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Heleen Terwijn 
About Heleen and the IMC Weekend 

School 

In 1998, Heleen Terwijn, a Dutch psychologist/psychotherapist as part of a university re-
search study in immigrant communities in Amsterdam, found alarmingly high depression 
rates, a lack of future orientation, and disaffection with school among pre-teens in these 
communities. Profoundly impacted by what she found, Terwijn created a program to capital-
ize on the natural enthusiasm of children and founded the internationally acclaimed IMC 
Weekend School. She approached International Marketmakers Combination for funding and 
they became the Weekend School’s first sponsor. Now, over 100 companies and founda-
tions—not the government—fund the Weekend Schools. 

Each Saturday and Sunday at the Weekend School—in 10 schools in the Netherlands, 3 in 
Belgium and 1 in Hong Kong— volunteer guest teachers—all professionals—teach courses 
in journalism, entrepreneurship, law, medicine, and philosophy to youth aged 10-14. Upon 
graduation from this three-year program, students join an alumni program (which is unique 
for Holland and Belgium) in which, 
among other things, they mentor 
young students and volunteer at the 
Weekend School. Research by nu-
merous Dutch universities, some of 
which is attached in this portfolio,  
demonstrates that the Weekend 
School fosters future perspectives, 
persistence in school, and a sense of 
belonging to society. So successful 
has its been approach that it is now 
being adopted in the formal Dutch ed-
ucation system. 

It’s important to note that the majority 
of these students are low-income chil-
dren of Moroccan (mainly) and Muslim 
immigrants. Unlike the U.S., where 
Muslims are quite successful, Muslims 
in Europe often experience social ex-
clusion, not just in the Netherlands, 
but across the continent. Weekend 
School students come from neighbor-
hoods where parents do not speak 
Dutch, where parents have little edu-
cation and in many cases, low levels 
of literacy, where crime and drugs and 
poor social behavior are rampant. As 
one 22 year old alumnus of the Weekend School, the son of Pakistani immigrants, who now 
volunteers at the Weekend School shared with me: “The Weekend School changed my life. 
All I ever saw was drug dealers and users. The first time I saw a lawyer at the Weekend 
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Figure 1: A Weekend School student in Molenbeek, Belgium 
works with a petrochemical engineers from ELF Total

http://www.imcweekendschool.nl/english
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School, I was in shock. There were no lawyers in my neighborhood.” This young man now 
studies architecture at university. Because of its work, the Belgian government invited the 
the Weekend School to work in Molenbeek, Belgium, the neighborhood from where both 
Paris and Brussels attackers originated. Students selected for the Weekend School have 
often been identified as low performers or “at risk” in formal Dutch schools. 

IMC Weekend School 

Mission 
The IMC Weekend School strives to prepare youth from all social classes and all school lev-
els for wholeheartedly taking up a role in society. According to IMC Weekend School, the 
ability to focus one’s motivation is the highest educational outcome. To that end, Weekend 
School feeds youth’s natural curiosity with real-life subject matter, taught by passionate vol-
unteer experts. In a three-year course, Weekend School enables youth to experiment with 
interesting options; learn to know their capacities, and develop the audacity to pursue their 

interests. 

Vision 
Weekend School education builds 

upon the developmental fact that all 
youth are motivated to explore the 
world. At the Weekend School, youth 
do not learn ‘for later,’ but learns what 
later is. Through experimentation with 
social roles in real-life contexts, Week-
end School prepares students for the 
most significant step after their school 
careers: a motivated step into society. 

IMC Weekend School provides ex-
tracurricular education to youth in the 
receptive age of 10 to 14. Each week-
end, volunteer professionals teach 
them their jobs. The three-year pro-
gram comprises academic subjects 
(alpha, beta, gamma), the arts, socially 
relevant subjects such as journalism, 
politics and entrepreneurship, and sub-
jects of the students’ own choosing. 
Interaction between youth and guest 
teachers is the core of Weekend 
School education. Weekend School is 
for youth from all school levels. 

After the Weekend School diploma, 
alumni enroll in an alumni program 
(IMC Alumni), now consisting of 2087 
alumni. This program provides a variety 

of follow-up activities, such as master classes, leadership trainings, job readiness trainings, 
communication skills, coaching and tutoring. IMC Alumni organizes specific activities for 18+ 
alumni, most notably trainings to become guest teachers for the younger generations. 
Weekend School alumni embody Weekend Schools’ ideals—to be well informed, motivated, 
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Figure 2: A student practices suturing techniques as 
part of 4-week medicine curriculum



  Mary Burns 
  August 13, 2016

and involved citizens. While alumni networks are common in the U.S., they are not at all 
common in the Netherlands, and this is one of the first and the few. 

!  

Building a Global Network 
The organization searches for social entrepreneurs who are eager to set up Weekend 
Schools in underprivileged neighborhoods (immigrant communities) in larger cities of Eu-
rope. Social entrepreneurs are trained at the Weekend School’s headquarters in Amsterdam, 
and receive subsequent on-the-ground support. Social entrepreneurs are expected to orga-
nize their own fundraising and to set up their own independent organizations. As sister 
schools, they work with the same concept and ideals, share knowledge, and organize alumni 
exchanges. The Weekend School assesses potential partner’s financial capacity, and con-
ducts interviews to assess the social entrepreneurs’ motivation, capacities to set up an orga-
nization, capabilities to work with the target group and develop the Weekend School con-
cept. 
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Figure 3: Weekend School students serve as judge-for-a-day in a Dutch court
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Helena Johanna (Heleen) Terwijn CV 

Education 

1993, Psychology, University of Amsterdam 
Four-year studies in psychology, social psychology, emotion and motivation. Thesis on the 
emotion of shame, awarded with the National best thesis of the year award (“Het Parool / 
UvA Scriptieprijs 1993”). 

2004, Psychotherapy, RINO Leiden 
Four-year studies in integrative psychotherapy: psychoanalysis, cognitive/behavioral thera-
py, and family therapy. Work experience with (among other) post-traumatic stress disorder, 
eating disorders, depression, and family therapy. 

Study groups  
• 1993 – 2009, “Shame group,” monthly gathering of multidisciplinary professionals for the 

study of the varieties and impact of shame (Founded by HT and psychoanalyst Louis Tas). 
• 1993 – 2007, Monthly gatherings of the “Sociologists’ society for the study of psycho and 

socio genesis of mentalities” (Founded by Sociology professor Abram de Swaan). 
• 2010 – present, member of ISRE, International Society for Research on Emotion. 

Work 

1994 – 1997, Researcher, University of Amsterdam, Social Psychology 
Grants from the State Secretary of Education, and the ‘Fund for Social Studies.’ Studies into 
motivation of youth in the first large immigrant neighborhood in Amsterdam. Following this 
study: founding of IMC Weekend School. 

1997 - present Founder and director of IMC Weekend School. 

Current Supervisory Positions (not for profit) 
• Supervisory board (secretary) Save the Children, the Netherlands, 2011-present 
• Chairwoman, “Jongeren Die het Kunnen” (Youth that Can), an organization founded by 

Weekend School alumnus Virgil Tevreden for the empowerment of youth with low IQ and 
behavioral problems, 2012-present 

• Vice-chair, supervisory board, “Nederlands Philharmonisch Orkest” (Dutch Philharmonic 
Orchestra), 2011-present 

Other 
• Since 2004, Fellow of the German Marshall Fund of the United States. (“The German 

Marshall Fund of the United States (GMF) strengthens transatlantic cooperation on re-
gional, national, and global challenges and opportunities in the spirit of the Marshall Plan”). 

• 2004 GMF Fellowship for Young European Leaders; study tour throughout the United 
States. 

• 2006 GMF Study Grant for the study of American initiatives to combat social exclusion. 
• 2009-2014 Member of the Dutch committee for the selection of GMF fellows (Young Dutch 

Leaders). 
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• 2000 – present: Advisor to a wide variety of institutions, family foundations and individuals 
for setting up or supporting social initiatives. 

• Since 2009, Member of the “Amsterdamsche Kring” (founded May 1945), a group of prom-
inent Amsterdam citizens committed to strengthening the city and its surroundings. 

Awards Founder/Director IMC Weekend School 
• 2003 Edgar Donckers Prize for Dutch Cultural Integration. 
• 2009 Winner at the Marketplace of Ideas, United Nations, Alliance of Civilizations. 
• 2010 Finalist WISE Awards, World Innovation Summit for Education. 
• 2011 Ziggo Prize for the Open Society. 
• 2013 “Hélène de Montigny Prijs,” irregularly awarded prize for “a person that according to 

a commission under chairmanship of the Rector Magnificus of the University of Amster-
dam has exceptionally contributed to mankind in general.” 

• 2014 Knighthood, “Ridder in de Orde van Oranje Nassau.”  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Figure 4: Weekend School student meets with an entrepreneur
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Weekend School in the News 

1. Volkskrant, De Bron, interview with IMC Alumnus Virgil Tevre-
den  (April 4, 2016)  

�  

“Boxing forward” (page 2) 

‘De Bron’ is a column in De Volkrant, one of the most renowned Dutch newspapers. The col-
umn asks people about who inspired them. For IMC Alumnus Virgil Tevreden, this was 
Heleen Terwijn. 

Virgil was among Heleen’s first Weekend School students. Inspired by her enthusiasm, he 
now runs a non-profit organization for sport activities for young people with behavioral issues 
and/or a mental disorder. In the column, Virgil states that it was crucial Heleen gave him the 
feeling it was ok to make mistakes – that he was worth making an effort for. This has in-
spired him to invest in this youth himself.  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2. NRC Handelsblad, Summary Weekend School Research (May 7, 
2013)  
“This school says: you can do this too” (page 3) 

In 2013, IMC Weekend School in association with UvA (University of Amsterdam) conducted 
an extensive research, investigating the effects of Weekend School Education. NRC Han-
delsblad, one of The Netherlands’ larger newspapers, wrote an article on the outcome. The 
research showed Weekend School students are more confident than non Weekend School 
peers, have a better knowledge of the professional world, have a more substantiated idea of 
what profession they would like to pursue, and are able to name more of their qualities. 

  Page !12



  Mary Burns 
  August 13, 2016

!  

  Page !13



  Mary Burns 
  August 13, 2016

3. Algemeen Dagblad, Portraits of Four Rotterdam Alumni and Their 
Ambitions  (July 5, 2016) 
“Having ambition is normal” (page 4-5) 

Algemeen Dagblad is in the top three most read Dutch newspapers. The main message of 
this article is that there is not necessary a correlation between where you come from, and 
where you’re going. The four alumni in this article, all raised in disadvantaged neighbor-
hoods, have big dreams. 

At IMC Weekend School, Jermaine learned about what the world has to offer and now stud-
ies ICT management. He plans on applying for university and hopes to obtain an internship 
in the United States. 

Sonata was able to nurture her curiosity to learn and overcome her shyness at the Weekend 
School, to the extent of speaking at two charity diners. 

Seda was so intrigued by Medicine and the excursions to the hospital, it motivated her to 
study medicine at the university. 

Stephanie tells us the Weekend School taught her self-presentation, and showed her a 
world that would otherwise have remained invisible to her. 
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4. Stadsnieuws Tilburg, Six Role Models (February 2 and 24, 2016) 
“The Weekend School makes everything real” (page 6-11) 

Four branches celebrated their ten year anniversary in 2016. Tilburg was one of them and 
celebrated with a role model campaign: over six Saturdays, six alumni appeared in the local 
newspaper with their stories. The posters they’re holding were also displayed in bus stops 
throughout Tilburg. 

All six of them agree IMC Weekend School gave them great opportunities. Role model 
Maryem met Adam Sterling on the Embassy of the United States in The Hague: “Kennedy is 
my hero, and Sterling had just returned from his daughter. Isn’t that amazing? Especially If 
you realize this means I’m only one handshake away from Obama!” Or as Oussama says: 
“What other young person gets the opportunity to pick up a huge telescope and study the 
sun on a regular Sunday?” 
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5. NRC Next, Weekend School Initiatives in the Netherlands (Feb-
ruary 11, 2015)  
“They will really have to make it” (page 12)  

An article in NRC Next, subsidiary of NRC Handelsblad, reviews the different weekend 
school initiatives in the Netherlands. Some weekend schools focus on children who fall be-
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hind in class, others aim for the smart and eager kids. The section in the centre (“Weekend-
scholen, Achterstand”) highlights IMC Weekend School as innovative for focusing merely on 
motivation. 

!  

6. Metro, Mediators of Brussels (TADA) (October 28, 
2015) 
“Brussels mediators” (page 13) 

IMC Weekend School has three branches in Brussels, under the name Toekomst Atelier de 
l’Avenir (Atelier of the Future) or abbreviated TADA. In the French edition of Metro, an article 
about TADA explains the program, curriculum, alumni and the necessity of IMC Weekend 
School in Brussels. 
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7. L’Avenir, Rendez-vous with the future (TADA) (October 12, 2015) 

“Rendez-vous with the future” (page 14) 

An article in French news paper l’Avenir summarizes the goals of TADA during a cooking 
class, in which the children learn all there is to know about restaurants and hospitality. TADA 
is run by Sofie Foets, shown on the photo in the red square. 
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Research and Additional Data 

1. The effects of IMC Weekend School on self-confidence, future perspectives and social 
connectedness (5 pages) 

2. Management summary kwantitatief alumni onderzoek IMC Weekendschool 2015-16  (6 
pages) 

3. Leadbetter, C. (2012, March). Innovation in Education: Pioneers from Around the World. 
(4 pages) 

Video Links 

To learn more about the Weekend School, see the following videos: 

https://youtu.be/xEJMSO4N3Po 

https://www.youtube.com/watch?v=wTDI-yS7Ijg 

https://www.youtube.com/watch?v=XMDyavmLKZY 

https://www.youtube.com/watch?v=twMQ3IjOIXI 

https://www.youtube.com/watch?v=sdWqHjc9sko 

https://www.youtube.com/watch?v=Fu_Ye-pu9wg 

http://www.npo.nl/op-zondag-naar-de-weekendschool/06-08-2015/WO_NCRV_1614442 

https://www.youtube.com/watch?v=-B5cGthSXLU 

Web Sites 
MC Weekend School is expanding globally already, having successful sister schools in 
Brussels (three branches) and Hong Kong. The organization is currently looking out for so-
cial entrepreneurs who wish to set up Weekend Schools in their own communities. 

Target areas are underprivileged (immigrant) neighborhoods in larger cities of Europe. Social 
entrepreneurs will be trained at the Weekend Schools’ headquarters in Amsterdam, and will 
receive subsequent on the ground support. Social entrepreneurs are expected to organize 
their own fundraising, and to set up their own independent organizations. As sister schools, 
we will work with the same concept and ideals, share knowledge, align pr, and organize 
alumni exchanges.Together, we’ll build a global network of Weekend Schools. 

Websites of our sister schools are: 

• Toekomstatelier de l’avenir (TADA), Brussels http://toekomstatelierdelavenir.be/ 
• IMC Sunday School, Hong Kong http://www.imcsundayschool.hk/  
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Student-Created Publicity for Weekend School
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Weekend School 
Brochure  

(Attached sepa-
rately) 
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Figure 5: Weekend School students study with doctors
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The effects of IMC Weekend School 
on self-confidence, future perspectives and social connectedness 

 

IMC Weekend School  
IMC Weekend School offers a two-and-a-half-year schooling program aimed at pupils between 
the ages of ten and fourteen. Passionate professionals volunteer to introduce their discipline 
and to provide the students with tasks that are derived from real life work situations. The 
students are stimulated to broaden their horizons by positioning themselves in diverse social 
roles and work situations, and by discussing actualities. Thus the students are encouraged to 
discover their own possibilities, capabilities, and affinities as to their future role in society. 
 
The aim of IMC Weekend School education is to strengthen students in developing an open, 
curious, active and involved attitude that will help them reach a higher level of self-determination 
later in life. The expectation is that extensive self-knowledge, combined with knowledge about 
roles in society and with the experience of moving in diverse environments will contribute to the 
ability to make pro-active, better motivated, and more responsible choices for the future. This 
study focuses on three building blocks for a motivated, self-determined life attitude: self-
confidence, future perspectives, and social connectedness. 
 

The study 
IMC Weekend School expects her education to increase students’ self-confidence, to broaden 
their future perspectives, and to enhance their sense of connectedness with society. A 
longitudinal study was conducted investigating whether participation in the Weekend School 
program indeed leads to growth on these three so-called ‘core concepts’. Thus the underlying 
study did not investigate long term effects, but focused on the two-and-a-half years Weekend 
School program when students were between ten and fourteen years old. The main research 
question of this study was:  
 
Do students who attend IMC Weekend School show stronger development on the three 
core concepts than students with similar backgrounds, i.e. from the same 
neighborhoods, who did not attend IMC Weekend School? 
 
The study was set up by the Research & Development department of IMC Weekend School and 
conducted under supervision of methodological sociologist Prof. dr. H.G. van de Werfhorst 
(University of Amsterdam). Participating in the study were all nine locations of IMC Weekend 
School (based in seven cities) and all students starting at the Weekend School in 2009. The 
Weekend School students were compared with a control group, existing of classmates of their 
regular primary schools not attending the Weekend School program.   
 
Because of the Weekend School program’s unique setup and aims, specific instruments were 
developed in order to measure the expected effects. Earlier research (Van Klaveren et al., in 
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press) concluded that existing, validated, questionnaires were not sufficiently accurate to 
measure the specific non-cognitive skills stimulated by the Weekend School program. This 
study was special for its tailor-made instruments, among them the Weekend School 
Questionnaire (WSQ), developed and tested in the previously mentioned study. Also special 
were its unusually long duration and its thoroughness: over 700 students from seven different 
cities were followed longitudinally in five half year intervals. 
 
The first wave of measurements was conducted in October 2009, before was known which of 
the primary school students would start at the Weekend School. The fifth and final 
measurement was conducted shortly before the Weekend School diploma ceremony in March 
2012. At the start, 887 students participated (298 Weekend School students and 589 students 
from the control group). At the final wave, 718 students filled in the questionnaires (192 
Weekend School students, 65 dropouts, and 461 control group students).  
 

Baseline measurement 
Analyses of the student backgrounds revealed that Weekend School students and students 
from the control group had very similar environmental characteristics. Both groups had similar 
gender distributions and students from both groups were as often raised by both parents, who 
were as often born in the Netherlands and spoke Dutch at home as often. Their social capital 
was also similar (such as meeting with friends, being on MSN, playing outside), as was the 
degree to which their parents undertook (cultural) activities with them, such as going to the 
cinema or to the zoo. 
 
There were differences as well. On many of the non-cognitive indicators used in this research, 
Weekend School students initially scored higher. Moreover, for cultural activities performed on 
their own, there was a statistically significant difference between the two groups: Weekend 
School students more frequently read books, visited the library and searched for information on 
the internet.  
 

Method 
This study investigated whether Weekend School students develop stronger on the three core 
concepts than the control group (their classmates at primary school). For statistical analyses, 
panel fixed effects models were used to control individual differences between students. These 
models measured the individual growth that Weekend School students and the control group 
made during the five measurement waves. This study was not about the differences between 
the two groups, but about the differences in growth between the two groups. Initial starting 
differences were thus made irrelevant, i.e. controlled. 
 

Results 
The results are summarized below per core concept. All reported results are statistically 
significant. 
 

Self-confidence 
Weekend School students showed more growth than the control group on the concept ‘self-
confidence’, as measured with six items with the WSQ (items with a 5-point Likert-scale). They 
showed a stronger growth on 1) the conviction that one succeeds if one does one’s best, 2) 
positive self-perception and 3) satisfaction with oneself. Weekend School students also showed 
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more growth on the concept ‘audacity’ (6 items about making responsible decisions in both the 
academic and the social context). They were more likely to defend classmates who are bullied, 
and more inclined to ask questions. Moreover, Weekend School students developed 
themselves more on subjective school performance. They increasingly reported better 
performance than their classmates and put more effort in schoolwork. 
 

Future perspectives 
The ‘future perspectives’ concept was measured with a broad range of indicators, most of them 
with open (descriptive) answer categories. On most indicators, Weekend School students 
showed more growth. 
 
Knowledge about professions. When asked to give a description of professions (varying per 
wave), the accuracy of the answers of Weekend School students showed more growth than that 
of the control group. Weekend School students acquired better knowledge about a broad range 
of professions. 
 
Preferences for professions. When asked about professions that students considered pursuing 
in the future, Weekend School students mentioned more professions than the control group. No 
differences were found for the so-called ‘typical higher professions’, namely ‘doctor’, ‘lawyer’ 
and ‘accountant’. Differences were found for other professions: Weekend School students 
mentioned more ‘special higher professions’, such as architect, pilot or judge, and more middle 
class professions, such as teacher, nurse or policeman. This answer pattern reveals that 
Weekend School students take into account a broader range of professions than the typical 
three high status professions. No differences were found for expressive/artistic professions, 
such as actor, DJ or artist.  
 
Reasons for considering a profession. When students were asked about their reasons for 
considering a certain profession, Weekend School students more often referred to the nature of 
the profession (e.g. ‘doctor, because I want to make people healthy’) and less often to its status 
(e.g. ‘money’ or ‘prestige’). This answer pattern reveals that Weekend School students more 
often consider options for professions from their own personal motivation than from a societal 
standard image of what is ‘high’.  
 
Talents. On the question ‘What are you good at?’, Weekend School students gave different 
answers than non-Weekend School students. They mentioned not more, but different talents: 
more social skills (e.g. helping people, listening), more specific competences (e.g. reading 
maps, speaking languages, first aid), and less sport talents. 
 
Linking talents to professions. Weekend School students linked their talents to specific 
professions as often as the control group students. It seems that the necessary insight to link 
talents and professional options is not yet acquired at this young age. Further research should 
reveal if the connection between specific talents and specific professional options indeed will 
only be made at a later age, and if so, whether Weekend School alumni do this more often than 
their peers with similar backgrounds. 
 
Future perspectives (WSQ). The WSQ  had six items to measure general future perspectives. 
For example: ‘I have enough choice in what I can become later’ and ‘I like to talk about my 
future’. In the answers, no differences were found. The general questions of the WSQ thus did 
not show the differences that are found with the essay questions. 
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Curiosity. ‘Curiosity’ was slightly different from the other variables. IMC Weekend School 
expected students to already score high at the start of the Weekend School program. The 
program begins when students are ten years old because the Weekend School aims to feed the 
natural curiosity peaking at that age. Curiosity was included to explore its development but, 
contrarily to the other indicators, no growth was expected. Eight items in the WSQ measure 
curiosity (e.g., ‘If I see something new, I want to know how it is made’). No significant difference 
was found between the Weekend School students and the control group. 
 

Social connectedness 
‘Social connectedness’ was measured initially with the WSQ (4 items), focusing on ‘social 
support’ and ‘network’. No differences were found between both groups. Weekend School 
students did not experience that people may help them when needed more often. Neither did 
they experience more practical support from their environment. 
 
In the last two measurement waves, more indicators measuring social connectedness were 
included. General knowledge was measured with 12 items (varying per wave). The results 
showed higher growth for Weekend School students on general knowledge. They developed, 
for example, a larger vocabulary and more knowledge about (world) politics than their peers. 
Moreover, a validated questionnaire on citizenship (Ten Dam, 2010) became available, of which 
some indicators were included. The questionnaire items revealed no differences for ‘knowledge 
about democracy’. However, Weekend School students knew better how to deal with 
differences between people than non-Weekend School students and thus scored higher on 
‘empathy’. Because general knowledge and dealing with differences between people were only 
included in the last two waves, these results are methodologically less sound. 
 

Conclusions 
This study on the effects of supplementary education on non-cognitive factors is unique in size, 
duration and content. On all three investigated core concepts, growth was shown. Weekend 
School students showed more growth compared to control group students in several aspects of 
(1) self-confidence, including audacity in the academic and social context, (2) future 
perspectives, in particular growing knowledge about societal possibilities, more specific interest 
in societal possibilities, and a growing awareness of personal capabilities, and (3) social 
connectedness, in particular growing general knowledge and growing empathy.  
 
Statistically all differences in growth have to be attributed to the Weekend School intervention. 
The fact that Weekend School students often had higher starting values than non-Weekend 
School students is irrelevant to the growth. Nevertheless the question may be raised whether 
the higher starting values would have led to stronger growth anyway, even without the program. 
On the conceptual level, it is important to mention that the concepts of investigation (self-
confidence, future perspectives and social connectedness) specifically require social interaction. 
Even if a child is very receptive, strong growth on non-cognitive factors can only manifest itself 
in a nourishing environment. 
 

Reflection and further research 
This study is important because there is hardly any substantial research on the effects of 
supplementary education on non-cognitive competences. The fact that non-cognitive growth 
was measured for Weekend School students implies that relevant concepts had been 
operationalized effectively. 
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This study offers a foundation for further theory development concerning effective 
supplementary education. It offers directions for answering the question how (supplementary) 
education can best prepare students for making better-motivated choices in their education and 
professional career. Questions that merit further investigation are, for example: 
- Is a certain threshold for receptiveness required, or can growth (perhaps with modifications in 
the program) be realized for all children? If so, how? 
- How are these non-cognitive development factors related to each other? Is there an order of 
development? Are there receptive ages for the different factors? Do they support each other? 
- How are these non-cognitive development factors related to the ability to make better 
motivated choices? Are all of these factors required? Are there more essential preconditions? 
- How and when do children link specific talents to specific career possibilities? Is this link 
indeed only made at a later age? If so, do Weekend School alumni do this more often than their 
non-Weekend School peers? 
 
For IMC Weekend School the main question exceeds the Weekend School practice: how can 
supplementary education best be designed to stimulate self-determination in a motivated life 
attitude? To answer this question, several types of research are required. In particular: (1) 
conceptual (qualitative) research into the content and the determinants of ‘better motivated 
choices’, also outside of the Weekend School practice, (2) continuing longitudinal research 
among Weekend School participants compared to control groups, aimed at the abovementioned 
types of questions, (3) research into life courses of Weekend School alumni compared to control 
groups. Further research should focus on all three types of studies. 
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Introduction 

This is the management summary of a quantitative study of IMC Weekendschool alumni that was con-

ducted in 2015-2016 by the Universiteit van Amsterdam, the Vrije Universiteit Brussel and IMC Week-

endschool. The study consisted of two phases: a preliminary qualitative study and a quantitative study. 

This summary is based on a Master’s thesis on the quantitative part of the study (De Groot, 2016). 

The aim of this study was to identify the long-term effects of the Weekendschool. The aims of the 

Weekendschool education should be palpable in the lives of the alumni, which makes them the best 

source of information for measuring the effects of the Weekendschool. In order to gather as much 

information as possible and to ensure that our influence on the survey was kept to a minimum, we 

first engaged in an open discussion with alumni in 33 interviews plus two practice interviews. These 

interviews that were principally designed for the preparation of the quantitative part of the study (i.e., 

the survey), also provided some interesting insights. Noteworthy is the finding that the Weekendschool 

intervention reportedly has more effect on pupils who experience more problems during their primary 

education. This shows that the intervention has more effect for the intended target group. 

The best way to study what effects the Weekendschool has had on alumni is by conducting interviews 

and surveys. In theory, studies that aim to determine the effects of a particular intervention should be 

experimental in nature: they should include a control group, and the effects should be measured be-

fore and after the intervention (pre- and post-measurement). In the case of the IMC Weekendschool, 

this was not possible because there was no pre-measurement available. Even more importantly, it was 

impossible for us to assemble a control group in an ethically acceptable manner. For this reason, the 

most appropriate method of identifying the effects of the Weekendschool was a descriptive study 

based on interviews and surveys. This method also has an advantage in that a survey can directly ask 

about alumni's experiences of IMC Weekendschool. In an experimental study this would be impossible 

because one cannot ask a control group something about what it has not experienced. 

The most important input for the questions in the questionnaire was the 33 interviews. Other prepar-

atory sources that were used included: earlier studies on the Weekendschool; (other) information from 

the impact map, a map illustrating the impact of the Weekendschool on all stakeholders including 

guest teachers, partners and sponsors; workshops with employees; and discussions with IMC Alumni, 

the department within IMC Weekendschool that coordinates alumni relations. The result was a com-

prehensive questionnaire that could be completed by respondents within approximately a half hour. 

Respondents were able to take the survey online on their own preferred device via the Qualtrics Survey 

platform, which is used by universities around the world. Roughly speaking, the questionnaire included 

four types of questions: biographical questions about the respondent's life and lifestyle (23); control 

questions to verify that respondents actually read the questions (22); questions about the actual ef-

fects of the Weekendschool (133), and seven questions in which respondents were asked to give their 

view on the Weekendschool. Apart from the biographical questions, all questions were answered on a 

five-point scale: 1. not at all applicable, 2. somewhat applicable, 3. average applicable, 4. very applica-

ble, and 5. completely applicable. 

The following Weekendschool concepts formed the basis of the questions in the questionnaire: Making 

choices; Motivation; Future perspectives; Social Connectedness; Self-confidence; Social skills; Content 

(of the subjects); and Results (applying the knowledge obtained at the Weekendschool in one's own 

life). In addition, these concepts were cross referenced with a generally accepted theory: the theory 

of social emotional learning (SEL) (Elias, Zins, Weissberg, Greenberg, Haynes, et al., 1997; Shriver, 

Schwab-Stone, & DeFalco, 1999; Zins, & Elias, 2006). In addition to being a theory, SEL is also a teaching 
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practice that was originally used within mainstream education but can also be applied elsewhere. The 

SEL model distinguishes the following concepts: 

 Skills (self-management, problem-solving, decision-making, communication); 

 Attitudes (towards oneself, towards others, and towards one's work); 

 Knowledge (understanding of physical well-being, relationships, school and opportunities 

within society to become involved in). 

Crossing these SEL concepts with those of the Weekendschool results in a matrix in which each cell is 

a specific manifestation of a possible Weekendschool effect. On a theoretical level, this exercise can 

be seen as a cross-validation of the Weekendschool concepts. But more importantly, using this ap-

proach was beneficial from a practical point of view, as we were able to remove redundant questions 

from overcrowded cells of the matrix and fill in cells that were found empty. This exercise even gener-

ated a number of additional questions that had not been identified in the preparatory phase. 

After analysing all our survey questions, three questions proved to be unsuitable because they had 

been formulated ambiguously. In addition, we were unable to use the eight questions on work/com-

pleted education and the one question about parenthood because only 10 respondents had completed 

their studies (as their main activity) and only two respondents had a child. As a result, a total of 13 

questions were dropped from the survey. 

Prior to sending out the survey, the email addresses of all the alumni were checked. We were able to 

track down the email addresses of 968 (53%) of the total 1,823 alumni. The questionnaire was com-

pleted by 194 alumni (20% of the sample, or 11% of the population). 

Results 

All the respondents were included in the analysis, as the responses to the control questions demon-

strated that everyone had filled out the questionnaire seriously, and an analysis of the response pat-

terns suggested that there was no trace of socially desirable responding. Of the 120 questions on all 

the possible influences that the Weekendschool could have, respondents said they experienced an 

above-average influence (>3) on 105 questions, and a below-average influence (<3) on 15 questions. 

Table 1 shows the number of questions whose responses were significantly higher or lower than 3 for 

different significance levels. The average for all questions was m=3.43, while the average of the 79 

questions whose responses were significantly higher than average was m=3.65 (at significance level 

p<0.001). 

  
relative to 
(3) neutral  

significance level 

5% 1% 1‰ 

lower (<3) 15 9 7 4 

average (3)   14 21 37 

higher (>3) 105 97 92 79 

Table 1: Number of questions relative to the neutral category (higher/lower/average) per significance 

level 
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Below in Table 2, the 10 highest scoring questions are shown, i.e. those aspects of the Weekendschool 

that the alumni experienced as having the most influence. Table 2 also shows the four lowest scoring 

items. 

In order to assess the psychometric quality of the questionnaire, we constructed scales for each of the 

SEL concepts as well as the Weekendschool concepts with the 10 items that contributed the most to 

the questionnaire's reliability. An exception to this was the scale for future perspectives, which had 

seven questions. All scales had a high level of reliability (Cronbach’s alpha=0.87–0.93). The average 

item score of the concepts was between m=3.39 and m=3.67. This means that for all the SEL concepts 

and for all the concepts used by the Weekendschool, alumni experienced an average to strong influ-

ence of the Weekendschool. 

Aspects of the Weekendschool that alumni experienced as having the most influence  Avg. 

At the Weekendschool, I encountered new and interesting topics. 4.52 

Through the Weekendschool, I met interesting people. 4.22 

At the Weekendschool, I learned that I can ask anything.  4.13 

At the Weekendschool, I expanded my general knowledge.  4.11 

Because of the Weekendschool, I now believe it's important to enjoy the things that I do.  3.98 

I often talked to my parents about what I experienced at the Weekendschool. 3.98 

Through the Weekendschool, I realised that it's possible to deal with adults in a fun way. 3.96 

I learned at the Weekendschool that it's OK to make mistakes.   3.96 

The Weekendschool improved the way I work together with others. 3.94 

Thanks to the Weekendschool, I increased my knowledge of the world.  3.92 

The Weekendschool taught me to persevere to the end once I have started something.  3.91 

As a result of the Weekendschool, I want to find out more about my interests.  3.88 

As a result of the Weekendschool, I feel it's important to use my qualities. 3.86 

I learned at the Weekendschool to give my opinion when the situation calls for it.  3.86 

Thanks to the Weekendschool, I know more about my future perspectives. 3.86 

Aspects of the Weekendschool that alumni experienced as having the least influence    

As a result of the Weekendschool, I have (or have had) fewer problems at home. 2.07 

At the Weekendschool I got to know partners of the weekendschool with whom I still have contact 
every once in a while. 2.32 

I got to know Weekendschool (guest) teachers with whom I still have contact. 2.36 

As a result of the Weekendschool, I want to lead a healthy life. 2.63 

Table 2: Highest and lowest scoring items (N=194); all items shown are significant p<.001 

In order to assess the dimensionality of the questionnaire, a factor analysis was conducted. This re-

vealed one major factor—which explains almost half (48%) of the variance—that overshadowed all the 

other factors. This factor can only be interpreted as ‘the general Weekendschool experience’. The 

alumni were unanimous (or, to put it another way, very homogeneous) in their perception of the 

Weekendschool. Given the heterogeneity of the group, the homogeneity of the Weekendschool expe-

rience is striking. We can only conclude that the Weekendschool experience among alumni is very 

strong and very unanimous. 
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From a technical point of view, the commonality of the Weekendschool experience means that, on the 

basis of perceptions, it was not possible to distinguish between different respondent groups. It was 

also pointless to compare different sub-populations with each other because we cannot expect to find 

any differences between them. In order to verify this assumption, we conducted comparisons between 

two sub-populations: men and women were compared, and active alumni were compared with those 

alumni who no longer maintained any contact with the Weekendschool. As expected, both compari-

sons did not exhibit any significant differences in degree between the different groups in terms of their 

Weekendschool experience.  

Discussion 

The 20% response rate can be considered high to very high compared to other studies with the same 

medium, especially considering the background and age of the population. The fact that active alumni 

and alumni who have not maintained contact with the IMC Alumni network did not differ in the degree 

of their experience is an important finding, because this tells us that the questionnaire is not biased 

and also that the active alumni's responses to the questionnaire were unbiased. This result also 

demonstrates that the sample is most likely representative and that the results can be generalised to 

the entire population. 

The findings show that Weekendschool alumni were influenced by their Weekendschool education in 

numerous areas. The alumni are largely positive about their time at the Weekendschool: they indicated 

that they would not have wanted to miss out on going to the Weekendschool (m=4.41). They also look 

back positively on their time at the Weekendschool (m=4.54). Alumni appreciated the way in which 

the Weekendschool transfers knowledge via guest teachers from the working world: the respondents 

thought the new knowledge was interesting (m=4.52), they learned more about their own interests 

(m=3.74) and they enjoyed attending the Weekendschool (m=4.37). As a result of the Weekendschool, 

alumni experience broader future perspectives (m=3.86) and more personal influence on being ac-

tively involved in society (m=3.67). The respondents indicated that, as a result of the Weekendschool, 

they learned that you should always ask questions when necessary (m=4.13), that it's OK to make mis-

takes (m=3.96), and to pursue one’s own interests (m=3.88) and abilities (m=3.86). 

The goal of the Weekendschool is to have students learn to make autonomous, motivated and con-

scious choices—and not necessarily to have them know at a young age what study or vocation they 

want to pursue. This goal is reflected in the results of this study: alumni indicate that it was not so 

much what they wanted to study or what profession they wanted to follow that they learned at the 

Weekendschool (m=3.14) as how they could achieve something (m=3.84), how to make a plan 

(m=3.75), and to persevere (m=3.91). They learned to base their choice of profession on their own 

preferences: on what they find interesting (m=3.66) and what they want (m=3.74). Moreover, alumni 

felt that the Weekendschool helped them in making their career choices (m=3.57). 

Weekendschool alumni indicated that, as a result of the Weekendschool, they had a favourable view 

of education in general (m=3.68). By giving children a peek into the future and by showing them what 

their possibilities are, they prove to be more motivated to finish high school (m=3.52) and they want 

to continue to learn thereafter (m=3.77). 

Interestingly, alumni say that at the Weekendschool they saw how it was possible to interact with 

adults in a fun way (m=3.96). This is consistent with other research studies that show that children in 

extracurricular activities benefit from the positive interaction they have with adults (e.g. Catalano, Ber-

glund, Tyan, Lonczak, & Hawkins, 2004; Cosden, Morrison, Gutierrez, & Brown, 2004; Durlak, Weiss-

berg, & Pachan, 2010; Huang, Kim, Cho, Marschall, & Pérez, 2011; Mahoney, Larson, Eccles, & Lord, 
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2005). However, the alumni also indicated that they maintained very little contact with valued contacts 

they made during their time at the Weekendschool (m=2.36). This suggests the need for the IMC 

Alumni department to step up its activities. If Weekendschool alumni were given more opportunities 

to stay in touch with their former guest teachers, the positive effects of the Weekendschool could be 

even stronger. 

One snap finding of this study is that alumni indicated a willingness to contribute to society as a result 

of the Weekendschool. This is not just a matter of words; they actually act on this. The alumni express 

their social engagement by working as volunteers (53%) and taking care of family and friends (96%). 

The alumni attribute their social engagement to the Weekendschool, which demonstrates that the 

Weekendschool's aim to form its students into caring and active citizens is achieved. 

Conclusions 

Given that the Weekendschool produces many different and divergent effects and given also the need 

to minimise bias by limiting the number of topics, a relatively long questionnaire was necessary for this 

exploratory research study.  

The findings of this study are interesting for several reasons. What stands out the most is the general 

consensus among the alumni. No matter how active they remained after finishing the Weekendschool 

and no matter which Weekendschool site they attended, the alumni's answers were homogeneous. 

This proves that the Weekendschool has succeeded in establishing a strong concept, replicable across 

its different sites, that produces the same—positive—effects in all students regardless of which Week-

endschool site they attended. 

The second finding that is noteworthy is that alumni were influenced in practice by all the theoretically 

formulated Weekendschool concepts (especially self-confidence, future perspectives, motivation and 

perseverance). This is an important result because it is a quantitative validation that the Weekend-

school does achieve the goals that it propagates. Participation in the Weekendschool is not automati-

cally assessed as positive (e.g. as a fun pastime) but as something formative and life-defining. Despite 

the open approach of this study and the many kinds of questions included in the questionnaire (e.g. 

also about anti-social behaviour and substance abuse), alumni scored questions related to the inten-

tion behind the Weekendschool concept unanimously high. 

Third, the results demonstrate that the Weekendschool not only achieves all its self-formulated objec-

tives but also promotes all the concepts formulated by theorists of social emotional learning. This 

opens up the possibility of a broader positioning and embedding of the Weekendschool, as the Week-

endschool's approach has significant effects on concepts that are widely accepted internationally.  

Of all the stakeholders of IMC Weekendschool, the students and alumni are the most important: the 

school revolves around them, and it is because of them that the Weekendschool exists. It is therefore 

gratifying to see that our open and informed research has verified that alumni have a very positive 

assessment of the Weekendschool and that the Weekendschool has had the effects that it seeks to 

have on them. These positive results are of the utmost importance for all the stakeholders of the Week-

endschool: for the employees, who observe that their hard work has borne fruit; for the parents, who 

see that their support has paid off in the form of a tangibly better position for their child; for the finan-

ciers, for whom the worth of their investment is reflected in motivated citizens; and for the manage-

ment and the board who see the Weekendschool's objectives validated. 
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This study into the long-term effects of the Weekendschool can be considered completed. It would 

only be interesting to replicate this study once a larger number of alumni are active in the labour mar-

ket—something that will have to wait for several more years. This research suggests that the Week-

endschool can embed itself more firmly in the ongoing discussions on education by examining social 

emotional learning in more depth—by determining more precisely how the more concrete Weekend-

school concepts relate to the more abstract SEL concepts and by making comparisons with existing SEL 

practices. This requires a review of the literature as well as a comparison with SEL practices. For now, 

the results of this research will serve as a basis for the IMC Weekendschool impact map. In addition, a 

shorter version of the questionnaire will be prepared that in time can be used for further research on 

Weekendschool alumni and alumni of IMC Basis. 

 

 

Literature 

Catalano, R. F., Berglund, M. L., Tyan, J. A., Lonczak, H. S., & Hawkins, J. D. (2004). Positive Youth De-

velopment in the United States: Research Findings on Evaluations of Positive Youth Develop-

ment Programs. The ANNALS of the American Academy of Political and Social Science, 591, 

98-124. 

Cosden, M., Morrison, G., Gutierrez, L., & Brown, M. (2004). The Effects of Homework Programs and 

After-School Activities on School Succes. Theory into practice, 43(3), 220-226. 

De Groot, T. M. M. (2016). The IMC Weekendschool: perception of long-term effects among alumni. 

Brussels: unpublished master thesis (in progress). 

Durlak, J. A., Weissberg, R. P., & Pachan, M. (2010). A Meta-Analysis of After-School Programs That 

Seek to Promote Personal and Social Skills in Children and Adolescents. American Journal of 

Community Psychology, 45, 294-309. 

Elias, M. J., Zins, J. E., Weissberg, R. P., S., F. K., Greenberg, M. T., Haynes, N. M., et al. (1997). Social 

and Emotional Learning: Guidelines for educators. Alexandria: Association for Supervision 

and Curriculum Development. 

Huang, D., Kim, K. S., Cho, J., Marschall, A., & Pérez, P. (2011). Keeping Kids in School: A study exam-

ining the long-term impact of afterschool enrichment programs on students' high school 

dropout rates. Journal of Contemporary Issues in Education, 6(1), 4-23. 

Mahoney, J. L., Larson, R. W., Eccles, J., & Lord, H. (2005). Organized Activities as Developmental Con-

texts for Children and Adolescents. In J. L. Mahoney, R. W. Larson, & J. S. Eccles, Organized 

Activities as Contexts of Development (pp. 3-22). Mahwah, New Jersey: Lawrence Erlbaum 

Associates, Inc., Publishers. 

Shriver, T., Schwab-Stone, M., & DeFalco, K. (1999). Why SEL is the Better Way: The New Haven So-

cial Development Program. In J. Cohen, Educating minds and hearts: Social emotional learn-

ing and the passage into adolescence (pp. 43-60). New York: Teachers College Press and 

ASCD. 

Zins, J. E., & Elias, M. J. (2006). Social and Emotional Learning: Promoting the Development of All Stu-

dents. Journal of Educational and Psychological consultation, 17(2&3), 233-255. 










