howard Gardner’s “Multiple Intelligences”, having a great impact on education reform in 
China.  Since 1994, he has also given more than 300 lectures, at universities in 24 provinces and abroad 
in the US, to a combined audience of more than 150 thousand listeners. 
 
Since 2002, Professor Shen has published more than ten books including “Experiences at Harvard”, 
“Music in Life”, “Gardner, Talent, Multiple Intelligences”, “Rethinking Multiple Intelligences” and 
“Changing Perspectives”. 





Margot Strom               
 
Margot Stern Strom is an international leader in education for justice and the preservation of 
democracy. Through her commitment to honoring the voices of teachers and students and her deep 
belief that history matters, she has enabled millions of students to study the Holocaust, to investigate 
root causes of racism, anti-Semitism and violence, and to realize their obligations and capabilities as 
citizens in a democracy. 
 
 
In 1980, Margot became the Executive Director of Facing History and Ourselves. Through pilot 
workshops and in consultation with scholars and teachers, she created the Facing History scope and 
sequence: the journey that students undertake to learn about the impact of history on their own lives 
and their futures. Beginning with the concept of individual and group identity, the study then examines 
the failure of democracy and the steps leading to the Holocaust. The program further explores difficult 
questions of judgment, memory, and legacy. It concludes with the necessity for responsible participation 
in protecting and promoting democracy, justice, and human dignity today and for generations to come. 
Later, she brought exhibitions, community conversations, and online dialogues to wider audiences in the 
community, including a vibrant, engaged adult learning community. 
 
As the Executive Director of Facing History and Ourselves since its inception, Margot has recognized that 
young people are moral philosophers and that it is critical to listen to their voices to understand how to 
make education relevant to them and to the world they will enter. With her leadership, Facing History 
and Ourselves has become known worldwide for the high quality of its materials and programs for both 
students and teachers. Facing History teachers are empowered to engage their students in the urgent 
task of developing individual responsibility, tolerance for difference, and civic participation through the 
rigorous study of history. Facing History is based on the belief that students must be trusted to examine 
history in all of its complexities, including its legacies of prejudice and discrimination as well as resilience 
and courage. This trust encourages young people to develop their own ideas and to contribute their 
voices to critical discussions and debates among their peers and in the larger community. 
 
Margot credits her "virtual teachers" with inspiration. From the philosopher Hannah Arendt, she learned 
the importance of thinking about one's thinking in a silent dialogue with oneself and the value of 
examining those thoughts in a public space. Facing History is built on the belief that individuals have the 
capacity to make a difference and that history is not the result of immutable forces or a collection of 
inevitable outcomes. Margot's understanding of the critical concept of "choice" was enhanced by 
scholar Jacob Bronowski's emphasis on choice as a uniquely human possibility. 
 
Margot learned too from the stories of Holocaust survivors and their generosity in sharing their 
experiences with students in classrooms. And she learned from the grace with which they embrace 
other survivors - those who tell their stories of the legacies of hatred and discrimination in Rwanda, 
Cambodia and places where humans behaved in the cruelest-and sometimes the bravest-of ways. 
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CURRICULUM VITAE 

 

Howard E. Gardner 

 

Date of Birth:  July 11, 1943 

 

Office Addresses: Longfellow Hall, Room 224A                   1–617–496–4929 (tel) 

 Harvard Graduate School of Education     1–617–496–4855 (fax) 

 Cambridge, MA 02138                              Howard_Gardner@harvard.edu   

  

EDUCATION 

Harvard College, 1961–1965; A.B. in Social Relations 

London School of Economics, 1965–1966; Reading in Philosophy and Sociology 

Harvard University, 1966–1971; Ph.D. in Social Psychology (Developmental Psychology) 

Harvard Medical School and Boston University Aphasia Research Center, 1971–1972; 

Postdoctoral Fellow 

 

 

CURRENT POSITIONS 

John H. and Elisabeth A. Hobbs Professor of Cognition and Education, Harvard Graduate School 

of Education (1998–present) 

Professor of Education, Harvard Graduate School of Education (1986–1998) 

Adjunct Professor of Psychology, Harvard University (1991–present) 

Chair, Project Zero Steering Committee (1995–present); Co-Director, Project Zero (1972–2000); 

Senior Director (2000–present). 

 

ACADEMIC HONORS AND FELLOWSHIPS 

Phi Beta Kappa, Junior Year (1964) 

A.B. summa cum laude (1965) 

Frank Knox Fellowship, London School of Economics (1965–1966) 

NIMH Pre-doctoral Fellowship (1966–1971) 

Ph.D. Examination passed with Distinction (1968) 

Social Science Research Council Fellow (1971–1972) 

Livingston Fund Fellowship (1972–1974) 

Claude Bernard Science Journalism Award (1975) 

MacArthur Prize Fellowship (1981–1986) 

National Psychology Award for Excellence in the Media of the American Psychological 

Association, for the book, Frames of Mind (1984) 

William James Award, American Psychological Association (1987) 

Educational Press of America, Distinguished Achievement Award (1989) 

Who's Who in America (1989–present) 

University of Louisville Grawemeyer Award in Education (1990) 

Wyoming Seminary Distinguished Alumnus Award (1990) 



Medal of the Presidency of the Italian Republic, Pio Manzù, October (2001) 

Common Sense Media Award for Outstanding Leadership in Education and Digital Ethics 

(2010) 

Recipient of 29 honorary degrees, from institutions in Bulgaria, Canada, Chile, Greece,  

Ireland, Israel, Italy, and South Korea, Spain and the United States.  

Prince of Asturias Award for Social Sciences (2011) 

 

Research Grants  

 

Recipient of grants from many governmental agencies and foundations.  

 

Professional Memberships and Honorary Societies  

Academy of Aphasia (Member, Governing Board, 1983-1988; Chair, 1986-1988)  

American Association for the Advancement of Science (Fellow)  

National Academy of Education (Vice President, 1993-1997)  

American Academy of Arts and Sciences  

Society for Research in Child Development  

American Educational Research Association  

American Academy of Political and Social Sciences  

American Philosophical Society 

American Psychological Society  

Royal Society for the Encouragement of Arts, Manufactures, and Commerce (England) 

 

Books and Monographs 

 

1. Gardner, H. (1973). The quest for mind: Jean Piaget, Claude Levi-Strauss, and the 

structuralist movement. New York, NY: Knopf. Vintage paperback, 1974; coventure 

publication in England, 1975. Second Edition, 1981, University of Chicago Press.  

Translated into Italian and Japanese. 

 

2. Gardner, H. (1973). The arts and human development. New York, NY: Wiley. Translated 

into Chinese and Portuguese. Second Edition, 1994, New York: Basic Books. 

 

3. Gardner, H. (1975). The shattered mind. New York, NY: Knopf. Main Selection, 

Psychology Today Book Club, Jan. 1974; Vintage Paperback, 1976. Quality Paperback 

Book Club Selection. Routledge and Kegan Paul, British Edition. Translated into 

Japanese. 

 

4. Gardner, H. (1979). Developmental Psychology: An introduction. Boston, MA: Little 

Brown, International Edition. Second Edition, 1982. 

 

5. Gardner, H. (1980). Artful scribbles: The significance of children's drawings. New York, 

NY: Basic Books. Behavioral Sciences book service selection. English Edition: Jill 

Norman. Basic Books Paperback, 1982. Translated into Japanese, French, Spanish, and 

Chinese. 

 



6. Gardner, H. (1982). Art, mind, and brain: A cognitive approach to creativity. New York, 

NY: Basic Books. Basic Books Paperback, 1984. Translated into Spanish, Hebrew, 

Japanese, Italian, Chinese, and Portuguese. 

 

7. Gardner, H. (1983). Frames of mind: The theory of multiple intelligences. New York, 

NY: Basic Books. Selected by five book clubs. British Edition, W. Heinemann. Basic 

Books Paperback, 1985. Tenth Anniversary Edition with new introduction, New York: 

Basic Books, 1993. Twentieth Anniversary Edition with new introduction. New York: 

Basic Books, 2004. Twenty-Fifth Anniversary Edition with new introduction. New York: 

Basic Books, 2011. Translated into Arabic, Chinese (Taiwan), Czech, French, German, 

Georgian, Hebrew, Italian, Korean, Norwegian, Portuguese Slovenian, Spanish, Swedish, 

and Vietnamese. Selected by three book clubs. Selected by the Museum of Education for 

Books of the Century exhibit, Columbia, SC, 1999. Tenth Anniversary British Edition, 

London: HarperCollins (Fontana Press), 1993. Second Edition, Mexico: Fondo de 

Cultura Economica, 2005. Translated into Chinese, French, German, Hebrew, Italian, 

Japanese, Russian, and Spanish. 

 

8. Gardner, H. (1985). The mind's new science A history of the cognitive revolution. New 

York, NY: Basic Books. Adopted by six book clubs. Basic Books Paperback with new 

Epilogue, 1987. Translated into Spanish, Japanese, French, German, Italian, Chinese, and 

Portuguese. 

 

9. Gardner, H. (1989). To open minds: Chinese clues to the dilemma of contemporary 

education. New York, NY: Basic Books. Basic Books Paperback with new introduction, 

1991. Translated into Italian. 

 

10. Gardner, H. (1990). Art education and human development. Los Angeles, CA: The Getty 

Center for Education in the Arts. Translated into Italian and Spanish. 

 

11. Gardner, H. (1991). The unschooled mind: How children think and how schools should 

teach. New York, NY: Basic Books. Tenth Anniversary Edition. New York: Basic 

Books, 2004. Twentieth Anniversary Edition with new introduction. New York: Basic 

Books, 2011. Adopted by the Reader's Subscription Book Club. British Edition, London: 

HarperCollins (Fontana Press), 1993. Translated into Spanish, Italian, German, Swedish, 

Norwegian, Chinese (R.C.), Chinese (Taiwan), Portuguese, Croatian, French, Danish, 

Korean, Greek and Russian. 

 

12. Gardner, H. (1993). Multiple intelligences: The theory in practice. New York, NY: Basic 

Books. Selected by three book clubs. Excerpted in the magazine Behinderte in Familie, 
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